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Student and Teacher Perceptions of
Individual Writing Tutorials:
A Match or a Mismatch?

MATIKAINEN, Tiina
KUROMATSU, Mari

Abstract

This study examines first-year Japanese university students and their teachers’ perceptions
on the benefits and challenges of individual writing tutorials which were a required part of
an academic writing course. The most common problems about student writing addressed in
these tutorials included supporting details and evidence for body paragraphs, development
of a thesis statement, paper organization, development of an outline prior to writing the first
draft, development of topic sentences, and coherence/unity within the paper. The study found
these tutorials to be beneficial from both teachers” and students’ point of view, especially
because face-to-face tutorials facilitate higher-quality feedback both in terms of comment
generation and comprehension as well as providing personalized scaffolding for students. In
addition, the study found that individual tutorials aid in critical thinking and autonomous
learning strategy development. Despite the overwhelmingly positive role writing tutorials play
in facilitating students’ academic writing development, the teachers find them extremely time-
consuming and mentally demanding. The teachers, however, attest to the positive impact

attending tutorials have on students’ essay assignment grades.

An increasing number of Japanese university students are faced with the need to not only
improve their English communicative skills for their global futures but also to become able
to handle academic materials in English. Many Japanese universities and their English as a
Foreign Language programs are moving towards English for Academic Purposes curricula.
As a direct result of this, EFL teachers are given the task of preparing their students to write

academic papers in English. This is a huge burden on many of these teachers; helping to
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generate students who are able to write coherent and well-developed papers in academic
register. While many universities are acknowledging this by providing help to teachers, for
example by establishing writing centers, not enough is done to explore the best ways to
prepare the students for this demanding task of becoming a proficient academic writer in
English.

One successful way of meeting student needs involves writing conferencing. This one-to-
one strategy has been prominent in L1 writing for a long time but has become more popular
in L2 writing as well. As L2 writing instruction transitioned from product-oriented instruction
to process-writing instruction, individual writing conferencing also found its place in L2
writing. However, it is still underutilized in the field and not enough research has explored the
benefits of including it in L2 writing curricular. Incorporating individual writing conferencing
into EFL writing instruction in Japan however has the potential to provide a powerful learning
tool for students to develop their academic writing skills.

This study explores one such scenario. It investigates the perceptions of Japanese first-year
university students and their writing instructors on individual writing tutorials that are
mandatory and part of an academic writing course. Writing tutorials are used synonymously

with the expression writing conferences in this paper.

Literature Review
L1 Writing Conferencing

Both individual and small-group conferencing have gained importance in teaching writing.
Muriel Harris (1986), founder of Purdue University Writing Center, states that writing
conferences are “opportunities for highly productive dialogue between writers and teacher
readers” (p.3) and should be integral part of teaching writing because of several benefits.
Firstly, they result in improved student writing due to personalized, scaffolded instruction as
well as the face-to-face opportunity resulting in better quality and comprehension of feedback.
Secondly, teachers save time from having to write extensive feedback. Thirdly, writing is about
so much more than only improving one’s linguistic abilities. Writing conferences provide
an opportunity to improve student writers’ critical thinking skills through the interactive
collaboration. Lastly, writing conferences serve an important social function as the teacher is
transformed into a collaborative writer instead of serving in a dominant role. Anderson (2000)
points out that the most important functions of writing conferences are to communicate with

the student about their text and to provide students with strategies to become better writers.
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Writing conferences in L1 setting have been extensively studied, and many of the studies
have discussed the important benefits they provide for student writers. Many studies have
found a positive effect of writing conferences not only on the final quality of student writing
but also on students’ increased ability to take part in the writing process (e.g. Bell, 2002;
Hewett, 2006; Wong et al., 1996). With well-structured and well-led writing conferences,
students gain confidence and competence (Bandura, 1993). The individually-tailored
instruction in conferences helps students complete their writing assignments at their own
pace, not at the pace of their classmates (Lerner, 2005). Writing is a highly personal task,
and depending on the student, the time requirement or effort required at different stages of
the writing process very likely differ from student to student. Because writing conferences
promote autonomy in students, they increase student achievement (Koshik, 2002) in addition
to increasing their level of self-efficacy (Snowman & Biehler, 2003). Bandura (1994) defines
self-efficacy as, “Perceived self-efficacy is defined as people’s beliefs about their capabilities
to produce designated levels of performance that exercise influence over events that affect
their lives” (p.71). He also explains that these beliefs can be developed through experiences,
such as a mastery experience. A positive and constructive writing conference experience
can contribute to an increased self-efficacy on students. Students also improve their higher-
learning and critical thinking skills through writing conferences as this social act allows them
to progress from a novice writer to a more proficient and independent writer (Flynn, 1993).
As shown above, the benefits of individual writing tutorials in L1 have been well documented

which has led to them being adopted by many L2 writing teachers also.

L2 Writing Conferencing

One-on-one writing tutorials with the teacher are ideally suited for L2 learners because
of the characteristics of the interaction. Writing centers where more experienced peers help
writers with their writing process are popular at universities and are becoming popular in
Japanese universities as well. However, research has shown that writing centers may not
serve the purpose for L2 students. Many L2 writers desire and expect their tutors to take on
authoritative roles and to be responsive to differing needs (Harris, 1997; Thonus, 1999a).
Teachers are often more equipped to serving these functions than student tutors.

Surprisingly little research has been done on one-on-one conferencing in L2 writing though.
Eckstein (2012) has discussed the philosophical underpinnings of a writing conference

program as well as the extent to which teacher practice corresponds to this philosophy. In
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another paper (2013), he has examined the effectiveness of individual writing conferences
across different proficiency levels, with the finding that lower-level students do not view
this collaborative learning experience as favorably as higher-level students do. However,
Eckstein also concludes that writing conferences can provide an extremely useful mentoring
relationship that can provide valuable feedback beyond traditional writing instruction. Thonus
has analyzed what happens in individual writing conferences through a discourse analysis
perspective (1999) as well as using discourse analysis to define success in these conferences
(2002). In her analysis of student writer and expert writer tutors at a writing center, she found
the following successful tutor behaviors cited as the most important both from the student
and the tutor perspective: helping with thesis statement development, helping with the
development and clarity of essay content, stressing student ownership in their writing, and
facilitating further interaction between the student and the teacher.

Maliborska and You (2016) examined teacher and student perceptions in regards to
individual writing conferences in a first year composition course for international students,
and found that writing conferences generally were evaluated as being an effective and
important part of a writing course. In their study, the instructors felt that one-to-one feedback
helps the students in revising their essays while the students felt that the conferences were
a chance to receive individual feedback and help with their writing. Based on the results
of their study, their advice for successful writing conferences include requiring students to
become an active participant in the conference rather than a passive listener, and to ensure
that students take them seriously, preparedness and participation in these conferences should
be included in the course grade.

Conrad and Goldstein (1990) note that writing conferences with second language learners
“do not necessarily do what the literature claims they do,” (p. 456). They also indicate that
this could be because students’ effort and participation in the conferences play a crucial
role. Active student participation and successful negotiation of meaning resulted in better
essay drafts. When the conferences were dominated by the teacher, the results were not
as positive. Due to the importance of student engagement, mandatory high-stakes writing
conferences which students are accountable for are a crucial element of their success. If
writing conferences are a structured and mandatory part of writing instruction, they may
yield a more successful result. Ferris and Hedgecock (1998) suggest (cited in Canagarajah,
2002) personalizing feedback strategies to individual learning styles and needs during writing

conferences.
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Strong (2003) provides some guidelines for enhancing the effectiveness of teacher-student
writing conferences. Firstly, they should be conducted in a way that encourages student
participation and student negotiation. They should not merely be an opportunity for the
teacher to give feedback but more importantly, they should be an opportunity for the student
to be the more active participant. Through this engagement, students not only improve
their drafts but learn important skills to become more autonomous writers as they critically
assess their drafts with the help of the teacher. He also discusses the importance of written
feedback and advises against error correction. Instead, he suggests identifying error types and
utilizing open-ended or guided questions to aid students in improving their writing. Lastly,
he recommends audio recording the conferences which allows for the students to have a
permanent record of what was discussed with the teacher. They can then refer back to the
details from the recording during the revision process.

It is also important to make sure that students understand the purpose of tutorials as well as
how to be an active participant during a tutorial. Nicosia and Stein (1996) recommend using
introductory tutorials with groups of students in order to familiarize them with the process
and making sure they understand what their role is. They say this can help prevent any
confusion students may have about tutorials. Even though more than 90% of the respondents
in Takaesu, Sudo, and Christianson’s (2010) study that was conducted at the same institution
as the present study indicated that tutorials were useful, the study also found that some
students felt that the tutorial system needs to be explained by teachers more effectively, the
need to reduce student anxiety about tutorials should be considered more carefully, and there

is a need to integrate the tutorials into students’ long-term study more in a better way.

Writing as a Social Act

Student writing can be considered a social act because during the writing process,
students interact with other students, the teacher, and any other targeted audience for their
texts. Any writing assignment they write is addressed to someone, from their peers who
read and comment on them during peer review to the teacher who grades the final product.
Also, student writing incorporates values, beliefs, and experiences from the writer’s social
environment. Most teachers expect students to collaborate with peers and the teacher during
the writing process, another feature that makes it a social act. Canagarajah describes this as “a
relationship of collaboration on a common project” (2002, p.199) Using writing conferences

as part of the 1.2 writing program fits perfectly with the view of writing as a social act as it



provides opportunities for students and teachers to collaborate on a social act.

Sommers (2013) urges teachers to see student writers as “apprentice scholars”. She argues
that the quality of feedback given by teacher is crucial, and she found that much feedback
is useless as students feel that the feedback is written to the paper, not given to the student.
Writing conferences are an ideal opportunity to communicate feedback to the student in a
meaningful way through social interaction. Sommers (2013) also stresses the importance of
taking students’ ideas seriously. Similarly, Bardine, Bardine, and Deegan (2000) recommend
that L2 teachers focus on the writer’s ideas and try to give positive and specific feedback for
students’ writing development and find ways to motivate them. Atwell (1998) adds that “our
decisions must be guided by ‘what might help this writer’ rather than ‘what might help this
writing” (p. 228). All of this research emphasizes the importance of the social aspect of the
writing conference.

Much of the research on writing conferences, like the studies discussed above, have
examined the usefulness of these conferences for students or the strategies teachers use in
conducting them. Because of the collaborative nature of conferences, examining teacher and
student perceptions of what happens during this interactive learning experience is important
and could provide vital information on the effectiveness of them. This, in turn, can inform
teaching practice. In order to help teachers conduct effective writing classes, it is also helpful
to know what are the most common themes and issues discussed in these conferences. This
knowledge can inform teacher practices in the classroom and guide teachers on what aspects
of the writing process needs more focus. This current study attempts to extend the existing
research about L2 writing conferences by holistically investigating the perceptions of Japanese
university students and their writing instructors about writing tutorials in a mandatory academic
writing course as well as discovering what are the most common problems students seek help
for at these conferences. This study addresses the following four research questions (RQs):

Research Question 1: How beneficial are individual writing tutorials from the students’
perspective?

Research Question 2: What are the most commonly addressed writing issues in the
writing tutorials?

Research Question 3: What are the most useful and the least useful aspects of the
writing tutorials from the students’ perspective?

Research Question 4: What are the strengths and challenges of writing tutorials from

the instructors’ perspective?
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Methodology
Participants

One-hundred-sixteen first year students in seven different Academic Reading and Writing
(ARW) class sections answered a paper-based survey about writing tutorials at the end
of the 10-week spring term in June 2016 and at the end of the 10-week autumn term in
November 2016 at a prestigious private university in Tokyo. The students’ proficiency level
is approximately 400-600 on the TOEFL PBT. Upon entering the university, the students
take the TOEFL PBT after which they are divided into class levels. The respondents of this
study are in two different levels; a mainstream level of about 400 to 500 TOEFL PBT and a
more advanced level of over 500 to 600 TOEFL PBT. In each class there were between 22-25
students in the class.

The two teachers who are the authors of this paper taught the seven different class sections
of the respondents. Combined, the two teachers have about 24 years of experience teaching
Japanese university students. One teacher was born and raised in Finland and did her
undergraduate and graduate studies in the United States. The other teacher was born and
raised in the United States, but is of Japanese descent. She did her undergraduate study at a

Japanese university and her graduate school studies in the United States.

The Course

The required Academic Reading and Writing (ARW) course met three times a week for
70 minutes each time. The course focuses on academic reading skills such as scanning,
skimming and annotating the text. In addition, the students are taught to critically read the
text by analyzing, questioning and evaluating the text. The readings are considered academic
texts which university students in the United States would read in a first-year introductory
course. The readings are related to the theme of the term. In the spring term, the readings in
the mainstream class focus on Education. In the fall, these students read texts on Culture,
Perception and Communication and Race. In the spring term, the advanced level students
read about Education and Culture and Perception and Communication. In the fall, the focus
is on Race and Bioethics.

In addition to reading, the class focuses on argumentative essay writing. In this part of the
class, students are taught how to locate sources using the library database, how to critically
evaluate the sources using skills from their academic reading skills, and how to cite their

sources in the different parts of the essay. They also learn the other basic components



of argumentative essay writing including brain storming topics, outlining, forming an
argumentative thesis statement, writing effective topic sentences, using and analyzing
evidence and sources in their body paragraphs, and writing the conclusion. During the course,
students work on their essays independently as homework. A significant amount of time
during the course is also designated for peer review in class.

The essay topics are aligned with the topics they read about in the class. In the spring term,
half of the respondents who were in the mainstream course wrote one argumentative essay
on the topic of education. The other half of the respondents in the advanced course wrote
two argumentative essays in the spring term. Their first topic was education and the second
topic was culture, perception, or communication. In the fall term, both groups of respondents
wrote two argumentative essays. The students in the mainstream class wrote on the topic of
culture, perception, or communication for their first essay. Then, for the second essay the
topic was race. The advanced level students wrote about race and bioethics in the fall term.
The argumentative essays range from 600 to 1000+ words. The goal is for the students to
write progressively longer essays each time.

In addition to the class time, students have two class hours a week dedicated to tutorials.
According to their student handbook, “Tutorial periods are scheduled to give you time to talk
individually to with your ARW teacher about specific problems or questions you have about
your writing assignments and what you have written”. The tutorials are conducted in English.
The goal each term is for each student to attend three to four tutorials that last about 10-15
minute each. Both of the teachers of this study included tutorial attendance and participation
as a factor in the students’ final grades. More frequent and participatory attendance at
tutorials had a positive effect on a student’s final grade. Students are also instructed by the
teacher that tutorials are “student-led.” This means that students have to come to the tutorials
with questions about their essay or the problems they are having with the writing process to

ask the teacher.

Questionnaire

The survey for this study consisted of five questions including three multiple choice
questions and two open-ended questions about the ARW tutorials during the 2016 academic
year. The multiple choice questions asked the number of times students attended a tutorial
in that term, what was the purpose for attending tutorials, and how beneficial tutorials were

to students. The open-ended questions asked the most useful aspects of tutorials and the
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least useful aspects of tutorials. The open ended questions were answered in English only.
Furthermore, the two teachers kept a qualitative log about tutorial sessions, noting student

questions and teacher advice on these questions.

Results
Student Questionnaire
This section will present the results of the paper-based student questionnaire by presenting

the quantitative and qualitative results for each question.

QI: Attendance

The first question asked how many times the student attended a tutorial. In terms of
frequency of tutorial attendance, about 71% of the students, 83 students, said they attended
three or more sessions in the term. About 28% of the students, 32 students, attended one or
two tutorials a term, and about 1%, or one student, never attended a tutorial during the term.
This means that the majority of the students utilized the time outside of the class to meet
with the teacher to consult on their writing assignments during the spring and fall terms in

2016.

Q2: Reasons for Going to Tutorials

Students go to tutorials to discuss various parts of their essay. The second question asked
about the reasons for attending tutorials. Table 1 below ranks the reasons students came to
tutorial from 1 being the most popular reason and 11 being the least popular reason. For this

question, students were able to circle all that applied to them.

Table 1 Ranking of the most common reasons by students for attending tutorials

1. Supporting details/evidence (N=72) 7. Introduction (N=43)

2. Thesis statement (N=71) 8. In-text citations (N=33)

3. Organization (N=59) 9. Conclusion (N=31)

4. Outline (N=57) 10. Works Cited List (N=30)

5. Topic sentences (N=49) 11. Formatting (N=25)
Coherence/Unity (N=49)

6. Counterargument/Refutation (N=44)
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Supporting Details/Evidence

According to students, the most common reason for going to tutorial was for students to
discuss their supporting details and evidence used to support these ideas. When students
write argumentative essays, they must provide outside evidence to support their own ideas.
Students often struggle with this because they find it difficult to find reliable academic
sources that support their original ideas. In addition, often times students have difficulty
‘unpacking’ the evidence. They struggle in introducing, explaining, and analyzing the evidence.
As a result, they often seek advice during tutorials on how to find sufficient evidence which
supports their idea or instruction on how to explain the evidence in a logical and coherent
way.

Thesis Statement

According to student answers, the second most common reason for going to tutorials
is to seek guidance on their thesis statement. Students often struggle with forming an
argumentative thesis statement. Japanese students in particular often have difficulty with
forming an argument which requires student to take a stand on an issue. This may be because
students are not acclimated with having an opinion or questioning ideas as most of their
education in the past had focused on rote memorization of facts and teachers as figures
of authority. In addition, sometimes their arguments are too vague so that they seek help
to narrow their focus. Furthermore, students also struggle with how they will prove their
argument presented in their thesis statement. Often times students have not done enough
research which results in them lacking sufficient reasons on how to prove their argument, so
they also seek advice for finding additional and logical reasons to prove their argument.

Organization

The third most popular reason for having tutorials is to discuss the organization of student
essays. Organization of an essay could be both at a macro or micro level. At the macro level,
students often seek advice at the end stages of the essay writing process to discuss which
body paragraph should come first. For example, they want advice on whether they should
organize the paragraphs in chronological order, from the weakest paragraph to the strongest
paragraph in regards to the strength or importance of the reason, or conversely, from strongest
to weakest. At the micro-level students often seek advice on organization within their
body paragraph. They want to discuss if their topic sentence and evidence has coherence.
Additionally, at times students lose their focus and have more than one topic or idea for each

paragraph. Thus, students are suggested to divide their ideas or reorganize and develop each

10
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idea effectively.

Outline

In the initial stages of writing, students are told to write an outline so that they start
thinking about their essay topic and main argument. Students often come to tutorials in the
initial stages if they have multiple interests and do not know which topic to pursue, or if they
have decided on a topic but they are conflicted about which side of the argument to take. By
seeking advice on their outlines, teachers can gain a general idea of a student’s essay topic and
argument. Teachers can discuss potential challenges they could face in the latter stages of the
essay with students. For example, multiple ideas in one paragraph or incoherence between
the topic sentence and the evidence, or problems with topic sentences. In addition, often
students will seek advice on how to organize the main ideas of their essay so that when they
start writing, they know the order of their ideas is logical.

Topic Sentences and Coherence and Unity

The fifth most common reason of tutorials was topic sentences and coherence and unity,
both chosen by 49 students. Students often go to tutorials for suggestions on their topic
sentences, often because students tend to state facts as topic sentences. Thus, they are
often given input that a topic sentence should express the argument of the paragraph in the
student’s own words, and a topic sentence should also show a clear connection on how it will
support the essay’s overall argument. The students are often told that the rest of the paragraph
needs to introduce and analyze the evidence that reinforces the topic sentence. Thus, the
topic sentence should not only state the topic but the argument for that specific paragraph.

In addition, students come to tutorials to discuss coherence and unity. In terms of
coherence and unity, a common problem involves the essay digressing from the topic sentence
or the ideas being illogical. Students are recommended for one paragraph to focus on one idea
and are also given suggestions to use transition signals and to be clear about what they want
to say. Often times students’ ideas are vague and unclear, so ideas need to be developed and
be more specific. In addition, to better organize and understand their ideas students are given
input to use transition signals for logical transitions between and within paragraphs.

Counterargument and Refutation

Counterargument and refutations was the sixth most popular reason for going to tutorial.
This not being in the top five reasons was surprising because this is a section of the essay
students are unfamiliar with and often struggle with when first introduced to argumentative

writing. Often times for Japanese students presenting a counterargument which challenges

11



one’s own argument seems unnatural. The refutation of the counterargument also poses
difficulties for students. The teachers give advice about the refutation by giving example
counterargument and refutation paragraphs and also teaching students commonly used
phrases for this section. In addition, students want advice about where to place their
counterargument and refutation.

Introduction

Students come to tutorial for advice on their introduction. Students often lack confidence
about the attention-getter of their essay. They may feel that this hook does not catch the
reader’s interest or they seek for advice on how to ‘hook’ the reader to their topic. Sometimes
the hook is lengthy or the hook and the thesis statement are not strongly connected.

In-text Citations, Conclusions, Works Cited List. and Formatting

Formatting was one of the least common topics sought out for advice. This is probably
because often times classes were held in the computer room and students were given class
time to work on their essays and ask questions. Often during this class time the teacher
explicitly explains and demonstrates the requirements for formatting. The Works Cited List
and In-text Citations are another topic that students limitedly sought advice in tutorials. The
reason is probably similar to the one above. When classes are conducted in the computer
room students receive explicit direction on the Works Cited List and different ways to do
in-text citations in MLA style, the style used in ARW classes. In addition, they receive
reinforcement in their computer classes outside of the ARW class on the use of Works Cited
List generators, such as Easybib and Zotero. Advice required for conclusions was also very
limited. This is probably because conclusions are formulaic. It requires students to paraphrase
their thesis statement and then explain how they have proven their argument followed by a

final comment, such as suggestion of results or consequences or call for an action.

Q3 & Q4: Benefits of Tutorials & Reasons

The third question inquired about how useful the tutorials were for the students. About
84% of the students, 97 students, answered that tutorials were very beneficial while 16%, 19
students, said they were somewhat beneficial. No student indicated that tutorials were not
beneficial at all, the third option. As the results show, 100% of the students find tutorials to
be beneficial.

The fourth question further investigated the reasons for the usefulness of tutorials. One

primary reason why students view tutorials to be beneficial is because it is difficult to ask
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questions during class due to time constraints, or they feel the classroom environment is not
feasible to do so. For example, one student said: “I was able to ask many questions individually
at once... because it is hard to ask about the essay in class.” In addition, one-to-one time with
a teacher during writing conferencing is also favorable for students because, as one student
put it: “Japanese students are shy to ask questions in class in front of their classmates.”

Another reason why students feel tutorials are beneficial is because it raises their
confidence and motivation in English. By discussing their assignments individually students
can get positive feedback from a teacher on a section they may have been diligently working
on, or were unconfident about, and this way, they can gain confidence on their writing ability
through the comments from their teacher. Tutorials are scheduled during specific points of
the drafts of the essay, so if students have not finished certain parts of their essay they are
unable to get sufficient feedback. This can act as a positive force on making sure students
complete their work as can be seen from one student’s comment: “It motivates me to write
the essay within time limits”.

In addition, tutorials are useful because it hones students’ critical thinking. Students must
think rationally about their essay topic such as think about logical connections about their
ideas and also think about the importance or relevance of their arguments. For example, a
student commented by stating: “She [the teacher] gave me the exact point of where to fix my
essay. Yet, she did not give me the whole answer to how I should be fixing it, so I had to think
on my own as well. So in the end it improved my writing.” Another student commented by
saying: ‘I could learn how to think and which kinds of data is needed”. Thus, tutorials provide
students with a time to self-reflect on their essays to detect problems such as inconsistencies
or lack of coherence.

Finally, tutorials appear to be a valuable platform that allows students to discuss their ideas
with their teacher who would ultimately evaluate their assignment. For example, one student
remarked: “The most useful aspect is that the teacher explained strange parts of my essay
clearly and listened to my new idea.” This shows that this student appreciated the feedback
and the time to talk to the teacher to discuss new ideas. In addition, another student stated: “It
enables me to see my thoughts and ideas objectively and make it clear by discussing with the
teacher.” Tutorials are advantageous for students because by having the time to converse with

the teacher, students can share their self-reflections of their ideas.

13
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Q5: What were the least useful aspects of tutorials

The last question asked about the least useful aspects of tutorials from the students’
perspective. According to the results, many respondents expressed that time constraints were
the least useful aspect of tutorials. Teachers only have a limited time with each student due to
their teaching load and availability. All students are limited to 10-15 minutes per session with
the teacher, thus some students may need more time that is allotted for them. Students who
are especially struggling with writing skills or with their essay topic may need more individual
attention than other students. One student expressed: “Some students might need a lot of
time, more than others.” In addition, because some students find tutorials incredibly useful
and like the one-to-one time with the teacher, they would like to have more sessions with
the teacher. For example, a student response stated: “It would be great if we had more time
to spend during tutorials.” In addition, first year students have a rigorous schedule with not
only English courses but required general education courses. As a result, sometimes, as one
student wrote, it is “hard to find a time that suits both the teacher and student.”

On the other hand, the students also seem to understand that tutorials place a burden on
them. One student said: “If a student has no questions, tutorials become useless.” This is
because if students have not prepared specific questions about the content of their essay or
essay writing skills it is a waste of time for both the student and the teacher. Tutorials are
student led and thus require students to be assertive in taking responsibility for their tutorial
session and their writing assignment. Japanese students in particular have been passive
learners in their classroom prior to entering to university. They are acclimated to being passive
recipients of knowledge from the teacher. Tutorials force students to be active participants
in the essay writing process during the tutorial. One student commented that a disadvantage
for tutorials is that: “It is for active learner” while most students are accustomed to being
disengaged in the learning process and are acclimated to being told what to do which may

result in them finding tutorials to be challenging.

Teacher Logs

This section presents the results of the qualitative logs teachers kept on the tutorial
sessions. For each session, they noted student questions and teacher advice on these
questions. In addition, this section shares the overall reflections by teachers from the tutorial

sessions.
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Teacher Perceptions: Student Problems

Both instructors kept a log of student problems about their essays. From the logs, the
teachers perceived the most problematic area was the thesis statement. In the initial stages
of the essay, the thesis statement was not argumentative meaning that the thesis statement
did not express an opinion. In addition, students would write a generalization, so the thesis
statement lacked focus. The second most problematic issue in their essays was that students
did not ‘unpack’ the evidence in body paragraphs. This implies that students failed to
introduce the outside source they used, so students were instructed on phrases that introduce
the evidence. In addition, students failed to analyze the evidence, thus students were
advised to explain the evidence by making connections to the topic sentence and the thesis
statement. The next problematic issue was refuting counter-arguments. While students were
able to present a counter-argument, they had difficulty in weakening the counterargument
and linking it back to their own argument. In addition, students struggled with coherence.
Their writing lacked logical connectors or transitions that assist in the smooth flow of ideas
in a paragraph. Additionally, like thesis statements, topic sentences were also challenging to
students. In the initial drafts that students brought to tutorials, the topic sentence students
formed would often be facts and not arguments that helped to support the overall thesis of
the essay. Lastly, vague language was struggle for students. It was difficult to understand their

ideas due to a lack of abstract and concrete ideas.

Teacher Perceptions: Reflections

The teachers reflected on their notes on tutorials. For each tutorial session, each teacher
kept a log of what problems the student had with their essay, what the student perceived to
be their problem (the reason why they came to tutorial), and the advice the teacher gave the
student. The teachers analyzed these logs independently and then the two teachers had a
candid discussion about what they had discovered with each other. Through this evaluation of
notes and dialogue with each other, they were in agreement with the following conclusions.
Firstly, tutorials are extremely time consuming because the teacher spent about 10 ~ 15
minutes with each student. Tutorials are conducted before or after teaching and often done in
consecutive sessions with students, hence, it is also very taxing on the teacher. Furthermore,
considering that 71% of the respondents went to tutorials 3 or more times, tutorials take
up more time than what is allocated in the teacher’s teaching load. However, tutorials are

rewarding because there is a direct correlation with the effort students put into tutorials and
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essay grades. For the teacher, this aspect, seeing the vast improvement from the original draft,
is the most gratifying result of the time spent on tutorials. Students who are motivated to
come to tutorials want to come to tutorials to further improve their writing abilities in English
and this is reflected on the final draft of the essay. Since tutorials are outside of the regular
classroom and conducted one-to-one, students sometimes use the tutorial time to consult on
their personal issues unrelated to the writing assignment. While it is an honor that students
feel comfortable to discuss personal issues, it takes away from the time to focus on the
writing assignment. Finally, the teachers concluded that the students who need to come the
most do not sometimes come to the tutorial session. This is extremely unfortunate because it
is these students who could benefit most of the one-to-one time with the instructor to make
vast improvements with their writing. It is uncertain if the students do not come because they
have procrastinated and have not met the deadline for the draft or if they are afraid to come

to tutorials because they lack confidence to have one-to-one time with the teacher.

Discussion
This section attempts to answer the research questions posed at the end of the introduction
at the beginning of the paper by further analyzing the results of the survey results and the

teacher logs.

RQ1I: How beneficial are individual writing tutorials from the students’ perspective?

The results of the questionnaire overwhelmingly indicated that students find one-on-one
writing tutorials useful. Many of the students commented on the fact that during this time,
they are able to ask specific questions about their writing and the issues they are facing,
something that is usually not possible during class time. They also pointed out that because of
the way the teachers conduct the tutorials, referring to the fact that the teachers do not give
them the ‘answers’ but think collaboratively with the student about how to move forward or
resolve the issue they are having with their essay, they are able to improve both their thinking
and writing skills. Some students also indicated that these types of tutorials may be especially
useful for Japanese students because many of them may be hesitant to talk about the troubles
they are having in a whole class context. Another important effect of tutorials seems to be
increased self-confidence of students, a vital feature for their continuing studies and for

developing into autonomous learners.
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RQ2: What are the most commonly addressed writing issues in the writing tutorials?

The students and teachers were mostly in agreement about the most common writing
features addressed in tutorials. Both of them mentioned problems with thesis statements and
topic sentences, developing and using evidence as support in body paragraphs, and coherence
and unity as being frequent stumbling blocks for these student writers that needed addressing
in their one-to-one meetings. The teachers and students also agreed that counter-arguments
as well as refuting these counter-arguments also caused problems for the student writers. On
the other hand, the teachers pointed out that another frequent problem they had to address
during these tutorials was abstract and vague language used by students, something that the
students themselves do not seem to recognize as a serious problem. However, as this problem
was not listed as one of the options in the survey, that may be why no students mentioned it
as they did not think of writing it under other problems. Also, it is possible that students may
include this in one of the other categories, such as under the category of explaining supporting
details. Also, the students expressed having many challenges with developing their outlines,

something the teachers did not recognize as a major problem for the students.

RQ3: What are the most useful and the least useful aspects of the writing tutorials from the
students’ perspective?

The students found the individual one-to-one nature of the tutorials as one of the
most useful aspects of them because this allows them to focus on their individual writing
challenges. They also commented on the usefulness of this time as a social act that allows
them to enhance not only their writing skills but also their critical thinking skills. Students
also appreciated having this opportunity to receive input from the teacher about the progress
and quality of their draft, which helped them to have an indication as to the final grade of
their paper or the amount of work still needed to complete the paper in a satisfactory manner.

As for the least useful aspects, most students commented that this time will be wasted if
the students are not prepared. As mentioned previously, the teachers expect these sessions to
be student-led; therefore, if a student is not well-prepared, the time will be wasted both for
the teacher and the student. The students indicated that they understand this. Some students
also commented on the limited time available for each student. Several students commented
on the fact that some students need more help than others, and therefore, they felt that there
should be some sort of distribution of time based on this need. For example, a very strong

writer may not need to come to the three tutorials scheduled for each student while a weaker
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student may require six tutorials in order to get a maximum benefit out of them. Therefore,
many students felt this should be taken into consideration by the teacher when allocating

tutorial times.

RQ4: What are the strengths and challenges of writing tutorials from the instructors’ perspective?

Based on the qualitative teacher data, the most important and pragmatic aspect of tutorials
is the fact that if students take advantage of them, meaning that they both come to tutorials
and are prepared for them by having good questions, this effort and preparedness will directly
result in a higher-quality student paper, and as a consequence, in a higher final grade. The
time the teachers need to invest on this beneficial end result for students, though, exceeds
the time allocated in their teaching load for these tutorials. The one-on-one nature of these
meetings makes them extremely demanding for the teacher, both mentally and emotionally,
especially because some students come to tutorials more than required while some others
come to not only discuss problems with their writing but also personal issues. The teachers
also regret the fact that while most of the students take advantage of the tutorial time, some
students who could benefit the most from this one-to-one time do not come as often as they

should in order to make substantial progress with their writing skills.

Conclusion

To conclude, this study found that both teachers and students feel that tutorials are
beneficial. While giving feedback of drafts on paper is beneficial, tutorials feedback is of
better quality and students are able to comprehend the feedback better because of the face-
to-face interaction between the teacher and student due to the fact that the teacher is able
to give students personalized scaffolded instruction, a finding similar to Harris (1986).
Instructional scaffolding aids in stronger understanding of feedback and by chunking the
feedback by making it specific to a certain section in each tutorial session helps students
tremendously. Individual tutorial sessions also facilitate in developing students into more
autonomous learners and writers. Furthermore, tutorials are beneficial because this one-to-
one interaction between a student and a teacher aids in the critical thinking development
through discussion between the interlocutors, similar to Flynn's argument (1993). Development
of critical thinking is essential as it is an essential skill not only in the classroom but in the
future workplace. Another powerful effect of individual tutorials is that they shift the teachers’

role from authority figure to a collaborator, and allow teachers to treat student writers as
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“apprentice scholars”, as urged by Sommers (2013). However, as Nicosia and Stein (1996)
also point out, teachers need to ensure that their role in the tutorial is that of an advisor and
collaborator, not evaluator. This is important for decreasing student anxiety which was shown
to be an issue in Takaesu, Sudo, and Christianson’s (2010) study. Even though this did not
seem to be an issue with the students in the present study, it is a vital consideration when
conducting one-to-one tutorials.

This study merely examined the perceptions about and reasons for attending writing
tutorials with this group of students. While the purpose was to investigate whether the
teachers and the students who participated in this study were in agreement about the reasons
and usefulness of these one-to-one conferences, it may be useful to also examine the quality
of writing of the same group of students. It would be constructive to analyze their essays in
detail to quantify the improvement they made with their essays, and more specifically, which
aspects of their writing improved the most, and to try to examine if the tutorials were in fact
the reason for these improvements. Further research should also investigate what strategies
used during the tutorials by teachers are most effective, and in what ways could the tutorial

sessions be improved to maximize their benefit for students.
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Abstract

In recent years, primary and secondary foreign language education in Japan has been going
through major changes in the run up to the Japanese education ministry's new ‘Course of
Study’ containing various policies influenced by the CEFR. Chinese language education in
Japanese universities will need to respond to such changes by 1) considering how to respond
to the new intake of graduating high school students educated under the new policies
and 2) identifying elements of the new course that can be beneficially incorporated into
Chinese language education in Japanese universities. In the belief that Chinese language
education in Europe, where the CEFR originated, can serve as a useful reference, the authors
observed classrooms in the UK, noting; 1) the division of speaking into separate interaction
and production components produced positive results. 2) many educators are passionately
involved in developing authentic teaching materials 3) plurilingualism and pluriculturalism,
which will not be reflected in the Japanese ‘Course of Study’, have a central role in the UK,
where some non-standard varieties of Mandarin Chinese are also taught. We hope to inspire
the development of new teaching materials based on these principles by sharing our findings

with our colleagues across Japan.
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Interview three or four classmates to find out what transport they use to go to school.

You can make up your answers. Then report back to the class. B3 2 DI ED XS
BASBFEREZANTW N VIAA—R4~5 NICEHWTHELE S, ZLTEAE
Tz LT, VIATRELTHEL X I,)

To ask: FRE4ALEZF ? nizénme shangxu¢ (H72EES 0> TERLETH ?)

To answer: Fi44 /5 F=2 wd zud/qf -+ shangxué (FAlE-1C> TERLET)

To report back to class: -8 /% EZ£, ---zud/qi - shangxué (-l IcF-> TERRL
*9)

BIRED 75 AA—R4~5 NICBEWTHE LS 13 FETCE [ROHD], B¥D 7
TATHRELTHELEL S & [GHTC e [FE£R]) IKHYT 2, T ThiEHSMIC CEFR ©
[HOOMEE ] ZEHMLIEREDZENTVEDTH 5,

Minbt) ICdE7Z, ROK S ZHEBES SN TV,

Choose an activity. (77714 BT 4 ZBEUTEL & 9,)

1 Create a fashion show. You could use pictures from magazines or use ICT. Label your
work in Chinese. (77 v ¥ arya—2{FoTHAEL X S5, Matvry FOGHEHZ{-
THhEVELA, BETcOFEMICHEREOFAZ DT EL £ 5.)
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2 Or, in groups, do some research on Chinese clothing worn during the earlier 20th
century, such as il qipdo, H11li%E zhongshanzhuang, K42 changshan. (v 7 F L
A KBl s Fv vzl 0O REOIREIC DN T, 7V —T THNTH
FL&Io)

ThERIED TEd e [BE] IS LERETH BN, 75 ADEELBICHRERT
bz T5L, HETE 1 aAHh2aARoORMERONG C LIk D, B (Fv o
FRLR) - dilids (AR - K (FroPy) WS ERRAERPET L0455, 2D3D
DHFEOT A M ZTNRFE L, REL CICHEZED T —DTE CERHELUZ L HNE
W, ZDTHEVWEIENED LRV, EEZDZNEHINE N,

U U THDORHRE] L WS Bl D5, 295 LEREIER U TR TIdanwE T A b,
DERELBRINE RS RNWT Lichkd, AER6, [FEdc e [FHE] @FHRLT THR I
BEHICODNGEWDNETHS, ZLTENRE—ARNGHEETEEL, LT IVT4 8T«
KX THIDTEEERZ T ENTED, THIRRSL, XEE&DBES | T XD EE
BRERDOTH %,

EHICRDK S BMEMEE D2, £9. DLTOKE EEICRD XS BRIFRMEERENA T
3",

You are a Chinese student. Your mum sent you a text message asking about your trip
tomorrow. Send her a reply answering her questions. (b7 7zIZHEANEETT, bk
EDBRIEANDEIICA Yy E—I%2K0, HHONHICDOWTHWTE X L, EH
Nz it DT, BREAIKRFZESTHEL L I,)

LA LRFZORSAT, RN E T~B? (~H7?)] OFMXOBENCDOWVWT, F
PERETREBALFEE LTV, T T, BEMEORICRD LS EHANIINZS5NT
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W3,

Writing tips (FL 72D )

Remember the word order: subject + when/howhvith whom, etc. + verb. To answer
% question: drop "% | change the subject (if necessary) and add 4~ before verb (if
necessary). (FFE+WVD/ED XS/ N EFE+EEL, LW FEIEZEVHL TR
TV, XM THMIMNIEEERWEZNLTEA, LRELZLTHZEZA, XL EZSH)
FDHNCAZEEEL & 50)

R LAY ? (AR AIATEIRVD TN ?)

AR, / BAEEEL, RAIEBLICITE VT, /LT ER<BH D
FHAo)

T LEIEROMTEHS e, TSEOMMGE] ZEMAL, AR Ta3a=r—va
VEXZBED] LT IRBEICES ERICES ] LI RBICE DIV TV, HARTHW,
ENTVEHEFEOHRIZEDOLS, SHEZE 1 D BRI T TN, FiR T SGEFIEOH
BHEFISC R U TR, ENE ZHA B DR R EIER L, RIRICENSICHE DV R
BERITS. LV RN —RINE A 5D, 20O TOHEREBEDOL S IC, MEMEORED
DISSHEFED NEFZELT ) LR FEnE0L, e TBREADAYE—V%KES> T
FLi) Evofe TRES b, [REHRED] LRERLSNZHBHNE,

AFVADTS LEARER LA LTVEON, [[THETOIIa=r—yay | EHE
WH, AFVRDOHEFFAEDH D TH A5, AF 1V ADEMO R TIRER 2217 > TK
Cledid, ZHELEL 1559 T LICIFFICRVBILZR > T, BERLERZL O
DEITSENVSTETHD, TNREEBAA, VbW TERME] WSS H %, CEFR
DOPEHAMNEL L. TNADNEMEN TS0, RUTRIHTEREWVWS DI TIREL, Th
EAREL TR BB > TCDT LA S, Lieh>T [finbul D&k5%H0HE, CEFRIC
FHINTVBEEBRLEEVS XD, bbb eHoHBFE D LIC CEFRAHE > T3
B, EvwscesEZLN5,

oA FVRADGE, FHEIEARNCT 7 U EHAET, EFOEE N2 T
Bz, ES5LTCHIIHETODAZI 27—y a VICEIREEN S B2 2ETVEVSHEE D
%o —F. HABEFESENPEREZEET 256, THREEZDEZS>TOBICLTE, R
DIEFHRIC K Z2FEMEEIRELS, DEOHOBETOII 2= —va ViKiRE%LTH, T
) [EL] LW EFDMHET L TEEH L, I3a2 77—y a3 VEZRCLTH,
TTUXTAERE L Z B 3R R H01RB A D,
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LHL [Minbu) OXS%H0 AN, HrLWEREEEFEONLICH S [FZ] O—DTHD
TEEHENTH D, & HEAAFEEBEEFENSGET I NN E VST, ZTTRENTVD S
ENT CIEEBRIETEREINE LIEEZ DSV L, MEHBFTOIFEOHRENSHZLLES VS
ETEDL> TITK ORBIRE IRV, 1272, SHEF TR L TV N —F ez, B3
FEELEVELDHAD R DB O KEEZ S L, SUERROEF 2 FLICE < HARD
TERIIZFENRENCEN THZ L F WIS T Lid, REVEHLLDOTIERWTES S,

4. EHH - WEHTROED

P BEE B TR U, THRROMRE - EAZHUOE L] Tkl IAHEENHE
BIFICAE) IS % T AR « SEEN TRV AT &, HROPEREHEO—HIc L > T
& MAz5E5] EKUBNZHELH 5. EWV0I DI, HARDWDW %5 HEEHE O T,
HEREZRED D RVEEN S S8 OBEZIT-oTEREELHENETH %,

FEREIX. RAYVRER T IV AREDO X 5 7, [THIFROGE « FEA ] BIOREE L HMED B,
MR ERIERE 2 ERB LTV, & /e HAGERREGSE OFEEIIRIET &Nz
LB OB D BT, BEONIELEOEREZES &5 T EThUE, HANICEHS
ERFH%, LHL—SCHERBIEHSETHZCLEH, OAGERRESEICE > TIEH
ZOVEMENHNCHE L <. BHEDIREZZIANS, MEL HETHYE T 208N D%,
oo BEDPTELTOERRICERN SN XA 7« THEOHITE, [SHEMRRO—/510 7%
E DX BITABRIMEFAELLZL, VEBVIEER LYYy F—ya vk ERFLEWVS
s H > 7z,

T LEHEEICK D, BRICHADOHEREAE G MEEENERINICEE] T501a0
REEE->TERL, ERZTNRBEERIEZES SN, MOSEEBEODTHICH L THEL LTHE
ZTENTEZEDTED o, LHAL—HT, FIEDOD D FIEARLITIELWV O, HIR
BIREETHEHEBELTLE> TRV AV EWVL ST TFIVWEL] 2175 LERBORETHA
?o

AF)RCBIZRAETEL O, HAOHEEHE ZHRHT 31470, F—t>
TAYIBREMECSEENEETHZ LS ETH B, LLFERED [in bu) iCgR
NTWHHEMETH 2,

Read the meal plan for these two families and answer the questions. (2 DDOFKTDOE
HOFHHZFIA, HEICEXTIREWY)
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NAE
28— EH— 2= E8m 28R EHX =
Kik [EES LRt KO aF Kik RF
Jamel & :
EH— EH— BH= EHm EfR EHIX EH#R
EERE [EES KOHE EERE HE Kb iR KOE

1 What does Xiaoyue’s family have on Tuesday? CINADOFRTIEAIEHICATZBENS T
L&)

2 What does Jamel's family have on Saturday? (2% A)VOKRTIELEHICMZEXS
TL&IM)

3 On which days does Xiaoyue's family have rice? CNH O T fIEHIC K2 BN
ZTLXSM)

4 On which days does Jamel's family have pizza? (¥ ¥ A)VORTIHTHEHIC YV 7%
BANZTLX M)

COFEMEOR ST, FoEOFOHEDS B, [WE (BEEZ1) ) - iR (Fv—n
TR F (FaoP) - T8F (HEEA) | BRAETHS, T TUTDX S R HFEH
EEEMMINE N TV,

P chdomian fried noodles

W chaofan fried rices

Wy jidozi Chinese dumplings
¥ baozi Chinese stuffed bun
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HAROEM T&. ZDOROFI R D 2EE7R 0 THEE LI HEE 2 AV TR Z1T 5 A 4
ANVDRZVESICBDbNB%, e MERHCHAZRRSE D] L0 ERERRPEL B
BEEATERELVA MRV UN A MR ERTARBO L, MEMETH T5Z N
ZZRBL TR b 2ECR DICHTE > TANT BT EEW TR aWD, >Nk
W

LML TS LEk—AREHRaEE, FENAZ2EBEOSEEENOL DT, REBIN R E 2
TDIENETH S, T Ui IFBEHOHMH] OREICEK > T, PEE AN 5 HEE
DODRETEFELNEZV, 2D [HE] Z2B5 N TEENE7E, /2% TIRAIRMIC
M HEREORERNEHE END ik s, BIIMHGELZ THIRLE S L9 5 &, HEMED
NADPREESNTLES L, HBZH O CDEDIAATE T S L9 5% ESEIEAEREHIZ
REFEYMNTETCLE S, TNRAEATHRE LE, X% (a3 220 —va ezizi%80]
E LT TSI - 2RISR 0 B ER—DHEHICE STV 5,

F727 5 LEHEOBMOKIC, BEZHVWTVADRITEINEC L TH D, HEENE
FEAZ EHIZRICIED D5 < ZDHICHFEOBIMCH U CEIICEL 2 TR S @V,
TH LEEROMETTHNE PEEFEOFMZEH TN TE D, FRTEZEAFUADEE
Hlick-> T, FaurehET AR, R EMNEINIESCETH SN TEHENEEL W
D BHEZENZEESI VI L OWNES1EA 5, $khbb, [SEOMASH] OEMIE, <
DEDOA =T 1w VIRBMOIEREEHCEDZDTH S,

[Nin b I EZLIFO K S RHEERES H 5%,

In pairs, describe the bedrooms in the pictures. (77127 > TEZEDG U DWW T
LTLEEW,)

l;‘.-l.%lf B‘JE-I‘ yigidn dewh shi

ﬂEE’;E}'E wihm phi e welh 8

MURTHIENE ] (LARTONR Y R)b—L) 1cid, HBkfRE O ENVEZRABE TRIEZ 91 L
TVWBETHE->THED, £z [REMNENE | FREOXRY RV—L) K&k, SEOA TV
7 DR THGEE —F4c AV E a— X — DMl %E R TV AN E > TW\b, FEDEXI,
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TR (R R) ] Tl (A Ea—%—)| ZLOMYHERHAGDYE, WiEOB O
ZHIAEE 505D TH S, MEMICHEMNICE B LD - TSR 5, #5lERIcE
MC7x - TR Z AT 22 HE L 057255 L, GED L HEORFREIC X 5 E1EKIED
M FEFHIRBFEEL VDTS5, BEL TThMEREER] LS LDRBEEENTE
59, EENHEOAE A ARG S GERT 282 @0 5 -, BEEL &9
B ERICRELTVE D E-bnsY,

EHEAATH LIRIEREX. T3] 2E A 5L 59 5 IRRE] Res72 L. £/
FUPFIC LS TI—ED [EH] DD BEDTEHS, LALTNATE, T5 Likcllkzi
B EMZRNE, WOHATHAKS EVIKRBRTBEESS, Zhh, A—kVTFrv
BEMIBEROMRD 1 DTH %,

LA L, A=t T 1w 7 THa LS T Eid, YIRD T L Aah 5 hIE O FR b o fElE
CEBIAL TN T &ICk D, LTOMEMEEZ S LIEEEDEDTH B,

Listen to Lin Fang telling you about some famous Chinese people. You could use the
Internet to find out more about them. (1-5) (V > « 7 7 Y WHEOEH NI DWTEE
FOZBNTLEE W, A 2—%y bV, TOFBALBEILCDNTE S EHNT
BELXD,)

CTOFHFORIE, KD XS BEEIMEHLIN TV S,

He/She

In Chinesa the words for

“he' and 'she’ have different
characters:

he fil

she it

bt they ane pronounced the

S 13
The context will ususlly make it
clear which one is being used.

I g

$? Hning, 46

e

F 33 s g, 26 TRAE I socg ya i, 37

BHEOAMIC [Language] & WS ETH > T2 D, LITDO XS RHREGED 3 AFRCD
WT DTS %,
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He/She (18 110)

In Chinese the words for ‘he’ and ‘she’ have different characters: (FFERFETE ] &
Mt ) 3R 2 EFTEHEERTET )

He ftb

She #

but they are pronounced the same: (L Uifi#&DFEEEF LTI )

The context will usually make it clear which one is being used. (&5 57&DM&, 5D
ISR TIE > EOMED £9,)

CNIFLBAARETHE, XEZ a3 a2 —varveE¥z2580] £ LT TREIC
BoTRHCES] LS DN, HEFEOSOEOHR TIERICHEBERERTH S 3 AMTT
5. [T M R < Tz DI pn BRG] O THRLTWAS T LIcZEIr NG, T [
B ORETHNE, T & i) 225045, ASECAMUNOEYEERLTS (B
E—HEICHAZ BHT2H D, TOMEMEL R ATIIRENEND, HZ TIRRIN TV
Vo RIS o eI S ] EWvwS T lid, HIcE A TRHEOHWE 21232 EV] &
WHZEHEDTH %,

TCDFEETENR> TOEAAELTOEO T, WINEAR—VEFELEEREATH S,

il Yéng Lan (V> « 52)

Bl Chéng Long (v wdF— -« F )
47 LiNing (V—-+=)

XIF Lid xidng (U™« &% )

XEH - Deng Yaping (X = ¥—¥ )

IR R EANOLRTZEE T2 058 THNE,. T LI AR T [1>
Z—2w bRV, TOEHUANEBIZDOWVTE S EFARTHEZL LS| LT 20EIZMED, L
MU0 B520ROFEEF I, T 5 LA O ZAR— VB ELZREANGHEENENN S
FHETHZ L, FREADTHARD LW ITAZEL THRAKFEZGZ e TES, YA+
DHEICHTz> T, PEFEOR—IEZFEOREEHL WD, JGEE & TIHMRINER T %
T BM, COHERFEZTS LiciE#he THEREOYE] O—feLTWb, £595C
ET, A= T 4y I VWS BEEEMETELZNETH S,

Min bu) ICd &7, DR & 5 mHEORRHSHLIC B 23Rz M d % 25 L b5k
ENTVBS,
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B dianshi TV Chinese TV in the cities has many channels, sometimes over 100
to choose from. Television series are popular; there are many different types which
usually have between 20 and 50 episodes. ##E#% (gt zhudng xi, costume dramas) are
set in ancient China with elaborate traditional costumes; modern dramas that deal
with many modern issues such as (&3}) (fen dou, “Struggle”) and (FKMEH M
F) (wo de ging chin shéi zud zht, “My Youth”) are very successful. Recently, singing
and talent show competitions such as (#%Z¢%7) (chao ji nii shéeng,“Super Girls”)
have gained large numbers of young viewers who support their favourites. The Taiwan
comic entertainment show (FEE&>K 1) (kang xi 14i le, “Here Comes Kangxi”) where
celebrities are interviewed and ‘grilled’, and music channels such as Channel V are also

watched by lots of young people.

(LY HEOEHHOT L EIIZZL DF v 2IVhH D, 1000 O 533
TEE DD EEA, HiE R I XIEBBLR205E0 S505EN DD . KA D
HOEI, 1 D& MRk RERED ¢, [HROHMEZ #EICEHNEIRE CITh
N360TT, BN AGFERRKSBR RS Tcey hLEEDE LT, (F}) (8
B (RIEFHEME) FAOEBIHDOED?) HEMNDLET, Tikid. (@
Q) [A—8—=H—)V] OX>BWEI>T A MR, HOOWHOHIGEZFT
BEHEBICK > TRERNKEZREDE Lz, £z, BRIT A MOEH/NzBENA 42
Ea—%Z%2FT ITwton] 3, B0 (FEEkT) (BEEMNEK) . Channel[V]
D& 5 BEREMF v Ve, HOHEHRICAKTT )

BB dsnsn TV

Chinese TV in the cities has many channels, sometimes over 100 to
choose from. Television series are popular; there are many different
types which usually have between 20 and 50 episodes, T 2 3,
d (i zhuang xi, costume dramas) are set in ancient China with elaborate
| traditional costumes; modern dramas that deal with many modern
N3 issuessuchas {FEE) (mncou,"struggle”) and (FRHY

S > S BEEME) (w de ging chin shé zu0 zha, "My Youth") are very
successful. Recently, singing and talent show competitions such as (ﬁ?&&% » (chao jind sheng,
“Super Girls") have gained large numbers of young viewers who support their favourites. The Taiwan
comicentertainment show {BEEE3RE T ) (kang 1141 le, "Here Comes Kangxi") where celebrities are
interviewed and ‘grilled, and music channels such as Channel V' are also watched by lots of young people.

TS LM 2 HAOHREREARE TS C Licid, W OhoWEEZEES, £ 1DH&L
THADOHE., Frc HAGEREGE T, PEREEE L EHNCH O THM] b 2B E DA,
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PEOFERASEICENC E NS L, ERY T HIVF ¥ =i vw UEERDC L&Dk
LBENEWVWHITETHB, Lh L, EELdr—trT7 v 7 EhbDIIL, REFCBTZ5EE
THZEEBCA—T Y b ER> T, WO EFET 2 Lichhb b, ARz
T2 EEEL 5%,

2OHORMEE LT, BEREBE—EHKT % &, D TEEIERM S OW@EBIZED, Al
ROFMITT QICKHRENCHZ->TLES VI T L TH B, HE. LOaTLONEL, 8B
B 1320074, [RAOEHIEHEOE D 2?1 F20094ED KR53 L, [R—18—H—)l] BWAK%E
BTz DIF2005FED Y — R 2 L20064ED Y — R 3T, Fie TEEERDNRIZ) & & - IToE
PETLTWEY, coadLkitic, TWEHRETE [R—8—=H—l] L BHIFRIT-
TWVWBDRZSTTR] HRELEBILDESL, EONZ2ONLTFTHA I,

COREZEERT 2 51ED 1D LT, A=t T4y 7 EBM%E 3y b EICEW THiRE#E
L. WETEZNEZMLLTHHAT 202800 H %, 75 T HUXRRMSHEDFIH D &
A LT TN 5 ENTEDRI TR, BRFEOR— VBRI ZHN TZHOERZ
HET2TLETE2, FEDAFYRATORETIE, TOMODEMEL L THHOAEN S
lAuthentic Materials for Chinese Teaching & Learning] Z#E/r& Nz, i, HERES
HEOHFOICIR S X5 BEM AL - NERL7ZT 74V T, HIZIEEIED 12
EFE] ICE, UFOESHEFEOLA RS YOLIAY v Z2—DFEEMUEFEN TV SY,
CNzERNE, LYAY U 2—%2EKT 5 TEIREG] &0 HEERZSER, CFR T TR
XD EHIGICIED 29 FRERZMH-> THRET 2T LN TE 2,

[ 319 Wi

LWL ZDEDOA— T 0 v IV REMTERLETINXZERVDIE, HENTHHL T
TOVEREEEZICHEMENTLES L TH B, MIRRECOFEEOFRDOL VA v 2—I3,
BHEEHCE T A UHERT TV B LI E0HTz0h, c Nz R T IMPEESIE 0 ENZETE
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CKURFEELVBEA S, EEENEARAVTVAOE BT, THEANGERBEI T
FHELAEV] EEVAHEMNEV. BBV L IDBAICTHEN T EALATHOEDAE R
T, THEAZHEEHOMROBOLER] LEZDHTELHBES5, T5 LEHEEZ, HEOH
THMOBEEIC ENZIAELZIL -T2 CATRHIIONEZVELHZDT, & LEEENKE
BRAEES>TLE-RIES. BEWES ¥ aY ba— )V U CHEEEBERTI RERH D, £
T2 DIREBEMAOIEE1DE ., BSOHEBEOREL KT KI5 Licks,
FrE4=m0 HHERE] IcE, UFO XS Icdbio@ s — ROBEMERE T 5D,

B8 ERTLAT FREERS

LOBHEICHZ XD, RO @A — Fid I—F\) LAMTF5NTWS, UL LRTEER.
HAT & 28307 — FIZid Suica *° Icoca 7 DU « DD 2 L 51, HEODOISGE A —
FEHIAFIC K> THRAGEDNH DL 0H L THD, [—FE] &, HEETREN—FZ
BT 2 kA FA TR, BLETLILRTHVWLON TV AREHOXITH O, LTI
sy 720, Al [GEd), Gkt MGk Ths, zLTansidvndn
b, MAMEEROWHIBE 55,

UL LHADZNE TCOREREHB . 9 LichEREOHGGEE Z MR L T &7,
HEENCES Y X OGN T—2 3 YDZEIFEL TE D, BEXEMIcL-TE
NERHAT 200N ES> TV T NEEL 957D, Hfie LTo MEEEE (LEsE) ZH
DIKBATE e, LTHDEMEA—C T v I/ THENEDHZ1EE, HEOFHEIRVUED
WTWL Tes, M5 Tl W O, HRL TERETOMAFERERNADIAATL %
EVO N BB, L0 T—Fil] EEIICZORIE NS T EICRBMN, TOMBICDONTE
RETEHICHET L THIzW,
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5. ®/EFE - BwULEH

HEREZ RN T 23, EE2 KRR & TEitkT) &, HARTE S [HFICH
WS R [Bhky) Lo 2/ B 5%, BikTRhEARSETARICHY R TWE T &
tEHo, HAOHEFEHE CIIAANICIICESDHNHZENTVES, LHELAFY X TIE
W DD DR TEART L R T ORI N TV, HIZIE SOAS OHIEEE - hE% 0
YR VERICBEERFICHMN TS 2ERTHETZZATHE L, 27T ) v YKk
FTE VERSEERFIED, 28RS BEEFEEE LTS,

AF) ZADKFTZDEIICERFENLEHEIN TV Z0E, 1 DIE M EREEEO o
ThHd, HHEWRSIHE, BRTDMOEEOETFEREHEVNETH D, £E5 1 DOHE
KWe LT, BEZELD L LEBRFHAEAORE L W HlfHiE H 2725 5, FHENN
KA kg BT, [ ERTHHAELZTICELNE DI TR RN 5 TH S,

e \ REERIEH S E OGS, —RICBERTFEIRNMEFETH D, TDRDT VT v IKET
& BT TITS 2FEROPEREOREZBIEHEOHEMEY L TD, LALBEOY Y
A VEEBE, FEVERELE EOMT, RISV S NS ARELRHAEILY B i R
MEO [H#] ERR3Monev, RERZORE, H] 28K 2 TR &, F#EA
RIEMEO BRI BRI N TV RRED [xingqi] THEOICEMbLT, HY
HEWRBEEBO [BEREREBHMEITTAIY TREEN TS Ixingqi] THELTVZOH
BRI N, HATHONE, ZTAKRPEEZ NELL) TV2X5%EFHHTIN, &5
LTAEAS,

ZETL I T UNFRAVRIGEEED. BRTEERT LV 2D0RMeFET 50
. HEDOWEEMES, LrdZo b, THE CRE2RECEEEZHVIE¥ELHZ 0
Ehb, FHEOEEIIMHY R EDOREEDbNS, TNEABEICL TV DIE, SOAS 7~
TV VREEOEE B OFIIREROEE L HI~ 4RO L VS IR TEIR] &
FERECTH %, HARDKFETIE—IRNCE S L&A BZ L diLnL, AT i
DNTIFIEEE - BEXXHET MHF 25 0T, b b IHEREHE ORI 5> HEIZ N,
EWVWOIHMEDBTZA S,

LA LZENTEAFY AT, FHRPREEZICBTZVEV VOLSHEOIIREIT> T3
DTHB, TLTEZNEZ, CEFR O EEFE - b E£ ] OPEFEENTADEHZ &
EOCLETEZREAS,

VA Y OTRRFEE D (2R &, ATE TN NEESR L LB, HAROHE
EHE TS ENTERERETH S, MOTE, TE - AARE bic, MEHER ] R &Y
VEBHTENTEBANMIRLTEL Aok, THEE) ZEAL ISRt 25ET
ZRBIMENMCH oz LHALT T TEARTNERSBVOMN, HEOHARD [FTEE—1

n

=1l
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) LEEABRNTHZY, HROHPEREAE L, YROT LBNE CICHE#EEBA, 3
FELINOINERE | OFEFEERFHLIIBICH B, T L TZIE, FrdfsEsE@mn MR Lt
CEFRODESHE - EXLFERLEWVWSIEZEZATZDEDTHEHEEA %, bbb bEd, HE
FEBEDEROBEICHEED THIE 2R, NHIICIEESE - #SUbERZRET S L L
=, FNEREETEE 25,

Fro, TEEG] O RARPUSEIERIEIC T8 Sniceidsx, T onEtiEes
ARGEEDS TRV, LML—AT, EENZANBEEOERILDHIC, AROEEHE
PFERINICH TR~ > 20 Il d 2 S ERIRICHEINL T0d, 25 LEBERh 59 %
& HAROHEREHE & BihT - HTeURE=s - HUTRE R EZ I 0 v, FRF X
YOERRN IR U TS REERFEIKRTWBEEASEA 9,

EBEAACUTH L TE, WS DODDRGERNTREENS, Z0D 1 Did. [ZEIEOEEMIX
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Tokyo Global Gateway Opens

BOURKE, Gary

Introduction

Tokyo Global Gateway (TGG), Tokyo’s latest English language and culture learning
facility, opened on September 6, 2018, in Tokyo's waterfront district. The objectives of this
purpose-built, English language and culture learning facility are to support school English
language education, give young learners the opportunity to communicate with other English
speakers in an immersive environment, improve intercultural competence, and raise
awareness and interest in overseas study programs.

Yoichi Masuzoe, the then Tokyo governor, initially announced the plan to construct an
“English village” in December 2014. English villages, providing English immersion programs,
have long been considered an alternative form of English education in many EFL (English as
a foreign language) countries including China and South Korea where learners have limited
opportunity to use English in daily life. South Korean municipal governments began spending
millions of dollars constructing English villages across the country in 2004. Though popular
at first, parents later called into question the cost-effectiveness and ability of these short-term
courses to improve children’s English skills (Korean Times, 2012), which led to a decline in
popularity, high levels of debt, and in some cases, closure.

Until now, the Japanese government has shown little interest in constructing specialized
immersion language training facilities. Instead, it decided to develop the Japan Education
and Training (JET) program, dispatching Assistant language teachers (ALTSs) to assist
Japanese homeroom teachers. The JET program began in 1987 by recruiting 813 ALT's from 4
countries (the United States, the United Kingdom, Australia, and New Zealand), by July 2018
the number had grown to 5,044 ALTs, from 39 countries. (The Japan Exchange and Teaching
Program, 2018).

This paper looks at the contents of the initial 2015 English Village Council report to

understand the reasons behind the construction of Tokyo Global Gateway (TGG) and draw
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comparisons with English villages in South Korea. It also includes recent information taken

from the TGG website and offers suggestions to ensure its long-term success.

The Initial report

In December 2015, the English Village Council, a group that included Head of Kinki
University's English Village, Sachiko Kitazume; KidZania Acting Division Director, Yumiko
Kinoshita; ANA Holdings Co., Ltd. Director, Izumi Kobayashi; British Hills President and
Representative Director Yasuhiro Murata; and Inspector General of Tokyo's Education
Bureau, Kazuhiko Kaneko, published a report titled Tokyo Ban Eigo Mura Kaisetsu ni Tsuite
(The Establishment of Tokyo's English Village). This 15-page, four-section, report began by
stating that after six years of English education in junior and senior high school, Japanese are
unable to communicate in English sufficiently. This was backed up with data from national
and international English language tests. In 2014, Japan came 138th among 169 countries
worldwide in the Educational Testing Services (ETS) TOEFL ranking. In Asia, Japan was
placed 27th among 30 countries and came bottom in speaking ability (ETS TOEIC 2015).
That same year, the Japanese Education Ministry reported that despite their targets of 50%
only 37.7% of 3rd-year junior high school students passed Grade 3, and 31.9% of senior high
school students passed Pre Grade 2 of the Ministry’s STEP EIKEN English examination
(Ministry of Education, Culture, Sports, Science and Technology, 2014). Also, a 2011 survey
conducted by the Tokyo Metropolitan Government revealed that only 27.5% of students had
considered enrolling in an overseas study program (Tokyo Metropolitan Board of Education,
2011). The number of Japanese students enrolled in overseas universities peaked in 2004
at 82,945, and despite the introduction of corporate-sponsored scholarships, the number fell
to 53,197, a drop of 36 percent in 2014 (McCrostie, 2017). The section concluded that more
needs to be done if Tokyo is genuinely committed to nurturing a workforce capable of taking
on the demands of an increasingly globalized economy.

The second section outlined the situation of English education in Japanese schools and
the planned reforms that are to be gradually introduced to the national curriculum as part of
‘English Education Reform Plan Corresponding to Globalization by 2020.’

In elementary schools, English education will begin at an earlier age. Formal English
classes will replace the ‘Foreign Language Activities curriculum’, introduced for 5th and
6th-grade elementary students in 2011, while specially selected schools will begin to offer

a ‘Foreign Language Activities curriculum’ from the 1st grade. JET program ALTs will
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support elementary homeroom teachers throughout Tokyo's 62 wards, cities, districts and
neighborhoods, to give guidance on listening, pronunciation, articulation, reading and writing.
The revised curriculum aims to give students the ability to understand and express their ideas
and feelings in English.

In 2012, junior high schools increased the number of weekly English classes from three
to four, to offer a balanced four-skill (reading, writing, speaking and listening) curriculum.
Future revisions will complement changes to elementary schools curricula, by emphasizing
speaking and listening to give students the capability to better express themselves and
understand others.

Senior high schools began to introduce curriculum reforms from 2013, aimed at building
students’ working vocabulary and deepen their understanding to allow them to communicate
in English proactively. Future reforms will require classes to be conducted in English and
students will learn to discuss personal experiences and write structured reports. Students will
be graded on their ability to communicate facts and thoughts through written and spoken
communication. To better prepare junior and senior high school teachers for these revisions,
overseas training courses were introduced in 2015, and ALTs were dispatched to all senior
high schools.

The third section introduced private sector projects providing formal, informal, and
‘edutainment’ (educational entertainment) type immersive courses from across the country
offering students the opportunity to use English outside the classroom. Included were
pictures of Kinki University's English Village, Fukushima’s British Hills, and Tokyo's KidZania.
The report underlined the lack of such affordable facilities, especially in the Tokyo area with
its higher percentage of young children and students, highlighting the significance of the
project and a rationale for the Tokyo Metropolitan Government to construct a Tokyo English
village.

The final section briefly described the concept, curriculum, audience and administration of

the facility. The main points are outlined below:

1. Concept

English village will focus on giving visitors the opportunity to practice communicating in
English. The aim is to help students better understand the importance and enjoyment of
using English and motivate them to study English every day. Various activities will also deepen

students’ understanding of their own and other’s culture and traditions.
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1. Curriculum

The aim of the English village is not to teach English. Instead, it is a place to practice
English, helping learners understand the necessity and satisfaction of being able to use
English. In general, it will give students the opportunity to come into contact with various
cultures, exchange points of view and at the same time raise awareness and pride in being

Japanese.

1. Audience

The facility should offer programs for students from 5th-grade elementary school through
to 3rd-grade senior high school students from both inside and outside the Tokyo Metropolitan
area. One-day school excursions would allow more students to visit the facility. However, the
option of half-day, 4-hour courses, slower paced 8-hour courses and the inclusion of courses
for university students and members of the public should be considered. To allow junior
and senior high school students to participate in intensive study programs, the availability
of private and publicly subsidized accommodation needs to be investigated. Programs on
weekday evenings, weekends, national holidays and during long school vacations should be

held to allow for repeat visitors.

IV. Administration

The facility will be operated by designated publicly funded initiatives (PFIs) and
public-private partnerships (PPPs). Entrance fees should be kept low to give all students the
opportunity to visit, and consideration should be given to recruiting Japanese English-major

students and foreign overseas students.

South Korean English Villages

As with Japanese schools, South Korean schools have a good reputation for providing
high-level education in mathematics and science. In 2015, Korean 15-year-olds ranked
seventh in both mathematics and reading, and eleventh in science, placing the country well
above average in OECD’s Program for International Student Assessment (PISA)(OECD,
2015). Similar to Japanese schools, South Korean schools have ranked much lower in
international English language tables. In 2016, South Korea was placed 84th internationally
in Educational Testing Service, TOEFL iBT rankings (ETS TOEFL, 2016).

Because of their willingness to make significant sacrifices to pay for their children’s private
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tuition, the media has described South Korean parents” enthusiasm for education as a “fever”
(The Economist, 2013). Estimates by the Samsung Economic Research Institute show that
some households spend as much as 70 percent of their income on children’s education.
Government and education pressure groups claim “education obsession” is harming
individuals and damaging society (Sharma, 2013). Suicide is the number one cause of death
among people aged between 10 and 39 (Kim, 2014), and the high price of education is
forcing many Koreans to think twice about having children, further exacerbating the country’s
already low birthrate (Sharma, 2013). Despite repeated government steps to curb parents’
education spending, South Korean households pay three times the OECD average on public
education (Jeon, 2014). It is estimated that 200,000 middle-class Korean families send their
pre-college children overseas to be educated. Mothers often accompany children, while
fathers stay in Korea to finance the venture. “Kirogi Kajok”, or goose families, is a term used
to refer to children making seasonal overseas education visits escorted by their mother, similar
to migrating geese. Favored destinations include New Zealand, Australia, the US, Canada
and the UK (Chow, 2012). The plan to construct English villages across the country, in
partnership with private educational institutes, providing accommodation and quality, short-
term, affordable language education was seen as a way to halt this “education exodus” (Chow,
2012).

South Korea opened its first English village in Ansan, Gyeonggi-do province in August
2004 at the cost of around ¥8.5 billion (US$7.6 million). The province opened the second
village in Paju in April 2006, at the cost of approximately ¥#99 billion (US$88.8 million).
This site covered 278,000m?, an area two-thirds the size of Tokyo Disneyland. Later that
month, a third, ¥67.6 billion (US$60.6 million), village opened in Yangpyeong (Hong, 2016).
By 2012, the number of sites had increased to 32 nationwide (Korean Times, 2012). With
cobbled streets, town squares, Romanesque town halls, and English signage, villages were
designed to resemble a perception of European towns. Classrooms, fitted out to look like
banks, department stores, clinics, restaurants, TV studios, and so forth, incentivize students
to use English in different situations. One English Village includes a mock airport complete
with departure lounge, check-in desks, a duty-free shop, and a real DC-9 passenger aircraft.
On-site accommodation, cafeterias, coffee shops, and laundries allow students to stay for
weeks at a time.

At first, with a ratio of twenty-four applicants for every student place, Gyeonggi-do’s

English villages proved very popular (Korean Herald, 2010). However, this popularity waned
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on the back for negative impressions regarding the cost and ability of the short-term programs
to noticeably improve students’ language skills. One of Gyeonggi-do’s villages came under
police investigation when it began charging students ¥¢15.4 million (US$13,695) for an
eight-week SAT preparation course, drawing criticism that the publicly funded village only
offered programs to students from wealthy families (Korean Times, 2012). An English village
on the southern island of Jeju was forced to suspended operations in the summer of 2012
after parents complained about the quality of classes and demanded refunds (Ibid.). English
villages across the country struggled with low attendance. Paju English Village suffered losses
ranging between ¥¢1.4 billion and 6.3 billion (US$1.2-5.3 million) every year between
2008 and 2015, for a total deficit of ¥21.9 billion (US$18.4 million) (Hong, 2016). Other
municipal governments, including Daegu and Incheon, used taxpayers’ money to cover
deficits. Officials attributed their financial difficulties to oversupply and lack of quality
programs to meet the expectations of students and their parents (Korean Times, 2012).
Gyeonggi-do province closed its Ansan and Paju villages in 2012 and 2016 respectively (Hong,
2016),(Choi, 2016).

Nevertheless, many English villages are still in operation today; Daegu-Gyeongbuk English
Village (DGEV) is just one example. This 121,977m? site, constructed in 2007 by the city
of Daegu, is administered by Yeungjin University. Courses include one-day kindergarten
visits, three-week TOEFL courses, and teacher training courses. Three dormitories can
accommodate up to 800 students, instructors, and members of staff. DGEV employs
55 qualified instructors on one-year contracts from the US, the UK, Canada, Australia,
New Zealand and South Africa. All job applicants must also undergo a national criminal
background check and submit documentation proving they do not have a criminal history
of sexual or violent abuse involving children. The popular three-day elementary school
program costs ¥446,000 (US$400), of which ¥300,000 (US$269) is subsidized by local
governments. Elementary students from low-income families can attend for free. DGEV plans

to hire five additional instructors and will begin construction on a fourth dormitory in 2019.

Tokyo Global Gateway

The working name, “Tokyo English Village’ was changed to Tokyo Global Gateway and
registered as a limited company in February 2016 (Tokyo Global Gateway, 2018). The
three-story, 7,000m? facility opened on September 6, 2018. The entrance, designed to

resemble the inside of an airport terminal building, gives students the feeling they are about
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to embark on an overseas journey. The second floor contains what are known as the ‘Attraction’
and the ‘Active Immersion’ areas. The Attraction Area is divided into three zones; Travel
Zone, Hotel Zone and Airport Zone. These zones are further subdivided. The Travel Zone
contains a travel agency, a pharmacy and a fast-food shop. The Hotel Zone contains a hotel,
a clinic and a grocery store, while the Airport Zone includes a restaurant, a souvenir store
and a mock-up of the inside of a passenger aircraft. The Active Immersion Area is divided
into four conventional classrooms. There is also a Kids" Zone for younger learners. The third
floor includes a craft and science lab, a cooking studio, a research lab, two tech/media labs, a
gymnasium, and a Japanese culture space. Australia’s Queensland government has formed a
partnership with the Tokyo Board of Education to provide an authentic, immersive program.
The QLD room (Queensland room), is where teachers from Queensland state schools will

teach STEM (science, technology, engineering and mathematics) classes.

Curriculum and instructors

Elementary, junior high and senior high school courses will be streamed into beginner,
intermediate and advanced levels. Instructors known as ‘agents’ will help students complete
specific everyday tasks based on ‘Can Do’ statements, a methodology developed by the
Association of Language Testers in Europe (ALTE). The statements are divided into six levels
of difficulty from breakthrough to level 5. These levels correspond with Common European
Framework of Reference for Languages (CEFR) six benchmarks from Al through to C2.
The Active Immersion Area hosts classes that including giving directions, programming,
marketing, performing arts, tea ceremony and ecological responsibility.

Over the past year, TGG job vacancies have been advertised online. In August 2017,
GaijinPot, a leading recruitment website for English speakers, hosted an advertisement by
English Language Education Council Inc. (ELEQC), for teaching positions at TGG beginning
from April 2018. Applicants required a university degree, native level English ability, a
recognized teaching qualification, and preferably 2-years teaching experience in the field
of English education. In August 2018, TGG's website advertised positions in Japanese for
applicants with ‘native level’ English ability with no requirements for formal qualifications or
previous teaching experience. On August 8, Wing, a provider of instructors to companies and
schools in the greater Tokyo area, posted an online advertisement for a ‘Part-time Immersion
English Guide’ for September 6, Tokyo Global Gateway’s grand opening. The job description

read:
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... Escort and advise Japanese students taking part in the various weekday, holiday,
and overnight programs. Participate in role-plays and encourage students to speak
in English. Provide a scaffolding (sic) for conversation. Students range in ages from

elementary school children to senior high school students.

Requirements:

+ Fluent English speaker

+ Live in Tokyo area

+ Work or student visa.

+ Fun, friendly, outgoing, and responsible

+ Teaching experience preferred, not required

The job description appears to be for ‘agents’ and a much longer term than just one day.
Although paid training was offered, the willingness to employ staff without experience,
qualifications or carrying out criminal background checks elicits severe doubts about TGG's
commitment to providing a safe, quality learning experience for young learners. Parents

knowing this may be reluctant, or even refuse, to send their children to attend courses at

TGG.

Fees

Course fees differ depending on where students reside (See table below). Individuals can
sign up for courses via the TGG website. A 50-minute Kids’ MBA Experience course for
elementary students costs ¥5,000, while a 90-minute English Challenge course costs ¥6,900.
Junior high school aged students can sign up for a 3.5-hour Full English Village Experience
for ¥5,000. A 60-minute Bloomberg investment class for ¥9,800 is also on offer (Tokyo Global
Gateway, 2018).

TGG Day Courses

Metropolitan area residents Outside metropolitan residents
Full-day course 4,800 yen 6,800 yen
Half-day course 2,400 yen 3,500 yen

Tokyo Global Gateway Website (September 2018)
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Conclusion

Similarities exist in the way English has been traditionally viewed and taught in both Japan
and South Korea, and in recent decades both countries have taken steps to improve their
English curricula. South Korean parents frustrated at the ineffectiveness of these reforms
to produce results spent significant amounts of money sending their children to schools
overseas; prompting the government to construct specialized immersive English village
facilities across the country. In Japan, the government continued to develop its JET program,
giving students the opportunity to allay anxieties about speaking in English by interacting with
ALTs on a regular basis and build intercultural communication competence in the classroom.
Japanese parents have been apathetic about the inability of this approach to improve English
capabilities, and unwilling to send their children to study overseas. So, while the South
Korean government constructed English villages to stem the flow of students leaving the
country, Tokyo Metropolitan Government has built TGG to encourage students to study
overseas, develop an appreciation of diverse culture, and prepare them for the challenges of

working in the increasingly globalized economy of the 21st century.

Future considerations for the longevity of TGG

While the novelty of the modern facility may do much to attract schools and individuals at
first, effective class content and capable instructors are essential if TGG is to be a long-term
success. At present, it is still unclear how TGG's assortment of courses will support ongoing
revisions to the national English curriculum and more information on course content,
including Australia’s Queensland STEM courses, needs to be made available.

Online job vacancies show that qualifications and previous experience requirements
for TGG agents have been relaxed over the past year. Tokyo Metropolitan Government’s
involvement in TGG will prompt many parents to assume their children are receiving
guidance from experienced, qualified instructors. If parents knew otherwise, they might
be unwilling to pay for their child to attend TGG. The need for rigorous and robust due
diligence when recruiting personnel to work with children can never be overemphasized.
Sexual harassment in Japanese schools used to be taboo; however, reports on sexual offences
committed by teachers are now commonplace in the Japanese media. In 1990, only three
teachers were dismissed for committing obscene acts. In 2016, that number had risen to
226 (Iketani, 2017). Teachers found guilty of committing such acts are dismissed and have

their teaching accreditation invalidated. But loopholes exist; those who voluntarily resign
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before being fired get to keep their teaching qualification, allowing them to take up teaching
positions in other parts of the country. The Japanese Education Ministry has asked for stricter
penalties for teachers found guilty of sexual offences and plans to introduce a system to
check the status of teaching licenses. In Europe, North America, and South Korea, criminal
background checks are mandatory for all candidates applying for posts that involve coming
into contact with children. Parents expect their children’s safety to be given the highest
priority, so TGG should take the initiative to introduce background checks on all staff,
including those coming from overseas.

Unlike TGG, South Korea has constructed the majority of English villages in rural areas
where land is more affordable and allows for the construction of large-scale training facilities
that include ample bus parking and accommodation. Schools charter buses to transport
students to and from the English villages. The on-site dormitory-style accommodation reduces
cost and encourages students to use English throughout their stay. Alternately, Tokyo's
congested transportation system makes access to TGG'’s central location difficult for large
groups of school students. TGG does not have on-site accommodation, so students signing
up for short-term courses will need to find nearby accommodation and leave the all-English
environment. Furthermore, the recent sharp increase in the number of tourists and tighter
government regulation on private vacation lettings has resulted in a shortage of affordable
accommodation in the capital. This could also impact on TGG’s ability to attract students to
enroll on long-term courses.

Course fees should be kept in check. Unlike Osaka’s English Village (opened 2015), and
contrary to the guidelines set out in the initial committee report, lesson fees are relatively
expensive. This could lead to criticism that the public-funded facility only offers programs
for students from wealthy families. Although the early application process has proved very
popular, the above considerations will ultimately have a significant influence on whether the

public’s interest can be maintained over the medium to long-term.
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Reflections of the concept of Bildung

in the current educational context

Kiyomi YATABE

1. Introduction

Bildung is a German word that means “education or realization of oneself” in the sense of
self-cultivation and self-edification. The word refers to a traditional philosophical concept
that was once deemed important in many other countries but is now viewed by many as
irrelevant in the current neoliberal culture of performativity, productivity, and accountability
accompanying the reform of educational systems in the twentieth century (Cowen, 1996).
This paper is an attempt to demonstrate the viability of the concept of Bildung in the current
social and educational contexts; it will be my contention that the concept of Bildung is still

able to play a key role in our lives in current formal and informal educational settings.

2. The fundamental meaning of Bildung

We will first take a brief look at the fundamental meaning of the term Bildung before we
explore applications of the concept in the current educational context.

Originally the concept of Bildung was based on Christianity, and it meant the unrelenting
pursuit of an inner culture of imaged Goodness or God among medieval mystics and pietistic
Christians. Under the influence of Reformation and Enlightenment ideas, the concept
of Bildung was later given a different meaning: the autonomous, rational, and reflective
developmental process of an individual’s soul or self through unrelenting training by a variety
of experiences in the world (Biehl & Nipkow, 2003; Ringer, 1991). As is made clear by this
definition, the term expresses a concept similar to Allgemeinbildung (general education),
which should be distinguished from Ausbildung or Berufsbildung, i.e. vocational education

intended to help one become a trained specialist.

3. Language education

Let us now discuss the relevance of the concept of Bildung to current language education
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practices. We will focus especially on a recently developed reference framework called the
Common European Framework of Reference for Languages: Learning, Teaching, Assessment
(CEFR) (Council of Europe, 2001) and teaching approaches for language education called
Content and Language Integrated Learning (CLIL) (Coyle, Hood, & Marsh, 2010).

From 1989 to 1996, the Education Committee of the Council for Cultural Co-operation
within the Council of Europe conducted research on foreign language pedagogy with the aim
of developing a pedagogical method that will help learners cultivate their ability to think and
act independently while cooperating responsibly with other people (Trim, 1997). Because
of that research, in 2001 the Council of Europe created a reference framework called the
Common European Framework of Reference for Languages: Learning, leaching, Assessment
(CEFR) (Council of Europe, 2001). This reference framework describes the stages of foreign
language learners’ linguistic achievement and the corresponding necessary progression through
developmental stages of the learners’ general competences. The importance of the CEFR,
especially regarding the concept of Bildung, is that it references the fact that foreign language
learners do not merely acquire declarative knowledge about the learned languages but also
develop as individuals, cultivating their personalities and acquiring various competencies such
as new learning methodologies.

The following quotation from the CEFR is one passage in which these extralinguistic

aspects of language learning are discussed.

Teaching/learning objectives may in fact be conceived in terms of the development
of the learner’s general competences and thus be a matter of declarative knowledge
(savoir), skills and know-how (savoir-faire), personality traits, attitudes, etc. (savoir-
étre) or ability to learn, or more particularly one or other of these dimensions. In
some cases, the learning of a foreign language aims above all at imparting declarative
knowledge to the learner (for example, of the grammar or literature or certain cultural
characteristics of the foreign country). In other instances, language learning will be
seen as a way for the learner to develop his or her personality (for example greater
assurance or self-confidence, greater willingness to speak in a group) or to develop
his or her knowledge of how to learn (greater openness to what is new, awareness of

otherness, curiosity about the unknown). (Council of Europe, 2001, p.135)

The concept of existential competence (savoir-étre) and that of the ability to learn (savoir
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apprendre) are characterized as follows, and are particularly reminiscent of the concept of Bildung.

Existential competence (savoir-étre) may be considered as the sum of the individual
characteristics, personality traits and attitudes which concern, for example, self-image and
one’s view of others and willingness to engage with other people in social interaction. ...

Ability to learn (savoir apprendre) mobilises existential competence, declarative
knowledge and skills, and draws on various types of competence. Ability to learn may
also be conceived as ‘knowing how, or being disposed, to discover “otherness™ — whether
the other is another language, another culture, other people or new areas of knowledge.

(Council of Europe, 2001, pp.11-12)

The content of the companion volume of the CEFR published in 2018 (Council of Europe,
2018) is even more reminiscent of the concept of Bildung. For instance, here is what that
volume states about the aims of the CEFR. Note the way individuals’ growth within the social

world is given prominence in this passage.

In addition to promoting the teaching and learning of languages as a means of
communication, the CEFR brings a new, empowering vision of the learner. The CEFR
presents the language user/learner as a ‘social agent,” acting in the social world and
exerting agency in the learning process. This implies a real paradigm shift in both
course planning and teaching, promoting learner engagement and autonomy. (Council

of Europe, 2018, p.26)

The concept of Bildung is based on the view of humans as individuals who develop ability
and acquire new knowledge through activities within social settings (Fellenz, 2016), a view
that seems to underlie what the above passage describes as the aims of the CEFR.

The authors of the CEFR are not alone in their implicit reliance on the concept of Bildung.
Proponents of Content and Language Integrated Learning (CLIL) (Coyle et al., 2010),
an approach to language learning based on the four pillars of Communication, Cognition,
Culture, and Content, also emphasize the importance of foreign language learning that is
achieved through communication in social real-life situations. As students deepen their
knowledge of content, they correspondingly develop both their language and thinking abilities,

according to the advocates of this approach. As a bridge between the concept of Bildung
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and the CLIL approach, Breidbach proposed an integrated model of cognitive and social
difference (Breidbach, 2007). According to this model, the CLIL approach offers ample
opportunities for reflection either of disciplinary knowledge or of social collective meaning, and
both types of reflection can lead to autonomous analytical or critical awareness in learners.

These approaches to foreign language learning are based on the premise that language
learning can promote not just one’s linguistic abilities but other kinds of abilities as well,
and this premise has recently received some empirical support from research indicating
that language learning can help develop individuals’ various competences other than their
linguistic abilities. Learning an additional language early on (Bialystok, Craik, & Luk, 2012)
or later in life (Yatabe, 2018) has been shown to result in a number of cognitive advantages
such as better executive control and better reasoning function.

It is to its credit that the CEFR not only references the issue of general competences but
mentions numerous practical measures to promote the development of general competences.
The CEFR says that linguistic ability development is linked to communicative phonetic
awareness, study skills, and heuristic skills, and goes on to make recommendations like the
following to those who wish to develop general competences, though it explicitly states that each

user should carefully consider each of these recommendations according to their own needs.

With regard to ability to learn, learners may (be expected/required to) develop their
study skills and heuristic skills and their acceptance of responsibility for their own
learning;

a) simply as ‘spin-off” from language learning and teaching, without any special
planning or provision;

b) by progressively transferring responsibility for learning from the teacher to the
pupils/students and encouraging them to reflect on their learning and to share
this experience with other learners;

¢) by systematically raising the learners’ awareness of the learning/teaching
processes in which they are participating;

d) by engaging learners as participants in experimentation with different
methodological options;

e) by getting learners to recognise their own cognitive style and to develop their

own learning strategies accordingly. (Council of Europe, 2001, p.149)
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Before closing this section, let us briefly consider how the CEFR could be made even
more useful. One particularly important aspect of Bildung is its insistence on autonomous
self-formation and reflective and responsible action based on interaction with society (Fellenz,
2016). This makes it very difficult to pursue Bildung continually for a long period of time;
it is only when one engages in unrelenting training by a variety of experiences in the world
that one can hope to achieve autonomous self-formation through reflective and responsible
action. We could make this process somewhat easier by making clear what the goals are
and evaluating how much progress we are making toward them. The CEFR mentions and
promotes various kinds of self-assessment grids to describe the levels of linguistic proficiency:
“The main potential for self-assessment, however, is in its use as a tool for motivation and
awareness raising: helping learners to appreciate their strengths, recognise their weaknesses
and orient their learning more effectively” (Council of Europe, 2001, p.192).

Organizing learning goals systematically will help make students’ learning effective, and
it will also help teachers formulate teaching programs and appropriate forms of instruction.
At the moment, however, the CEFR does not offer metrics that help learners to assess the
level of their own cognitive competences apart from their linguistic abilities. Thus, one thing
we might want to add to the CEFR is an example of a taxonomy of cognitive processes that
would facilitate such self-assessment. One example of such a taxonomy has been proposed by
Bloom. In their book Taxonomy of Educational Objectives, Bloom and colleagues present a
framework for categorizing educational goals; they point to what could be considered the main
categories in the cognitive domain (Bloom, 1956). These categories have been refined by his
successors (Anderson & Krathwohl, 2001), and are now used to classify learners’ cognitive
processes.

Some of those categories are shown below. Here they are classified according to the

cognitive functions they perform, ordered from lower-order to higher-order functions.

Remember (Recognizing, Recalling)

Understand (Interpreting, Exemplifying, Classifying, Summarizing, Inferring, Comparing,
Explaining)

Apply (Executing, Implementing)

Analyze (Differentiating, Organizing, Attributing)

Evaluate (Checking, Critiquing)

Create (Generating, Planning, Producing)
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Students as well as teachers would be able to assess the students’ different cognitive levels
by asking questions ranging from “Can the students recognize or recall what they learned?” to

“Can the students give some examples of what they learned?”

4. Teacher education and continuing education

Let us now turn to an entirely different area of education where the concept of Bildung is
being found helpful. In this section, we will see that the literary genre of the Bildungsroman
has an educational relevance in the present world. During the exposition, we will also see how
continuing education is being pursued in present-day Germany.

The word Bildungsroman means “novel of Bildung” and it refers to stories that depict
personal growth, self-development, and self-cultivation. In a Bildungsroman, the protagonist
encounters a wide variety of experiences in the outer world at each developmental stage,
cultivates his or her talents and abilities, and achieves inner maturity.

There have been numerous attempts to use Bildungsromans in educational contexts in
a variety of ways. The narrative thinking embodied in Bildungsromans helps us examine
existential questions of significance, purpose, and meaning, and thus can be instrumental in a
variety of educational contexts.

It was once common to regard Bildungsromans as textbooks that help us improve ourselves,
and there have been various criticisms regarding that reading of the concept. I will defer
systematic discussion of those criticisms to a different occasion; presently, I will limit myself
to noting that in the educational context Bildungsromans are now being read in new and
innovative ways not susceptible to those criticisms.

First, there have been attempts to use Bildungsromans in teacher education. There have
been reports that having teachers write a narrative on their own Bildung could yield valuable
results in teacher education. It is claimed in Kim and Zimmermann (2017) that writing such
a narrative helps cultivate teachers’ professional attitudes and beliefs, aids them in assessing
their own development, and helps them evolve a subjective interpretation of their lived
experience through interactions with others (Kim & Zimmerman, 2017). Likewise, it has been
claimed by some authors (The Self-Study Group at Texas Tech University, 2018; Williams,
Ritter, & Bullock, 2012) that an experience of writing a Bildungsroman-style narrative on
their own and reading such narratives written by their peers could help teachers to better
understand how both positive and negative experiences have formatively shaped their work

and identity. We might envision a tool that will help users produce such a narrative—for
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instance, a tool that will create such a narrative based on the users’ responses to a set of
questions.

Second, there have been attempts to use Bildungsromans in adult or continuing education
(Fellenz, 2016). Bildungsromans are primarily concerned with self-formation or maturity as
well as with the creation and transformation of specific relations between the forming and
formed self and the world. Thus, Bildungsromans can be especially helpful in developing new
theories of professional or adult education and development.

The Bildungsroman has evolved into various different forms over the centuries, and that
variety can usefully be exploited in the context of adult education. For example, McKenzie
suggests that it can be educationally meaningful to compare the stages of human development
depicted in one novel to the stages of development chronicled in a novel by another author
(McKenzie, 1975). We could perform such a comparison between Bildungsromans from
entirely different eras. For instance, it could be highly instructive and educational to perform
such a comparison between Bildungsromans from the nineteenth and from the twentieth
century. In the twentieth century, modernist writers revived the Bildungsroman in a new
pragmatic ideological context (Castle, 2006). Modernists resisted the bureaucratized Bildung
of the nineteenth century, opting instead for the aesthetic and spiritual manifestation of the
Bildung concept. In the present century, various new types of Bildungsromans are being
produced, making reference to contemporary issues such as gender, the ageing population,
the financial divide, and multiculturalism (Gunning, 2012). In the context of continuing
education, a close reading of such a variety of Bildungsromans can be conducive to a closer
examination of the self-world-relationship and thus be highly valuable.

In Germany, roughly one of every two adults is studying in some form of continuing
education setting (Bilger, Behringer, Kuper, & Schrader, 2017). According to a questionnaire
study involving 4626 people aged between 18 and 64 who were participating in some form of
education outside of a structured curriculum (Bilger et al., 2017, p.120), when asked about
the motivation for their participation in continuing education, 37% of the respondents cited
“expansion of knowledge/ability on an interesting theme” and 36% cited “acquisition of useful
knowledge/ability for everyday life.” These respondents can be considered to have participated
in continuing education for Bildung-related reasons, despite the fact that as a motivation
for their participation, 57% of the respondents cited “performance of professional activity,”
29% “enhancement of professional chances,” and 23% “obligation to attend the courses”;

these motivations are related to the concept of Ausbildung or Berufshildung and seemingly
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unrelated to the concept of Bildung. According to a different study involving 1193 people
aged between 18 and 64 (Bilger et al., 2017, p.231), 38% of them were receiving education in
the subject area of “basic education, language, culture & politics,” 26% in the area of “health
& sport,” 20% in the area of “nature, technology & computer,” 6% in the area of “education &
social competences,” and 6% in the area of “economy, labor & law.” The subject area of “basic
education, language, culture & politics,” which is the most popular, is the most obviously
Bildung-related area among the subject areas cited. These observations arguably point to
the conclusion that the idea of Bildung continues to be a significant motivating force in
present-day Germany.

Currently in the context of continuing education, the relevance of the idea of Bildung may
be increasing even more. Many have recognized that continuing education in the present
world needs more elements of general education rather than practical training in single
areas, since it is becoming ever more difficult to predict what types of jobs will be available
in the future. Thus, Hellmut Becker, the former president of the German Adult Education
Association (Deutscher Volkshochschul-Verband e.V.) and the cofounder of the Max Planck
Institute for Human Development (Max-Planck-Institut fiir Bildungsforschung) has stated
that continuing adult education should provide a new framework in which to develop the
autonomous and critical maturity of individuals; this can facilitate coping with the future
major challenges of a competitive, dynamic globalized, and multi-sectoral environment (Adorno
& Becker, 1999). In a sense, the dichotomy between Allgemeinbildung and Berufsbildung is
now dissolving, as suggested in (Gruber, 2009).

5. Summary

In this short article, we have seen that the concept of Bildung is still able to play a key role
in our lives in current educational settings. In the area of language learning and teaching,
a new reference framework has been published that aims at a kind of language learning in
which learners are able to enhance their ability as social agents in a manner reminiscent of
the concept of Bildung. T have proposed above that we might add to this reference framework
a classification scheme for stages of cognitive development, so that learners will be able to
better assess their own development in extralinguistic competences as well. In the areas of
teacher education and continuing education, which can both play an important function in
language education, various new attempts are being made to use Bildungsr(mmns as a means

to elucidate how one can update one’s competences in new and rapidly changing situations.
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In relation to these attempts, I have suggested that one reason why continuing education
remains very popular in Germany may be the persistent importance of the idea of Bildung in

German society.
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(3)  Zum Beispiel, der Speerwerfer, man macht immer die optimale Bewegung. Sobald
man, was falsch macht, ist der Speer im Schiedsrichter. Dieselbe wie Hornist, die
Position ist wichtig.
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(4)  Gut, der Klang ist schon besser, fiir sie ist es wahrscheinlich zu hell. Und im
grofen Raum ist es immer noch dunkel genug. Keine Angst, weil die Klangfarbe
ist nicht hell oder dunkel, im Moment ist sie...ist sie frei oder gedeckt.

W, HiZb o LR Roe, BATHIK L, Gxo e LEHETESENE,
REWERZEINTEREER VR, DELENTHN K,
HEDSHLZWED BENTRRS T, PN TS, HH5WIFEACTRELEN B,

Z LT MBEM) OFEa5E. 24 A U TREFEGRDON T %licdH 72517, FEBISHL
TIIREFHFFRDRIL3 %I B 72 % 36MERR E Nico FHaHHI (5) DX 51, Fil L 4EH OB IR

ZHEMEEZBL T, #IFREIAEDHEBIIHNTHINEERL TS EEZ LN,

(5) Es geht um bewusst atmen, je mehr laut iibt, desto bewusster wird es auch.

Macht sie lange Tone oder etwas fiir atmen?

HELTEELS Lok, KO KERSTHET S, ZO0EHET S
clictixd, arv T h—=reh, MhEOEEL THhENiE?

RgIC, TZOMOFERE &, FE&EE 6) ® (1) OX S CRBRICET b ENE, 50

EFEEEB (B) DX S I, EEEHE DL ZBETELINETH > T,
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(6)

(M

®

2.3.2

FIRBEREELEET 2. BEBOHMMREIN20RRET, HEOEELR SN L, iRE
ZRETZRETERD BN S, Byo (1997). Cabitt (2003) I KhiE, =TT —FHROHFEIC
WEEEADD, HFHRELDE Y XLOTT—DIESHERLPLT VT &, FEMHEZ SO0
TII—HAWRECEZTLEDN>TVD, BFRENEMAKNCHED ED X 5 I HicDon
TRIEZIER LD, SEIOT — X ZHEEFIEICE DO THH L ISR 2 L NITRT,
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Einfach ist immer richtig. Man muss nicht alles im Leben schwer machen. Also,
immer mal, mal zuhéren, ah das ist kompliziert, aber eigentlich nicht. Also, immer
mal, mal zuhéren, ja? Immer, wenn man Probleme hat, dann das Probleme erst
kleiner machen.
YTNIET L ZNRWVDOBIELWAEZ T AN T, HL T 280813750,
WOLEZTENT, HHEH & o LEME R, THEIRANICEZS TEED
EMe ZHINHTLEDNBZEDICE, WOLHFICHZHITBARZ, Wi ?
fEN BN, Thz2 TN E TRV,

Ja, wenn man so iibt, dann das ist eigentlich logisch, dass es besser wird. Wenn
man immer wieder spielt, ist es logisch, dass es immer schlechter wird. So, wenn
ich zum Beispiel, wenn ich dhm, ein Konzert spielen muss, zweite Strauss, ich
muss leider auch immer iiben, also muss ich trotzdem iiben. Hab schon bestimmt
30mal gespielt.
T THEITNIE, LF< B0 HRDOT &, MK DT, &-&F
FIEZ 2D YR, HIAE, RAHEM, 2 bV AD2HEZML £ %,
ZOHBEERXEOME L E 22500, WINICLTEMET 2D,
SRIZ30ENFTHEZE L TR DI,

Das Problem ist, wenn man wenn man nichts iibt, dann hat man keine Kondition,
ja? Das heilit, wenn man am Anfang so zu iiben, ab heute, muss sie erst mal
anders iiben.
M4, MEEE L Thhr>b, VT vayeEEbDEWVWTLLED ?
RANCZ S5 VS5 MEZLTVED%, SHNLIE, E0OR DT THRE LEnE,
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UL 2%
ZE 3%
o 7%
WY 9%
Z DM 10%
i 66%

3 I RE AT BEEDIET

PEA L BICHT ZEEFECHET S R HEREOWNRIE, BasHmzmnRlz, K3
MRTESIC, PEACHLTREZ MRS NTZDIE [FiE]) KB SHAAETH D, FHab
B9, (10) D& S 7%, kv (8 « HOME, MA & L) °. WU 5 RGNk
D66% 72 & 7z,

(9)  Aber das ist wichtig, wenn man wenn man bisschen Probleme hat, dann ist ganz
wichtig, Position und Luft. Das hilft immer. Luft hilft immer. Nicht zu obere
Lippe bleiben, ein bisschen weg von der Oberlippe.

HEAOE, fIAEHE & o & LEMERZA THWE LT, ZEEMRABFLETE
HER, BEALTTRDIDDEIYI T NDEE D, WREWDOEEIF TIN5,
(BZLSLTVAMEN o Teled) SUAE—Z%Z FENSDUBLTHEI S,

(10) Einmal dasselbe, mit der Hand in die Stiirze. Aber dieselbe Luftfiihrung.
L5 1ERACES I, FENVORICANT, AUEEVOEE T,

—J. FEBIHLTO MR BFETE, K4lchH s &5, FH7 IV =10~
20% DEIGZ D, MEOMEZEGFIHEE LI ENT— RIS KREN TV %,
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B 11%
UL 21%
Z DAt 13%

5055 20%

firid  15%

=ik 20%

X4 : 24 B lcntd 5EEDIET

(R OH T3V —cB0 T, 7 (11) O X 5 IR % FEE80% 2 H & T
fzo (11) OERNCE, 224 B NEZE KT 2EA TORBWICHET L, KEhZaEZFi
TERNWT L2 EERADIBRT NS, BFEEMREENEZ T TR, 2P —hrKR—)LT
LT DAEEETWT 2 K5I LG URR, MIRICB T 32 OB G E k> 7DTH %,

(11)  Aber mit viel Ausdruck, groBen Ton. Die Luft, die Luft, Richtung Konzertsaal
bewegen. Nicht auf dem Platz.

THERIEMNMC, KERE T, Wz, 2P — MR — VOGN DE S,
CTREEFELRVKSIC,

MATEEBAMI RIS, BEOZICEY 5 (12), —HEZEZ (L) THIZEICEH
EE5 (13) LS EFFEL RN,

(12)  Auch verschiedene Dynamik iiben,(Vorspiel) immer Position mit Luft, ja? Und
dann, hat man eine Stabilitit.
EORFTEME T 5, (#IFR) FICEBALMRETZ, WO ?
ZITNIEET %,

(13)  Aber nochmal zuhéren, nur zuhoren. Konzentration.

RFELS 1EENTHAK S, EECET, BHLT,
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PREL w AV D RA Y EBFEE T D T2 D FAiah 2

OB N AL B OHERICH T 2BIERZIHERHL, HAD ML —Z 2 JICINA 2 #E 2%
TR, BFREAG DB L THIZELE, BOCXY2ETHEED 2 VWIdERDE
b7 &I B IeHiE 21TV, & O IERIE TRETiEZ2 IR L TV,

2.4 EE

SE DTG Y > TIVDIFEIT DI T8, RINGRSHZ RN S T LG TERVA,
2.3.1 THIRZ DR 2 IFETERNC 6 IS /E U TRET U e FER, ME g0 EE
C LTSN MEr) & T3] ZlHlAADEZhEL, SiENE e & T£7Y Y
7 BHREDEBHFED 2 82— NBEH NI, o, FHEAINLTE ) » Te
FUYT K0Ehokh, FEBICHLTRO LAZOWOMEANRENTZ, TDT LIF,
FHEBICHLT, 170 —=FNR\v 7] HEEOFBEBDNEODEL TT7 04—y 7] HBOHZE
NEDHETH > IBE—ICLTVAEIICHZ B, FEAICHT ZIEEDIE S A,
2 BICH T AIEEL OFANEH > EERXED,. CORUTORATIE, ZOHBZHS
MMCT BT LIFTEahokizh, 5%, RENEEZRBE LRV,

EHIC2.3.2 THEDEIER A 2 TR I 55602, HESEHICHE L KR, %
AAICHLUTIE 28] KT 2HIEDR2ERD66% 2 DTzl L, FAEBIIXLT
. BhT I3V —OFHEEDKI0~20% T DR T N, E BICKIHEE X0 IIFICIRE LT
W e B, FEAFMBICERAUEFREIC Ly AV 22T TWiikd, D 2[EH
DLy AT, BHOL Yy AYORER, 1275 DRICIEEORENED bNTeRA v b e
LT, BENICIEEENZE VWS T L T RIcEZABN S,

MAZT. FEADPRSTZE—Y 7V ORIV HER 2 BENMESH S EENEEEMIC E
% &0 REEHMPSRERMTH B b b, (815 OFRIE A NORGEOW 7% bz
TELEMBEADEME LNEV, —/7. FEBME T Ve —Z DRIV v LA ED
SOV FR2FE, a VT h—=2EHWIEAT Y 7SR BTN ETH D, BEGR
a5, ke R TR NRR SR, BdE . SREMORE. PEOBHE LA S
Blcabe T, BENRICE LR Tz EHEITE 5,

3. SROFE

FEZISHBE R VBB OHRHTZEEDOL Yy AV, BXU KA VEBBICHZROHAN
ERZF TV BEIEL v AVICBT 2 HEOMAZITED TETH B, £T. RIESEH
DEIRMEICEH U7z Spranz-Fogasy (2014). Deppermann (2015) 7 & DSEATHIZ 2SI L,
RAYVEEZB KU RAYVERBOBAN D, aidkL v AVICEBIT 588 L 22 OFERRE D T
Wl L 7eTEERET LTz, HERE LI, HELV I ESHENEADSHELLTH L, BXE
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BHRABICE T 2 PV GEEOBEEIEICHEA T, MEREICRHE U A Y EREE O,
WHATHBHEFAE D,
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FEAHA D EHEITIH I e 2N T R B AR AR 5 CIC NV ¥« T o JbN—TF = —E5L R D
T3RIC, WHTT TICELGHF L BT %,

2GR T—Z LIcH Db N A K- B LT — 2 OGS E RS LT A EAE, 1 DO L
Uiz T, &FEeh 7 3V —HIC S Uiz, URICHT 3 8HEEHNE, S%0RE2 RO TR L
728 DThH 5,

P OBURER R VEETHEBICEEEIC TR AL, BRECEI NI TVEDT, FHFEOTTEAER 3 A
MTH B, UL UHAERIE, BEEED SZERANANDEY T L Uiz, (4) LIGROFEGERIT, £ B
i sie TEDOENTVAN, [l ERLTVWAEVDIIZDRDTHS,
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1. Full and part-time faculty members of the Keio University system are eligible to submit

papers to the journal. The leading author should be a full or part-time faculty member of

Keio.

2. Two abstracts:

a. The first abstract must be included in the paper following the title. If written in
English the abstract must be in 150-200 words. However, if the paper is written in
any non-European language other than Japanese, the abstract may be written either
in Japanese in 800-1,000 characters or in English in 150-200 words.

b. The second abstract must be provided in Japanese in 800-1,000 characters on the
submission form.

3. Format:

All submissions must be prepared in MS Word format.

PDF file submissions alone are not sufficient.

All submissions should conform to the conventions and guidelines of the relevant
field (APA, MLA, etc.).

Submissions must be typed horizontally and double-spaced on A4 paper.

If written in Japanese, please use Minchotai font in 12 point. If written in a European
language, please use Times, Times New Roman, or Century in 12 point.

Include page numbers.

Place all notes at the end of the paper.

Name must not appear in the submitted text other than on the submission form.

4. Contributions include research articles, survey/practical reports, and research notes.

a.

Research articles and survey/practical reports in a European language must be within
7,000-8,000 words; articles in a non-European language including Japanese should
be within 20,000-24,000 characters (including notes; but abstract not included).

Research notes in a European language must be within 2,800-3,500 words; research
notes in a non-European language including Japanese must be within 8,000-10,000

characters.

5. Papers may be written in any language.

6. Papers will be reviewed by the Editorial Committee.

7. Printer’s proofs will be provided. Major revisions other than those suggested by the

Editorial Committee will not be accepted.
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Language Education website. If a contributor borrows from another author’s work/data,
the contributor must obtain that author’s consent concerning the copyright of photographs
and/or illustrations, before the publication of the paper, normally at the first proof stage.
The Editorial Committee holds the copyright and publishing rights of the published papers
including the reprint right. If a contributor wishes to republish their paper elsewhere, the

author must inform the Editorial Committee.
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Use any one of the following three methods for submission:

1. Postal Mail or Express Package
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3. Deliver in person
The submission form is available for download at the Keio Research Center for Foreign
Language Education website. (http://www.flang.keio.ac.jp/)

You must complete all items in the submission form and send to:

Office of Journal of Foreign Language Education
Mita Office

Keio Research Center for Foreign Language Education
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Inquiries:

Postal address as above.

Tel: + 81-3-5427-1601 Ext. 22304
E-mail: flang-bulletin@adst.keio.ac.jp
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