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Fh. ZAEE. NETLEE. OARXGE, WVRITEBREDHEMT VT ERENIETF NG, 85
Aoy FRINCEEEE NS & D & U T IHAGE, HTIHRERE, IS 7 Va5, iy >y
i, Y ATV bEE HHEAT S AENETFENK S,
3.3. WHRAEBICL 28N HPNFZEEDOER
ANED—EFETHRE VS HMKICH > THEEEDO P AR LD TESRHIIERES T
%o HROMUH 5 EZIE, BB —DDNFICONTOMEE (FXTHZ % 0OEHICAA]
BETHZHELTE), HREFRCHIET 22O FPT TETRRBIABEVS T BETES
THOEEV, HERL, 21 OARRMERICH > TE, RSB AL, FER&
oA S HT TIRBRIRIIER N EWVI T EBEI>T0ENLTH B, AitticE TN
5 UL TEDMMRZER> TEEMCRATEE Y ATLTON/ Vi, $TICHELEENST
WWizA 5,
ZOXIBFERICH->TiE, T2U ) B—EHEDOANRYTRAINEZLERV, Thb5,
TARTCOFPRIEREFETHZ 0> THERVDTH B, iE>T. NEDELNREZEE T
THETEEINE T L, FREEI N (E0h0) Tk, TUAEHOFIMP A+
FSTIV—THHEVITENTELS, Thbb, ¥HHF FUREC), ARNEEEE
LB TENMROENZDTHB, ETOHEEEHENAEZFOERICODENZEDTHELT
Fa 50D, NEREHE & URZORICIRN RV, Thud, BRI BRIV EEEE
HRBETCHLDTHAHEERTHIENTEEDTH S, (D. Wolff & B. Riischoff 1999)
2EEZEOBAEE KD HRIZIITVENRDK D DI T 5 > 2D H. Holec 1A% Y] 5 72 15,
= R TRILRR T ANT Y R, XSV RBRERRNT, ILKEEDP RAVE- <Y
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RHFBE TEETE U TL 2DRI0EROKDOETH %, (D. Little 1991, D. Wolff 1994, D.
Little 1999) HAT&IFIFFERFZRILMN D ZHE LW TRWEA S,

Holec i1 X 1UE, BEMNFE L I3 EEEGE HIZ, FEHNA, #EEETD, LEEHH
IR, B AEREETMMIT 2N TEET L TH B, (H. Holee 1981) Wolff
TN OERICHEEFEE (Social Form) ZINA T, 2E OHEE (Bausteine) & LTV
%o (D. Wolff 2002)

O LeHEHRE, PREEOPTLEETHEEATMNRD S LM TEZMCDNTIETE
FGamN B LA 5, LA L, BZAEHBICI LR, 253 PEEESMRE LS
TNERS5 %0V, RAIROBERTH S LIBHATH %, PRAE . TOL HEHERE
THBZILE ST T ENTRENTNE ENVA KD,

BEHELRIANMERE T 2 BB Lo 2 — Lz, BEENEOHENIE NI HE] 0¥ E%
BRTZHTETHD, T LEAREEEIME L ORI >TTE, X XHED
HMZHIRT % LWV MR ERNZER 2R X 2 27551, ZTNERIC T4 o)zt
AT FEEZEN TS TEH S, THANFEE] L [HHANEEE] 3SR T
ZEDTIERV, T LAMEIIHAMENERICD B, HREEZ RIS e TES
DIFERLIFEETHD, EREICHRLIZFEZTOE > L E K MEOHFEA MK T
20k, fhiE L OFANEED D OFTICMA SRV S TH 5,

4. E7IVELTDHOCEFR

TTIIANZLSIC, AOP 7uyx 7 M DEENEENIE, BERAL L TOSHEAED
edDT Ty RTHA i< T e, Ko BARMICIZNE - EiE - AE - REE - BE - B
HE « BB TN THABMTE S EEFAEOA L A —F, 2 LG @EsiyL—LT—
VERETHCLTHSB," ThEER-ELEEOL L, BIEOENEOLTET LICE
D, BEBEBIGTOAY) F 25 Loy TNZ0BRHEDMHAIC S - HITRER L D L8 %,

Ele, THOLRTL—LY— VB BRBONCE RN NZRENH S5, TDOT LICKD,
BRADHEFELEDFFELNVD, FIZEEEDO NFHELHICLHRLIE CIREREL E 2D TH
%o TOXDEBEHAMZF oL DZEDIFIzE IS, TRRXRTERIFEEOMRICE OFF
KNESNBZDEHNGEZOHARRSEFHRBEAX VA —F /@SR T L — LT — 7 DO Lk
D) WM EEE5A 5 LN TEETHS I,

T TICEEDE S TOBMFEI DN E LS, DNODNRSHBABEDHDAR Y H—
FICBIL T, 2L DATIIRICHK > TW 2D, FHCRIONFTRR 22001412 iRl L 7 Common
European Framework of Reference for Languages: Learning, Teaching, Assessment (LLF
CEFR, HAGHM @ & EAMhEk 2004) 1285 L TAHDKEW,
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TRIEURE B O 3 — 1y ST, BEREROROTLOR SN T & T ESZ M O R4 ik O
JER RO A, B RBGE - BEIEHA & L TOME T — 1 v SRR T S el B D TR
SITDONTE R, TORDICERA BRENEIRE N, ZTORTEEMNFHRR AR, K
FERKRCEDOLB ORI D 7 I INEE MO Z IR T 2 2 L Z2HIE LT, 194941
TIYACARTAT = NVIEREBEENEERETH 2, TOHNEEIBEDD OH % S5k
BER « SREBBEBERIE I C ORBINMEY U, SEFREGE BT 2 B D & 2 ORBIN E
HBLTT>T&E e, REMNZED L L T 1975FIC R E 7z Van Ek I X % Threshold
Level D&% %, & D%IEME(ED 1X Waystage, Vantage 7% 21 A 7e, CEFR DMERKE N 2 E 82
DE S LR 2DIX19914FE X A4 A D Riischlikon TIThN By Y RO T LTHD, %
CTI—my/RICEBT 2 EFHEAE OARFNZIRIHEO BRESNTcDTH %, TN 510,
Threshold Level DYEfFERSEMN 5E 2 % & FIC0FDORKH ZH L THIZL L 72DH CEFR %D
TH%, VWb, HEI—1 v/ OSHEABBERMEOERREEAL DY

4.1. GZE¥CEFR%ZOH

C T, BERAO—HLUNERAE. M aNEFRAEOTY A v oikdic, bhvb
N CEFRICEELZNZET NV E LIENCDWTEELIRNEND 5 5, BIEMHADZ
DU ET, NEDNERANCES T TO-HUIHNERBAED/NYy VR —V BB AR Y
X— FICBd km & RBEOREMTDON T WS, TORED—DM, WMNFTHED CEFR
TH2, JLKTIET AV AERED American Council on the Teaching of Foreign Languages
(BUF ACTFL) A19994F1C 2K U Tz Standards for Foreign Language Learning in the 21st
Century (LT SFLL) #% %,

ZNTI. VWolcw CEFR 3D A5, B -HOBES D Z5IHLE S, KX T
13 CEFR iZ CEF £ 55T\ 53,)

[CEF DHMIRBI—0 v/ SOSEHBEDO Y INRA, HVFa1T5LDOHARIA v, i
B, BRE, FLAOMEODIC—RNEREEZ 2 THS, SibFHENSHEE
I 22— 3 OkDICHAT 2 DI ELSINEN D S . ShERMIITE T
E2XICHBDITE, EATHRKEFREZFICOINE IV ZHREINICEERT 5
LDTH2,Z T TEEBIEM VI XNEZI YT I A M2 kDR E T 5,
CEF 3 E B It ¥ BEONELD LNV ZHRWICER L. TN ZThOEERRET, £
TeAEEZE L THEEEEDIINDG XS ICEATH 2,

CEF i3, I—mv 0T XTEREERBEOEMNERK & %> T, BKEEDODE T
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a7 T HEEREE TEOE S BN T 0 Y 2 7 b OFEE SR OTEENICONT

DTV B EFREEOWEENMEF SN TV ABROITHZER L T3, HEITHE
RE. WHEI—AFEHE. 2. ZnERE. AREE, 40 BSOHEOZERFIC
K&E=ZDHIE L, TNETNNIRTEORK - ([EZHEEL. TORREZEETES &

IC, ETHIT, HOMEFBFCH L TETEEZA > TVBLLE, EEHBOREOLE IS
BWELIMEENTEE LS, ZOLDOTFEEAERTZEDTH %,

TREE,. WA, HEZIRNICRRT 2 72dOHERBLERT T LTk > T,
CEF &, a—A#¥, ¥ IR, BIMEDERIZEL, 25322 Lick>T
BRGEOMHEB CEBMHAEEZIIES R LI 50D TH 5, SHPEEPETE
BIWEMERFURT 2 C LICR D, SEIERFHERBEDOFTHA 5N TV BEKOHA
NELBRAICEBIETTH B, cNEElT—av/SHICET 2 \WBEEZET % &
DTH»,] (HAFEM 1 X—)

MLEDSh % i3, BESMEZFFDOESMNE EQOBETEN,. I—r v /SN )L THE
OPHZED T 2ic kb, BIGEREB BV TZENTNOMIIEZERE DD, BHiFO¥Y -
BEONMED I ZI—10 v /SN TS EIICT BT ENHRALNTVWE EWVWS T ETH
%o Flo. NHVEEABRNZ Db DB /5 & & ED M, FEREZ A CLHIRRTREIC R %, D F
D, ARV TDRAVEBHERIR—F Y RDZNE, FLARM VDT TV AGBHE T « >~
TV ROZNEIEATREIC B D TH %, [FFFIC KAV ORFEBAE O LN)VEREIF B ¥ 758D
TN L HHEBEINTES X 21Cx %,

Flo, HEOREZRDO L, VIEBBOAR LHEAGEOHEN, FHEAFTOHE
DRABEOHE L HIBEORB A THERNTER 552 TEdH B, TOT LN, FimlL
NV BB R - AERBER L OERBEZAREIC L, 30 v RTEEVRBRE > -—HMY -
S D & 2 NNERERE OFBIC AT TSR BAH T T3 T Liciko Tz,

WONFT RS 1T 1E20074F 2 ABIE (http://www.mofa.go.jp/mofaj/area/ce/index.html) 467
BB L T3, MEEERZ ONEFERE % CEFR ICHEIL L THA 3 2% iz A, S E
FEEBENZERT B 0B (2137 5 2 AFED DELF/DALF % R A Y B Zertifikat
Deutsch 7 &) DL N)VERES §XT CEFR MBS L N)VICHRS LT Tthad ik s
BNT LIRS TWT, Lo F2akbfild 9 ¢l CEFRICHERLL TLARIUVHFHBIER TH %,

=1 v I SFEONIERER D CEFR¥EML L 75 5 72 2 L XEENKE WV, HATT 5V ZAGE,

RAVEE ARA VEBREDI—0 v GEEZSGG. FEHENADORENZNZHZZE LT
Wit Do, HARENTREFITENTELEMNT 7 2 AGERREWERR. F AV EEEHEERE
B, ARA VEBFHEERE R ENH B, T L b O HARBRESREERNRE LD T
HHY GRBRSHENHAETHZ), EBICIZZOHEANREDENTHAEVODICH L, #id

13



BEMESREA SNERREE IS 4 5

DIHIRRBRIE AR & CicfT > TR A TR TO N, ZORRZOM N & RN T
b2, TNE—ETERNABENPEDOREZAAHEICEHOEND, €o T, SREEDOME
REROMIC T 5 LIZEBINCERME NI e 20 2 22 260D EZ H6N5, Fiz.
I—a v/ STHIRENZAEANRTOEREE RS LB EH L, 4hoce LT
CEFRICHEMLL TIREN T3, HaEIE, D7a< & & HARTIE TOEFL % TOEIC &\ o /-
7 A RO de facto DARX Y R—REZ>TWVBMN, A F VU AROREREZERT %
e, 3D CEFR ZEB#HB S5 255 A>TV EEZABNS, T LRz RIC,
HADOHNEREAE OB TE. CEFRICH T 2HEHERSRETETHE-> TV THS I,

4.2. SFLL &3 fah
—77 SFLL 3 EBESRAEB ORI L NE. LLFDE SR DTH %,

HEREZE A2 v A —R& 7 AV A O2UERLIC B 2 SVEREEE O/ &R X<
B SNTZHBENRORA A TT, HEOBEMHEEIZ 5 DD C (Communication :
ZOFHTAI 2= — 3 %175, Cultures : OSAENDHIGE & PRfif 2 KD % |
Connections | FigZ# L TMORIFE DM D Z2H5, HRZ15%. Comparisons :
teig 2@ L CERE - SUENDIAES 17225 . Communities © 5 g & 15 Dkt & 2 558
HENOSIN) MOEMMENTVET, N5 OHEERKZ LA % 0IC R TIIHER
Dl B4EEEME (standards) WO, FEA T T V=77 /0 Y= OWIERK
RefAAANSNTVET, iz, TEROHEREHBICH A TRAWHE - R 5H
BAAMEZA SN TV T ENRHITT,

WIHEGE B @ £ TOREfFZ R, NEREDOHMERH S ANOHEAZ45) THF
ENAR YR —ADOBERICHZBERRE, [SHELAIa =7 —v 3 VIE AWML
DHARTHD, ZRIEEARTHS7 AV AE, BOAN BN TFELENEZ UL - £
SHOMSERIGHIGL, HMMTE2 X 5A8E L AT NE 2540, FELEIHRGED
RENzm» 2 eHic, 1 DU EONERFEZER T 208N D 5, Kzl _Sihed 5
FEEERIFE-SHETHAIFELMITRINE RS RV Lok, RO T o—
INURIZED, RS B AL ONEREMHOILMND 2 TR OFFE] EFRL. Tz
SEEMZFA TVWE T WEFEYE S a - A2y Z—X7uy s k2002,
it R—= THAGERFRROFATICH 72> TD

7 AV AEREEZ-DOEKTIED 2D, HEEHEIZINDFFD LWV S Tk, WUNGE#S
NS EORRICE LT WS, FDEMT CEFR & SFLLIZZ K oAz 7 A % > & —
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RTH2LVIHTRBELLTNEEEALI, L L, REDZITE—DOMI EHOFH
MEEKRENT WD, EEEIRHENARSETH S LENHRE A5 HRTHD ., TDEGE
EBRICOMCAEEZNE VD ONEBELHM TH D, Kz, FERHCH S WRRGEZ £ D X
RN, EVIHLRLEEARA Y FO—DTH Y, HEEREEFEEONEEEE &0 5
Fi AL &3l S

ZZicik, CEFRICAGNS X5 7%, SEBOFMAMEDT L ZRBOL D2, G5
EEews i) oo FHEFFHELEZTNLNOFTIHELE VS MEZEEBERE LTWa,

%7z, CEFR OHESIEL NV OGdiR e Bk, AREICBT ZMOHR O X 2> 24—k
EEDE B DT, EREEOGRMN 4 F4, 8FEE, RFEIHIST 28D EE>TNT,
HLETEHRBEBEELHPDCEZ LN T WS, TOMT, CEFR Ol —4ED FiE%Y
ICZYTBDLIERE D,

4.3. ZESFLLTREGVLOL
TN TR, Db EEiEmOIlEH & LT CEFR 28D SFLL Z8R5 50V,
—EOHNEFEEE (T L TT DN 25§ EERADHNEREER) Zihd L&, —EHD
NEFFABARX Y X —FTH5 SFLLOAMPERH L EZ L 0S5FEZX L H S, L LENSE,
bipihid SFLL I FoERZ R 5,

4.3.1 —E0HEWNRELIESEREBEORR

QA D EFEHE 2 E A 5 LTI, B—EROMMAR TilanziTo Dk, A& Az, Hilg
il EEEEECDTS (S8 25 & Elc, KkERBU 27 E USR WV RTE
W2 DTRZVD, FAeEDFHEAE . FARFC, DE LR V7 OHRICAED T8
DTHELTREDZENDTIREND. ZDORTSFLLIEETIVEZZDICL W0,

4.3.2. ESENRAOXIN. & LIEHE

BREHE ORI, WEERZEOME TR > T2, THUTHARICB 2 HAGERZ OMICE
LEATRE T H 2 M. Z DMOE D HADBUR TR KFEDADIREETH 5, HAICE T 2 THHHE
e LTOHEFE] B7AVAGREICE TS [REFELTOREE] LA IH2FEe LT
DHFE] Li3E -7 T LB, 1> T, SFLLICE S N KEEHEICHT 2 iim i EiEmIc
W HADRGEHE DSEITIIESEW,

LE2A B2EEE LTOHAREHET ] Oimd —RNAEE OO THIETDH %,
CTOMT, 25 E LTORGEEAE] K RERELEZELS SFLLICERE T H1EH 5,
HARICB T2 ZHBAE 2K m TRI TS ED—DF TRFEL UTOHAEAE *
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25 LCORAARHE) MhoFaE GHERR) #HE Lol T#EmINs 0o C
THs

CTORTSFLL & CEFR 8 fAe BICE RSB R EZ 5228 D TH D, LrL, —EHHNIT
SBABOBEANRZ DOH 221 B VT, CEFR Z&HT 3 —11 v /SOOI N &
DL ETHENMNKATNE EEZ LD, §hbb, FTETLTEFEI Mt ERLL
X, FRILKT YT ORTOHANDFE T ZE AT L&, CEFRPFIET 28508 - #
XALRENZERLT % £ WV S HEIBARAIRICE S 5, DEO, HANDO HEHEMCS S 51T
TO) S XbIEMETH L. TNOICEDIMFAANRHIKO T 47> F 4 74—k D
LEHAINATNEEE RV EWS FEZTE. BNORM L PNt EORBICRIXEF
5 (B BEROBEIOKE X ZYRE> TV 5,

4.3.3. TRMEBGR]

SFLL TR U &DDHEDOFICB AL TL B AL ICHT ZHEY — L AR E MRIFHER
INTWV3B, SEZRMEZ5%0I1E, SHEAEICET S TEMEBER) WIHIm A58 < B UH
ENTWV3,

HAMETE, BRPZO B O TELBER] & L TOEHEABENMEIC R > TV,
FERBE L LT3, s TFAEBER) ZBZ S8 ERRIRE 551255, HAk
HEZEDOALZ LD THF] & TFAlk] LB E->HETHERTNE RS RWES S, T
DET, Pl I—m v/ N TOHGEE Z—7y MciEA 7z CEFR ICIE—HOEW &
59,

4.4, ETIVELTOCEFR

& T, CEFR ZHNEFFABBERVEDOET IV E UTIEA IR, Z OIS HIS DO BER %
B L TH ETERMO 7D ORHAZ R T 2 DHTH > T, EETETRIGZIRT
BLDOTEBENEVSTETHB, DED, WINFFERD SHEABEBREZREL. TNZ2 TS
LCHGEO—2F—REZMDOTIERNEWVNI T & THB, CEFRIEHETERETH >
T, TNZHEOERE LT ED XS ICBHILT 20 3HGIEE N TV, FHE, HESR
LAVICLTE, VI z—DXN)VFY « Tudc 7 bR T 42T Y FOXEHERMTIE, AL
NvZEMEL, AEBG TP TOL S ICHEL TV S,

INZzbNbNOENEH 27551, CEFR @bNbNBMHEDO T L—LY—7 %25
OO ZGATINTVD EFE> TRV, #EITNE, DhbhOBfET &, CEFR
ZZDEFPFZITEAT B T L TRAEL, HEO AL E AN DR E N5 BIERA L VWS 5
K5 EDb LW, FbIE Common Keio Framework of Reference for Languages (CKFR) 7Z{F
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LD THB,

5. CEFROH.OEBER

METEbNbhN T 0y 7 MEHOHGRINEBEK O /2o CEFR OWE & iE
b T E NNl

Z T Tl CEFR OWNRIC — B AT, TOEEORGSZITEEZ SN2 [{TEIHOE
#|, b - HEFETEL 4 DD Savoirs, 2L T MHESHEL )V ZHENAL, G T0#F
ReMi Lo,

5.1. T8H0ESR

CEF BMEB T 28 LWLt « HBEN/R S XA LB T, TORIKICH %D [TTHIAFLL
T#| ©H%5, CEFREREZHETZ1-DICEEETH DT, HEE /DI Y& %25
MU TZ0HEZERD Iz EE S,

[(CEFR TERHENTZE Z7713) —RINZERTITEFHOFERTH 2, DELFHED
[ & 2B E 7 £ T RARNIC THEINSITEIT 5% « HABITFLE (social agents) ™,
DEO—EDGZSNTEM REDORE., XM ERATEEEOP T, (FiE1TH)
ERMEENEW) B (tasks) 23T« BT 2 T L RZEREN TV B HEDMEA
ERBEINETH S, HiFfTAIR, SHEEFOHHENICE N TIThbNS M, SiEiEE)
EVIEDREEDEVHARNIY T 7 A MO—BEEKL TS, ThidZzhEke
LTZDEKRZRES 26D THS, [FE] L5 & Eld— NGV LIFEROMEANIC
Xo T, —EDMRZL T DIITObNS, HMEDEIKIN (specific) &RES) 2 FTIEHY
(strategically) 1Zffi> CTXf79 %178 (actions) ZEZ T3, > T, [FEIFLOFE
ZHE, BRI, RER, ECERVEE LFIRHC, HRNEE L L TOE L ADFTE L,
KT 2RO R TEZET 2 Licixd,) (HAEKRI =)

COFEZICKB L, b AfdHE THEWICITEIT 2 & O - fE2IFEE] L LTRSS
Nb, DED, EFEOHTHE MO [FRE] ZRT 2 L EZROENZHBROMETH %,
ZLTEDE S IttEDMEE LTOMMAG. BARZITE 28 L TR A4 OFfYE & I D M7
W5, SHEEENEEEL TV,

[SREOMHE VS L&, SEEPEELAFLTEZAS, TNRAICK->TEITE N
BITBD—ETH B, <HIE> < ANE>HEPFHTCEZRHAZFEENS, TETE
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BAYT VAT, TEIE4HEM (conditions) FT. TXIFEHK (constraints)

DT ERRIEHE) (language activities) IC#D 5, TOEET 7 A b (texts) ZFEHT % M,

HBVIEZRT B LD FEBULEE (language processes) Kb 2T Lick%, £T T

EBENZT 7 A MIFFEDEEFE (domains) ICJE8T %7 —< (themes) &R#EIT %,

KT ORERE (tasks) OEGEZHIEL TROEMEEZ 2518 (strategies) Zffid,

THLIEITAZSREALONEE - E=2—73 5% T, LhofEhEznznsgtbIn
EEENTZ0TE0TH S, (AL

M- T, SBEEL RNWSEMEHOH 0 FICITHE LT, 28 O T B RN i8R
TN, ENZRTZ T 0 AOFTEERENIPEE I NS X5 TV Ay ENETnEns
BNEWVWS T IS, PREOSHEMREIMRIC BT 5 KNS FEEH L HLEZ 5 d 0T
B3, DF D EAKNREEEROHO T —SIIIS Ul 2 A7 WERBEE 0BT 2 5N,
BENZEDRRA T EMERT B L VS THONIC, FHEORE - T2 —FENMWRIIL, LE

DERERENNER TN, kI, BIEINZ 05T kidixs,

TEIPLERICEDHE., 70zl 55 2007a 51 MMEHIT 2 X 512 Do you
have a pen? @A bNiz L EiC, o TRV ZELHT EWSIESENTALHZ VT2
ARTWE MER] BB ENE T LIicEb L, Yes, I do. EE-oFETCMbITHEIZEC Sk
JNE TRER] EEZABNBT EICEnb,

TH&IIc, NEDOSFE - ESHETARZIV TV AMETHZNE, bhbhDSiEEY
TXOEELI LI, X7 ah LNV THARNEREZROFEEHON (= a7 7 A )
ZOMNCIED FFTW NS 28 ThAH, TOEKRT, T XEESEOREE
BEEEHL VT, HCMBE LY —LETVELRDT B L0 T EAA[EER THERES
YUV) ZFRETEI L EDD TEELGHE LGS, T TEEETIC THIEXZ] authentic
BREBITAMTIDNZEZN B TH %,

Fle, TLESHIC K BEEE DT« Ay v ave, FIZIEERT— < E2RS CTHTEL
ZORELZFMEIICOWVWTHNMALAEVEELES T &zl LT, & % & %% awareness WFEIET
BZAREMAFFD L VS EKT, EELEHTH S, L1, TOREDSENED L)L
PNBICLA, D2 a2 —2aryE{IH)FEFHGNENZET 5dIcaIa=r—va
VITMICERRNC I B E B 2BV E WS T, RIS FEEH L AELE 25372, 22T
131 £ S authentic X FFETAMMTDON D LWV > T XKW,

bhbono7uyz s TR, O LESHEEINMTDbNS 5] & LI TEREE OB
WEBORED—D L 5> TVAENY, FTEHLEEN DRELEGA. CHSHEABEOM
HNAIET HDTIEEL, I EHEHRELRICHT 2HBIEO THE T WM TESTH
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59,

ETC, TOESBATHHOERBRLTHLLED T AL, 1970FAEOII 2 =%
TA4T e 7 Tu—FLZNICHL SHBABEOH TR VDIRARMEZRTEDOEEZTLIVE
595, TOBEREMD TR CEFRICEDAENHBERE—D—D22 RNERL TH L
WEDEFMD TRV, LML, ZNoAT—my SHEO FFEHBELER & WV 5 A D HIC
FHAEN, HIICEHRNEMTDN T, WHOREBNERAZZLTVS LT AIREND
BHEBABIEAD,

5.2. #X{t-ESEIE

CEFR T & Pluriculturalism (& Multiculturalism &. Plurilingualism (& Multilingualism &
e s N TR E N %, CEFR O HAGER T pluri- O {HiHFIC b ER) [#
St CVISFEENGALNT VS, )7 multi- DA < EEHR T23bFEE) (255
TE| LREN TV 2,

T THEADBNTWVS multilingual &1, #HEDOFITEBOZFENMHELAILICHEHAENT
WAIREEZ EIK T %, 2K L T plurilingual & &— AD AN OISO FEEREID H D |
BEDHIC BV THEIS U T EEz U0 B A 50 S 2N E 2 RIS 2 KBz V5, D
£0. HIMICHAFE, HERE. #HFEE. KV M HVEBORFEEEMNEEFL TWT, ZNH6 N
BEWEZb 5BV, TORNRBICZSFHERNOM NS TENTED, LhrL, HAANA
WHEREZZE L, FCETAOD L HARGENTESHEANB LR HEHOFEE 21T S Gz %
ZBb. WEMMHI— FAA v TV T ZITVEDNEREZ Lot HDOHNZET %7551,
ANEBESHERNZHICDT TNEEWVWS TENTES, £, MEHFZOHFICHT 2rEE
BREDNI—FEHFICDITWB EEA LN, TORTENEREOEULRENIINS S &
EZb5N5,

MEsbl) & TS Z2iN7HEE. s %REz il 2 LR TH o, WNFTHS
N DESULRES) 2 @8 B T LT & 0 WUN O s B 2 b & 2, By - PRy 3 —
Ty ROMREZEIEL TV LEZLNDD, ZOTHDEELH L2 25 DNESERTED
TH %o ks 2007a 150 WE S Ko, SFHAENV L LYV EES N THICY — IV E LT3
BEhice idid, M5 FEHOMRIECIEESRWV] OTHH, ThIESETORELZRTE
HEMTH %, NINWEFEZST I K> THEEME « SURICHOTH « WBIICE 2D 5 %,
PRFER 1999 DEHEZHW UL, NWEFEEENZ TR O7dicfibns>2DTH5, D
KOICER D LE, SFHRAENIHEMTIIERELET. UERENIC X TERML., Th2Rmmx
SN 72BRE, H1D CTHRIFO D1 L7556 TH 2 5,

& T, Plurilingualism OFGEEE L Tld. (L)l 2006 MW&EHd 2 & 51, THEBEHEEEL
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TEMEREMT, TEREERN AEeEx 50, Hic /74 nF—NaEREVZED
RITiEEL, EROSHERZEAL TV R EED, EHOSHENMIAEN TV 2RINEIET 1
5 2004 & CEFR OFRHNIC Y72 5 T, pluri- ICR LT TEHY Tid%a< TH] 24 TT
WB M, WIBEIFAT Z8248 1998 WSS & 519, c AR TH L, BERTH %
L9555, MREOE Y ] OSPRELLTHIETHS XS IClbN5,'Y 2L T,
CTOBMNERIE THg 23 SEaEER oot Fice Y v 52T N2END Tldkx<l,
FAUSHEESTERALTE, ME2MRT 2 HE2ES REEEZ BV EE TIN5 (I
2005a, 2005b) &5 T, CEFROHF TR EHELF—T—FEXZDTH5,

5.3. 420 Savoirs

CEFR DI THI/REN T W2 4 DD Savoirs & 1&. RURAIHIFK (declarative knowledge ;
savoir), FZAE (skills) &/ 7 « /N (know-how) (savoir-faire), SEAZMIEES) (savoir-etre) .
¥ ¥RE)) (savoir-apprendre) TH 5%,

AXHTITHOMIRZHNC C D A ESHHHENT W2, BIZE. 75 v FORIEICDNT
ROAHHTER ZFFD T LI KFRED, TNRITF T ZAND T LIETERV,, ERICHEIET %
TeDICE T Ty FRENVEBATETLA—ZEEL, 72 AN /T « NTIDRFHITDNT
WEITNE RS R0,

KIFRESNETREBE E LB D RHREMFEG TN EE, M ZELED T 5L &I,
FRUSHLTEDK S BREERIZ VS T & (K 2007a:51) THB, TOEENIEZ
LEBIENZELS B2 LB TR T 1+ JICS N ZREED, HIO LB TE R AT ¢ JICH
BNBTEND D, FEBEHTHS H5IE, MNahDOBIC ADHZ R TEd T Lidd 5 LET
BAVETHZH, HIOSMEE TR LARAIC Y20, BRI NEESRNENSI XSk
ETH B, NWEEEZHIE, BIEUEEO TS LEIRZ MR L8 TENS,

FHEEENE TFRENRES. BOAMHR E REZEIE 58 D) ThH S, I, ZEEHET
HFEOE 7T WD ERVEGEEIC, MHEASFETHEVIRLTE S VWERZARSICT 2D1F
FAFMNEENIC K 2, D2 FEOERALOHERIEFOANAERTH O, BEZg < JNdFEICH
BER /U s NDICH 25, FHEHETH LI ZREIBELTBZ26DTHD, ZNZiET 3
NP FBREITE VS TENTEDBEA D,

BHA. TD4DD Savoirs EEBFEOAICEY T ZEDTIERL, IXRTOEFICY
TREZLDTH B, LL, TOFEMNCEFR OHFICHIRE NI LI KEW, F2EEES)
(savoir-apprendre) ICBIL TWAIEX, FEEREPTIMEIC DWWV TIEINIZE L RO AHERDN D 5,
LU, ZODT DX ICBERIGMTHICE DIAE NI L3, IXNTOFEEE, HE. 8
TERE . FBRIERGE . BETTEICED 52BN N5 O Savoirs 2 L CIEHITRETH S C
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EEEMT B, iz, &5 URBEHEHENIZSHE T I Z ORI 2T AELE 2 REICT
BIRARMNZNITEH %, FRABIE, TOXI L EKEL 2 2FHBENEFICDIT 55 L
LT, RELVPKONZRENH B39,

F - RAFMREST (savoir-etre) (&, FESUMICH S B BN N 7ZREETE A & W 5 BB U IR
ZUTHTLICED, TNEEREFH, Bb, BELH G LI % &G, awareness & 5
WEHT N  BEOREICEZCEERLT VS, TOXIBRETEBEHEONRICET
WERBZDEHEREEZE NS T ENTEDZTHH I,

DIEDXSICEZTLSBE, TD4DD Savoirs 1§, BIFOHEZRE L. b5 & kiilz
FEREL TV ETE, TODOTEELRFINDICEDZEDREZTZAZDTIERNTEA DD,

5.4. ELP

European Language Portfolio (LA~ ELP) i DWW Tid CEFR OFICIXIE & A EREl M 7500,
U LRINETRE S Ok Tld. ELP & CEFR & RE A2 38D TH D, CEFRICEDIA
FNTHRZHEDLDETHDDEDHTEELTRES S TN TE S, FEMAIC IR
NFFEREZINAE DI X TOFHIZ B ELP 2R 5, —AEIC D 5 S5 HE Oacixz (1 T
NWTHENIEDTH S, TN, FEHERNCLE > TEREDRETHD., IRDIERD DL
5%, MBS U THEIRSNEEZR T 2 & E DR L 5%,

ELP ZWUNFEERDHEE L 72 2 & DZ2/ED RERL TV A M, FEARICIEEDMDOEEIC &
DETEENZ Z LICE- TV, & AXMPZSEEMMIKTHZ 2V 7 OMF LT
E, AT RAYEEZGET L3V TEFERNARE S F A Y D Nordrhein-Westfalen /N O
ELP L3575 57 ELP DB TH O, FRIMAD L OMERENT VS, T5 L TEMITIE
5% ELP XHUNGTHR OG22 CTHERB TRAIME N Lick> T3,

ELP (& Language Passport, Language Biography & Dossier O =D D3N 575 %,

Language Passport @ AANDZFERESIZWDIENAIEITRTEDTH S, FEHLIETXTD
FRICDOWVT, ZDLN)V7% CEFR D 6 BEET/RT K5 ICh > TWB, NINERERZZT T
VBHEAIE. TORELALE NS, e, SHETORIERBRIC OV TR 2K 5125 ->T
Wb, TOXIERRICE D, RANT—a v SAZBE L7 & &, AEKRESIGNZ T
ANDH|Wi 2S5 ENBRHICIEDIENEZLEN TV,

Language Biography (& Can-Do Statements Ic & % HCFHliZ T2 Lick>T, HEDY:
B9 2P 2 —R 2@ E 2 RET 2 BN D %, [T L2 FE A ER IRz
FEEAL BTN B, Can-Do Statements (&%%E O HULIC A AT 2 & U 7z 55 CHVERE
BRI ZHWEEEA XS, PEHEHLVANOFHICERZRDE, BSZFH L. £
HIECTHROIFEZMS LS ZHRBENT 5T Lid, FEDVHOEDOTEEIANDE
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DTH3T Zml B EHE %, £7z, I can count from 1 to 100. &5 K 5 AL THEWL
R a0 E, FEEORBMINERRN 2 o7t Dz k5,

Dossier & Z DD E D 2T AL T 7 AV TH B, Z TIIFFEHHEE. E-Mail OFdEk, 7
0z FTHWELZBW) (25— o, HdEE L) Sk (E754, Aty b CD%&
&) EENs,

T5 L ELP ZAEBEAEECL OO LOMFEDC LICE T, ZHEOHRNEED .
FOHFRLAEHEICZ S T EMFFENS EFRIFHC, HIENEH TRIFHEREOM. H
HEHE LMANBEOHMOBESOMBEOIICEH G T2 ENEZALNTV D, FEEDEFL
el Eic, HBAKHDDOELP ZRE2 LIk o> T, WiFZDFE CHBESHL X)L 7z X— X
FUFBHZITHIENTESLLIICHD, BEDUNERTE. 7RI 7 A ANEART L
5%, TOXIICLT, BBEBOF ¥ v TSNS T EMHRFENTVWEDTH %,

5.5. THESRBLAI] LZOXE

ETC. CEFROFTERICHZG I K HBEBZIHL NIVDERTH BN, ThBHIFAE» 54E
BEABICWEAEHBAEDO—HU L BENZEZHLE. TAIRDEDTH S, FlcibNTz,
-y NCBT 2% - FEFEABEOBREGOMEL, OB NV 2FIcHnzitD 5
eI nE, BREZRE, BRICEWEERNTHA 5,

HESML )V iE, 19754F1C Van Ek DS U 7z Threshold Level ICH5 % 2 BIfF D L )b
WEZEZR/ LU LT, ZEHLAN)V e Ed A EBREOSEEMFEHAS, B B LSRR
H,CIHELESHEMHAEICK DL, THIZEZNENE ZDICHTTWVS, ito Tk
T Al (Breakhrough). A2 (Waystage). Bl (Threshold). B2 (Vantage). C1 (Effective
Operational Poficiency). C2 (Matery) @ 6 EFEIChnd T &ichb, £z, [HkK 4 H6E
tEnTwkebok, HEET2C L BT L) HRFs L FisT ) [FHITL:
R EETC e KB [EHLTL] 5273 T05E, ToTkickd, —FKE
s HCFHER TIE 6 X 5 =300 AMEREND T LIk D, ThNE < OBFHEK - Fik
ROHZF VD TH %,

MoT. HATRZOX S mH@SRLNIVMEEL BV, TN, HAROHNEREES
DHEMRIZ BN ORICBELERLIZDRMROT L THS S, TTHIE, HARICBT 25E
FEHEBMO¥RTE, CEFRICHT 3OS E > TV B AW, L LRI HEHE O
KTERTOFNI T OHBBRL NVSHT ZBLTHE Lo TE &V, TOREZBEICL
T, B 2BERBEOIFEAE DO LANVREZITTHES. b LLEBREZ S L0 EDN
Fo T3, FrC, HHFIZ I AZEA, & LIFEHT 5 & icid, SirofiztEz2on
THMIEI TV,
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CEFR & Z D@2 L N\ )V &2SE I UTNNEREAE HI RO HARIC B 5 540172 2 {7
RIBITHI S, —DRIIMAKPEEREABICBIT 2 LNV EERREDTEEITH 2, K
FF - #8H 2004 1 75 i N, TENE TORREEOMERZAL, & 5ICHBHFTO
HORGEZITS T ZBHEL T, FRISET H. KIMAKRPEEHABTLE T 0V = 7 FOERE
L7zo) TTCEREBET A M XD SEBEO LNV T 2TV, 2RI T 7 5 AR
T M—AVFa2 T LhDb L TRERTITS T LRI E Llc, T LICIEICEAZTTO,
ITHFEICE EEANDBANTET Ui, iz, AV F 2T LTaE LGN LIE O Can-
Do Checklist Z2{F> TH#EEHADHL OEHIZFMMCE2 L5 LDl LTHS, (B
54t 2007)

5 —DIRIHARBINERERY: GRRBRCEINERRZE) OWERTH %, HISHEFIc L,
KIRAEFERZIE25FFHEOER DT 2 A 3N EFEAL ThH o e, TNENOEHELTITH
NTV3 T Lid, MHMICBHEAEINTEST. AVICEDX S BEHBEZTT> TS0 TH
BN ol FHEICKDLVNVEREL TEIEHEKIT LOM—MNAY F 2T LEBVEIRED
TONTER, 5 LRz 572, 9 FihHic, #FHEKIC CEFR OR#EZRZE
LT, #ECED TEREEHE ZENTE55 0o EEZTT> 7 (LML, CEFRIC
HERLT 2 C L dAE B HEOREIC X ZFREAE L) DT THD, KIRIVERE
KTk, Thzflic CEFR OWfstzEs . 20064 3 Alcid CEFR B4 5 K405 VR
DY LR LT

CoLIHERDO—DICE, CEFR ORENENHRZ L DR FICHN LRI VEEZ LGN
el bhbB7EA5, &5 =D&, #idhd K 51 TOEFL % TOEIC 4" de facto standard
KBS TVBHEBHETILEML? . RAVEE 75V A ARAVEE, oy 7#EsE
DI—1 Y /RFEOHETHG TR, HEERZERN T XT CEFRELTRHE N ODH S5,
LS BEmDIED oI WS RN D A5, HARICE T S TEHT T > AGERHERE AR
TR A VEERRERUERBR ] O X5, TOHENEANN LMBEHLEWVWE DL, DELF
(Dipléme d’études en langue francaise) /" DALF (Diplome approfondi de langue francaise)
T=T A VAT 4 by — OO XS REFEVICEEHE NIRRT, BEHEOR
ZEHMED, ZOEEFSBRIETEITRELL G- TLBLEDND, HAEDHLETE, TDXS
TRz I AN £ &, CEFR ZHIS ZWVWTIETEEINE VRN ELCTETVS &0
ABIEAD,

6. SEBEFEN—BEMHLEAN

bNbNZd TIBERANEIC B 2 FFAFEO Bl A OMEIc Nz, 2N,
FHS/INERD B R TN TV 2 RGEEAF ISR o N5, RE « 4E - 2L 2 I
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il ¢ R RF DR P OB ORI (HEDRE) &, F—"ZHEDE, 7 I AMDIE5DE
ORI BORE) ThoTee TN ZHEREERADINERFEEFICHT 5 RADMETH % M,
AR IC Z NG HAREONEFEABICLHBET 2METLH %, . SHEEEITNEC
ETHBN, EOXSICEMTHEINZiEA DI EIHEORE Ll EEBNLHTH 5,

WINOREE, 7Y RTFHA e ZCEDISHBEOREORUNCHEKTZ2EDTHS
EEZONBN, WANCIZZ S Licb O2H@IclES 5 & Lkah - e FEER RO KU &
KIICEER T %, FICSHEEETH D BN, WA AR ORENEZR S50, HEK
BEROBRENBZH SRV, ZLTEOMLEETLAETH D LV RENKNTEDOTH
%, THiF, BRERFZOMTEE K EDLIR,

- v /ROEROFEMNERIT 2 X 51 (P. Doyé & Hurreli 1997, P. Doyé 1999, P.
Doyé 2007, D. Little® etc.), I—m1w B 29EREAHEIC BV TEAEORENH - 72
(H3) LDTETH3, HRMICT—0 v S TEINEEEBITEHREOZIHEBETH -7,
U L. 1990 B/ NVMARIC B 2 WEREHE RHCHREEAE) WERLIzZ e, 0
BEORMEIKE LN C LN > TER, —DIINADMETH Y. —DIIHBEEREIORIET
H%,

— I NARICHEREAE N EA E N 258, BUBEOHRNPEHEND, i, XF2¢
PR EOERETOHE R RZRICEIEN, FTREFII =T —Ya VICHEMDENMN
5T lICrb, —HPEHETIE., NEFEAEIEVWGHE/FDRZFIC, YROT LENEY
FEEMibN, BRETOXE LTS, ZLOFHED, CORERICALKS w5 eT
B2,

e, IARTRHEREAERE» T, FHRAEDNERELBA 5 LN —RNTH S, Th
iU, HERE CRERBEPNEREZIHYL L. TN ThANZI BEEIEREZ b,
HEB - 58 R ENRR R T LIihb, BT/ NARBBRBPERFOHFELZNS T, H
EHEGNEROFRER S 7RV, HAICRESEZ LBV ON—RINTH %,

=y /RTRIHET 5 LBUROFTH: L FEORRICI O AT NS L2 ATH BN, £
ZTO CEFR ORENI/NELIZVWEFTA 27252, ThbbE, CORMBOEBETHAS &,
FUNFIESE TH 5551, EORE (£ LM & CEFRICEL NHEHEA2 LA
L. Zhzgmic o aF b« A F a5 L2REL. BRI 2 A BMBFRE>BEREORM
HKETDBELTEELRNC EICES>TWVWENETHD, siErfiz 5751, CEFRICK->
TR CHIOWIHEHE & P EHEDPNEEAB OV THEAMSELAE L LT, AT 7=
IV E =LA, FA—OLN)VRZEZREDOHEMT I ENTELDTH %,

HESCEOHEMIRIIISINEIIC X > TRZ 2D, YIS T ERENHEICHE¥ESEZT S L
ST ENSHAMMZED TR T —ANHE K2 TH2, £, ERL NV TREZRS -
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ftelArbbb, FIZIE. 70Ty FCRYWIEPEEEOX 2% L, 9FMO—BHE
R U, B, FGOHRBRTTA OYIEFHE L HEHE TR TN RZ> TV 5
DT, STHLHADERLINIEHZ XS THEMN, LML DK AflEREGLARNKE
EZlbE, REBRRFEEELTCETHA S, (FE 2007b) Zhh OECD O PISA 7
BTHICrY PRI VF U TTET VTV ROBBETH LTI, HIENMET20TH %,
100EFTD I — 1w ROFREFEIF, TO0FEHFICHHZANS LI >THRTRY TS5
ADHBEECE>Tee ZLTIA—my N ZRETEINATIOEEED, BNEEZEZTSH X
SICEoTee TDEKT, TOET CEFR EWUNFRRZOBERMN ED X 5 HHREZE > T
ZE. FEFICHBRENE DD D %,

Bbyic : 51D AOP DIEE)

BXZTH5D2D7EHIE Plan — Do —See & W H VA )V TRIZREEDTH A 5, BIERE
BV THERERBE DT T Y RTYA VBRI TREDIE, ZThEFITL, HBRL T, 0k
RZROETEICHHAAT E WS HERZER L AT N RS0 eEns 2 kidksd, LiLiah
5, TOAOP 7u¥ s N T, FHEO DO LFBVIRE VS & T A TRIR
ELTWS, bbb R LR ERHT 206D, FEHA LRI EDO L S IEHT
MY R L BEER, HRICERONT VWS, TTTEEADIE, 7O ORER Ji#
LAl LT, ROVRICRS FRETCRZ#ETS L TH B, COMIHMEASMMAL T
7200,

AOP m vz 7 NI RELEFAMA & U TEBENIRIC LM ED SRWD, L LEDNER
TREXIELRFI Yy Mz, ERRELZLEEIToT05E, 2OEHIBRFI ey
FOHTIE, HIR7EH 5 Plan — Do — See DY A 7 )VAEI S 51T NIE 7R 5 R0,

Plan DR EMIH D AT — VI H 2 DIFBURIEE « BIRGEHTH A 5, o Z—FELLRD
TEENC, B - HIEONEZBEHB AV F 25 LT A2MENTON, REMoHEHIAKS
NCTEEW, 5 - ZEOSFEREIIOFEICHL TR, ThETHINTZEMNTHELZC &
EH->Th, BHMNBRETITo 2T iRV, L LHVERERE OB, MiitErE2 %
BF, ShHES D DK TORBHIBIISHE TH S, TORICEIL T, 2007TERIFE. Can-
Do Statements D FiEEAWERALDOSEET AT  —)V EFEZENOFHHABEEIT>TWV5, C
D ARABEDFERZZ S TARHEZF T LIATI B TETDH %,

TNEFTLT, SBEEICHET 2HRMNTIELROT AN LHED TV EITNIER D&
WA, &5 —DEEAR LI, HRIC K > TR ONTHREBIGICGRITT 2EETH A 5,
HZEEN & LTDO AOP 7Y 27 P TR DORICIERDH 20, L LaNSTUFICHEIL 7z
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7o ETNERERIED K ZO—RABEREO—EH D & L THETRESN TV B EIE, EbDTHIMNC
Bedeni&o,

19494 % T OB T OH AR, B AR, BSEARL TR B, BEA &
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RERLODORMZANGET 5 LT, (A 1998 1 234)

16) MIERS Y (#5311 (plurilingualism) #FEOFKA | 200645 6 H17H, HEHIKEFRHE S, 1
SRR LY ABM, http://ha2.seikyou.ne.jp/home/yanase/plurilingualism.html

17) PRCE—HTRIEZZI EVEDEEREN TN B L5 TH 5,

18) —fil7Z2817 %75 5138, B4R PIFRAF P2 2E RS Q0079 H6 H~8 H) & MhifEkze R
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5) MasE-t s, ASHE THUREPEOEE, A {19954, P50,

6) A @), MEREARE LS TSz 20 - BRI 20034, P45,

7) TG aRER G — 4 « FAA A AE ), TR aR By — B - AL H-E AR ). ARZES R TIRR 2 ORI,
A AR, 19954, P221, P259,

8) [k, P240-242, P276-277,

9) EIREARKMEE SR TIESZITAT 23U b OBHR). #TERAIEAE, 19434, P84,

10) EEfRER . WHEAE LS TR scl - AL, 20034E, P585,

11) 19404 & O Fh [EIGEAZ 2ERF RN 8B &5 - 72 3, 194247 )8 1 JH66ME IS % Tk U e, THbn{B g2
Bi—%4 « BRI, TR 220 — B4 - B H-LaE ) GIZEVS R TIR R Ea oD R ZHRR,
19954, P222. P260) ZZH,

12) 1942 E18E 1245, 1944F518E123%, THORRPRIGENE) GBS TORR S0 R R
AR, 19954F, P13). MVERZR) (MEREARE LS THERSC RS - AL, 200345, P597) %
B,

13) Tesnt B 2R PR BIfR B R . ROy H6%5. 196445, P12,

14) ENZAEWMI THACRAGE HEL 85 5%&, s, 197445, P1291,

15) T ——00= ), %S THELFPA2 ORI, AT, 19954, P49,

16) AHE T ICRHEORIIEIC B 5 A3 - SRR S FAE N T BAGEAE O EHEE—RH
B B - AR 2l (D TR NBSA L AR EE) 55 4 &, 20044, P112,

17) A TR D S JRA T M e, TR E SCE BTl eim) 55134, P18,

18) [ENTAE W THARREE TSR] 555, SUEE, 19744, P1292,

19) TRIEMADENEG ] TREREA DT/, AEER MORE P2 ORI A ZHR. 19954,
P51, P53,

20) AHE TR S IR E PP, THEE RS BT aR i) 8513%, P23,

21) BUSENBENEEE 319444 1 A, BEMPFEIZ1944FF, BE ZIBBUIEZ19455FE 6 Aicbd S iz, A
HE T IORMORIFIEIC 310 2 A HERAR &S FHE L U HAGEHE O JBHEfE—Fh EHE (5
E R 2Hiiic (D (PR NB S L AR EE) 55 4 &, 20044, P119, P121) =%,

22) NEHRERL. MEEANELs THEERI L - BERIED. 200345, P585.

23) AT TR 2 S AERHREF SRR TR RS CE BTl R #5135, P26,

24) FEFHRR THEESOIKH - Ro&l, v—"72 547, 19964, PT,

25) BRI GE1285115, 19435 2 A P10DIC &K % & JCRiBdfi=2FE1943F 50 A B 1310044,
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BRI 3 120, 130, B RIGEEAEER A, kR FIE RS, (R 7, Ak, msh,
HBYTH 5.

26) TILstRCR ) WIHERMR L, T2 v —)b) (F135~515%. 20034104, 20044F 4 H. 20044E10H)
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3D VBB E A NS [EEkl. 19084E, P736,

32) Al THREREBE L O], #5705, 198845, P125,

33) [A.E. P131,

34) B = TERUERGEl. KPFEERE. 19284, P72,

35) [k, P7T1-72,

36) AR [EBITZ80, HAHIBRHIAR, 19564E, P91-96,

37) [k, P91,

38) FHTAEH MEEOENH—TBH A2 N AT—), [HUT5) 552416, 19624£9 H. P132,

39) FEEA AL, KIFIfE, 191245, P8,

40) A k. P6-T,

41) Wk = TERErISb. SHEHRTRE. 19394E, P99-100,

42) A L. P10,

43) BN THOTGR S EEhish—. TRt 105, A)IIEIE. 19794, P16,

44) A L. P8, P10,

45) NTERS TR, TINSSkERE) S10%, M)IEIE, 19794, P469,

46) ZHBEERIFEE. e S. KHAZIGERAY S, ICRAY SRR & I O AR ERE, St
HIEETS & OBIRRAIIC DWW T, Hdh [SEARREIIE & O LB R U 2 O EKRE—— KRB & b 5 IL5R
YRR E T RERLE LT—) (B3 b a3 2=/ —> 3 v 395, 20074E12A FITF72)
EZEOCT &,

47) TG — 5 - AR A4 ). IRERESR TIERREa omAg), R THRR, 19954, P220,

48) B MEBE (—) ], M) H3FEE 25, 1910462 H 1 H, P22,

49) Al k. P22,

50) FEAFAE D RO B H—FHH AEE2 ) T AT—), THAY) §52485, 196249 H. P132,

51) iz THCCERHR T, 19084E, P146,

52) EEmxdt [ILnUm(s). THgE) 583 F51255. 1910124 1 H. P4l

53) e MVHHME—K). TEEOEE) 55435, 192245124 3 H. P28,

54) V9TFRGE 1T T, MEBGRERE, NWISRETRE, KifisEeE, WIEGmiaG, Omik
EWUHE SR U, R THEMERZEY Uz, Bl FIKsms) (TREREefs) 5 9%,
SERLAE, 19294, P8O, P88, P96, P100) %HMH,
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55) FIE @i (7)), IR 25348535, 191043 A 1 H. P28,

56) INAFEME eGSR —EIP A e —] . TECARIERIR) 28104, A)IIFE, 19794, P9,

57) JBZATE TSOIRRENIFE & ——bnlic & - T2 4 O hIERE AR TIEAMIR AN ERE A AR EL ) 25615,
19874114, P31,
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ANRA VEBDOZ LG hacerse ICDWT

e

puisy

= 5

¥ C &I

ARA VEBICIE FRZAEBE & LT, hacerse. volverse, ponerse, quedarse, llegar a ser,
convertirse en, transformarse en 72 EMNH %, AR TIEH T EMHBE D hacerse I Hiim
2RO TOMENTT 25BN ARA VEEFEHBIL MO R T KBALOND XS ICEMLTH
TeWEBS . AR, FEENARA Y CIT% - 3EDT ¥ — FRESRE ISV
L 7zBli (20002, BI#5 (20072) %, BI#5 (2007b) ¥ D& T, 4[EIE hacerse & i L+
TWIEEGZ DR L s b Z B O EROE W RGNS 2,

1. ser/estar & DEEf&

ZLERAOM NI ZFm C 256, 9 LTERIICMNZDNXRSHRVWon TE{bz
DIRNERHEEA I TH % ser & estar L DR TH 2, TO_DOHFENIEELZE TV D be BFA
IS %, ser/estar DFIEIARROHNTIEAZWDT, T TFELLIED T EIEFTERVD,
ZALEEIC DWW 2 L CHEERHZICE > T3 T EEHEW ARV, Z{L#F hacerse,
volverse. ponerse. quedarse EDRIRTE S &, RDEHICEKDLIT I ENTE S, 4. llegar
aser 3R EIGET 2 LidZNFEL 1d7%% <. convertirse en & [AkE, #aa & L %
DOWNEETH S, Fiz, llegar a ser WERGA LT I LTE, COHFAICEHEND ser

ol g S oRANRY S ser estar
(TFRED CXieITEED (—pAIRRE
E hacerse ponerse
volverse quedarse

MEEDMB XS, MERIEERMND ser LT ZEAFICRENS, E>T. TD2DD
BRAfid, AR CRICHBEIC R 2 TEE (F]) & DOHEDZ U ponerse, quedarse, hacerse,
volverse L IZHDNFMEEZDT, LORNSEBENTH S, TITLORICOWTHHEIC
FIALTHT 5, BIZIE, palido TEHED) HEHWI A1) DHABIO X 5 I —HEHRAEZ £
LIGE, B2 WEEEE ] & LT estar WEIREND, T OREFANE(LEF &
Hifd g 25513, 2 Q) DX S I —RIRAEDZ L2 %4 9 ponerse A quedarse HVEEIE 11,
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hacerse % volverse & E L L7z, WC, rico TRFFBE D] D (D) D X S ICKIEE Z &b
TG, 22D R WEEFEE ] & U T ser MEIRE N, 2B X (5) (6) D K 5 1Tk
HIMEE D22 £ 9 hacerse H volverse M EEIE N 5,
(1)  Estas palido. :Te encuentras bien?  [BHENEN T & ALK ?
(2)  Se asusto tanto que se puso palido. [HIFEEZDH X O HEEHICE > 72
(3) Después de la enfermedad se ha quedado palido y consumido. [ (3142
MEITH, PONTLE-S ]
(4) Esricoy puede vivir sin trabajar.  [1%idB®F 5T, #ha TEEETE 2]
(5)  Elvecino se ha hecho rico, porque ha trabajado mucho. TEEAZ X < @i 7zD
Ta&RFBIE-> Tz
(6) Le toc6 la loterfa y se ha vuelto rico. [M{IZEL UM Y- T, @FHICE 5T

2. &iTHR
2.1. Navas Ruiz, R. (1963)

hacerse @& o I X521 d7n 0D [HHMHHDOES] ZEKL. T LWEEADOHFEN -
WiE & LB Z&RDT E 0D, ZRISH L T volverse DEFHFHIERIE O L ZEK L, £
DD NBEETERNIAE D H O [E b E5Eiid 2] L LTV,

2.2. Coste, R.y A. Redondo (1965)

(hacerse+#al) X E [EHREWELD 2 WVIFHHENZ(E]) &, (volverse+%£iil) 1& A
B, 28R0D. HB0ETHITERWEILT, H2AEN D £ oTle L HZ 2 AKENDZL] %
DT LI, (llegar a ser+%hal) 13 [ZLTHELNIHRENEVEIOME] THsC
E RIS B DO TH B, (convertirse en+ %) (F—RIC NENRZE(L) ZRT &
BEA TS, FTz hacerse & volverse WBEEAG ], RlFAx EZMATHAEL, izt Tz
BAREAL= a7 YATHDND EBRNTWV 5,

2.3. Fente, R. (1970)

(hacerse+%4il) O, TEEFENAM T, il [ H50IE TAEDOKEL NIV
R, R e L T3aiRm - W 7ot 2. & Db EEO TAEN. BRI, DEX
NZE L) 228 T, PIAIE. (DT TEFEORMmE - EXIEE ] B& U ITd—)hiciE
THIDICHEL RTINS R > B0 | Ziald 5 &L T s, ThidL
T. @QoxiE MERTTENOER] NEODEHREINTVEI LV, LALQB)DKIICZD
WENORHEH DNV H 5,
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(1) Se hizo presidente de los Estados Unidos. 113 &2 E O KHHIC 75 > 7z |

(2)  Se convirtié en presidente de los Estados Unidos. [ 1& & 2RIE O KIEGHIC 7 - 7z

(3) Maria se ha hecho una mujer este verano. [V 7 I3 S5HFEOE LI E > 7z

) F MMEFROLTIHER ) Z/R L, [T OHBIE N A D ZLIRT. FmBEAEE N R0

Lo, . TND OB OEKNERMERT TETED, LY bR HIINE
hacerse DFIEN D72 0 DFETIRRAIZTN TS T L Z2RTHIE T A %, (hacerse+HIEA )
DHEEL TEEMHEICED D I3 E S HEVERED b mWERBEANOBIT] OFREZ R L. (Se
hizo rico) (FE A M. il (Se hizo pobre) LR EFAGV, TORRICIFEREGEGKL, K
o ORFNCIE mas DEFERD S BIZHEN TS L5, {convertirse en-+#il) 1<xf LT
I& Coste y Redondo (1965) D/RURETH 2 [HENZ(L] KA BTE T, ThicED L
LAHL VR E LT TIREGRINZIL]) 2280, 2D TR DTHER L DT, FiENK
DZEWREE 2RI d ) LB TV S, (llegar a ser+%al) (FZ(LEFETD TR -
4577 - B E (dificultad, esfuerzo y lentitud) | Z5@FH L. T TR - R OREEERT
B3 DI DEERREZ LI LIEES &5, (llegar a ser+HIEA ) 1< DWW T ff
B ME S . EREDMEEYIORFICEDN L LD,

2.4. Navas Ruiz, R. (1977)
hacerse DR & LT THFREW « MR 2EK | & TIRIIGHEE ] 2280 T0nw3,
(1) Queria hacerse socialista. [ i3t TZH IR0 2> 7] (HFEMW - TR
===
(2)  Creci6. Se hizo muchacho. [TFIZE L. DFEICE -T2 WIRIIFF

2.5. Porroche Ballesteros, M. (1988)
Porroche Ballesteros (&, Az A & HHEAFNC I 72 1T, THWEAG %
PEAT THEEROMHENZ L) 2&£ DT LFHIL T2,
(hacerse+HHEA ) ML AR K D &2 O 72 i
(hacerse+%ail /R IEAG) 1857 « BNz im0
FXHEA R grande/pequeiio. largo/corto. rico/pobre 7% & D & ST HFRATTRT 2
BT 2 OWEHT, TR—MHEORLZERE] Z/R L. hacerse I f&#i LT [PEE & #itERI 2
bl Z2&kbd s, TNTHL T, HEAFIZOEIEAFD & 51T DROFEN RN > o
D, &% borracho/sobrio, loco/cuerdo @ & 5 1 Z D R El—MEE O #ix % BRFE 72 7R
TR, o T, MEARE [HEERDEFERIfR ) 2T T Eaw, (llegar a ser) & £
LT BHCEV O AT E, ZOEWT R AZRE CERE NS Z(LOEEY | & i
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T %, hacerse I WVHTESL H 2 M, llegar a ser DX DT E(LIFE B EFEOREE & 3RO
FRIC & B DT., HI< hacerse B HL > TN % L IEBES 751, (convertirse en+ %) &
hacerse, volverse ICKZSEWAY, FEFED TEHFEM - 8577 EF8DH TR,

2.6. Loépez Garcia, Angel (1996)

Lopez Garcia t&, Porroche Ballesteros (1988) 7Y hacerse DFf# & U TS 7o Tl A
bl et LT MES CEES TREBICARS ] &0 fAflEZRF, NEEE XN T
B, BHEIZODWE hacerse 25 T L TR BN EFEDH 2 WIEEEZ Y Pu—Ld 35 ANeh
DS MNDOEZRBT 5| LEZ TV 5%, volverse (& THHNERK ] I K52 b2RDT M,
hacerse I & ()D& ST TFIEFEDEGK HMED->TVEER T3,

(1) Voy a comprar un décimo de loterfa y nos haremos ricos. [FADEL UT105
D125 —HE->T, AlebiEe&fbicias s LS ]
(2) La pelicula se me hizo pesada. [Z OBRENIFACITIRETE > 72 )

2.7. Rodriguez Arrizabalaga, B. (2001)

Rodriguez Arrizabalaga 3. Coste y Redondo (1965:499) %Y hacerse {Z DWW T [ HFEIZ L
B50E THENZ] 28D LIRRNTWNS T Zicfiih, T hacerse - DOREBKE N %
FRFIC R g FlE#72 & LT Coste y Redondo ICHIE L T 5, & BIc, %id (A M hacerse
DL 75> TV A5G, TOMRBEHEZRD LD, &5 VIFA(EE TR - IR E
Uiz« BRNGEGZE T iz Rb T EHAL TV, Xz, JBEEF () DHED0Y
&, FOEREF () ELLEDZ A TOZZFICIEG LI ERFR, Fik « ik « BEE - sCEl
Wz LRI EF T V—T . TN ABOKREREZ RIERFHZEZL TS, e, &
RN DG, hacerse 3 EFED THFEM « WHERNZL] OEBKREWVZK, convertirse
en DRIFFHICE 2 LFHHL TV 5, THTEE 2 TERRS(TD T & 252 A 5 2 B A )
EEZ L. ROABIN S ZhENIEAGF DK SEE aburrida <> entretenida, triste <> alegre,
invisibles <> visibles ZfE L T\ %,

(1) Te has hecho aburrida vy triste. BRI TRRUE NI & o 7z
(2) Los Espiritus se hacian invisibles. [EIZR A% E>7]

Fio, TERBEN U OTEZAR] KOV TiE, LIFLIE (hacerse+ i) Ofiaab
FRERON, FEAEPMEELEREM> TS v, i [ EREmOMENZE] =
KRBT BEDT, COWEEEEB BN 5 oI, EITRORMA, ko~ —2
ELTD méds DEKE (mds y mds). W > < D & UK O 2R IR T /IFINESE cada
vez (mds) DFFABRSNS 15, (volverse HER ) IC DV Tk IEB{boZE ] & [H
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UWIRBED /K EeME ] 2281 Demonte y Masullo (1999 : 2512) 5RO z5 LTV 5,
(3)  Se hizo rico trabajando. [TIE i\ TEKFHBIC/E > 72 (voluntariedad [EFEME])
(4)  Se volvié rico con la primitiva. [{#IZE < CTRFEbICE o7z
(involuntariedad L)
(5) Juan se puso borracho en la fiesta. [77 3/8—7 1 TR 7z
(transitoriedad [—IRFAIRAE )
(6) Juan se volvié borracho y perdi6 el trabajo. [ 77 > id > H\NT 75 > THEZ K - 72
(permanencia [7K#ifE )
(volverse+ %) 1&. (volverse+JEA ) 1T ELANTIE 2 IS REHBHEMME <. F450 23l
FBIC 75 5IR¢ld (convertirse en—+%45i) 25 OMWNEEZ LD, ZEBRO [HRRED Kb
W EBHTEAEMNE, FUREOEESERICH T 5 FFED [IGEERME S T2(Lh g THRAR
ThH%] &5 Tl convertirse en £[F U TdH %, convertirse en & transformarse en 1 (&
FEAEEZRD TR, LML, Alba de Diegoy Lunell (1988 :353) i&. transformarse
en OfFEHE TEENHIGND 2 WZEIZEDHBE 245 5G] IKR-> T,

3. Z{tEhE hacerse & DIEEIREL T VL HEEDIRE
3.1. BENELED
TNIZ 3.2 THF 2 HEMNEE D LRk TR TH D volverse Tid7x < hacerse
PHVWSENS, LTV DOhOFE» LRI Z AL THS Uadb, HIXDEkD () ADX
FIRHZRLTHE D, REOEB X F—HZZ_E NV,
(1) Esdedia. (F) & [#H] 72J
(2) Enverano es de dia hasta muy tarde. (Us) [EIZAZEL £THZ
(3) Cuando llegamos al hotel ya era de noche. (Est) [FA7z B A KT IVICE W TR,
& IWIE> Tz
(4 Pronto se hara de dia. (R) & & <EMNHIT 725 5 ]
(5)  Eninvierno se hace de noche mas pronto que en verano. (Lar) T&EZE XD H
BENDEW
(6) Tengo que irme, porque se estd haciendo tarde. (V) NEL > TEE Lh
5HALL 7
(7)  Se esta haciendo hora de iros a dormir. (In) [F7zH, £ 5B5WMTT &
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3.2. F@mMEELED
Z5 LB hacerse D EMHZEICH A TEATNC TABOKE] ZRTEONM A VHEEICHEDS
N5, TNEOKE] BRICEDANETHE LHFZREZ LIchhbE TR ZNLTET S
& DTHH, Navas Ruiz (1977:83) MIBNTW 3 NFIRKED TfRRIRAS ) 14725, 3.1
DOIRFFIRRIF R, ERRAICIE BRG] 18T 2. AMOKERIEZ /R %45 & R
ARG ERAWE T I YIRD T L7 5 hacerse WEIFX N5,
(8) A medida que se va haciendo mayor, se le pronuncia més la calva. (H) i
Fo L DI ONTRINEL> TE]
(9) ;A ver si maduras un poquito y te haces persona de una vez...! (In) THIZE S
Bxo b RNCES> T, WWIIBEEHIC R -5 85720
(10) Marfa se ha hecho una mujer. [~V 7372127 > 7z
(11)  Marfa se ha vuelto una mujer. [~V 732G > 72 )
(12) Maria se ha hecho una mujer este verano. (F) I~ U 72 DHE, icix->7z)
Lopez Garcfa (1996:336) 1C K % & volverse DT A RICKFT %, 1> T, (100 (11)
Fetic TREDHEN] 2&kbd L LTE, (10T L5 DERY - LEIEE] 15Kk
ZE0T, ITNHRFFICL>TaAyra—)b x5 A, QD& TFERNHEE] ISk
ZLOT, TOXSGERAHHE TIESGE EOTREE LT THFRMN]) @eaic iRk ik
BLEZBND, (12)IZDWT Fente (1970) & T DZ(b%Z [FHEIMEITIED 2 <L 27D 28
ROMER | LIRA TV S, TNSDFHIAZIEEMT A7 V7 — FiBEDOHR LS LEDb
TTHES GIHXO®RD () AOKT 1. 2. 3EZNTNEAEEOY > 7 — & TH
WeISLTH B 2R LT %),

(13)  Esa chica, poco a poco,  mujer.”’ ()% TZDLDFETE AT IR T
se ha hecho 11A. se ha vuelto 4\
(14)  Mi padre no se da cuenta de que pocoapoco  (3) [RIFADLFTDENTK
DI Ih 7RV

se hace viejo. 29(26) "’ A, se vuelve viejo. 16(6) A se pone viejo. 11(3) A,
llega a ser viejo. 2(1) A. se convierte en viejo. 4(0) A,
se transforma en viejo. 2(0) A. se queda viejo. 0(0) A
(13) Tl& hacerse Z#EIR L 7e ADZ D > Teo Wt Z R 9 B A poco a poco DL D]
NH o, BEHPEHEPCHOIDETDLLTOREL TV REZRLTVEEZ SN,
(1DHD HLFDENTNS | FHRICBHEENFED 50, T T hacerse ZEER L 72 AD
ZWVEWS D, (13)DIFHE EAELR. poco a poco i volverse & D (& hacerse EH5UD &R
WEWSTETHB D,
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3.3. T&Fb0]
hacerse 3 CNFETOFHRHMNEE oS &K 51c, &< THNEME) TERME - 8&h ) oEKE
WrBBEEDNTER, LhL, RELTZS2XZDOMELTHE I,

(15)
(16)
an
(18)

19

(20)

@D

Se hizo rico con el estraperlo. (F) [ IZREHG | THREbBICR > 7]
Se volvié rico con las quinielas. (F) 34 v #1—< UTREFBICE >
Los quinielistas suefian con hacerse ricos de forma rapida y facil. (H) [ 71—
CCIHET 2 N FoMD R ERBEICB BT L 2ER TS
Con ese negocio inmobiliario se esta haciendo de oro. (In) ik Z ORHpE
HETHEBICEDDDH B
Le tocé la loteria,  rico y se ha olvidado de nosotros. (1) [1fIdE < UhY
oo TeFFbickb, fhicboc bzENTLE 5]
se ha hecho 10A. se ha vuelto 5A
~ dedicandose a reflotar compafifas en quiebra. (3) TR I&WEpEIRAED 241 FF
BUCIER L TREFBIc A > 72
Se hizo millonario 29 (17) A, Llegé a ser millonario 25(14) A.
Se convirtié en millonario 12(6) A, Se transformé en millonario 8(5) A
Se volvié millonario 15(3) A. Se puso millonario 1(1) A,
Se quedé millonario. 1(1) A
Tuvo un pleno en las quinielasy  de la noche a la mafiana. (3) Ti&4 v
A—L UTEHY TR LTRERBICK 72
se hizo millonario 31(28) A. se convirtié en millonario 24 (6) A.
se volvié millonario 18 (6) A. se transformé en millonario 6(2) A,
lleg6 a ser millonario 8(1) A. se puso millonario 1(1) A,

se quedé millonario 0(0) A

EC, TEFEME -8 ZzHE L B s (20) Tld hacerse ZiBATZ AN —HFZ L, LH
L [MBoNEHERPEVE OB THS ] cbrERTEEbNTS (llegar a ser+%
sl R BRAEANEZNCHETEVORERICMET 3, LhL, 19QDD KT
FELURY v A=K UT TRERBICES] L0500 TN KR 2ICEhhbbd
hacerse ZFEA T NMMN—FZ <, W [FERITRARR - THHE WA ] ZEKD T volverse %2
AENDFHWLENEVS DE—RICEDN TN L LidfiE %, FEHRIBHELTICHE
T HETRERHICESHE hacerse 23S ADFEEZ O &V S FUCEH 1 [HIHOFPFAED 5 KEX
IKiE>TWiDT, BI3MMEICT V77— MREDER. WD Tz hacerse ZFEATZNTzHIC T
DT LR THIzM, hacerse WHlItEEZ RS T &2 RFETEATVIZE WD 2 AL,
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[RICEFFBICED] LWD T b hacerse ZHRT 2HBICE AL HTVWE WS T &R o T,
QDX S THFERBOSHBERICEEL T WS FENSIEFFED THFEME - 85/1) B
BHS D5 EIC . hacerse ZEATZAMIHRZ WV, fE> T, T I T Lopez Garefa (1996 :
336) ¥ hacerse DR L U Tib 7z NIENE I XN TH S ] L0 SEN XY TIEE
%o DX D, THENE - BFENE - 83770 MR D hacerse B [ THAR MZERD 2] ZRKDT
volverse DFEMAIKZIREL T2 & EbN %, Fente (1970) R TWVE K5 [chb
OBFAMOERIPERNERT TETE D, L O bIFRE IR C OFE hacerse O LD
M0 OBETRRAENTVS| TEERTEDEAD, b, QDD Yy h—L LT
RIC L TRERBICZ>T2] Tl llegar a ser DFEIREE DN, Q0D [&HERE] TIE
ZL BTV AEDIE, TOHFFAICDOVTEISEDN TS [EENIERIFEVEIDHEE
LictDRT] LV FRZEMTFT0E XS IR S,

3.4. TH&%G]

B8k 5] LE2HG. EEOF > T35 7 —2 T8 hacerse MIEFHICK<HWENT
W3, 7ozl (25)(Q26) DBUEMNRL T2 K S 1, llegar a ser DEHICEEHINE TH
%o llegar a ser IC DV TIRETHNS M, TFHEOFENE S BTV 2 NI S THRWIZL
TH, [ROT O RAZRTRET B4R Z@iid 580, [7utR ] i@l 2 LE5bh
TV hacerse & IFWIDICHR D | EIRZREEIC L TWVW5,

(22)  Se hizo famosa de la noche a la mafana. (W) [ZiE—&HIF 7= 5HHICE >
TWiz ]

(23)  Se hizo famoso por sus borracheras. (PD) [ 3@ >\ THZIC R > Tz |

(24)  Este joven pintor tiene mucho talento: llegara a ser muy famoso. (Huw) [Z®

HOERSENETROFEFBTERDT, REGRICEDZESS

(25) Estoy seguro de que algtin dia famoso.®’ (1) TFARAVOMERICE S
LHELT5]  llegara a ser 8. se hara 7\, se convertirda en 0A
(26) Ese pianista célebre.” (1) TZDE7 A MIFHICE T2

ha llegado a ser 11A. se ha hecho 4. se ha vuelto 0A.
se ha puesto OA. se ha quedado 0A. ha pasado a ser OA

3.5. hacerse+4ER.AH [45]

TEFE, A, R BOE, H2BEE. 2k - RIRNDOIRE] & Ez2X0ITIEAE, 76
BOFEWRN T IV —T 733, $abbabZRTEDT, ser DAfishL L THW 5N 2 DHMEE
BT, AT DX BIERFAZNBEAFAE MR LICT %, (serHTERG) MO S
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HIMERG I (ser+%4E0) DR TEH O Z(LBIF THNIE hacerse & % 1 volverse, llegar
aser R EDHHMNEZ 5N,

27)  Pedro socialista de repente. (1) X FRERICHETRH K>
se ha vuelto 12A. se ha hecho 3A
(28) Después de mucho pensar, Mario socialista. (1) YU AFX<EZT

Mot ERF&AICE>7z]  se ha hecho 13A. se ha vuelto 2\
2L EhE volverse (3 TIRAM T TASNDZE L] 2&Kb L. &< hacerse e 512 [HFEM -
1) DEFMECSNHENWEFTDN TS, (27) Tld de repente 12878, R M. (28) Tl
Después de mucho pensar [ K< EZTHDE | DEEL TS ELAMEZLNIZN,
(29)  Muchas personas que beben van aumentando la cantidad que beben cada dfa, y
sin darse cuenta _ (2) NAMADZ L GHI LICTENEA . WD ODMIC
M7 IV aA—)VHhEEREIC RS |
se vuelven alcohélicos. 33(23) A. se hacen alcohélicos. 23 (14) A,
se convierten en alcohdlicos. 22(11) A llegan a ser alcohdlicos. 17(6) A,
se transforman en alcohélicos. 6(2) A\ se quedan alcohdlicos. 0(0) A,
se ponen alcohélicos. 0(0) A
(30) Desgraciadamente, por los efectos de la edad, muchas personas mayores
en vez de participantes de la vida. (2) [R5, 2 OFEREFZFEOENT
NEDBIE TR L, HEEECE D)
se vuelven espectadores 30(26) A, se convierten en espectadores 27(17) A,
se hacen espectadores 12(7) A, se transforman en espectadores 13(4) A,
llegan a ser espectadores 5(1) A. se quedan espectadores 0(0) A.
se ponen espectadores 0(0) A
QYD [7va—ihaEicikol] O THRNZE] TRELS FENOZEILTHZ T &
I sin darse cuenta [ DOh x5 B | OFEIGAAICE TERANS DT, se vuelven Z—%& H
IEATZ AN —FLZ WL 23N) OhE LN, £7z hacerse B ZFEHICZ LD, R0
hacerse D EEZ 5N S TN DBHEEITIE (van aumentando) BN T35, X
72(30) D 5@ (espectadores) IC7&% 1 HA. se vuelven Z—FEICHEAZ AN —HFEZ W
(26 N) D&, I&h1# (participantes) | &XEEE 5 T & T volverse DFFETH 2 [HRARZ
bl Zss L Cwa ol Bbnsd, —7. llegaraser 3T DT DEN L THEZFIRL T
T—)VICEET % L5 EBR T hacerse [T WM, [0t R 2589 % hacerse 123X L
T, ZTOEWT O RAZRTEGET 2 [HR] ZiEaid 5 502 x5, flRE. E@EoisEsE
75 518 hacerse TT 7M. I—IbADN—FILDREN 720 BEGOE TOREHALA
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FSTARANDEERLZF TR ESICE 5572 7221F L llegar a ser WERENZHEHMNH S T
CIEPER (2004 1 26) THHANTZEDO TH S, [EELZ [H5WIFHIITRE] IKkh2] &S
ICARNDEEDFEE EHORRSERER Tld hacerse MEIEN 2D, THIZ[H 2 WIEEE]ICES ]

BEARANDEES] - EERITTIEESICEEEHE0, GDRGBDEIIC 31wy b &b
(7oL —F ] 12755 T ENHRZBEEERN L 13575 % 105, llegar a ser 2 —#HHICE
REEADEREZ QLA 19N TEIREARS LHBILTEVNES S,

(31) Cualquier persona que disfrute de buena salud, y esté dispuesta a invertir el
tiempo y dinero necesarios puede  (2) TEFICEE N, LERFHE &%
BYTHEOH B NEEHETE /A1y Mcans ]

llegar a ser piloto. 35(26) A. convertirse en piloto. 23 (13) A,
hacerse piloto. 29 (11) A. transformarse en piloto. 4(0) A,
volverse piloto. 1(0) A\, ponerse piloto. 0(0) A\, quedarse piloto. 0(0) A\

(32)  Pero hija, ya sé que te fascinan las bailarinas, pero a tu edad no comprendes todo
el esfuerzo que requiere ~ (2) TRz, BNV YU —FICHI TN T &IERE
IKHI> TV, BOFEBTIETOONL Y —FIcE I ENTET DT A A
TMNEITIZ D 5750

llegar a ser bailarina profesional. 31(23) A. convertirte en bailarina
profesional. 27 (14) A. hacerte bailarina profesional. 22(12) A,
transformarte en bailarina profesional. 1(0) A. quedarte bailarina
profesional. 0(0) A. volverte bailarina profesional. 0(0) A. ponerte
bailarina profesional. 0(0) A
hacerse & llegar a ser D=2 7 ¥ ADENICDWTIE ETlR@ O Th B A, HRIG3)
D& ROV Yy =T 7 ic%%] Hig, MFICEDI> TEFOT R A R ER
WEELT&EB)) B ondh, GDGBODHAEDELRDPULES HIc, TDORKE
UJ llegar a ser ZEAZADDIRNK S ICBZ 2, ARIGHDEE, 2008 D Tldkah -
e, REOZHTEHAREIC AL RINE RS AN oT] L5 0T, TERME] DO
hacerse ZFEATZ NNV EDDONE LNV, E5IC T8 HDICE»D D 5T volverse %
BALADDIEVOE, B b7z & 51T (volverse+ %) Ol B 3 MR T L,
KD DI {convertirse en+£4il) Zli5 OWEHIZN D TH B, HrREEOHEEEIETD [
FRRIVBE G ). 2 ete o TIRRRE DKL T D2 Tl TIRAINTH 51 £V 5 TR
volverse (& convertirse en LRI U2 E FHN TV M, (34) B35 DEUEN C NEZETIT TS
X2l o, T2lE, 2 AT 4 TICLTEABMNEW £ 5T convertirse en ICHH S A &
Ronz, LML, G)OFITEFHOHICEZILDESWNH LW LIZI5, T, Alba de
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Diego y Lunell (1988 : 353) M3, transformarse en Offifiid TZE(LDHIZRMND 2V IFELZE
DIHFE ZESHEIC] BBoNns LS5 iz EZMT 2 00 flTth %,

(33)

(34)

(35)

(36)

37

Por la cantidad de recuerdos y fotos de los jugadores que habia coleccionado a
través de los afios, no cabfa duda de que  gran aficionado del fitbol. (2)
MEMAIFEIC L DIe > TR L TELEFORLIDMPEHEDOEN 5, KD
Yy H—T 7 VIR TV T LITIEEES Rt s o 7z

se habia convertido en 30(21) A. habia llegado a ser 19(12) A,

se habia vuelto 21(9) A. se habia hecho 19 (8) A.

se habia transformado en 2(0) A. se habia puesto 0(0) A.

se habia quedado 0(0) A
Aunque nunca fue su intencién ocupar ese puesto, con la muerte repentina del

director se vio obligada a

directora de la escuela al dfa siguiente. (2)
MEERERICHS D D id A s Tch 8 E . REDZERDIETEHAKREIC X
S5RTNEEERh -7z
convertirse en 36 (34) A, hacerse 11(5) A. volverse 3(3) A.
transformarse en 4 (1) A, quedarse 1(0) A, llegar a ser 1(0) A,
ponerse 0(0) A
Durante las tormentas, las antenas y los drboles ~ a menudo. (2) & DM,
T YT ERRIBEREENCRS ]
se convierten en pararrayos 37 (32) A, se transforman en pararrayos
22 (15) A\. se vuelven pararrayos 9(1) A. llegan a ser pararrayos
6(0) A. se quedan pararrayos 0(0) A. se hacen pararrayos 0(0) A,
se ponen pararrayos 0(0) A
La madera petrificada se forma cuando los minerales sustituyen la materia
organica de la madera. Al cabo de muchisimos afios, la madera ~ (2) T#E¥)
DAROEREYNICE > TRDZ L RDILANTE S, FEHICEZDEAZRET, K
3 AIEE%
se transforma en piedra. 31(28) A. se convierte en piedra. 29 (14) A,
se hace piedra. 9(4) A. se vuelve piedra. 8(2) A,
llega a ser piedra. 4(0) A. se queda piedra. 0(0) A,
se pone piedra. 0(0) A
Algunos gusanos mudan su forma y se convierten en mariposas. (S) [%jH D

FCEiR L TR Ic 580805
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(38) EI hielo se convierte en agua al subir la temperatura. (Gr) DKIE&GRA £
ERCRYN sl
(39) Este vino se ha hecho vinagre. (R) [Z D7 1 VIZFEIC 75> 7z
¥, (35) T hacerse ZHEATL AN —ANE WD >7eDd, BBZHL TROMY »7F EAR
WEEEFCES ) DEH XTE—RIPREDZNLT, EABEENEZS THBEEN5
THb, Wi, BPDFE. WEEL 2T A4 VICKES T Lidia <, EMNA{L®w % hacerse BMEiD
NTW3, ponerse, quedarse WMEIENZVDIFMFBICHFALE E LRV NETHZ, LML
D DHAMMFAT THE->E < mofc) LWVS5DIF, FEMICIEGB) TT A VDR E 2B
GEA LI 72D hacerse 7 —HBHIGER L IZ Al — AW iR, AR TEEeREE] 721
T, WO DRERICERSNZ XS TBXRY) - SRAYOGH. YO LI I ponerse
MEL b2 T LEME (2007a) THlRRZEBOTHS, &HAALEMNE(LIZD T,
volverse M _HFHICZ W L L HETE S, LML hacerse BEMNZ L 2L DT DI, £5L
T hacerse WMEDNGTVDN, IKFHHTE RV, BIED & T A, 7272 agrio M hacerse 7% 58
BERWELDNEZARL,
(40) Este vino no estd en condiciones:  (2) T[T DU A VIFMDE, - I1E<
xo e
se ha puesto agrio. 29(26) A. se ha vuelto agrio. 22(11) A,
se ha transformado en agrio. 3(2) A. se ha convertido en agrio. 1(1) A,
se ha quedado agrio. 5(0) A. se ha hecho agrio. 2(0) A.
ha llegado a ser agrio. 0(0) A
(41) Laleche esta campliday — (2) [ZDFFLIIEATE S EL 557z
se ha puesto agria. 26 (26) A\, se ha vuelto agria. 21(12) A,
se ha quedado agria 9(3) A, se ha hecho agria. 2(0) A,
se ha transformado en agria. 0(0) A, se ha convertido en agria. 0(0) A,

ha llegado a ser agria. 0(0) A

3.6. ZOMOELENEFR
[HEL « D - 1048« & 72 E& KD L hacerse & DFEA DD THEICR S N L 6% 5
LA [ %5 | Ofl L P TIR LD, T2 TRE ST OMO T AEATZ RS L
THB, L L. EBRCEHEMNEAGFOFED R BAENICIEIEF IS DI W fE> T,
TTE TRA—ME O 2 B AEIGIHERERZID BT 5 Licd b,
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3.6.1. Th&EL o lkEL
(43) BHAMTARDBRELGESHVT/NEL 22 LWV S RIRAEHIT, L AHKREERED
KO AFAAA=IDFE X L S quedarse M—FHEZ GBEIREN TV B, Z OIS TiEE
D hacerse W& LN T3, (44) T ponerse W _FHHICZ W DIE, ponerse B 1K % |
BECLLBDNDEDT, ThEMEINL,
(42) Elsocavén Q) [ZdRIGFESICREL Ko7
se ha hecho atin mas grande. 26 (15) A. se ha vuelto atin mas
grande. 15(9) A. ha llegado a ser atin mas grande. 10(4) A. se ha
puesto atin mas grande. 10(4) A. se ha quedado atin mas grande.
2(1) A, se ha transformado en atin mas grande. 2(0) A\, se ha
convertido en atin mas grande. 1(0) A
(43) Elarbol  porque no tenfa espacio vital en esa maceta. (3) [ZDAKRIEZD
REARERTE & AETRZE N IR N D TRENE {Tx o /2]
se qued6 muy pequefio 27 (25) A, se hizo muy pequefo 6(4) A,
llegé a ser muy pequeiio 5(1) A. se puso muy pequeiio 5(1) A. se
convirtié en muy pequefio 3(0) A. se transformé en muy pequefio
1(0) A. se volvié muy pequeiio 1(0) A
(44) Elglobo (3 TZDEMHIRFEICRKEL E> T o7
se hacia cada vez mas gordo. 29 (26) A. se ponia cada vez mas gordo.
19 (5) A. llegaba a ser cada vez mas gordo. 10(3) A. se volvia cada
vez mas gordo. 13(1) A. se convertia en cada vez mas gordo. 4 (1) A,
se transformaba en cada vez mas gordo. 1(0) A. se quedaba cada vez

mas gordo. 0(0) A

3.6.2. &LV EWL ]

ABEIDREICE N T DB R O ANFOKERBE, £E UL TNEN] Z2Rd9E0
TH 5, volverse D LI T E R, FHTUT) D TR % ] T3 volverse D TE 1,
volverse IC1& THRIAHY « NHINZE L) 2R DIHEHANH O, ZICHEE - BT 2 EZ2MES &
LEDLN TV, RS TLid [Eva] LIdRED, HROMOITEICK T 5T LITH
TEHEETERDLTVBEDTREEVES S by

(45)  Cuando nos vamos haciendo viejos, poetizamos los recuerdos de la juventud.

(In) TRAZeBI3FEZ L BICDNT, HEROEVHZET 2
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(46) Mi padre no se da cuenta de que poco a poco 3 IREAHLFD>E T
% DI DME

se hace viejo. 29(26) A. se vuelve viejo. 16 (6) A. se pone viejo. 11
(3) A, llega a ser viejo. 2(1) A. se convierte en viejo. 4(0) A. se
transforma en viejo. 2(0) A. se queda viejo. 0(0) A
(47)  Los nuevos habitantes de la isla no conocfan los poderes mégicos que tenfa el
agua que bebfan, hasta que un dia se dieron cuenta de que, con el paso de los
afos, ellos () TZ0BEOERIE, FHZRZICONTHE> TV L
KKHBHHKDOL T BRTBDMATWSKNE DES 2B 5N o7
se habian vuelto mas jéovenes. 34(30) A. se habian hecho mas
jovenes. 14(7) A. se habian convertido en mas jévenes. 6(3) A,
se habian transformado en mas jévenes. 5(2) A, se habian puesto
mas jévenes. 6(1) A. habian llegado a ser mas jovenes. 7(2) A, se
habian quedado mas jévenes. 3 (1) A
(48)  Su cutis fresco ) MDA T H Y LWAILAE L 2]
se hizo viejo. 18(15) A, se volvié viejo. 19(12) A. se puso viejo. 14

(5) A. se transformé en viejo. 3(2) A. llegé a ser viejo. 5(1) A. se

convirtié en viejo. 3 (1) A

3.6.3. TH#G«RF%E]

Bosque (2006) & facil AVEY % Z2{L#E & L T volverse. hacerse. ponerse 2251 T % A3,
diffcil IZXF U T3 volverse. ponerse UL HF TR W, FEENED 72 FHHNC I3 #5HE hacerse
dificil ® %, FFEFED dificultoso. arduo. duro, penoso TH & < hacerse MMEib N %,

(49) Vista la situacién laboral, cada dia se hace mas dificil la eleccién de carrera.
(P) TEAESA»BE A T, BWEEOFRIEHEE LICREICE > T3 |

(50) El didlogo se hace arduo vy dificil debido a la postura intransigente de una de
las partes. (V) Y O—77 Q5o /R AN FEE T, XEhd & TENEHC RS

(51)  Se le hizo muy duro aguantar las bajas temperaturas. (Us) ME/RICHTAZ 5 C &
BRI I KRR EEIC A 72

(52) En los caminos de la alta montafia, la marcha de las caballerias se hizo mas
penosa. (V) [EWILDET, HDOHBHEDENEDICE T

(53) El transito por esta calle se ha hecho facil. (/)\) [Z DEFHED 9 < &>z

R L < [DRZI] B556, HEOZML T AL, IREBDZLTH % 728 ponerse
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FAWenz2 X5 Th2, duro M TTHES ] LWV HIEEE ponerse. quedarse Db %,
(54)  En los tiempos del comunismo las cosas se pusieron dificiles para mi. (Hu) [1£
PEEZR OB, RZHD & IRPUSFAIC & > TINEEIC R > 72 )

(55) Lasituacién laboral ~ (2) ERABEEDIEICH L 72> T3 |
se estd poniendo cada vez mas dificil y dura. 34 (27) A, se esta
volviendo cada vez mas dificil y dura. 31(15) A. se esta haciendo
cada vez mas dificil y dura. 23(8) A. estd llegando a ser cada vez mas
dificil y dura. 9(3) A. se estd convirtiendo en cada vez mas dificil y
dura. 4(0) A. se estd transformando en cada vez mas dificil y dura.

0(0) A. se estda quedando cada vez mas dificil y dura. 0(0) A

3.6.4. TEL o8N]
B pesado M TLDZ K E%, 95EL7%%] &5 EKTI ponerse i, [EH
{7:%] &5 EK T hacerse MEIEN 5,
(56) Los bebés se ponen muy pesados cuando tienen hambre y suefio. (La) [775 %
ABBIENTOTZOIRS & ->72D 9% L9 %)
(57) A cada peldafo tenfa la impresion de que mis zapatos se hacian mas pesados.

(Co) TRAISRERRZ 1 R EDBIc I KT K ITEHELS AL XS AN LT

3.6.5. TR\ e TEW]

MR « R B ET—HIc TR< &%) NELR% ) A1 ponerse, quedarse AW S
NBM, MEE - MRS - BT TABINIC TR Z 2] TR %] 581 hacerse. volverse
Hobnz,

(58) Nuestra relacién personal se esta haciendo muy chunga. (En) [H4 OF AR
BRI ARZEELS E> T3
(59)  Creo que los delincuentes empiezan como chicos buenos, pero como consecuencia
de las malas decisiones que van tomando a través del tiempo, sin querer
(2) MUFEE I FHOBHI VN FEA, K2R TANDEZEEAIL TIT< 5 B,
DELTLELLLDREERS ]
se hacen malos. 26 (19) A, se vuelven malos. 31(22) A\. se convierten
en malos. 13(6) A. llegan a ser malos. 15(7) A. se transforman en

malos. 4(2) A, se ponen malos. 0(0) \. se quedan malos. 0(0) A
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(60) Eltiempo " (2) RGN &< o7z
se ha quedado bueno. 27(23) A. se ha puesto bueno. 8(6) A. se
ha vuelto bueno. 6(4) A, ha llegado a ser bueno. 5(2) A. se ha
transformado en bueno. 2(1) A, se ha hecho bueno. 0(0) A. se ha
convertido en bueno. 0(0) A
ZALEIE ponerse WEAFEDOE (L EZR DT DICHEN T XX HENT VDM, 24
k) TEBOZICET 2HAICEIEFICK<EHbN S, LML, 20033 HD 1 [0HOFHE
T. Elcielo  azul toda la noche. TZEI&—HBiHE N> 7] XL, se ha quedado » se
ha puesto DWFNNEFEIRE LTz & T A, I5ALZED se ha quedado ZiFEA TS, TDX
5 1Z ponerse & quedarse BEZ 5N 5T — AT, Z{LBOMEIZ/RT toda la noche [—HH
DS ERFAMNS 5 £, quedarse X DN TWV5B, 2L, (60) DX 5 ICZLB DMK
fie Xb TRIEFAMDNEZNCE DD D 5T quedarse ZFEATEAN—BLVARICEEFEHINET
HB, £7z, (60) Tl volverse ZHEA TN DE VN, FEEDOHIR TIF 2RO ZZITH L
T volverse DM E 5D LEWKSICEA %,

3.6.6. T(EEMIC)EL] © TRV
R (61) 1 Porroche Ballesteros (1988) OO —D T, 6 DDOZE(LHE ponerse,
quedarse, volverse, hacerse, llegar a ser. convertirse en OH1h 53] 7x & D72 FEA TiEY)
WK E 8, IEf#7 se hacen 7 se vuelven 12 LT\ %, corto V] ORBIOZ i, 584
NREFAMA > TWT, FIAE 62 D& S 1c TZOBEIFFICIE (me) & TRELBAT]
THO ., FHICHICHERD T Ko 72) LW IR THDN TV R HIM Eniah BN 5%
Vo T TTIE. HBID(63) THIKTS % & FEFIFIC hacerse Z3EATEADNZ < volverse & —%
HICEATZNIZ A ANUDWEWDS, BZEEL CNEMHHATIETH A D,
(61)  Los dfas en verano se hacen [se vuelven] cada vez mas largos. (P) [HIZH
BUICBENELSES]
(62) Se me ha hecho muy corta la pelicula. (S) 2 oMU IEFALC (& K2 < LA T2 )

(63) A mediados de la reunién, soné la alarma de incendios. Por eso la reunién 12

(2) TEFHOPE, ASERAENG > Tz, B2 EL o7
se hizo breve. 27(27) A. se volvi6 breve. 6(4) A\, lleg6 a ser breve.
3(1D A. se quedé breve. 1(0) A. se transformé en breve. 0(0) A,

se puso breve. 0(0) A. se convirtié en breve. 0(0) A
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3.6.7. BEL] o BV
BB MR AR O —D T, fliak O IE AN Ltz Flvw 7z b o #iEafgic (r+ 3D
i) 2V S & TEE] Dvo 2 SERINICEKIRENBHITH 5, B BV EIRTE,
Su andar se hizo pesado. [TEDZEI Y IFEL E->72] DK I pesado B L &K 5 &flibh
Jied Bo TN TRV BEFOKBEHZRD S N [—RIPRE] Z2RbT
BEREBNE estar 0, T AUSHIGT B Z{LENE ponerse & IE R L 7R,
(64) Cuando corremos, el ritmo de la respiracién se hace mas rapido. (ED) A7z
MES &L WD) X LN—E#H< 755 |
(65) La tarantela se va haciendo mas rapida a medida que avanza. (In) %5 > 7
FFECSICONTT Y RPXBICZHICZ > T
(66) La corriente se hace mas lenta al llegar al llano. (MM) [P < % & [DOF
NE—EEES |

3.6.8. &G o IRpES]
B o TV B BT FEEINIC hacerse DI HN D,

(67) Para proteger el puente, se hizo necesaria su fortificacién. (R) [§E%E~F% /=%
ICREDHIEDN BRI 75 o T2 )

(68) Se hace necesaria la cauterizacién de la herida. (R) MECIDOBEID LT L 725 |

(69) El aprendizaje del espafol se estda haciendo imprescindible. (H) TAX1 >
R RNREARARICIE D DDH 5 |

(70)  Esa mujer se ha hecho [ha llegado a ser] imprescindible en la casa. (P) %
DEPERRICES UTHREIC K> T2

(71)  Como sigas ayuddndole asi llegaras a serle imprescindible. (PD) [H»NZd X
ST DEB 2T 575 51, BITIEBDHTLEIC XD 725 5 |

3.6.9. TEASH ] © TREER
C DFEBRT G EHIIIC hacerse DEHMNHL D, RERZIEAFI L LT, evidente, obvio,
manifiesto, patente. visible ZENH B, FEHFEDT V7 — MERMN T DT L ZINFICYIFES
TWd, &3, borroso [MNMEFIZ ] OBIE 1 HILD DD > Tz,
(72)  La empresa fue extendiéndose y pronto se hizo evidente su omnipresencia en el
mundo. (R) TZDRALRBILRKL TI7E, TEHEMFRTELFICH 2 T LA
Emicizo iz

(73) Con el tiempo se hizo mas obvio el canibalismo de la empresa con sus
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empleados. (R) THREDEDICONT, KM EZOVVE S IEEL TV T &
MBS MR- 7z ]

(7T4) ...y en ese momento se hizo manifiesta su incapacidad para... (B) [ & DFE,
RIC 3 BREIM VT E MBI I 5 72 |

(75)  Su recuerdo se hizo borroso con el tiempo. (B) [MEOFIRIEKAFEDICDNT
EEFIC 75 5 72

(76)  Su desinterés por el asunto en nuestra primera conversacion. (3) 1D Z

DTS 2 BB ISFATe B DRAIORFE THHIC KR - 72|
se hizo patente 31(31) A. se qued6 patente 7(3) A. llegé a ser

patente 10 (2) A\, se volvié patente 6 (1) A, se puso patente 5(1) A,
se convirtié en patente 0(0) A. se transformé en patente 0(0) A
(77) __ una politizacién de los escritores. (3) {ERMNBUAEZHT 25 DN ET £
FE-EOLTET]
Se ha ido haciendo cada vez mias visible 22(20) A, Se ha ido
convirtiendo en cada vez mas visible 10(5) A. Se ha ido poniendo
cada vez mas visible 8(5) A. Ha ido llegando a ser cada vez mas
visible 5(3) A. Se ha ido volviendo cada vez mas visible 6 (1) A,
Se ha ido transformando en cada vez mas visible 2(2) A. Se ha ido

quedando cada vez mas visible 2(0) A

3.6.10. TRERLH &L o TERLHEN]

Bosque (2006) & antipatico M EL 2 ZZ{LERA & L T, volverse, hacerse. ponerse %221 T
W5, ser ICi&FES 2 TEAFADEL TIE YA volverse, hacerse MEEFN 2N, “RNEELF X
% THENE] WD hacerse & [RIERIC, volverse & & < [HIGR 2S5, TERUOE W] & »
IEMTEL L A volverse & —FEIcEHbNEZr — AW LEZVWRNT 5, £z, ZDVERE
WAYELR % WY desagradable (<> agradable). desapacible (> apacible). fastidioso, hurafio.
insociable (<> sociable). intratable (<> tratable) DHICE hacerse. volverse MM N5,
simpdtico DAFNE M EON BT, AU K S REKTE amable [#Y)7x) & afable [
LW OfILD» R, 2O feroz M8, arisco AR, tosco NFHEFZ . rudo [H
Bz, JEEE] KOV TRBEDRAFINDIZNDOT, E>ED LI LREABVD, FH
DPIFNT =2 TE volverse DM EDEX S BN T %,

(78)  Se hace antipatico a propios y extrafios. (MM) [ I34E% 75 N2 I U
%%
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(79
(80)

(81)

(82)

(83)

(84)

(85)
(86)

3.6.11.

ARA VEBEOZ{LEA hacerse I DWT

Marta se ha vuelto antipatica. (P) I</V 2 IFEUHEL x>

Con el tiempo se volvié antipatico. (Us) [MEIEKEDREDIC DN TEUMNEL
Syl

A medida que pasa el tiempo se vuelve mas desagradable. (S) [HAEDICD
NI R R NI 73 - 72

Se hizo desagradable a ojos de sus compaferos. (Us) [{EIEFFEDOEM 5 HT
Mtz Nic 7z > 72 ]

Con los afios se hizo mas hurafio e insociable. (U) [E&L{FIZ A& HOH
Wllrotz)

Con el paso de los afios el duefio de la librerfa se volvié intratable y ya no le
quedan clientes. (La) TMEBEDICONTEEDOA —F —FMEMICTZD, &5
HDEF R

Se ha vuelto mas afable con los afios. (B) MEIGFLEL {x->7]

Con los afios, tu hermano se ha vuelto mas amable. (P) 4 &0 WIS HYIC

xole]

NEExE ] < TEEL]

aburrido (3 ser & —fEIC WS N B REIE RN MEE] 2&bD T DT, ZLHEETIE
hacerse 7 volverse MAWVSN %, L L, AM—KWNIC HRET 2., SAETDT S]] KD
IRf 1% ponerse. quedarse %Z{# 5, Bosque (2006) I& aburrido IC i& volverse & quedarse L »
BTV, JIEOERTIE CNZENNIT 20D X 51 volverse 7 —&HICEATZAN
FEERIC 20 (260)0 LA L. aburrido &HHFEFE TH % pesado DIEE hacerse 2N EFIAYIC

%b\o
@7

El profesor tenfa fama de ser muy entretenido, y gastar muchas bromas en clase.
Sin embargo, después del accidente su personalidad empezé a cambiar poco a
poco hasta que él mismo  (2) [ZDMEFE TEMmMA L THREP K I
23T TETHEAE o Tce LD LAENS, FBRERND LT DOED D IrD,
DN H S BE A% > 72
se volvié aburrido. 26 (26) A. se hizo aburrido. 13(6) A. llegé a
ser aburrido. 8(4) A. se convirtié en aburrido. 3(2) A. se quedé
aburrido. 0(0) A. se puso aburrido. 0(0) A. se transformé en

aburrido. 0(0) A
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(88) Lapelicula (3 IZzoOMEIZEREEEDICE> T
se hizo muy pesada. 27(24) A. llegé a ser muy pesada. 13 (6) A.
se puso muy pesada. 16 (6) A. se volvi6 muy pesada. 10(3) A. se
convirtié en pesada. 1(1) A. se transformé en pesada. 1(0) A. se
quedé pesada. 0(0) A

(89) La convivencia con su pareja  (3) [ZMANELDFREEHFHTOES HL &>

TWwiz]

se le habia vuelto monétona y sin gracia. 16 (13) A. se habia
convertido en monétona y sin gracia. 16 (12) A. se le habia hecho
monoétona y sin gracia. 15(8) A. habia llegado a ser monétona y sin
gracia. 15(4) A. se habia transformado en monétona y sin gracia.
10(3) A. se le habia puesto en monétona y sin gracia. 3(2) A. se le

habia quedado monétona y sin gracia. 0(0) A

3.6.12. THASHKGEWL, HIETELEVL I« MHASNS, KRIETES]

Mtz 5z, FCAZEN, 25 LK B0 LI ERLD insoportable, inaguantable,
imposible (3 ser DHFEIC 75 5 LAKRINIEE ZEKD U, estar DfiahIC 7% 5 & —RHIRAEZ £ D
T o T, Z{LBIFE ponerse/quedarse & hacerse/volverse O /5 AVER & 112 AIREMED
HB, AXNA Y THIRE N EERHoRIcE, TTHZ#V, FICEX RV, E5LE58 %
W E WS EBR T imposible (X U Tilfl ser. estar, ponerse & DHEFERRZRL TS &
DEHENL DN %, inaguantable IC DWW TEH RO 5N 2 M. Bosque (2006) D
FERFILIC I ser. estar, hacerse. volverse (3> TV AW, W ponerse DR 7ELW, L
L. Cuando mi tio discute, se pone imposible (=se pone inaguantable). (J) [FADRR
FiEa LT EFNDF 5% <7%% 5] DX SIC, imposible DEKZFHT 5 72dichED
& se pone inaguantable TEWHIA TV AHEL H S, FEHENED T imposible DI T
9 XT ponerse 72 M N T, MMOZALER & DEWERE TW5, insoportable ICDWT
& Bosque (2006) & quedarse Z[k\U T hacerse. volverse. ponerse Z281F T\ %,

(90)  Si sigues mimando asf a tu hija, de mayor se hara insoportable. (H) [FEHE
ZZEDXIITHRMULHLT 2 &, BEDPRANCE TS FICAZRELIEDZRA D]

(91)  Era un dolor tan intenso que se hizo insoportable y perdi el sentido. (La) %
NI TEHLRDIFEDFHH T, NFEHR K-> 7]

(92) Con la edad, cada vez se volvia mds insoportable y exigente. (U) [1% I 4Fiis
LEBICETEITFICHA LGOI 5ELE> 7]
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(93) En septiembre la situacién se hizo ya dificilmente sostenible. (P) ['9 A% %
ETETLE G S fEREAYIC R o 72 )
(94) La situacién en esa compaiia se ha vuelto insostenible. (=) [Z D20
DS a5 72 )
(95) Tomando estos calmantes, el dolor se hace mas soportable. (PI) [Z 45 DFH
SR ZR DI, AT E S EABNE KIS
(96) A partir de aquel dfa se volvié muy tolerante. (F) M3 ZDHMNS & TE 34
iAoVl
FHnEENE | 13 & < hacerse 721 ORI D KX S I SHNTET=H, volverse & flinh & L ilic
L7z0. EilFAf) [Hi] ZhnA %2 LT NnEE] 2re2 2 C3HENTH 2, DD XS I,
poco a poco DL D] LS NENE] 2RI EIFEANH > TE volverse Z A TZANZ
Vo Fiz, RICBFTZAAI92) TH con la edad [4Efis & & &1, cada vez... més... [72A72
Ao B D THEE ) 2K 3R volverse & —FEICEIDNZ T & EIEFICZ WV, 16> T,
hacerse © THi#EME] & TG DTH 2] L5 o7 E (Lopez Garefa, 1996 : 336) &
WBED, FETERTEL U T—ITREBRBICE 325G hacerse & volverse DIEARMHLD
HONZBMEADH DD TIEIENVEL I D, EBAA, JERFAICK > T EBOMNCRZHBE
H2TLIFEDEV, e, (8)DXSIC aveces [Kih] DK FEEMMPFEDOND & [—
RFEIRRE D ZE (b EHE X S5, ponerse W —FHZ FEIREND, L LZDK S ZElEEAD
HoTE MEEDZ] %277 volverse, llegar a ser B#HEZ CEINEN TV B 1% £ 5 IR
LTV WONEIfRICE LTS, T 51, Porroche Ballesteros (1988, 214) &% < O;4 hacerse
& volverse DM AIREL LaM 5 &, (97) 1 DWW Tl volverse D 75 WMEFSEE A B & 3B
NTWd, LOLRDY V77— FilE Tld—&FHEIC hacerse Z#ATZ NDWIIAZ L (250
(97) Poco a pocosuvidaalli — (3) T2 TOEIEFDP LI DIMANTZNEDIC
o7
se hizo insoportable. 29 (25) A. se volvié insoportable. 22 (8) A.
llegé6 a ser insoportable. 18 (6) A. se puso insoportable. 7(2) A. se
convirtié en insoportable. 10(1) A. se transformé en insoportable.
0(0) A. se quedé insoportable. 0(0) A
(98)  Mi hija estd en la edad del pavo y a veces —— (2) (P) TFADIRIZ OEHA TR L F
WKBAELED]
se pone insoportable. 31(22) A, se vuelve insoportable. 26 (15) A.
llega a ser insoportable. 31(12) A. se hace insoportable. 7 (1) A. se
convierte en insoportable. 3(0) A. se queda insoportable. 0(0) A.
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se transforma en insoportable. 0(0) A
RICHLD U 2 725G pesado 1dE#FEFIC & > Tld ponerse pesado LD <K 7%%, 925&<
%] EUTHEBMNICEREL L TWVS, 2O EIZ0DDHEISE NS, THIC, HUX
5 7575 T cargante &YX FAGERY T ponerse cargante [ LDZ %%, < EL%%, 9-¢&
5 L<7%%] & LT ponerse DD %, pelmazo *® mimoso D& ponerse M & < FEiF
N3, (100) DFITILEAEEN S EAMA] unos nifios mimados 72725 F, HAZAY] TH 579,
ponerse MM 2 3" hacerse WEENTEF DI L TH S,
(99) Cuando vienen visitas, los nifios se ponen mimosos y quieren que les hagamos
caso. (ED) ik, KENH 2 L HA T, HlebBliihF->TEHWVEN S
(100)  Si les dices que sf a todo, se hardn unos nifios mimados. (R) & LEWES
KT A—Tr—LE5%5, WOEBHAAYICESIESS |
(101) Los bebés  cuando tienen hambre y suefio. (3) 7RG » AlGBIEA TV
DR 272D 92%L9 5]
se ponen muy pesados 31(25) A. llegan a ser muy pesados 16 (5) A.
se vuelven muy pesados 20 (3) A. se hacen muy pesados 8 (3) A. se
convierten en muy pesados 2(0) A. se transforman en muy pesados
0(0) A. se quedan muy pesados 0(0) A
(102) Cuando tiene suefio  (3) MERIRWEFICHAEL %3]
se vuelve insoportable. 26 (19) A, se pone insoportable. 25(7) A,
se hace insoportable. 9(6) A. llega a ser insoportable. 16 (5) A. se
convierte en insoportable. 6(1) A, se transforma en insoportable.
0(0) A\. se queda insoportable. 0(0) A
(102) 1% Bosque (2006) M 5HL> 723X T, & £ & & se pone insoportable TH > 7z W7 > —
MER T, se vuelve insoportable Z—&HICEATZAN (19N) MEEZ 1\, insoportable O
HREe LB L Moy, HEASKRN] EWVWIEKT, 97)7%& E DX S I volverse,
hacerse Zfifi 5 77— AMZ D, pesado DIEHEEZ DK > TV % HHIIE 97X T ponerse TH 2
(102) @ insoportable & EHIICIZIFE A LHE L TH O RH S, (101) TH pesado iXF L Tl
ponerse Z—HHICEATZN 25N DEBMICZ,

3.6.13. [58L ] © TggLy ]
INERENTEANEARFTATH 5, TOM, FLIOZEM T resistente, duro, consistente,
ténico 7% E1C % hacerse, volverse 2Mib 1%,
(103) Ese chico se ha hecho fuerte porque practica mucho deporte. (P) [ZDHD
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(104)

(105)

(106)

1on

(108)

(109

(110

(11D

ARA VEBEOZLEA hacerse I DWT

FlIE X HEFT 2D TR ELLI A>T

Los chicos, decia dofia Ricarda, para hacerse fuertes tienen que desayunar café
y leche con sopas, como los bilbafnos. (U) T F=¥ « UL &id, F7zBEML
KRICEBEDITEENVIATDANICEDRINICAHT oA L EZNICIR LI/ 25
BICNSZRINEELRVE T > TV

Las virtudes de las drogas van haciéndose mds débiles para quienes se
acostumbran a ellas, hasta hacerse completamente ineficaces. (U) D& H
F, TOHENTVB N E>TVE, &5 LSRN ELIR5]
Cada vez se vuelve mas débil, y tiene que aprender a aceptar las cosas duras,
cuando son duras. (V) [{EIGFRATZAKTHCE>THDL, HEEZZITANSN S
X2 EBRINEELIR

Los mellizos se hacian fuertes y brutales en los juegos propios de su edad.(Hu)
(25 ONFBFAFERFFEOHT T FL M2 EL & o7

Los latidos se vuelven mas fuertes y angustiosos. (P) [gZ@E)A & DL <
LZ51cix%]

Algunos microbios se hacen resistentes a los farmacos. (R) TfllE o Hic 1338
MWNECL LK EZLDNH 5 |

A medida que uno crece tiene que hacerse duro. (En) [NIZHET 25icDNT
R TICEBIRTINRE SR

La sensacion de estar perdiéndome algo se hizo cada vez mas intensa. (R) [#,

D RO BN EVSRUED R T R &> 7]

EFRBBICDOVWTE S HG. fIAR Kz LTho5< % 5] HaE. KEEWVWS XD
ZAe % O IRRE DMK 2 KD I DT, quedarse BMEDLN BN, Wic [HHEICEZ ] HER
ponerse *° volverse W& < i N3 (TER2007a : 45-47)s % 7z hacerse fuerte 121&(103) (104)
DEIIC THRIEED | L EROMIC, RN TEEZMT 5, ZiHLawy]) & TH
BT D, UTTE2] ODERNDZDTHEEZET 5.

4. hacerse &Y £ #FEHIC volverse EREU D ER T LR

T T Tl volverse ZRBNCHLD . FETXRERZ 1 DB THE L, volverse DEKRMN E 5 %
boTLZ2DPHENTIEHHEWD, FEAFIC K > TIEHILHGENIC volverse & —#FICEH b N
B2LDNH B, TOXD BAEEEHRISAEFHOLEFOHE TEEEH DL TEEZIEX
BRANEIND B HlZIEX, —BEF LM volverse loco TKMEIICR %, £ & (4porid) 2
HIcE% ] ThHb, Kt ENESHHICHIER %,
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(112) Tuvo que ser internado en un centro especial porque se volvié loco. (Us) 1
FRMEICIR S T2 DT, KRIFRRICAS BN E S A>Tz
(113)  El reloj se ha vuelto loco. (Es) KA E> T L& 57z
i<, IO humilde TGz, HE LW BdH D, soberbio BRZE, Hilgx]) & &
B R OMI%Z 759 arrogante DIFHICE loco & & TRAWVAR UK BEANR SN S, E
HOT 2/ — F(114) Tl volverse ZHA T2 AW —FZ <. Bosque (2006) »' arrogante I Xt
L T ponerse. volverse, hacerse Z281F T2 ik, 7 27— MERE—HT %,
(114) Miamigo  desde que se hizo famoso. (3) TRADRANIFEHICEZ> THHBR
BERICE > T
se ha vuelto muy arrogante 30(28) A. se ha puesto muy arrogante
14(5) A. se ha hecho muy arrogante 7(2) A\. se ha convertido en
muy arrogante 8 (1) A. ha llegado a ser muy arrogante 3 (1) A. se
ha transformado en muy arrogante 3(0) A. se ha quedado muy
arrogante 0(0) A
(115) Con la fama y el éxito se ha convertido en un tipo arrogante. (La) [{¥13%
IR LRI T2 T & CHRERDIC IR > 7z
EC, TERICE- e, miBlCa > Te) HETANDEEDENZE S DN TRZZW
M. T CARANGZE] TH b icHiEuvna<, Zfkic Tl 3o sy, <
D XD H A TIEEMMICIE K < convertirse en ICITWVWEF DN TWVSH, (115 O HHIZZ
L TA L. DE D, convertirse en DIEA ICIEHFD K2 O T, T T Tl un tipo
arrogante [BIKZR®D ] L->THED, el éxito [BI1] BMIINIAZ BN TIEWV 2 DR « =
RENICIFIER I T2 CREIT R > T B, £72(114) T ponerse DEIXN TN B T LICDWN T,
B (2007a) THERR7/zX 12, ponerse & [FEE | ZRTIAFDIFEH I HbLNZ DT
WS TE %, M hacerse Z—BFBHIGEATZAN (2 N) BNESMCDTWT & TH D, Pk
SIREMAT, BBEZRY THENS, KBEICAES] T ponerse ancho. [HRICAES, &5
72 5% ] Tl ponerse tonto &5 K 9 I ponerse MMfiHN %, LML, Marfa Moliner ®
Diccionario de uso del espafiol (1999) Ti&, Z{tEE volverse DHfIE LT, orgulloso [H
BLOFEW] 2> TWa, engreido &187% ], presuntuoso [HNDGEN] OFFITE
volverse BN 51N %, Bosque (2006) OE#FEREHIX, orgulloso DZ{LHF & L Tl volverse
U D#RE TV, TEAF tonto DFEICERE %M, Bosque (2006) TIEZLBIFE & L T ponerse
ULDZETTWEVD, 525 A volverse Zffi> TWBHBIE H 2, TDOMICE volverse 2 4
BREFAET D NEDH 5, TREVEEN] &S EIRD desconfiado *° malpensado. THli W,
oM L] EBROD quisquilloso. puntilloso. meticuloso. minucioso, D, H> &
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9] EWROD hipersensible. susceptible = EMNZ 5 TH B, LA EDHID 5 volverse &~
FTAA A=V DOIEFF LRETDERT VLWV AL G,

FEMNCITEVN oD, BZCERAOR DERIVERE. HIZ XZ(bot7IcEB T %
[2Zs - 229k Tl 7ot 2, TEFEME - 8577 - k) & & L3RS, loco DK S I E
% CHEAAID X SIS volverse ZRDZ K557 —AbH25L05 T L TH%,

BEbYIc

TN & T hacerse D—fEAVARIE L LT, TZ2{LOWHENE] WBASNTE /. TDHEEH
Z 13 Porroche Ballesteros (1988) & MHXERR] %22 L DZFAMDICLTWVD, LML,
ARTERG | ES> TCHBERLITRADIZ RN EREDEEZ VL, AfaTREE
hacerse & DFFEHENE K T DT WIEAGFZHULIC, FEEDIE LRI > r—
FEZ S LICHELTHI, ZILERFNET S, BTSN WICHENETE 2 L5
BLAEDTEAENT Lid, REMNEAXAS VEEEEDIZEA LN T OB TE T
ETLHLNTH B, FHIIEGEL UTARS VEBZHESIEDO—ANE LTEWY] > THLDY
HATHIZ, T AT, Lépez Gareia (1996 : 336) A% WG —XMTH DO, EEEZDIZ
hacerse Zffi5 C & TR B FEFEDH 2 WVIEFEFE LY Fa—)Ld 3 N b D] 5 DR5 %
RIS EEZATND T LIE, alicdfiini, FEHEE LU TH, hacerse & —#ICHDN S
MEOGHR] 8, ZICHT2FFEOMNDL O ZEALEIIEKTTVEN, WREN S
FAERADEEL WV TNEEZICL > TR SBROMEL EF A 5, Flo. —MIC TAREM, 22980,
HEZNETHTERVEL 2L DT EFEDN TS volverse DIFWVGICEZ(ENR SN2 D,
hacerse & DI TE 572 5. volverse DFFFIRIFIE & UTELD [REME « 220/ 13572
HHTEIRNEA S, §E> T, Alba de Diego, V. y Karl-Axel Lunell (1988 : 354) &f5fiiL C
Wa M, El agua se hizo hielo. [7KAVKICE - 72] OEFEEF, DKICE2 ) @fdz@m#Hl, £
TERATHBKISKIED L1005 T AZEO HITBENH B DX 51, K (FFH) Kh%
5952 EHA TWB, 77, El agua se volvi6 hielo. T7KAVIKICZ 572 DIFH, TO
Hiskd 7z TIEANTTRNDOZ(L] THh T bZmifAlL, TOXI B Z2FHT S AL [HEXx,
oD, Rt KEIREEXRDLIEVDEZEF S, MNVAICE L TEBORRIZED TRV,
volverse DRFHE 2 2 [RAIME -4/ Do THEEINS X IKEFEEINETHS I,
RO hacerse EMOZCHFHOMEM Z AT ENSEBIMLIZLDTH L, BETHEICT
NS OHEFOERZHABBEOBEICL TWERINEFENTH S,
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o # BN - e
IR i ” " Ex
ZE (LB B e T 2 | B - JR
hacerse + %l © @) O A X
hacerse + JE &5 @] @) O VAN X
volverse + #4dd  (Fi) X X A O ©
volverse + &G X X A @) ©
llegar a ser + %A X O O X X
llegar a ser + 4G () X O O X X
convertirse en + i X X AN @) X
O YEHMEBEEIRT
O YNz RS
VAR ShvAi ]
X YRR BEIOR T

BE

fEs =5, (2004). [RRA VEBEOZEFAIC DN T, TASA VRBEME  FIG  JBBEEE R,
14-27, B < A LBHIR

B =55, (2007a). [ARA VEEOZLTR] ponerse ICDWTC |, TEERAIEREBE W) 5535539
56.

s =5, (2007h). [R<o VEEOZ{EENE quedarse ICDW T, THRELRRA VEBENIZE) 55225 1-
22.
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Sobre el verbo de cambio “hacerse”

Mitsuo ABE

En espafol existen diversos verbos de cambio, no obstante en este estudio voy a tratar del
verbo hacerse. Este verbo presenta una importante frecuencia de uso. Basdndome en los
ejemplos y explicaciones de gran cantidad de diccionarios, y en los resultados de encuestas
que he realizado en Espafia, intento clasificar, sobre todo desde el punto de vista semdntico,
los adjetivos y sustantivos que se pueden combinar con el verbo hacerse. He realizado este
trabajo comparando los usos de este verbo con los correspondientes de otros verbos de
cambio.

Los verbos de cambio hacerse y volverse estdn relacionados con el verbo ser, mientras
que ponerse y quedarse lo estdn con el verbo estar. A diferencia de ponerse o quedarse,
que indican cambio de estado, hacerse muestra cambio de cualidad. Hacerse, seguido de
adjetivos y sustantivos (como nombres de profesiones o categorias vivenciales) implica la idea
de clasificacion: este verbo incluye el sujeto dentro de un sistema clasificatorio mediante el
atributo. Generalmente se dice que el verbo hacerse con un adjetivo relativo expresa cambio

de cualidad, voluntariedad y cambio gradual. Es cierto que hay casos en los que se entiende
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una progresién gradual en esta construccién copulativa. Sin embargo, se puede decir “Tuvo
un pleno en las quinielas y se hizo millonario de la noche a la maniana”. Por eso creo que la
gradualidad es secundaria como sefiala Lopez Garcia (1996, 336). Segtin Porroche Ballesteros
(1988, 137), las frases “¢l se ha hecho francés o él se ha hecho socialista” se utilizan, por
ejemplo, cuando el sujeto ha decidido nacionalizarse francés o sacarse el carnet del partido,
mientras que “volverse francés o volverse socialista” pueden significar simplemente cambiar de
ideas o manera de sentir. Sin embargo, volverse no indica la participacién voluntaria y activa,
caracteristica de hacerse. Volverse destaca el matiz de involuntariedad ¢ implica cambios
muy radicales e imprevisibles. Esta imprevisibilidad puede implicar sorpresa, admiracion,
incredulidad, decepcidn, etc. del hablante.

La construccion llegar a ser acentta el resultado del proceso relativamente largo, es decir,
la culminacién de un recorrido temporal prolongado. Por eso esta expresion subraya la idea
de dificultad, esfuerzo y lentitud, como indica Fente (1970,164). Frente a hacerse y llegar a
ser, las construcciones convertirse en y transformarse en no tienen participacion del sujeto:
el sujeto juega un papel mas pasivo en el cambio. Simplemente lo expresa. Como opina
Fente (1970, 163), convertirse en indica un cambio “mds o menos, subito o inesperado,
con tendencia a rapido”. En este punto, el significado de convertirse en lleva las mismas
connotaciones semdnticas implicitas que el de volverse. Pero la estructura de {volverse+

sustantivo) no es muy frecuente. En cambio, se usa més la de {convertirse en).

3

1) 31 | HIE20036F 3 I ¥ 5~ ¥ A RZEFE D — A THEANIC ZARA VEEZHZ TWHHE (TN
LHEE - KEHE (8 AN) FHSAIC T ATENT, ZeEEEao AL T > — MEZR
feo 72— FIEHHEE LT, Porroche Ballesteros, M. ©# & SER, ESTAR y verbos de cambio (1988 :
Madrid, Arco/Libros) DRf%IC DWW T3 Ejercicios D—HbZFIH L TH 7z 55 2 A1 H DR E 1 20064F
2H~B3RARARL VDY IR VA TIiE>Ib DThH b, 77— FREHIIL TV iiZniz N
LONREY I HHFITA. Y FU—FHEE3 A RAZHHE2 A SLyey 72 A0 20
7res, LAv, 2, AVTT NEKRA, AELVA 7UAYT, AFTafiHE 1A G5
32ANe BIEI2ZAL Lo120 No 205 KT 2 AL 20~297 9 AL 30~395%11 A, 40~495%10AN. VT~V
HREBIOY TV HHHERFOZEION, T TV ARZEEI—RAD AR ViEHE 4 NB X
UHADKETHENEFE LTARA VEBEZBA TV B ARA Y N3 A U TV R
DFEE 2 No 3. B (2007a) ZH XA TH DL 57 AR IE T NOT > — FIREMEMN
BN TR\, T TRATEOWIIEANIC T DO 7 NZEINZ 2B AEGIN OIS Rz HE L
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|

el S5, TADONRIEITNTY I~ AME, 20mARimDM 1 AL 20002 A, 30iRD%
1A 40RDFBM2 A, 40Dt 1 AT, BEER R, 727 — FREJIZTHREES X5
Y H 2 bEEE 2 OZEMIC LTHBE, D FICHEL THW 2 ponerse. quedarse, hacerse.
volverse, llegar a ser, transformarse en, convertirse en DN BUF EIRTZITHEATE KWV ERATH -
Teo ZTORX, BEYILBDNBIACOD, @, @ LR ALTHLWERHAR LA, THIDOAMN 1 DT
BIRL, 2FIDOANID, O D 1EIN4~5DBATVD, &, 77— MEBETIHEN, 303HH
FEENEY & DN BHS02 ARA 2 THIRE NI308FEEORFISE)N DA TZ, 580 O27TIHH &,
Eddington, David 2 A XA Y EEH T177% - 7o #{ & & 2 “Disambiguating Spanish Change of State
Verbs™. Hispania 85.4.921-929 (2002) TfEbN T2 HHIZ, R - JLAXRAS v DIE LR % 7z
BffioTHIz, LU, HIEZENE R, A OREMREEIZIE KL Wb, 5B 3EHEIF20074
2~ 3 HICARA S - BESTIT A o 72 6 DT, B DHFHNERIE Y FU— FHE3 A ¥ 5 H
HEIOAN, YO X = L7V T A 7V AYTHE3I A AR LAHE2 A0 7IVAVTHE 2 A,
ZOMANLVR T Turysr—oWG, A7« AT, AR HE FL FHENE 1T A 20080
10N, 30fEAM I3 A, 401K - 50f8A3 7 2 AL 601X « 70D 2 Ao HEZERX S5 EIMN AT VDT 1Y MET,
ZOENMIFEYER (3ED, 2HE, 24, EMTH S,

2) T, Z{t#iE ponerse. quedarse. hacerse. volverse DIEAMGRHZREL. LM i
5 02T & e 9 5 KRN RIE AR 2 HIKOB RN 5 0L THi,

3) TomxiEE 1 EH (2003FE2~3 H) & 2EH (200642 ~3 H) OiEMREZ#EE A T, £k
B3 ponerse &G ZIEAF (F) ZEMOBIRN S LIZEDTH %,

4) TOFIIE 1EE (2003FFE2~3H), HB2EE (2006F2~3H) LHE3EHE (200742~ 3 H)
DSR2 2 ¢ ZMb@hE quedarse & LT IR (F) ZEROBAN»SAHLIE DT
D%,

5) T T3 se ha hecho & se havuelto DWF N 7ZFEIRT 5 X 5 IfERL T,

6) B7 27— FAFIXORBEOEIICHS () NORTFET v — FRENE 1 EH, HB2EE, 6
SEEHOWTNANZRL TS,

7)) EHOECPTERATCEINFN E 5 ThN C OZ{CHEFEN 2N LI AOBEI AT, 9%A2D ()
NOFIFIEIIAFT I EHIC, HE2VE 1 DEFFERLIEADEFIABTH S, B, NcE->TiE
WY GEEN RN E VWS B TZEMOLEGEE H2 DT, REBGbEVWTc Lt bbb, KB 1EHIC2D
DIEBEATEANE V2 DT, Gat VDRV T EAZ,

8) T TId hacerse, llegar a ser. convertirse en DA SEHR L, #Y)EHT () 2D L5
RUTe,

9) T T volverse, ponerse, hacerse, quedarse. llegar a ser. pasar a ser /& Eh 5 DFERICI > Tz,

10) cumplida %74 L T cortada, caducada. estropeada &E[IEL T N7z AD 1 A, pasada LETIEL T
SNFFTM2 NnFe, cortado (F4FL « v T H—X « V=G EN T0EELTz] &5 5EBK T, Zofh
I B MEATR, Folcl LVWISEKRTH S,

11) YR REN TN EBFZ T AN 4 N

12) WY REN RN EBZ T2 AD 4 Ao Fue breve. DY) & B Z 72 A 2 Ao
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15 =

SEREZ MR U TR D 2 NICENERE T a =7 —2a v 235 EDREEN KL
bhdEEbNs, TOREEICE, RGESGEAFRPERORNRREN R ITEXLND D,
TN ZERTHET TRERENTVGEE DRI, ZO—DELTEILND DM,
KIEOEEE CHY G HGEPRLMNEICEIRTETVEDEAINE NI RLTH B, i Tk
s ezE->TLEY, WABRIGEZDITCLES DTREVHEVIRELTH S, 1K
DL (Labov 1972a, 1972b; Gumperz 1982) TI3HEAY « SULAYREWIC K D RIEEL HL %
GEAZAINVNEL, ZNEFHEE UTH T ARBGRPKIT 5 &b NT5, Maynard
(1993) &H5HiId 25 K 51, HABRICBID 2380 B SGEAERO R T Eh 55| ERIE NS
L3R D HEZMRRICLIZD . AMEZRRS THIlE N2 D § 3 NE 2 H D, 2D
K 5&FRDIE, SHEOEERREILT TR HABRIC X THBZXIET T D, AR
BEBLE A%, Sl HICHHENEMZSEICL TRA ST TR, ZOSENMFOSHO
BERETEMLAZDTHD, ARITEHTO [ENOEN) ICHEAEH T, AAEOCRER
[T by TAUZIEHY T Z8ERED [Py V] ZHREETRET %,

e A & LTk, Kim (2005, 2007) IcikD &, AARGEL®BERFEOSFETCLHVWENS
U] Yy v] ZRENOENOERDEELTFIC LS [Definite Attitude] TH2 T &
ZIRS T D ETTNEDREMMEDNIC S WIGEZ WS DPED EFTHtT L. iz Rd,
[Co a0 [Yy 2 | ZBAREHEROBED TH %, HARLEEZIEMIZ 5 S (Negative
politeness) MEEINZ L THD (O]Y3E 200D, TGV Vv ] FLBICHEE
RITWERZ BT, 20, EEORFETEETCODERERERVHEDNH 2, TOHEDIT
B0 Vv BEELOEKR (E) K038 L ASHNOEKO T MNTEEEREEE L THIH
TNBTENZBV, KiiE TNz [Definite Attitude] EPFC, &b 2R G IR E L 5 %
%o TOXDFEMEORITE SIS ANBIRPEHREROB L SIKFI2RBITHD, HAL
HE. H 50 hos bic B 2 ABIROHIRICRIIDED EEX ENS,
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1. Introduction

Those who have studied a foreign language know how difficult it can be to communicate in
a foreign language. Obvious difficulties may be caused by an insufficient grasp of grammatical
knowledge or an undeveloped vocabulary. However, mastering the grammar and lexicon of
a particular language does not guarantee successful communication with a native speaker
of that language. This is because when a speaker is delivering propositional information it
is difficult to regard the utterance as only conveying what is actually said since, as Tannen
(1985:131) noted, “one cannot speak without showing one’s attitude toward the message and
the speech activity”. Tannen’s comment points to the ‘transactional/interactional’ functions of
language (and in the current study this distinction broadly corresponds to the referential vs.
non-referential meanings of language). With these concepts in mind, Brown and Yule (1983:1)
also state that “it would be unlikely that, on any occasion, a natural language utterance would
be used to fulfil only one function, to the total exclusion of the other”. As these claims clearly
indicate, language is not only a device to convey information but is also a tool that conveys
other meanings, such as non-referential meanings, one of which is social meaning. And one
of the social meanings, and functions, of language is to indicate the relationship between the
speaker and the interlocutor in conversation.

As a linguistic code is part of culture (Saville-Troike 1982, Schiffrin 1994), and politeness
phenomena are socially motivated (Matsumoto 1988), it is natural that some linguistic
devices are preferred over others in specific situations within any given culture. Similarly,
a certain situation will restrict the use of a particular linguistic device in order to maintain
a socially acceptable interaction. As discussed in a number of studies (e.g. Bernstein 1964,
1972; Labov 1972a, 1972b; Fischer 1972; Dittmann 1972; Danziger 1976; Tannen 1980,
1983a, 1984, 1992, 2001; Gumperz 1982; Levinson 1983; Wardhaugh 1985, 2002; Hinds
1986; Matsumoto 1988; Maynard 1990; Wierzbicka 1991) social and cultural differences
often lead to a different expectation and style of interaction. With respect to this point
Maynard (1993:270) points out that “unlike grammatical mistakes, which can be dismissed
simply as lack of knowledge, [the use of | non-referential signs in general can cause serious
communication problems”. As such, it is crucial to understand not only the referential
meanings but also the non-referential meanings of language because language conveys both".
Based on this view, that language conveys not only information and thoughts but something
else such as non-referential meaning, this study examines the uses of two modal expressions

-janai in Japanese and -canh- in Korean, with special reference to their functions in spoken
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discourse. The current study focuses primarily on the implied meaning of these markers
as exhibiting a ‘definite attitude’ (Kim 2005, 2007; see section 3 for details), and examines
the use of these two markers in their respective socio-cultural contexts. Although the use of
-janai and -canh- does not directly index the interpersonal relationship between the speaker
and the interlocutor, I will show that the use of these markers influences some aspects of
the interpersonal relationship. More specifically, the use of the two markers is sometimes
restricted by social factors such as politeness and the expression of involvement. I will further
suggest that such a restriction of the use of these markers can be attributed to their expression
of the definite attitude.

This paper is organised as follows. Section 2 provides the background and scope of the
study, and also outlines the existing studies of -janai and -canh-. Section 3 discusses the
method and data for the current study. In that section, the definition of ‘definite attitude’” (Kim
2005, 2007), on which the analysis in this paper is based, will be presented. After having
outlined the notion of the definite attitude, in sections 4 and 5 I move onto exploring the
uses of -janai and -canh- in the context in which socio-cultural factors play a crucial role
in the speaker’s choice of expression. Section 4 focuses on the feelings/emotions expressed
by the use of -janai and -canh-. Section 5 discusses the use of -janai and -canh- in terms
of politeness and face. In Section 6 1 address the implication of blame invoked by the two

. . 2
markers. Section 7 presents the concluding remarks”.

2. Background
2.1 -janai and -canh-

Japanese and Korean are known to be typologically similar (Strauss 2002), sharing
structural similarities in morphosyntax and lexicon (Horie 2002), aspect (%7 X 1994), and
some features of grammar (354 1990). Further, of paramount importance to this study, both
Japanese and Korean cultures are sometimes characterised as ‘negative-politeness cultures’
(o] €3£ 2001) in which non-imposition is valued as polite. It is also the case that particular
linguistic behaviours in one language are often made clearer when they are compared with
other languages. Thus by comparing and contrasting the functions of a particular marker
with the corresponding one in another language or other languages should make it possible to
highlight the functions of each marker. This is especially the case in the current study with
respect to interaction within the socio-cultural context. It is hoped that this study contribute

to a better understanding of cross-linguistic communication.
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In addition to the aforementioned reasons, -janai (see Scope in section 2.2 for details of the
type of -janai under consideration) and -canh- were chosen for analysis because these markers
share similar characteristics. Both markers incorporate a negative construction in their
respective language, i.e. -nai in Japanese and -anh- in Korean. They also occur frequently in
spoken language (in face-to-face conversation), especially in casual conversational settings
(for -janai: Kawanishi 1994a; 3#i8 1995; 1T 1995; FEF 1996; 1)+ 1998; LJF - S - ILH
1999; for -canh-: Kawanishi 1994a), and they are rarely used in written language (typically,
in expository prose). This latter feature indicates that they have certain functions peculiar
to spoken discourse such as (i) its spontaneity (Tannen 1980, 1983b, 1985; Chafe 1982,
1985, 1994; Halliday 1985; Renkema 1993; Crystal 1997; van Dijk 1997),3) which allows the
speaker’s interaction with the other participant, and (ii) the relative focus on interpersonal
involvement (Tannen 1983a, 1984; Chafe 1985)". The dynamics of interaction in spoken
language are also described as contributing to the “frequent use of questions, requests,
and direct expressions of the speaker’s feelings and emotions toward the listener” (D. Lee
2002:666). As will be demonstrated in the analysis, the frequent occurrence of both -janai
and -canh- in conversation is pertinent to this point. Another shared quality these markers
exhibit is that they are closely related to information states: the respective knowledge of the
speaker and the interlocutor is crucial in the use of these markers.

For examples of these two markers having a negative morphological form without carrying
a negative meaning, while marking a particular type of information, observe the following
examples from the novel Tokage by Yoshimoto Banana. (1) is the original in Japanese, (2) is a
translated version in English, and (3) is a translated version in Korean.

Ais bringing out a glass of juice for B, A's boyfriend. B asks whether she has beer instead. A

tells B that she thought he had a hangover so that he wouldn't want any beer.

()" B: “Nande wakaru n da?” (HFARE A% 61)
why know NOM BE

Watashi  wa  bikkuri shite itta.
I TOP  surprise.do.LINK  say.PAST
B: “ltta kke?”

say.PAST RET
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A: “Rusuden ni haitteta janai”

answering machine  LOC  enter.STAT.PAST janai

(2)  B: “How did you know?” (Translated in English by Ann Sherif 58)
I asked with surprise.
B:  “I don't remember telling you”

A: “Yes, you did, on the message on my answering machine”

(3)  B: “Ettehkey alass ci?’ (Translated in Korean by 4% 3] 60)
how know.PAST COM

Na nun  kkamccaknollase  mal  hayss ta.

I TOP verysurprise. CN say do.PAST DEC

B: “Nay ka  mal hayss ten  ka?”
I SUB say do.PAST RET INTR
A: “Ungtapki ey  nokumtoye issess canh a”

answering machine LOC recorded exist. PAST canh IE

As can be seen above, the English does not exhibit a negative meaning where -janai in
Japanese and -canh- in Korean are used. What corresponds in English to both -janai and
-canh- above is the phrase ‘ves, you did’. From this we can see that both -janai and -canh-
express something different to merely negating the proposition. Also, note here that ‘yes, you

did" implies that the information is something the speaker assumes the interlocutor knows.

2.2 Scope

It is known that -canh- is morphologically a contracted form of a negative marker, -¢i ®+
anh-: e.g. himtul ‘difficult’ + ¢i (committal suffix)’ + anh ‘(negative) + a ‘(informal ending)’
+ yo ‘(polite maker)' — himitul ci anh a yo — himtul canh a yo. In contemporary Korean,
these two forms, i.e. the original form (i.e. -ci anh-), and the contracted form (i.e. -canh-), are
both used, but the original form is used exclusively for conveying negative meaning, while the

contracted form is used for expressing non-negative meaning, as illustrated below.
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(4)  himtul  -cianh- a -yo.
difficult  -ci anh- IE -POL
“It is not difficult.” (Kawanishi 1994a: 82)

(5) himtul  -canh- a  -yo.
difficult -canh- IE -POL
“It is difficult, don’t you think so?” (Kawanishi 1994a: 82)

No claims have been made on the intonation of -canh- affecting its non-negative meaning.
In fact, the -canh- that has the non-negative meaning is rarely found with a raising intonation
and this observation is supported by H. S. Lee’s (1999:271) claim that “even the question
intonation is subsidized in many cases” of -canh-. Thus the intonation of -canh- is irrelevant
in examining the -canh- that conveys non-negative meaning; and therefore all cases of -canh-
in the data have been the target of analysis.

Similarly, -janai in Japanese also involves a negative morpheme, -nai, and this form may be
used for negative meaning as well as for non-negative meaning, as presented in (6) and (7)

respectively.

(6) A ame?
rain
‘(Is it) rain?’
B: iya, ame janai.
no rain janai

‘No, it’s not’ (f)1] ft1. 1998: 653)

(7)  ara, minasan, oatsumari janai.
I] everyone HON.gathering janai
‘Oh, everyone’s here’ (G#HIH 1995: 396)

Unlike its Korean counterpart, -janai has a wider usage in the sense that intonation and
some other factors permit the same form to be used to express the speaker’s conjecture, be it
negative or non-negative. As attested by many studies (Martin 1975; EH¥FA 1988; = 1991;
22 1991, 1992; 5 1994; Kawanishi 1994a; =5 1994, 1996; 5#iA 1995; {77 1995; A+
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1998; 1)1 fth. 1998; EJE - f85 - L& 1999; McGloin 1999, 2002; & & 2000, 2001; & Al
2001; Asano 2003; HEEF « 8 2003; Wk fill. 2005), although -janai includes the negative
marker -nai in its form, -janai does not always negate the propositional contents. The use of
-janai that does not negate the proposition has also been recognised as a thetorical use of
-janai in some studies (FHEFA 1988; 1£7T 1995; McGloin 1999, 2002). The current study
focuses on the -janai that mainly occurs with falling intonation and that (a) does not negate
the proposition and (b) does not indicate the speaker’s conjecture. In addition to the fact that
this type of -janai is the one that has similar functions to -canh- in Korean, another reason
for focussing on this specific type of -janai is because it expresses something more than
the referential meaning (i.e. negative) and can act as a vehicle for expressing the speaker’s
attitude/involvement. By limiting the -janai analysis to cases that are compatible with the
Korean marker -canh- a comparative exegesis of the two linguistic markers is possible. This
type of -janai under consideration corresponds to the Type (I) according to one of the most
influential studies on -janai, HEFFf's (1988) classification”. This also means that conjugated
forms of -janai within an utterance, such as -jana-katta or -jana-kute and so on®, have been
excluded from the analysis. -janai in my data set is manifested both as -janai and as its
variants such as -jan”, and -janai-desu-ka'”. 1 will use -janai as a representative form of these

variants throughout this paper.

2.3 Previous studies

The most prominent claim in the literature regarding the characteristics of -janai is that its
use involves a presupposition of ‘common ground’ or ‘shared information’ between the speaker
and the interlocutor. This is directly related to the function of -janai wherein the interlocutor
is reminded of some facts (FHEFAT 1988; Z4E 1991, 1992; &R 1993; 85 1994, Kawanishi
1994a; =5 1994; HiH 1995; 114 1998; fE fth. 2001; McGloin 1999, 2002). -janai has also
been viewed as a device for requesting agreement/sympathy’ (Kawanishi 1994a), as well as
a device for ‘requesting confirmation’ of the interlocutor’s cognitive state (%% 1991, 1992;
IR 1993, 2000; 86 1994; =% 1994, 1996; H#iF 1995). Although ‘requesting agreement/
sympathy” and ‘requesting confirmation’ may ostensibly be seen as different functions, they
are connected through the notions of common ground or shared information presupposed
in the use of -janai. The presumed common ground is also related to the function of -janai
identified as “to soften the assertion by creating a feeling of sharedness” (McGloin 1999:461).
Kim (2005, 2007) argues that -janai indicates the ‘definite’ attitude of the speaker, the
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concept on which the analysis in this paper is based.

Until recently -canh- had not received much attention from Korean grammarians and
linguists. -canh- is not found in the respectable Korean grammar books that are often cited in
linguistic papers (such as & 1955; H. B. Lee 1989; H. Sohn 1994; Chang 1996), and in
the studies where it is mentioned -canh- is often treated simply as a contracted form of the
suffix -ci and the negative suffix -anh- (3143 1987; Martin 1992; K. Lee 1993). In these
studies, in addition to -canh- being noted as a shortened form of -ci anh-, which is referred to
as a ‘long form negation’, -canh- was viewed as merely having the negative meaning specified
by the negative suffix -anh-, and as a consequence no discrimination was made between
it and the expression -ci anh-. As an example of treating -canh- and -ci anh- without any

discrimination, let us look at an example from 374 3t (1987:27).

(8) mne pap mek cianha ss ni?  (=ne pap mekcanha ss ni?)

you meal eat  cianh.IE PAST INTR you meal eat.canh.[E PAST INTR

‘Didn’t you have a meal? (32733 1987:27)

As indicated by the ‘=" above, 31/ 3t (1987) does not make any distinction between the
long form of negation -ci anh- and the “contracted form” -canh-, and simply regards them as
interchangeable.

A more recent approach to -canh- is found in Kawanishi and S. Sohn (1993), Kawanishi
(1994a, 1994b), H. S. Lee (1999), and Kim (2005) where -canh- is claimed as a morpheme
independent from the -ci anh- form, and one that carries particular interactional functions.
Although these studies offer varying explanations on the detailed functions of -canh-, they all
share the notion that -canh- functions to solicit the interlocutor’s agreement (Kawanishi and
S. Sohn 1993; Kawanishi 1994a, 1994b; H. S. Lee 1999). Kawanishi and S. Sohn (1993), and
Kawanishi (1994a) suggest that the speaker is cognisant at some level of this function when
he/she urges the interlocutor to recall knowable information (Kawanishi and S. Sohn 1993;
Kawanishi 1994a). There is also a claim that -canh- emphasizes common ground (Kawanishi
and S. Sohn 1993), marks non-challengeable information (Kawanishi 1994a), and expresses
the ‘definite” attitude (Kim 2005). As with -janai, the current study adopts the analysis in Kim
(2005) and thus a definition of the ‘definite” attitude follows.
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3. Method and data
3.1 Attitude and ‘definite’ attitude

‘Attitude’ as understood in this study is not far from the everyday use of the term. The New
Shorter Oxford Dictionary (1993:144) defines attitude as “implying some action or mental
state”, while the third edition of the Macquarie Dictionary (1997:127) defines it as “position,
disposition, or manner with regard to a person or thing”. Bringing the two definitions together,
the term can be regarded as a ‘disposition/manner that implies the speaker’'s mental state’.
Informally and metaphorically, the attitude I refer to can be pictured through the following
example. Imagine that you are giving a present to someone. You have bought the present, and
are now choosing the wrapping paper and ribbon. Most people would carefully choose how
to wrap the present, and what to wrap it with, so that the receiver will get the most pleasure
from it. In general it is more likely that the receiver will appreciate the carefully wrapped
present more than a present bought off the shelf. Thus, it would be more likely that the giver,
through paying attention to the wrapping, would make the receiver even happier than s/he
would have otherwise been, and this is probably the ultimate goal of giving a present. This
is the same as presenting an utterance in a face-to-face interaction. Once the propositional
content is put to one side, it is clear that the attitude embodied in the utterance can also
have an impact on the interlocutor. Just as choosing the wrapping paper and the ribbon for
the present, the choice of how to present a certain utterance depends on how the speaker
presents (i.e. the manner of delivering the utterance) his or her attitude, one that hopefully
invites the desired effect or response from the interlocutor.

In order to understand the specific attitude expressed by employing -janai and -canh- let us

consider the sets of examples below.

(9)  tabeta.
eat.PAST

‘T ate’
(10)  mekesse.

eat.PAST.IE

‘T ate’
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Both utterances in (9) and (10) are descriptive information, stating that the speaker ate
something. As can be understood from the English translations, the speaker is unilaterally
informing the interlocutor of the fact that s/he ate something. Observe now the utterances

with -janai and -canh- added respectively to the above utterances.

(11)  tabeta janai.
eat.PAST janai

‘1 ate janai’

(12) mekess  canh a.
eat.PAST canh IE

‘T ate canh’

Adding -janai and -canh- to the above utterances gives a meaning that can be roughly
translated into English as ‘I expect you to fully understand that I ate’. That the speaker ‘ate
(something)’ is something that the speaker expects the interlocutor to fully understand. What
[ mean by ‘definite’ is that the speaker assumes that the interlocutor will, and should, fully
understand the marked information. The guiding determinant of the use of these markers
lies in the speaker inviting the interlocutor’s involvement (which, as mentioned earlier, is
pertinent to the characteristics of spoken language). By employing -janai and -canh- to mark
a certain utterance (that is to say, adding -janai to (9) and -canh- to (10) with the resultant (11)
and (12) above), the speaker is inviting the interlocutor to focus their exclusive attention on

the marked utterance, and ultimately to recognise the implications of the utterance.

3.2 Data

The data used for the original study that this paper is based on (Kim 2005) consists of
approximately 360 minutes of audio-taped face-to-face conversation by native speakers (180
minutes of Japanese data and 180 minutes of Korean data). The conversations were between
friends, both male and female, and were recorded in a casual setting. All the participants
in the recording were in their 20s at the time of recording, and were either studying at
universities as undergraduate or postgraduate students, or had completed their undergraduate
degrees. The participants were born and raised, and received formal education in their

country (i.e. Japan or Korea) at least up until the age of seventeen. The data was collected
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through a network of friends'".

Of the 180 minutes of Japanese data, 150 minutes of data was collected in Canberra,
Australia by Akiko Yoshida in 1998 and 1999'?. T collected another 30 minutes of Japanese
data in Tokyo in December 2001. The entire 180 minutes of Korean data was also collected
by the author in Seoul in December 2001 and January 2002, and in Canberra in November
2002 and January 2003. Within the 180 minutes of data in each language the occurrences of
the markers were as follows: 259 occurrences of -canh-, and 98 occurrences of —janaim.

The concept of ‘definite attitude” has been developed and tested in the original study, based

on the conversational data outlined above. However, the analysis in this paper relies on self-

constructed data as the discussion in this paper includes specific socio-cultural situations.

4. Feelings/emotions expressed by -janai and -canh-

I noted in Section 2.1 that both -janai and -canh- are frequently used in conversations and,
in particular, in informal situations. This characteristic of these markers can be attributed
to their expressive effects, the expression of which is constrained by various social factors.
A face-to-face conversation is “concerned with the dynamics of interaction between the
participants” (D. Lee 2002:669). This means that such a form of communication will allow
a direct display of feelings and emotions (D. Lee 2002) in comparison to expository prose
(i.e. written) in which the writer is isolated from the audience (Chafe 1985). As expressing
emotion is a “way of achieving understanding through involvement” (Tannen 1989:168),
a direct display of emotions and feelings then would further increase the dynamics of
interaction by drawing out the interlocutor’s involvement even further. The speaker’s
employment of -janai and -canh- expresses the speaker’s assumption that the interlocutor
will and should fully understand what is conveyed, and the speaker’s feelings and emotions
are manifested in expectation of the interlocutor’s full understanding. Compare the set of
utterances in (13) below, in which the speaker is claiming the ownership of something (a

book, in this case).
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(13) o a friend who is about to leave the room after picking up a book that belongs to the

speaker
a. sore watashi  no.
that thing 1 NOM

‘That’s mine’

b. sore watashi no janai.
that thing | NOM janai

“That's mine janai’

c.  kuke nay  kke ya.
that thing my NOM IE

‘That’s mine’

d.  kuke nay  kke canh a.
that thing my NOM canh [E

‘That’s mine canh’

Utterances in (13b) and (13d) are marked by -janai and -canh-, respectively, while their
counter expressions in (13a) and (13c) are not. While (13a) and (13¢) simply indicate

that the book is the speaker’s'”

, (13b) and (13d) express the speaker’s expectation that the
interlocutor will understand that the book s/he is about to take with him/her is in fact, the
speaker’s. If we regard an expectation to understand the conveyed message as a manifestation
of the speaker’s feelings and emotions, we can say that the use of these markers draws the
interlocutor further into the conversation. The interpersonal distance that can be inferred
from the interaction above would be “you are close to me so I can express my expectation

»l5

(for you to understand) to you™'”. The speaker uses these markers to communicate to the
interlocutor that the interlocutor is close enough to the speaker to allow the speaker to expect
an implied understanding from the interlocutor, as well as displaying such an expectation
directly. These expressions may be frequently used and would be considered appropriate in

the situation given above because a close interpersonal relationship between the speaker and

the interlocutor normally allows a more direct display of feelings and emotions (D. Lee 2002)
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without being considered as imposing (and thus obviating any risk of threatening the negative
face of the interlocutor).

Both markers also fall within the purview of Malinowski’s (1949) ‘phatic’ function of
language: the conveyance of new information or some message may not always be the point
of having a casual conversation. Tannen (1985:128) states that in face-to-face spontaneous
conversation such as dinner-table conversation (i.e. casual conversation) “the fact of speaking
to each other is often more important than the information or message conveyed”. Noting that
such communication is “almost a form of talk for talk's sake” and in fact, “most of what is said
in social setting is not new information” (Tannen 1983b:81), Tannen (1983b:81) offers the

following:

“But that is not to say that the communication is not important. Quite contrary,
something very important is communicated — what Bateson [1972] calls the
metamessges: a statement about the relationship between interactants. Far from being
unimportant, such messages (e.g., ‘I am well disposed toward you’, ‘I am angry at you,’

and the like) are the basis for carrying on the interaction”

This characteristic of casual conversation that places a quite significant focus on the
expression of interpersonal involvement and metamessage contrasts with the characteristics
of conversations in formal situations which are suited to “...communicating new or novel
content to people with whom the speaker has little in common. Another ... characteristic[s] is
its emotional neutrality, or its tendency to project a sense of emotional uninvolvement” (Arndt
and Janney 1987:161).

With respect to -janai and -canh-, the metamessage being communicated would be “you
are close to me so I can express my expectation (for you to understand) to you” (as mentioned
above) and that “T expect that you will and should fully understand”'®. We can attribute the
frequent occurrence of -janai and -canh- in casual conversations to their shared characteristic
of conveying the speaker’s feelings and emotions, manifested as the speaker’s expectation for
the interlocutor to understand the conveyed message. Since a straightforward presentation of
the speaker’s feelings and emotions toward the interlocutor is a signal of the speaker’s strong
involvement with the interlocutor (D. Lee 2002), the use of -janai and -canh- would further
increase the degree of involvement from the interlocutor. By the same token, it may be

difficult to use these markers when the situation calls for a message-focussed communication
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and/or when some socio-cultural factors do not allow the direct expression of the speaker’s
feelings and emotions in a given situation. The next section examines the specific socio-

cultural factor that restricts the use of these markers.

5. The uses of -janai and -canh- when considering politeness

Within spoken language the distinction between ‘informal’ and formal’ can be understood as
“a scale of social distance” (Backhouse 1993:100). Social distance has a situational relevance
(i.e. whether the situation itself is formal or informal) and also an interpersonal relevance
as well (i.e. whether the interlocutor is supposed to be spoken to informally or formally).
Accordingly, the choice of a linguistic expression is not only determined by the setting of the
conversation, but also determined by other aspects of the interpersonal relationship between
the participants of the conversation. The appropriate choice of a linguistic expression can
be regarded as being “...interpreted in terms of normative expectations about minimum and
maximum comfortable operating distances between people in different situations” (Arndt and
Janney 1987:161). Although this may be so in many cultures, there are some other factors
that play a crucial part in the choice of a linguistic marker in both Japanese and Korean
cultures that need to be noted, since it is directly related to the discussion that follows. I
first outline some aspects of situational (in)formality, and then go on to discuss interpersonal
distance, specifically as it can be understood in Japanese and Korean cultures.

The reason -janai and -canh- may be frequently used in informal situations but not
in formal situations can be understood by comparing an example of social interaction in
Japanese and Korean cultural contexts with a corresponding situation in an American cultural
context in which the interaction is carried out in English. According to Danziger (1976:44), in
English'”, “it is possible that the same persons will address each other differently in a formal
committee meeting and at a cocktail party”. This would mean that a superior may refer to her/
his subordinate as Mr./Ms. at the formal committee meeting and refer to him/her by the first
name at an informal cocktail party. This may be conceivable within both Japanese and Korean
cultural contexts given that it is the superior addressing her/his subordinate.

Now consider the same situation in which one is a subordinate of the superior. In English,
one may refer to her/his superior as Mr./Ms. Smith at the formal committee meeting and may
refer to the same person as John/Mary at the cocktail party on the same evening. However,
this is normally inconceivable in either Japanese or Korean cultures'. As an illustration of

this, let us suppose that there is a section chief of a company called variously John Smith,
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Takeshi Tanaka, and Minho Kim, in the English, Japanese, and Korean settings. The speaker
here is a subordinate of the respective section chief. Example (14) below illustrates a case in
which the subordinate addresses the section chief at a formal meeting, and example (15) at

an informal cocktail party.
(14) At a formal committee meeting
a.  Mr. Smith

b. Tanaka kachoo
section chief

‘Mr. Tanaka (lit. section chief Tanaka)’

c. Kim kwacang nim
section chief HON

‘Mr. Kim (lit. respected section chief Kim)’
(15) At an informal cocktail party

a. John
b.* Takeshi
¢.®¥ Minho

As can be seen in (15a), calling Mr. Smith ‘John’ is conceivable!. On the other hand,
(15b) and (15¢) are not*”. The reason for the unacceptability of calling the superior by their
given name, “Takeshi’ or ‘Minho’ in (15b) and (15c¢) respectively, is because someone of a
lower status is supposed to speak in a certain way to someone of a higher status not only in
formal situations, but also in informal situations in both Japanese and Korean cultures. Such
a conventional rule extends to the interaction between senior and junior, that is to say, the age
factor is also relevant. Although the formality of the linguistic expressions used may vary in
specific cases, as far as the speech style of a person of a lower status/younger to someone of
a higher status/older is concerned, the presentation of interpersonal relationship in Japanese

and Korean cultures is not essentially a product of a particular setting. Rather it is pre-
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determined and thus can be regarded as exhibiting a relatively permanent characteristic in
comparison to that of Western culture.

Although the address terms themselves are not the focus of the current discussion, what
has been pointed out above clearly reflects the value and expectation of the society and
culture that has ascribed the range of social interaction that is viewed as acceptable. The
restricted use of -janai and -canh- can also be attributed to the same factor (i.e. whom one
is addressing when using the marker), and it is this that constrains the use of a linguistic
marker, or the language as a whole as presented above. Asano (2003:292) insightfully captures
this by claiming that -janai “should be generally avoided in talking to someone who is older
or socially higher than the speaker, or who is not close to the speaker” since it may sound
presumptuous. Similarly, regarding the use of -canh- there is an observation that -canh- needs
to be avoided when “speaking to one’s superiors” (Kawanishi and S. Sohn 1993:558). This is
because in Korean culture (and in Japanese culture as well), the relative social hierarchy and
age are inextricably related to the choice of linguistic forms (Japanese: Mizutani and Mizutani
1987; Fukuda 1995; Korean: I. Lee and Ramsey 2000; Cho et al. 2000). The well-known
systemically encoded honorification and speech levels in both languages®” form some of the
linguistic evidence that supports the importance of making an appropriate linguistic choice
in order to maintain a socially acceptable behaviour. Influenced by Confucian teaching, both
languages value the show of respect to someone older (Japanese: Fukuda 1995; Korean: I.
Lee and Ramsey 2000). The clearest example to illustrate a pre-determined interpersonal
relationship would be that of a student and a teacher (examples of -janai and -canh- will be
shown with respect to this relationship shortly).

As widely recognised, in Japanese and Korean cultures, a teacher (sensee and sensayng-
nim, respectively in Japanese and Korean) is supposed to be spoken to with respect by
students (at least when they are face-to-face). In Japanese culture, “2H— (1988:191, my
translation) understands and renders sensee as sonkee subeki hito, ‘a person one should show
respect to. KA (1979:165, my translation) notes that the students among themselves may
address the sensee by the last name without the title only when soko e wa koe wa todokanai
jookyoo no moto dewa, ‘when what they are saying is not audible to the teacher (lit. under the
circumstances in which the voice does not reach where the teacher is). 1. Lee and Ramsey
(2000:224) also make an interesting observation regarding the socially expected relationship

between a student and a teacher in Korean culture in that:
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“...For Korean students, among the most exotic experiences they have when studying
abroad in American [sic] are the universal use of the pronoun “you” and calling
one’s professor by his or her first name. For them, the only form of address they
have ever known for teachers is sensayng-nim (literally,) respected teacher’. It is not
even permissible for the students to add the teacher’s surname to that title and use,
for example, Kim sensayng-nim ‘Professor Kim’, nor can they use a second-person
pronoun, even one that might otherwise be considered similar to French vous or
German Sie. These interpersonal rules never change, even if the student himself later
becomes president of the teacher’s university or of the nation; the teacher from one’s

student days must always be sensayng-nim”.

These observations suggest that the interpersonal distance in Japanese and Korean societies
is something that is pre-determined to a certain degree. This is because the situational
informality/formality does not usually allow for a dramatic change in interpersonal distance
and the accompanying degree of allowed linguistic expressions. This is especially so when
someone of a lower status/younger is speaking to someone of a higher status/older. Keep in
mind that my focus here is on how the manner in which someone of a lower status/younger
talks to someone of a higher status/older is relatively pre-determined by the social and cultural
factors such as hierarchical order.

The manner in which someone of a higher status/older talks to someone of a lower status/
younger is likely to be more flexible, as explained above with the case of address terms. With
these cultural specific factors in mind, let us now turn to the examples in which a student is
talking to her/his professor to whom, as mentioned above, s/he is required to show respect

)
and deference.

(16) A student is talking to her/his professor at university who is about to leave the room

after picking up a book that belongs to the student
a. ? sore watashi no janai desu ka.*>

that thing 1 NOM janai desu ka

‘That's mine janai desu ka’
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b. ?  kuke cey kke canh a yo.
that thing my NOM canh a yo

‘That's mine canh a yo’

As can be seen by the use of desu (i.e. the polite form of copula da) in (16a) for Japanese
and yo (i.e. polite marker), as well as cey, ‘my’ (i.e. humble form of nay, ‘my’) in (16b) for
Korean, both utterances incorporate polite forms. If we consider the utterances only in terms
of their level of politeness as conveyed by the linguistic forms, they should be appropriate
to use to someone who should be spoken to politely (the professor in this case). However,
as indicated, it is difficult to regard them as appropriate in such a situation. As mentioned
earlier, both Japanese and Korean cultures are sometimes characterised as ‘negative-politeness
cultures’ (] €13£ 2001) in which non-imposition is valued as polite; a student is expected to
show respect and deference to her/his teacher. This is the situation in question. According
to Brown and Levinson (1987:178), showing deference is a strategy of negative politeness
in which “deference serves to defuse potential face-threatening acts by indicating that the
addressee’s rights to relative immunity from imposition are recognized”.

Given this, the reason for the situational inappropriateness of the utterances above can be
attributed to the definite attitude expressed by -janai and -canh- with which the speaker’s
expectation that the interlocutor will and should understand what is conveyed permeates the
utterances. As mentioned, such an expectation in turn, has an impact on the listener, which
can be interpreted as “I would expect such an understanding from you”. Therefore, using
these markers to someone whom the speaker is supposed to show deference/respect to could
be perceived as an imposition on the “hearer’s right to territorial claims and freedom from
imposition” (Kasper 1998:678). This would threaten the interlocutor’s negative face, violating
“the rules regarding privacy and separateness” (Goffman 1967:67). Due to the possibility of
offending the interlocutor, these markers are more likely to be used in an informal casual
setting, since there the interactants are likely to be equal in status and close to each other, and
thus the feelings/closeness they would have toward each other would also likely be reciprocal.
Under such conditions the speaker need not be worried about the possibility of offending the
interlocutor by expressing her/his expectation for the interlocutor’s understanding, especially
as conveyed through the use of -janai and -canh-.

As negative-politeness cultures consider not imposing to be polite, in the situation above

the speakers may choose to use other strategies to make the same point. In this case,
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conveying the fact that the book is the speaker’s to the interlocutor, but without expressing

their expectation toward the interlocutor that they should fully understand, such as below.

(17) A student is talking to her/his professor at university who is about to leave the room

after picking up a book that belongs to the student.

a. sore watashi no desu kedo. ..
that thing 1 NOM BE.POL kedo
‘That's mine, kedo...’

b.  kuke cey kke ntey yo...
that thing my NOM ntey POL
“That's mine ntey...’

Both -kedo®” and -nteyzg) are known to function as signalling an “accountability-relevance
point” for the interlocutor (Park 1997:170): the speaker leaves it up to the interlocutor to
infer what is conveyed without being explicit. Therefore, neither -kedo nor -ntey implies the
speaker’s assumption that the conveyed information will and should be fully understood by
the interlocutor, and thus they do not engender the imposing nuance. Taking into account
that the inappropriateness of the use of -janai or -canh- was due to the possible imposition
toward the interlocutor, using -kedo and -ntey satisfies the politeness strategies of Lakoff
(1973): ‘don’t impose’ and ‘give options’. Therefore, while the expressions with -kedo and -ntey
may serve to make the interlocutor realise that the book is the speaker’s, they do not indicate
the speaker’s expectation that the interlocutor should fully understand the information as do
-janai and -canh-.

Here a question may arise with respect to the content of utterance: that the utterances
we have considered so far comprise statements of facts (i.e. the owner of the book is the
speaker) but not of opinions. Since both forms of utterance have distinct characteristics,
which T summarise here, it is worthwhile to examine both statements of facts and opinions.
Schiffrin (1990:244) defines opinion as “an individual’s internal, evaluative position about
a circumstance”. Further according to Chafe (1994:31), evaluation, which is included in
Schiffrin’s (1990) definition of opinion, is “all aspects of conscious experience that involve

emotions, opinions, actions, desires, and the like”. From this it can be seen that opinions
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and evaluations are closely related, and considered as something different from facts.
Regarding ‘Tact’, Lyons (1977:50) states that “a piece of information is factual if it purports
to describe some state-of-affairs”, and descriptive information is factual in the sense that “it
can be explicitly asserted or denied and, in the most favourable instances at least, it can be
objectively verified”. Elsewhere, Lyons (1981:191) describes factuality as typical statements of
“it is s0”. Given these definitions, it is clear that fact and opinion are different in their nature.
This, therefore, allows us to speculate on the possibility of different nuances being brought
about through varying types of utterance content, and this makes it necessary to examine
statements of fact as well as of opinion.

With statements that contain the speaker’s opinion, the same principle (i.e. non-imposition
is considered polite) applies with regard to the (in)appropriateness of the use of -janai and
-canh-. An utterance containing opinion, however, may sound even more imposing since
opinions are “individual, subjective positions rather than objective statements of fact” (Schiffrin
1990:244). Because opinion is subjective, the interlocutor may feel that they are imposed
on to hold the same opinion about something. Imagine a situation in which the speaker (the
producer of -janai/-canh-) has been asked to help the interlocutor with lifting a box. The
person asking for help thinks that the box is quite heavy and so tells the speaker to be careful.

The speaker produces the following utterance after having lifted the box.

(18) To a friend

a. karui janai.
light janai

(It's) light janai’
b. kapyep canh a.

light ~ canh IE
(It's) light canh’
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(19) To a professor whom the speaker does not know well

a. ? karui janai desu ka.
light janai desu ka

(It's) light janai desu ka’

b. ?  kapyep canh ayo.
light  canh ayo
(It's light) canh a yo'

For the same reason discussed above (i.e. age/status factor), the set of utterances in
(18) would be appropriate while the utterances in (19) are not. Again, this is because the
utterances in (19) may sound imposing in that they may be taken as denying the speaker’s
stated judgement (that the box is heavy) in a situation where a distance between the
participants in conversation is expected. The utterances in (19), then, could be considered

rather rude.

6. The uses of -janai and -canh- with the blaming nuance

In addition to the cultural factors that make it difficult to use -janai and -canh- in cases
observed so far, another reason for the difficulty in using these markers would be the
characteristics these markers have that invoke a blaming nuance. Regarding -janai there
are studies that indicate such a nuance is conveyed by the marker (A 1995; F& fi.
2001). However, those discussions centre mainly on the statement of facts. Although FI#¥
K (1988) presents an example of an opinion case, he does not provide any discussion. Here
[ discuss the possibility of -janai as a conveyance of the blaming nuance arising on account
of the definite attitude of the speaker, regardless of whether the statement contains facts or
opinions. The environment for such an interpretation is when there is clear evidence that the
speaker and the interlocutor differ in judgement or cognition. To my knowledge, there is no
claim made for -canh- in association with conveying the blaming nuance. However, as long as
-canh- is used in a similar manner to -janai, with respect to expressing a definite attitude and
an awareness of situational restriction, it is conceivable that conveying a blaming nuance may
also be realised through the use of -canh-*.

First consider the following example of the utterances marked by -janai and -canh- marking
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a fact. In this example, the speaker is talking to her/his close friend. The two had been
outside together just prior to the conversation, and it was raining heavily. The interlocutor

insists on going out again, for some reason without an umbrella.

(207 a. ame futteru janai.
rain  fallPROG janai

T .
It is raining janai

b. pi o canh a.
rain come canh IE

‘It is raining canh’

Given the context specified above, utterances (20a) and (20b) may impart the blaming
nuance. The source of the blaming nuance is based on the fact that the speaker can definitely
draw the conclusion that the interlocutor knows it is raining, from having been outside
together with the interlocutor shortly beforehand. The speaker had expected the interlocutor
to behave accordingly (to take an umbrella to go outside) yet s/he encounters unexpected
behaviour on the part of the interlocutor. The speaker therefore is trying to remind the
interlocutor that it is raining by using -janai/-canh-, assuming that the interlocutor will and
should fully understand that it is the case and will understand the relevant information as
well. Naturally, then, in using the -janai/-canh--marked utterance, the speaker is not only
suggesting that the interlocutor should take an umbrella with him/her, but also implying that
s/he should have known to take the umbrella because s/he knows that it is raining outside. As
the interlocutor is not taking an umbrella with him/her, which is contrary to the expectation
that one should take an umbrella when it is raining heavily, the speaker’s utterance may be
perceived as including the blaming tone. That tone can be glossed as ‘Why are you not taking
an umbrella with you, I thought you knew that it is raining heavily’. As such, the utterance
marked with -janai/-canh- may therefore invoke an implication of blame.

Having observed example (20) in which the blaming nuance delivered by the use of -janai/
-canh- was when it marked stating facts, let us turn now to a case of opinion. Here, suppose
that a friend recommended a particular movie to the speaker, noting that it was very scary.

The speaker who saw the movie says to the friend as follows:
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(21) a. zenzen  kowaku nai janaiZS).

not at all scary LINK NEG janai

‘It’s not scary at all janai’

b.  hanatwu an  mwusep canh a.
not at all NEG scary canh [E

‘It's not scary at all canh’

Whether a movie is scary or not is clearly a personal opinion. Since the friend said how
scary the movie was, the speaker would have expected it to be so, but s/he found it not scary
at all. The blaming nuance that may be perceived by the interlocutor here is the result of
the interlocutor’s earlier display of a different opinion. Knowing that the interlocutor has a
different opinion, the deliberate use of -janai or -canh-, to indicate the full understanding
that the speaker’s view is different from the interlocutor’s, is the source of the blaming nuance
that can arise.

Although the claim made here regarding the situation in which a blaming nuance may
arise is similar to what previous studies GE{A 1995; fg . 2001) have claimed, here I have
shown that the blaming nuance of -janai can appear regardless of whether it marks the stating
of opinion or facts, and that -canh- can also be considered as embodying such a nuance in
the situations discussed. | have further shown that the blaming nuance is ‘contrary to the

expectation’ of the speaker, and that this is what triggers the use of -janai/-canh-.

7. Concluding remarks

This paper has examined the use of -janai and -canh- in social contexts. I have shown that
the use of both markers indexes certain aspects of an interpersonal relationship. I also noted
that the reason for the inappropriateness of -janai and -canh- to someone of a higher status or
age is because in both Japanese and Korean cultures the interpersonal relationship is, to some
extent, pre-determined. Hence expressing a definite attitude may not be considered polite in
those cases. This paper also revealed that the implication of blame is not confined to -janai,
but that -canh- also can engender such a nuance. Through the discussion it was shown
that the utterance marked by -janai or -canh- indeed conveys something else in addition
to the superficially interpretable information. The ‘something else’, the speaker’s feelings,

emotions, expectations, and assumptions, permeated the utterances marked by both markers,
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and this increased the dynamics of interaction, by further drawing the interlocutor into the
conversation.

The main concept of ‘definite attitude’ used in this paper was developed based on
conversational data. However, as I mentioned earlier, self-constructed data has been used
for the analysis in this paper since the analysis required specific data within a specified
socio-cultural environment (which, in other words, is a controlled set of data). Although
the examples have been confirmed by a number of native speakers in each language, it
would shed more light on the use of -janai and -canh- to conduct an analysis with real
conversational data, collecting the data in the situations where socio-cultural factors heavily
affects the speaker’s choice of a linguistic marker.

As I have shown in this paper, as far as Japanese and Korean cultural contexts alone are
concerned, these two markers may be largely interchangeable®”. However, given that they
express a definite attitude, the presence or absence of such a marker when translated into
other languages that do not exhibit a negative-politeness culture (i.e. positive-politeness
cultures), could also threaten the other person’s face, albeit in an opposite way (for example,
the speaker’s consideration toward the interlocutor may be understood as being unfriendly and
thus may cause “pragmatic failure” (Leech 1983:231))*”. Therefore, examining a particular
attitude expressed through the employment of non-referential markers, and examining non-
referential meanings in general, is crucial to understanding the interaction needed to achieve
the intended communicative goal without unnecessary misunderstandings that may cost the
relationship between the conversational participants. Further, understanding the meanings
of non-referential markers would contribute to a successful communication and interaction
between the interlocutors beyond the distinction of whether the interaction is between native

speakers of a particular language or between a native speaker and a non-native speaker.

104



Mr. Smith may become John, but neither Mr. Tanaka nor Mr. Kim may become Takeshi/Minho:
Expressive effects of Japanese -janai and Korean -canh- in socio-cultural contexts

Notes

1) This notion that languages convey two different types of information and such functions of language
have been delineated in a number of paired terms such as ‘representative vs. expressive’ (Biihler
1934, cited in Brown and Yule 1983, and also in Lyons 1977), ‘referential vs. emotive’ (Jakobson
1960), ‘ideational vs. interpersonal’ (Halliday 1970), ‘descriptive vs. social-expressive’ (Lyons 1977),
‘transactional vs. interactional’ (Brown and Yule 1983) and ‘referential vs. non-referential’ (Maynard
1993).

2) T would like to express my gratitude to two anonymous reviewers who made insightful comments
on an earlier version of this paper. I also thank Dr. Jamie Greenbaum and Dr. Hilofumi Yamamoto for
making valuable suggestions.

3) Also see these references for the details of different characteristics between spoken and written
language.

4)  For detailed discussion on the notion of involvement, refer to Gumperz (1982), Chafe (1982, 1985),
Tannen (1983a, 1984, 1989), Arndt and Janney (1987), Besnier (1994a, 1994b, 1998), and Danes
(1994).

5) Abbreviations: BE Various forms of the ‘be’ verb; CN Connective; COM Committal; DEC
Declarative; HON Honorific; IE Informal Ending; IJ Interjective; IMP Imperative; INTR Interrogative;
LINK Linking suffix; LK Linker; LOC Locative; NEG Negative marker; NOM Nominaliser; OB]J
Object marker; PAST Past form; POL Polite marker/expression; PROG Progressive form; QT
Quotation; QUE Question marker; RET Retrospective; STAT Stative form; SUB Subject marker; TOP
Topic marker

6) The suffix -ci has been claimed as ‘suspective’ (Song 1975; H. B. Lee 1989; Martin 1992; Chang
1996) and ‘suppositive’ (H. Sohn 1994). See Ooe (1958), Ei7kiR (1976), K. Lee (1993), 37 (1995),
143 (1996), and H. S. Lee (1999) for detailed discussion of -ci.

7) HEFR (1988) classifies -janai into three different types vis. Type (I), Type (II), and Type (IIT). In
types (I) and (II) -janai has a ‘rhetorical use, in other words these are cases in which -janai does not
negate the proposition. Type (IIT) has a ‘non-rhetorical’ or ‘referential’ use that negates the proposition.
According to HEFK (1988) Types (I) and (I1) differ in that the Type (I1) is used exclusively for
expressing the speaker’s conjecture. Type (I), on the other hand, consists of (i) expressing the
speaker’s surprise or discovery, (ii) expressing blame toward the interlocutor, and (iii) requesting the

interlocutor’s recognition, as represented in (a), (b), and (c) respectively.

(a)  nakanaka wmai janai ka.

quite delicious janai ka

‘It’'s quite delicious janai ka’ (FH¥FR 1988:20)
(b) mani o suru, abunai  janai ka.

what OB] do  dangerous janai ka
‘What are you doing, it's dangerous janai ka' (FHEFAT 1988:20)
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(c) genki o dase, mata tsugi no kikai  ga  aru  janai ka.

energy OBJ] take out.IMP again next LK chance SUB exist janaika

‘Cheer up, there is another chance janai ka' (HH'BF4) 1988:20)
FHEF RS (1988) claims that type (1) -janai is usually accompanied by a falling intonation. However he
suggests that a rising intonation is also possible when the ka in -janai ka is omitted and the form is
used as -janai by itself as in example (d) below.
(d)  minna de shokuji ni iku to suru janai? (suru to...)

everyone with meal to go QT do  janai do QT

‘(You/we) go to have a meal with everyone, janai? In those times... (FHEAS 1988:20)
FHEF RS (1988) notes that the use of -janai with a rising intonation as in (d) may be a reflection of the
speaker’s attitude, to request agreement or confirmation.

8) See IJil gk - ALBF (1999) for discussions of this type of -janai (i.e. types (II) and (III)) in
conversation discourse.

9) B (1996:100) reports that according to H [ (1985) -jan is generally recognised as originally
belonging to a dialect in Yokohama, a city to the north-west of Tokyo. The use of -jan has spread
throughout Japan to the extent that it is now used in mass media. The etymology of -jan is that the
western Japanese style auxiliary verb n has been merged with -janai. For more details see H L= (1985).

10) It is generally understood that -janai is one of the stylistic variants of de wa nai ka. The variants of
de wa nai ka include forms such as de wa nai desu ka, de wa arimasen ka, janai ka, janai desu ka, ja
arimasen ka, janai no, and jan (F)11 1. 1998; fE fth. 2001 inter alia).

11) Further information on data

-janai -canh-
Total duration 180 minutes 180 minutes
Duration and participants 7 females and 6 males 7 females and 2 males
(number of target marker found) | 30 mins x 3 sets M/M (16, 12, 20) | 30 mins x 1 set F/F (59)
30 mins x 2 sets F/F (14, 14) 20 mins x 1 set F/F/F (15)
30 mins x 1 set F/F/F (22) 45 mins x 1 set F/F (60)
15 mins x 1 set F/F (11)
20 mins x 1 set F/M (44)
50 mins x 1 set F/M (70)

12)  Twould like to express my thanks to my former colleague, Akiko Yoshida, for sharing her data.

13)  Such an overwhelming number of occurrences of -canh- in comparison to -janai is in fact surprising.
I speculate that this phenomenon may be partially attributed to the exclusive function of -canh-
that marks a ‘pretence’ of common ground which -janai does not possess (see Kim 2005 for detailed
discussion of this characteristic of -canh-), and also to the stylistic/generational characteristic of the
particular age group (20s) of the participants in the conversation in each language (i.e. this particular
age group may have been the central generation who use -canh-, while -janai, — especially -jan,

which is one of the variants of -janai — is generally recognised to be frequently used by a younger
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generation (possibly 10s, which is not the age group from which the data for this study was drawn)).
To my knowledge, there is no study that has claimed that -canh- is used by a specific age group.
Therefore it may also be the case that the use of -canh- is not particular to a specific generation, but
simply frequent in casual conversation in Korean. A further analysis is required to account for the
frequent occurrences of -canh- in comparison to -janai within the same length of recorded data.

14) Here, my concern is limited to the linguistic forms. If the utterances in (13a) and (13¢) were said
with specific prosodic features and/or facial expressions (i.e. a voice tone that expresses annoyance
or anger, or the facial expressions that convey such feelings) they would naturally be interpreted as
expressing the speaker’s emotions and feelings.

15) A similar metamessage may be implied in some cases of the use of yo and daroo in Japanese. See %
2 (1991, 1992), 47K (1992), #&il (1992), =i (1993, 1995), 86 (1994), =% (1994), and T4 /T 5
F 3w b (1998) for detailed discussions of daroo.

16)  Although it is outside the scope of current study, you know in English, for example, also has a similar
function and it would not be surprising to find similar markers in other languages. With reference to a
more frequent use of you know in talking to friends than strangers, Fox Tree and Schrock (2002:737)
claim that it is because “speakers may be more likely to invite addressee inferences when they believe
inferences drawn will approximate their thinking”. See Ostman (1981), and Jucker and Smith (1998)
for further details on you know. Also see Kim (2005) for discussions on -janai, -canh- and you know.

17) Danziger’s (1976) study is based on North Americans.

18) See Maynard (2001) as well as chapter five in T. Suzuki (1978) for a detailed explanation of address
terms used by a subordinate when speaking to a superior.

19)  Whether or not the subordinate will call Mr. Smith John’ is not my concern here. Rather what the
example here illustrates is the possibility of calling the superior by the first name, which in Japanese
and Korean cultures is not possible under normal circumstances.

20) Of course, if the subordinate is very angry and does not care whether s/he will have the job at the
company the next day, or does not care about maintaining an acceptable relationship with the superior
and her/his colleagues, then they may choose to call their superior by their first name in both Japanese
and Korean cultures.

21) 1. Lee and Ramsey (2000:224) state that “the Korean language strictly reflects the hierarchical order
[of society]. Speech styles are divided according to a system of honorifics, and this system is complex
and richly textured. In fact, it may well be that no language on earth has a more finely differentiated
system of honorifics. Only Japanese is of a similar level of complexity”.

22) For more details on the situations in which showing deference is socially expected, see Lebra (1976),
and Mizutani and Mizutani (1987) for Japanese, and I. Lee and Ramsey (2000) for Korean.

23) Keep in mind that I am discussing only the cases of -janai desu ka that have a falling intonation. If
this utterance is uttered with a rising intonation, and thus intended as a negative question ‘isn't that

mine?, it could be considered acceptable.
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24) For detailed discussions of -kedo, see ZxH (1980), k& (1993), Z & (1994), /7T (1995), Ohori
(1995), BFH (1995), Nakayama and Ichihashi-Nakayama (1997), 7k « Kift (2001), Kaiser et al.
(2001), and F fi. (2001).

25) See K. Lee (1980, 1993), Lukoff (1982), H. B. Lee (1989), H. S. Lee (1991), Park (1998a, 1998b,
1999), and King and Yeon (2002) for details of -ntey.

26) Although I do not intend to say that this is a new function of -canh-, I acknowledge here that it is
a possible nuance -canh- can convey given that the underlying meaning of -canh- is that the speaker
assumes that the interlocutor will and should fully understand what is conveyed. T am grateful to seven
native speakers of Korean (friends and family members) who contributed to the confirmation of the
possibility of this interpretation of -canh-.

27) 1 would like to express my thanks to nine friends and former colleagues who are native speakers of
Japanese, who have contributed to identifying the meaning of implied messages.

28) It is worth noting that the blaming nuance results from the speaker’s judgment that her/his view is
different from the interlocutor’s. When there is no disagreement in view between the speaker and the
interlocutor, for example, if the speaker is making a compliment (e.g. kawaii janai (That's) cute’), the
utterance is not usually interpreted as containing the blaming nuance.

29) The analysis presented in this paper indicates that within the situations examined here, -janai and
-canh- are interchangeable. However I am tentative to conclude that -janai and -canh- can be used
in the same way in all cases, without further analysis with extended data. This is because the analysis
with a broader scope, on which the current study is based (Kim 2005), showed some differences in
the use of -janai and -canh- (brief details will follow shortly). Therefore it would not be unexpected
to find environments in which one marker can be used but not the other when socio-cultural factors
are focused in the analysis, as has been done in the current paper. The overall findings in Kim (2005)
indicated the following differences between -janai and -canh-: -canh-, in contrast to -janai, appears
to be more powerful and influential in terms of the degree to which it draws participation from the
interlocutor. The evidence to support this claim is the overwhelming number of cases in which the
other participant shifted their position after the speaker’s use of -canh- and as a result, aligned their
opinion with the speaker’s opinion. Although this observation would need to be verified by a larger
corpus of data with the same context, the analysis in Kim (2005) at least suggests such a tendency.
This claim can also be supported by one of the other findings in Kim (2005) regarding the use of
-canh- in the specific environment of marking inactive information. Kim (2005) demonstrated that
in those cases the speaker assumed the interlocutor’s grant of the floor, so that he/she could go on
to tell a story. The speaker expects this from the interlocutor by presupposing the interlocutor’s
understanding that there is more talk to come. This expectation on the part of the speaker can be
regarded as triggering the interlocutor’s contribution and participation in shaping the interaction; the
interlocutor grants the floor through their positioning of themselves as a listener of the story. -canh-

thus can be regarded as drawing a higher degree of participation from the interlocutor in comparison
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to -janai, for -janai is not used with inactive information at all.

Further, with respect to one of the uses of -canh- to mark specific cases of inactive information, in
Kim (2005) -canh- was discussed as invoking a ‘pretence’ of common ground. Although this use was
limited to specific cases of -canh-, such instances were not observed at all with respect to -janai. One
of the implications that can be drawn from this ‘pretence’ of common ground, or shared knowledge
in linguistic interaction, is related to the concepts in ‘power-semantics’ (R. Brown and Gilman 1960;
R. Brown and Ford 1964) in that it gives a higher power to the addressee, acting in effect as if the
addressee did know the conveyed information (Ostman 1981:22). Both Japanese and Korean cultures
are regarded as ‘negative-politeness cultures’ as mentioned earlier, and thus, the use of these markers
are relatively restricted to a person of an equal/lower status. However, the speaker’s use of -canh-
when it is used in ‘pretence’ of common ground may also be considered as giving higher power to the
interlocutor even within an interaction with an interlocutor of a same status. Such a ‘pretence’ can also
be viewed as an expression of a ‘positive politeness strategy’ if it is interpreted as ‘you are close to me'.
That a marker is used in Korean but its Japanese counterpart is not testifies to a difference between
the two cultures; this difference is to be found along the line of how much expression of positive
politeness can be expressed by a similar linguistic marker.

30) It was pointed out by one of the anonymous reviewers that the possibility of considering negative
markers such as -janai and -canh- as expressing something ‘definite’ could be attributed to the fact
that both Japanese and Korean cultures are negative politeness cultures. However, in my view, that
the negative markers -janai and -canh- can serve to indicate the meaning of ‘definite’ is more closely
related to their inherent qualities as negative question markers and/or as markers with rhetorical
effects. -janai and -canh- are similar to rhetorical questions in English in that the speaker “knows the
answer perfectly well” (Kiefer 1980:98), which is one of the characteristics of a rhetorical question
(Schmidt-Radefeldt 1977; Kiefer 1980; Athanasiadou 1991; Schiffrin 1994). Rhetorical questions also
express “a forceful statement of opposite polarity” (Duskovd 1981:188). Summarising both negative
and rhetorical questions, Dugkovd (1981:188) notes that in a negative rhetorical question such as
‘Haven't I a right to live my own life?’, the speaker “emphatically asserts the content being expressed”.
This shows that in a positive politeness culture (in an English speaking cultural environment in the
example) as well, there are cases where a negative form is employed to mean something ‘definite’ and
thus proves that there is no clear relation between the markers being negative and cultural values (i.e.

negative-politeness culture).
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How do Keio Academy of New York students
view grammar instruction? :
Their preferences, instruction types, and opinions.

Junko Imai

= #

ARTIE, BRI 0 — I — J 2RI T20064F 5 A~ 6 HICHEE L 72 SOEAEEICEE T %
FBEERO—HZHV, NAEHOE _FiEe LTOHRFHBF 717 F L (content-based
English as a second language program) T®OHARANFTEEAEE OB AR EZRHE T %, TD7
Dlic, FEBEDF A DN TOEMAGREATR O, WEESV2E L COEEE DO FHHIRN
RE L, SOEREORENCOWTDOEEEORERZ LD BT S,

PHER A= 2 — I — i Cld, —HORE (EEE - HARS) 2R 2EEDT0% N E
TEDE_FFBICH I 5 HFER R LTHEEN T WD, ZTD 3~ 4 FICRSAB R, X
##RFE0 (grammar translation) OHFEREEZRRER U 7z EE T2 B OSOEEEANDEMICE D K
IEHEMTITVEDREASN? KewX TR, = a—3—7ZEDEREL66 N 72 51 Efifh
U7E RIS, BERBSGLR. MCICREEZNRE LIt VR a =0 BRT— X272, #d%
HIE — 578815 (instructed second language acquisition) D73 CHEFEFHMEZ > T3
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{58 (communicative language teaching) 1C31F % SGEDRENZELLT %,

Introduction

Keio Academy of New York (KANY) provides a three/four-year study abroad program
predominantly for Japanese students. The program follows both Japanese and the U.S.
curricula for high-school education. As a unique international academic institution, the school

maintains bilingual and bicultural environments.” More than 60 percent of the students start
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experiencing more communication-focused English grammar instruction after graduating
from junior high schools in Japan.

KANY participated in one of my research projects previously reported elsewhere (Imai,
2007). In that project, students provided me with spontaneous comments on their current

learning experience and grammar. Those included:

Excerpt 1

Lo LFELIEV, LTV ARBRPTEZELTEE 57D, To5D5M0, 7
EHERLTE DL S ON—BHICHK S, [ want to communicate in English more. | can
best learn grammar when teachers correct my grammar mistakes and suggest better
expressions to me. ]

Excerpt 2

SLER DR ERICZ OB T, 5 E3EZ Y T AKWMD ANTE VL E-BVIRD 2,
[I do not have confidence in my grammar, so I started hoping that my instructors

should teach grammar more often in the classes. ]

What kind of impact does the KANY program have for those Japanese students to raise
their awareness to grammar in relation to communicative use of English? This paper aims
at describing the Japanese students’ preferences for grammar instruction, types of grammar
instruction the students actually experience in their classrooms, and the students” opinions

about roles of grammar instruction in their ESL program.

Literature Review

At Keio Academy of New York, 70 percent of all subject matter is taught in English by
native/near native English-speaking American teachers.” This type of instructional program
is known to be content-based English as a second language (ESL), where the instructional
focus is not only on learning a second language (L2) itself, but also on having students use
their target language as a medium to learn academic subjects. Content-based ESL is one
type of communicative language teaching (CLT), which initially provided almost no attention
to grammar but rather focused on communication (e.g., Krashen & Terrell, 1983). Recently,
however, many second language acquisition (SLA) researchers support the important roles
of grammar instruction in the growth of 1.2 learners’ language awareness and communicative

development (e.g., Swain, 1988).
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Form-focused instruction (FFI) is one type of grammar instruction in CLT that attempts
to draw learners’ attention to language form (e.g., grammar, phonology, vocabulary, and
pragmatics) within communicative use of the target language. Long (1991) defined FFI (or
“focus on form”) as instruction which “draws students’ attention to linguistic elements as they
arise incidentally in lessons whose overriding focus is on meaning, or communication” (p.46).
According to Long, FFI often occurs within a task-based syllabus of subject matters (e.g.,
biology and mathematics), often through corrective feedback exchanged between students
and teachers.

In FFI literature, some researchers have suggested different ways of drawing learners’
attention to language form, which include, for example, explicit/implicit FFI (DeKeyser,
2003), planned/ incidental and extensive/ intensive FFI (Ellis, 2001). Most recently, Spada
and Lightbown (in press) have addressed two types of FFI that they term Isolated and
Integrated FF1. They defined the two FFI types as follows:

Isolated FFI is provided in lessons that are separate from the communicative use of
language. Such lessons are often given in preparation for a communicative activity
or after an activity in which students have experienced difficulty with a particular
language feature, but the focus on language form is separated from that activity.
Integrated FFI is provided to learners within ongoing communicative or content-based
instruction where the overall focus remains on the exchange of meaning (Spada &

Lightbown, in press, p.6).

Both types of FFI assume that the overall instructional context is one that is meaning-based.
The distinction between Isolated and Integrated FFI are clear in that Isolated FFI gives
language learners grammar explanation and practice exercises before or after communicative
activities, while Integrated FFI embeds corrective feedback and short grammar explanations
within communicative activities the learners are engaging in.

The primary focus of research and theory within the FFI literature has been to measure the
effectiveness of different types of FFI on L2 learning (see, Norris & Ortega, 2000, for meta-
analyses of the research). Only a few researchers have asked language learners about their
preferences and opinions in regard to different kinds of FFI.

To the best of my knowledge, only one study (Spada, 2006; see also Spada, Barkaoui,

Peters, So, & Valeo, 2006, for further analyses of the same data) has investigated learner’s
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preferences for different types of FFI (i.e., Isolated and Integrated FFI). To examine learners’
preferences for Isolated and Integrated FFI, Spada (2006) and her colleagues administered
a questionnaire to 314 ESL students in a community-based ESL and a university-based
English for Academic Purpose (EAP) program in Canada. They also collected qualitative data
via open-ended questions and the students’ feedback immediately following four hours of
instruction through both FFI types. The results indicated that learners positively valued both
Isolated and Integrated FFI. The interpretation of this result is that learners do not feel they
have to make a choice between the two, but instead recognize the value of both for different
reasons.

In the previous SLA literature other than FFI studies, the significance of understanding
learner perspectives on classroom events has been highlighted in relation to learners’
enjoyment, expectations, learning strategies and motivations. Learners’ beliefs, preferences,
and opinions are dynamic and, thus, those aspects are likely to be related with the degree of
adaptations to new learning environments and that of successful outcomes of acquiring new
languages (e.g., Ehrman & Oxford, 1995; Green, 1993; White, 1999). With strong motivation,
learners also exercise autonomous learning toward achieving their goal, which may eventually
lead them to be successful learners (e.g., Chamot, 2001; Oxford & Nyikos, 1989; Victori &
Lockhart, 1995). It is also known that misconceptions or faulty beliefs about learning events
could adversely affect weak learners’ unsuccessful learning outcome. In recent years, Dérnyei
(2001) also recommends periodical investigations of learners’ beliefs in actual classrooms to
impact on:1) teachers’ search for better approaches to meet learners’ needs and interests; and
2) learners’ better understanding of their on-going learning experience and awareness of their
own beliefs regarding desirable learning strategies and motivation.

Learner beliefs may differ depending on learner characteristics and contexts. Therefore,
it is important for researchers to interpret learner beliefs realistically with a specific learning
environment, which will eventually help teachers assist their students to become motivated
to find beneficial learning strategies. Students in the Spada (2006) study were adult ESL
students enrolled in two different programs, who were from different L1 and cultural
backgrounds. There is still a question whether similar or different findings would be observed
with a different population of learners. Japanese adolescent learners of English as a second
language at KANY are the focus of the present study.

Although the number is limited, some researchers have closely examined the learners’

perspectives on grammar instruction in ESL (Furuhata, 1999; Nabei, 1995), in EFL
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(Matsuura, Chiba, & Hiderbrandt, 2001), or in both ESL and EFL contexts (Saito &
Ebsworth, 2004). According to these studies, Japanese learners, when they are in ESL
contexts, tend to favor more communicative approaches to grammar instruction including
corrective feedback and student-centered activities. Those in EFL contexts, on the other
hand, tend to value traditional methods such as grammar-focused English lessons, teacher-
centered lectures, learning isolated skills (e.g., pronunciation), rote memorization of
vocabulary, and focusing on accuracy (e.g., translations). The researchers explain that the
difference between ESL and EFL contexts may be due to types of grammar instruction the
students participate in and the students’ motivations or primary goals for learning English.

Regarding Japanese learners of English who experienced both EFL and ESL contexts, one
study (Tanaka & Ellis, 2003) conducted a research survey on beliefs about language learning
with 166 Japanese university students who participated in a study abroad program in New
Zealand. The learners responded to the survey before and after the 15-week study abroad
program in Australia. After 15 weeks, the learners obtained stronger self-sufficiency and
confidence in their fluency and naturalness of speech, but grew less positive impression about
the value of accuracy and grammatical complexity.

What are not clear about Tanaka and Ellis’s (2003) results are why their Japanese learners
did not achieve improved grammatical accuracy and why their strong beliefs about accuracy
and complexity were altered while learning English in the target language community.
The impact of study abroad on learner perspectives and their target language development
have been much reported with learners other than Japanese learners (e.g., Bicknese, 1974;
DeKeyser, 1991; Laubscher, 1994; Miller & Ginsberg, 1995; Mohle, 1984; Raupach,
1984). The studies also report significant development in fluency and vocabulary but not in
grammatical accuracy among study abroad students.

Would Japanese learners’ preferences for grammar instruction be actually different
depending on their learning contexts? If so, what impact does a study abroad program have to
the learners’ possible belief change? In order to observe the impact of learning contexts and
possible changes of their preferences over a certain period of time, it is important to obtain
Japanese learners who have first learned in Japan as EFL students and then transferred to
English-speaking countries as ESL students. The students at KANY fit this description and

may help try to answer the above questions.
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Research Design and Methodology
Research Questions and Hypotheses

The first research question for this study is: Which do Japanese learners of English at Keio
Academy of New York value, Isolated or Integrated form-focused instruction? Following
Spada (2006), the students at KANY may value both types to some extent. Given the
previous studies of Japanese students that reported that Japanese ESL students tend to value
learning English within more communicative activities (e.g., Saito & Ebsworth, 2004), 1
have hypothesized that the KANY students would value an integrated rather than an isolated
approach to FFI.

The second research question is: Which type of form-focused instruction is actually
occurring at Keio Academy of New York, Isolated or Integrated FFI?

The third research question is: What do Japanese learners of English at Keio Academy of
New York think about the roles of grammar instruction in their current ESL program? The
second and third research questions did not have any specific hypotheses based on previous

research because of their exploratory nature.

Research Context and Participants

The present study took place at KANY in May-June 2006 as part of a larger-scale research
project (Imai, 2007). One hundred and sixty six Japanese learners of English as a second
language responded to a questionnaire. All of the participants spoke Japanese as their first
language (L1). For analyses of the questionnaire, respondents with missing data were not
included, resulting in a sample size of 142 (original n=166).

Of the 142 Japanese ESL students,” approximately two thirds of the students were males,
while the rest were female. Their ages ranged from 14 to 19 years old. Sixty-one students
were in grade 10, 31 students in grade 9, 32 students in grade 11, and 11 students in grade
12. About half of the students entered the school at grade 9, while others were admitted to
the school when they were in grade 10. A majority of the students (n=89) had graduated from
junior high schools in Japan, and others (n=36) had been attending other secondary school
types (i.e., schools in the U.S., international schools, or Japanese schools abroad). Two thirds
of the students (n=93) were assigned to the intermediate level and one third (n=45) to the
elementary level.

The students had a broad range in their TOEFL scores from 353 to 647 (M=477.9,
SD=57.98). With regard to the duration of time studying English, 109 of the Japanese
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students had learned English for five years (M=61.43 months, Med=60 months, SD=36.26
months). In terms of the duration of stay in the school, approximately half the students (n=68)
were in their first year in the current program, and less than half were in their second year
(n=44). The rest had been in the program for three or four years (n=16). Information as to the
duration of residence in the U.S. was provided by 108 students (M=35.7 months, Med=24
months, SD=36.81 months). About 74% of the students (n=80) resided in the U.S. for less

than three years, while others for more than three years.

Data Collection Procedures and Instruments

First, I administered a written questionnaire to all participants to elicit their preferences for
Isolated and Integrated FFI. The questionnaire was prepared in both Japanese and English.
The questionnaire contained 20 items (See Appendix A) adapted from Spada (2006) and
three other sections that are not covered in this paper.

Next, I conducted classroom observations of 15 different classes, aiming at verifying what
type of grammar instruction (e.g., traditional grammar instruction, no grammar instruction,
Isolated or Integrated FFI) the students usually received in the program. I used a modified
and reduced version of the Communicative Orientation of Language Teaching (COLT)
observational scheme (Spada & Frohlich, 1995).

Finally, I administered semi-structured individual interviews to 10 students to obtain their
in-depth opinions about the roles of grammar instruction. Interviews were conducted in
Japanese for 30 minutes. Questions asked in the interviews were created for my original study

based upon statements in the questionnaire.

Data Analyses

For the first research question, the questionnaire data were analyzed using the statistical
software, Statistical Package for the Social Sciences (SPSS) for Windows 13.0, unless
LISREL 8.30 (Joreskog & Sorbom, 1999) is specified, with p<.05. Before any statistical
analyses were undertaken, the 20 questionnaire items about Isolated and Integrated FFI were
validated through Principal Components Analysis (PCA) using LISREL. For the research
question, I obtained Isolated and Integrated scale scores by computing means for each
student’s responses to the remaining Isolated and Integrated FFI items respectively. I then
computed means of Isolated and Integrated scale scores, and compared the two means by

performing a related measures i-test.
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For the second research question, observation notes were reviewed to make a
comprehensive judgment regarding the kind of grammar instruction provided in this research
context. To make said judgment for each observed class, | drew a tree diagram (see Figure 1)
based upon the information on the COLT scheme (instruction focus, main theme, attention
to form, and communicative practices).

For the third research question, all the interview data were audio-recorded, transcribed, and
translated in Japanese for analysis. | reviewed the data, focusing on some of the information
concerning roles of grammar instruction in their current program. For the protection of the

participants’ privacy, pseudonyms were used.

“What kind of grammar treatment was the teacher providing to the students?”

A

Meaning-based Others
Communicative Language Teaching (CLT) e.g., Grammar-based
Traditional Methods
“What was the main theme?”
“Was students’ attention to form
drawn by the teacher?”
5
No [ Yes
(e.g, CLT with no
attention to grammar) “When and how was grammar treated in relation
to communicative practices in L2?”
. . Separately from/
Within/during/through before/after
communicative communicative practices
practices
Isolated FFI
Integrated FFI

Figure 1 Diagram for the grammar treatment judgments.
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Results
Learners’ Preferences for Isolated and Integrated FFI at Keio Academy of New York

To determine if the questionnaire was measuring the constructs intended to measure —
i.e., Isolated and Integrated FFI, reliability coefficients were computed. The final scale for
Isolated FFI consisted of six items (#3, #6, #9, #10, #15, and #17) with a=.70, and the scale
for Integrated FFI consisted of nine (#2, #5, #7, #8, #12, #13, #16, #18 and #19) with a=.80.
Each alpha indicated satisfactory reliability.

I computed the means of Isolated and Integrated scale scores obtained by all students
respectively. The 142 Japanese students had a mean of 2.29 (SD=.50) for their Isolated scale
scores and a mean of 2.85 (SD=.49) for their Integrated scale scores. To evaluate whether
this overall tendency shows that the learners agreed with the Integrated scale more positively
than with the Isolated FFI scale, I conducted a related measures t-test for the paired scores.
The results indicate that the mean of the Integrated scale scores (M=2.85, SD=.49) was
significantly greater than the mean of the Isolated FFI scale scores (M=2.29, SD=.50), t
(141)=8.67, p<.01. The mean score difference between Isolated and Integrated scale scores
was .55 (SD=.76). The 95% confidence interval for the mean difference between the two
scales was .43 to .68. The mean of Integrated FFI scale scores was clearly greater than that
of the Isolated FFI scale scores, but it is also noticeable that the distributions of the scores
overlapped. These results indicate that there was a tendency for these Japanese high-school
ESL students at KANY to prefer Integrated FFI over Isolated FFI. The statistical overlap
(Figure 2), however, suggests that Isolated FFI was valued to some extent as well by some

students.

4.0

3.0 1

2.0 1

Isolated FFI Integrated FFI

Figure 2 Distributions of Isolated and Integrated FFI scale scores.
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Types of Grammar Instruction at Keio Academy of New York

Classroom observation was undertaken in 15 different courses to evaluate what kind of FFI
was naturally occurring at KANY. Each class visit lasted for one class period (50 minutes).
Eight English sessions and seven other subject-matter (six science and one social studies
class) sessions were observed across all four grades.

Table 1 reports a summary of classroom observations. Teachers of subject matter courses
did not draw their students’ attention to language form, but their language was clear and
simplified. Many questions were exchanged between teachers and students, and the teacher
also gave the students many daily examples, visual aids, and blackboard notes to explain
concepts that the students had difficulties understanding.

Seven (of eight) English course sessions had a novel, drama or film as the main themes,
while one English course session had grammar as its main theme. Below, | describe two
English sessions taught by Ms. Rose in particular. These sessions were very different in
nature, helping us obtain some sense of Integrated and Isolated FFI that were taking place at

Keio Academy of New York.

Table I Summary of Class Observations

. Instruction Focus | Attention to Form 1SO/
Class N Teacl Main Themes .
ass iame cacher i fhemes Content | Form | Embedded | Separated | IN'
G9 English Ms. R Novel: Y. Uchida’s The Invisible Thread v v INT
. Is. Ros T S T TP T R Tt E e S
(Intermediate) € |"Grammar: “Adverbial Phrases and Clauses” v v ISO
G10 English Mr. Smith | Poem: “Holocaust” v v INT
(Elementary) | = |- e T B
=G is
gr|Go Engh:sh Mr. Atticus | Drama: N. Simon’s Fools v v INT
%, | (Intermediate) | 7" e o -
5 i<
o) G10 English Mr. Clark | Novel: J. Steinbeck’s The Pearls v v INT
&' | (Honors)
2 |Gl English | e -
T Ms. Rose | Novel: M. Shelly's Frankenstein v v INT
“ | (Elementary) ! A S
Gl Engli§h Mr. Blaser | Film: S. Kramer's Inherit the Wind v v INT
(Intermediate) | " " |- e e
Gl2 Englilsh Mr. Stefano | Short Story: J. Collier's The Chaser v v INT
(Intermediate) 3
G9 World Mr. Silva New Zealand v
Geography | "7 e
Z | G10 Chemistry Mz, Khan Acid Theory ol v INT
% (science) o PH degree of Domestic Liquid (LAB) o 4 INT
g (C;rlt()) Chemistry Mr. Park Thermo-chemistry (LAB) v INT
g G11 Biology ) . I R
o | (Honors) Mr. Orga | Small Intestine s
=B PP =T,
Z G12 Chemistry Mr. Khan | Chemical Reactions of Carbon - Hydrogen v
% | (Honors) | " e e e e
(C/;\]}Z))Bio]ogy Mr. Orga | Lecture: Protein Response to Inflammation v

Note. Pseudonyms are used for teacher names. ISO: class(es) governed by through Isolated FFI; INT: class(es) governed by
Integrated FFI based upon the grammar treatment judgement (see Figure 1).
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The main theme of Ms. Rose’s grade 11 English (Elementary) was the final chapter of
Mary Shelly’s Frankenstein. Students worked individually on a comprehension quiz about
the text, discussed in small groups, and finally came back to the whole class (Excerpt 3). The
teacher often gave corrective feedback on her students’ grammatical errors, explained the
points briefly, and provided the students with opportunities of producing different sentences
using the grammar. For example, she drew her students’ attention to prepositions of phrasal
verbs (e.g., be afraid of ), word inflexions (e.g., danger and dangerous), and vocabularies with
similar sounds and spelling (e.g., choke, chock, and chalk). Ms. Rose expanded on one of her
students” answers, “He’s going to die,” so that they could learn different concepts of words
with similar meanings (e.g., “die,” “kill,” “commit suicide,” “dead,” and “death”). Interestingly,
one of the students drew an analogy related to the topic from his classmate’s T-shirt (i.e., “As
Dead as Disco”). Ms. Rose took this opportunity to lead the students to review what they had
learned in a poetry session in the previous semester. Finally, the whole class returned to their
main theme, writing a short essay about the story ending, based on their discussion of the

text.

Excerpt 3

Ms. Rose:  Number ten, what is the monster going to do?

S1: He’s going to die.

Ms. Rose:  Create a sentence using this word (writing “suicide” on the board).
S2: He suicide.

Ms. Rose:  He suicide (adding “(n)” next to the “suicide”)?

S2: He committed suicide.

Ms. Rose:  If future tense then?

S2: He will commit suicide.
Ms. Rose:  He died himself (writing “He died himself.”)?
S3: He killed?

Ms. Rose:  He killed himself.(Crossing out the “die” and adding “killed” next to it.)

Ms. Rose: ~ Why can't we say “He died himself”? Die is shizenni [naturally]; when
you use jidoushi [intransitive verbs], anybody can’t do anything. He died.
Can you say “He dead”?

Ss: No.

S4: He was dead.
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Ms. Rose:

S5:
S6:
Ms. Rose:

Ss:
S7:
Ms. Rose:
S8:
Ms. Rose:

S9:

Ms. Rose:
S10:

Ms. Rose:
S11:

Ms. Rose:
Ss:
Ms. Rose:

Look them up in your dictionary. Use the words in sentences (listing “die,”
“dead,” and “death” on the board, and then adding “-verb,” “-adj.” and
“noun” next to the words.)

I saw the bird’s death.

A bird was dying.

That's when you see tori ga jiwajiwa shindeiru yousu [the situation when
a bird dies a little by little].

<< laughing>>

Death is very sad for everybody.

How about dead?

There was a dead bird on street.

How about die? (After this episode, one of the students found his
classmate was wearing a T-shirt with a sentence, “As Dead as Disco” on
his back. The conversation continued.)

“As dead as disco,” what does it mean? (pointing at his classmate’s T-shirt
with the sentence on the back)

Huh? [ went to discos when I was in college.

Otachidaitoka [for example, the famous steps for dancing]? JULIANA's
TOKYO [a famous British discotheque in the 90s]?

[s disco dead? s there any disco today?

Aa, disco wa mounaikara sutareterunda [oh 1 see, there’s no disco any
more. That's why it’s dead.].

Remember “Poetry Time.” Is “As dead as disco” a metaphor or simile?
Simile.

All right, discuss about the ending of Frankenstein. Who is lonelier? The
monster or Victor? Imagine that nobody is around. This is your opinion.
Write a mini essay for 2 paragraphs. Would you rather like to live by

yourself, watching everybody? Or live with people?

Many English classes (seven out of eight English sessions) began by students being asked to

read or perform the texts aloud in class. Teachers then asked the students to explain what was

going on in the materials. When the teachers found any serious problems regarding grammar,

vocabulary and pronunciation, they briefly explained the points to the students, after giving
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corrective feedback. Grammar foci had not been planned, but all English teachers treated the

students’ grammar problems incidentally, and the explanations and corrective feedback were

always embedded in the themes. Thus, these classes can be characterized as Integrated FFI.

One English session (grade 9 Intermediate English with Ms. Rose) had grammar (i.e.,

adverbial phrases and clauses) as its main theme. During the first communicative activity

(e.g., reading a news paper article), little explanation was made regarding the target features;

instead, the teacher asked the students to write down questions about the article using

different WH-clauses. Students responded to the teacher as follows:

Excerpt 4
SI:
S2:
Ms. Rose:
S2:
Ms. Rose:
S2:
S3:

Who stole my money?
Where was this happen?
Can we say that?

Did?

Why?

Because happen is the verb.

How much money did he stole, oh steal?

After this conversation, a few minutes were used to look at the textbook’s grammar

explanation and to listen to the lecture on the topic. Students, then, went back to the practice

exercise (i.e., Jeopardy) with some awareness of the targeted grammar point:

Excerpt 5
Ms. Rose:
SI:

Ms. Rose:
Ms. Rose:
S2:

Ms. Rose:

Number four, “in 1997.”

When did you live in Japan?

What year did you live in Japan? “What year” is better than “when.”
Number ten, “because of the TOEFL.”

Why does this school close?

Why don’t we have classes, you mean? Not like school is over, nakunaru

[not existing any more].
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This activity was followed by a task-based activity in pairs. Ms. Rose provided her students

with communicative activities and grammar explanations sequentially. In this sense, this class

can be characterized as Isolated FFI.

Opinions about Roles of Grammar Instruction at Keio Academy of New York

In interview sessions, 10 students were asked to describe the benefits and limitations of

grammar instruction in their current program at KANY (See Table 2 for a summary of the

students’ profiles).

Table 2 Descriptions of the Student Participants for the Semi-structured Interview

Name Gender

Grade
(Entry
Grade)

Level

uQ

TOEFL

score

English

Study
(yrs.)

U.s.
Stay
(yrs.)

Junior
high

School

Other Notes

Emi

Intermediate-
honors™

647

10 yrs.

10 yrs.

uU.s.

- Speaks English with her siblings.
- Identifies herself as Eigoha, English clique.

Ken

M

Intermediate-
elementary™

411

6 yrs.

1yr

Japan

- Attended ESL classes at a Japanese
elementary school abroad in New Jersey
for 2 years.

M

Elementary

4 yrs.

2 yrs.

Japan

- Attended summer intensive ESL
programs at U.S. universities for the past
two summers.

10(10)

Intermediate

447

4 yrs.

Iy

Japan

- Born in the U.S., and lived there for 3
years.

- From an intensive English curriculum in
private school

Sho

M

10(10)

Intermediate

4 yrs.

Tyr.

Japan

- A commuting student whose parents
moved to a neighboring area.

Gou

M

11(10)

Elementary

5 yrs.

2 yrs.

Japan

- From an intensive English curriculum in
private school.

- Attended an ESL school in Boston for 5
months.

Ryu

M

11(10)

Elementary

5 yrs.

2 yrs.

Japan

- Had no previous experience abroad.

- Had taken part in an extremely exigent
preparation for a school entrance exam in
Japan and had failed.

Aya

11(10)

Elementary

5 yrs.

2 yrs.

Japan

- Lived in the U.S. from age 2 to 7.
- Started English study in junior high school.

M

12(10)

Intermediate

480

6 yrs.

3 yrs.

Japan

- Parents live in the Netherlands, where he
visits them every holiday season.
- Wants to major in economics at university.

Nao

M

12(9)

Intermediate

470

7 yrs.

4 yrs.

Japan

- Had attended dance lessons in L.A. in
the summer.
- Hoping to major in law at university.

Note. Pseudonyms are used for student names. Two categories of gender are M, males and F, females. Entry grade means the grade

level at which the students were admitted to the high school (i.e., grade 9 or 10). *Although all grade 9 students were in English

courses called “intermediate,” they were further subdivided into three smaller groups called “intermediate-honors,” “intermediate-

intermediate,” and “intermediate-elementary.”
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Most of the students had positive opinions about their current experience in terms of their
increased opportunities for communicating in English. Students compared leaning experience

at KANY with that in junior high schools in Japan:

Excerpt 6

HFRO I TR TELy A ZENENDE T EMNE L B> T, ZTICHEDHENZ
BrAbrABIALIALERENT, TTRTS LEADVLENFNTH> T,
Shb—LES5, HEROKFE Ty LA L aEh oD T, 2, BabhlexxenHh
HoT, TTWMAL -G if 2D EDWHIZZEZ % ENTE>TeDTs [We often write
essays in our English class. When my teachers point out my grammatical mistakes
on the essays, they also provide me with suggestions for improvement. In such cases,
I'm always impressed, saying “wow, that’s the way!” When I was a junior high school
student, I didn't write any essays. Teachers simply gave some sentences to explain

grammar rules such as subjunctive clauses and tense to me.] (Nao)

Excerpt 7

HADYPROKE, &> iV ETA2hE, RUREID, XEZVWBWEED L&
ICH, TTIANTS%5T, TI%-T, ESLTITHHBDM, ENBATINEAT
FUE, TTIRET, BANTOEXR, MNDBRA LB DD BHTZVEEETEDS >
EVo T, RELRSBRWAEDD S RIEHEENBAHLIZD LIaWnE TANENET
MR, CTTREXZH#%ENZVDT, HEORETLERE MRV EZHIA
T, FHGHGELE S &2, BIOFPKTIE, EENEE2A LR >TWVT, THixh
MAREMHENTZRIC, B EDENICED RV, ToBTEL S LHBDZHD > T,
AL ELFHD D KX IICx 5T, [In Japan, teachers taught us grammar in more detail
at an early stage. Here, it's okay if we can somehow understand the flow of the texts
or classes. Teachers rarely explain grammar to us; they do it only when it's necessary.
We are given many opportunities to read long passages. We read a textbook or a long
passage and learn certain kinds of vocabulary as well. Back in Japan, my teachers
taught us grammar, but when we were given a book, we could not move ahead faster as
we also had to deal with grammar. But here, I learn how to read through texts without

being worried about grammar and I've come to be able to read texts a bit better.] (Kae)
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When the students were asked why grammar instruction was important to them, eight

students highlighted some roles of Integrated and Isolated FFI. Kae, a grade-10 female

student, clearly expressed roles of Isolated and Integrated FFI as follows:

Excerpt 8

S5F-5THDL, YV TOVBEREDENDZ ?FAINICIE, Y10 21 TH % 5
MES>EDTZBITETTCOWLNE, LEVETA, ToHEoTnaRESL, Xk
EPBONEERITLSINENEES>THDEFT K1, @iLTWVBREEDNFA T
LREEMIC, WEWBE-oT Nd e, HELENL, HdH, TNRBIS5ENETS
ROTEARVVAL, oTLRRNDEDNEMIBMTE 200NV ERWET, [I may
be the difference between embedded instruction and separated grammar instruction?
Personally T prefer the separated way as it allows me to organize all the grammar
rules in my brain. But embedded grammar instruction can be useful too. It's hard to
communicate when you don't know grammar, isn't it? 1 find it helpful if somebody
helps me with grammar while I'm speaking and reading because | can realize what
grammar point is needed, and I often talk to myself,” oh, this works like this so |

should say this” while speaking.] (Kae)

Nao and Ken referred to teachers’ corrective feedback on students’ grammar mistakes in

Integrated FFI. For example, a grade-11 male student, Nao, noted:
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Excerpt 9

PoED LN TR, ZTRESXKED, TTRTIVIBFVHZTBAR
KL TOVSEHROPNTOXHEZBHATEL>TWD L EMN, R0l h —FHIC
A2 TK %, DG B2 BVWEERNS, S, H 1 ZI3HAK, Tr. SED
HIFToFBIENEAZNE, 3227 —vayreEDBENEBELTELAZD
B BEo @M LWVWINEL TEZNA—FEIHICIZ WS, [I learn best if somebody
can teach me grammar in context by providing me with a hint such as “that’s incorrect”
or “it’s better to say it like this” when I'm talking to others. Because it is the expression
I have to use, it makes me realize “Oh I see! Tl say it like this next time.” So I learn
best when somebody corrects my mistakes while communicating, though I feel a bit

embarrassed.] (Nao)
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This student, however, expressed his concern as to whether his grammatical knowledge would
be sufficient and was worried about being torn between grammar and communication. He

reflected on his four-years of study in the high school as follows:

Excerpt 10

EHFERICT V> THE, TOPRTILEL VI DZEFEAER S TVRENDT,
FIEM TR TCELLDERERIIN o TV BRI EDTEZLATOPT [EHE
W] BV EVWEDHERSKLH-> T, BRTEMMLIEVWEER S, 44£Md - L,
oM Za—T—riIknad0iIcazia=yr—varehnl, BAMSREICEEL
MFZ2DEETHhLVEERsbe oD, Bho bBLEKT. ELRSED
HoTe M, LoRB EZICEBITTDHRNT %, LW xRS 5L, [Since we
haven't learned grammar much in this school and we have basically covered what I had
learned in junior high school for three years, I sometimes feel that it [my knowledge of
grammar] is not enough, which motivates me to study more grammar by myself. I've
been in NY for four years now but I haven't communicated with others in English,
and I'm shy about speaking to my teachers. 1 feel I might have wasted my time a bit.
I think knowing grammar helps with speaking and when we want to say something

complicated too.] (Nao)

Sho and Jun also expressed their anxieties regarding grammar, and further described some
limitations of Integrated FFI. For example, a grade-10 male student, Sho, mentioned high
school students’ limited capacities for paying attention to both grammar and communicative

activities at the same time:

Excerpt 11

EREICE 5T, ZOXEZGEATED, X7 T—02 L0, RIS z203L&F
L. RIXERBZTLICENLTVEDT, TOHTE DUERA Y RN 730> Th,
ZOBREIHIEHRN TV STLEIDNE 2 TWVWIDEHH £9 X4, [For high
school students, since we concentrate on what we are doing such as reading, doing pair
work or role playing, even though we understood them [grammar points] at that time,

we may forget them after the activity is over.] (Sho)
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While many students clearly noted which grammar instruction they preferred, two students
(Aya and Gou) could not make the final decision regarding which instruction they preferred.

Aya, a grade-11 female student, noted:

Excerpt 12

ROWEDPEFETAI 2= r—vavRUIREERDELEB L, EE->MDTE
AL ED L, ANDDE iz, E-RS5, () TAUAANDRELFELT
Wb dbL, o OFTIEESN2REH > T, Bl > TELRYITE R EES
XD E>TE, 2N U T, [ think it's better to have both (communication and
grammar). Focusing only on communication leads to poor grammar knowledge, but we
won't be able to speak if we focus on grammar only. (...)When I talk with American
teachers, they sometimes correct my English. Through this experience, I have come to
realize the importance of paying attention to grammar recently, after having studied in

this school for 2 years.] (Aya)

Here, it was likely that Aya could not make her decision between Integrated and Isolated
FFI because she was very concerned about grammar and communication. Her comment
also provides strong evidence that she gradually realized the importance of grammar in
communication through the experience of studying English at KANY for a certain period of

time.

Discussion

Japanese high-school ESL students at KANY tended to prefer Integrated FFI to Isolated
FFI according to the statistical analysis of the questionnaire data. Their strong preferences
for Integrated FFI over Isolated FFI can be explained by some reported valued aspects of
grammar instruction among previous studies about Japanese ESL students. In Nabei (1995),
Japanese ESL students in the U.S. valued grammar instruction in which structural practice
was combined with interactive tasks. Nabei interprets her results to mean that these students
might have perceived grammar instruction as meaningful activities to develop fluency. In
Furuhata (1999), her Japanese ESL students valued innovative methods with minimum
grammar instruction and many communicative activities. Similarly, Saito & Ebsworth (2004)
reported their ESL students were more willing to engage in student-centered activities. Those

previous studies suggest that Japanese students may in fact come to ESL programs, expecting
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to have different learning experiences from their homeland.

The students at KANY were likely to associate the positive aspects of L2 instruction
abroad with some characteristics of Integrated FFL. It will be recalled that the qualitative
results highlighted that: 1) the students did not see grammar as of prime importance while
communication was their central interest; 2) their current grammar instruction in actual
language classrooms was embedded in communicative activities; 3) they had difficulties
applying their grammar knowledge in other skills; 4) at least 68% of the students graduated
from junior high schools in Japan with strict examination systems and heavily grammar-
focused experiences; and 5) a majority of students viewed their new learning experience in
their high school quite positively.

Isolated FFI, on the other hand, were not valued by the students at KANY in the
questionnaire data. One explanation for this tendency is that the students might have
linked Isolated FFI to their extensive prior experiences of traditional methods. In fact, of
the six (of 10) Isolated FFI items retained on the Isolated FFI subscale, five items described
characteristics that were similar to traditional grammar instruction, whereas only one item
(#15: 1 like learning grammar separately from communicative activities at different times)
captured the notion of Isolated FFI meaning separate from communicative practice and not
exclusive grammatical instruction. This raises the issue of whether all the Isolated FFI items
on the questionnaire fully captured the construct of Isolated FFI as defined by Spada and
Lightbown (in press). Further work is needed to measure the Isolated FFI construct.

The comparison in the current study differs from that of previous research about Japanese
learners of English, however, in that the students at KANY were not asked whether they
preferred grammar instruction only (e.g., grammar translation) or communication only (e.g.,
strong version of CLT). Rather, they were asked whether they preferred that grammatical
instruction be provided separately from or integrated with communicative practice. Given that
all English language instruction at KANY focused either on content through subject-matter
instruction or on communication and meaning in English classes, it would seem that none of
the students received traditional grammatical instruction via grammar translation in this high
school. As confirmed in Table 1, most of the grammar instruction that they were receiving
in the normal scheme of their classroom instruction was characterized as Integrated FFI.
Only one observed English class provided Isolated FFI, while little attention to grammar was
drawn in other subject matter courses. When students were asked to select between receiving

grammatical instruction separate from, or embedded within communicative practice, the
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majority indicated a slight preference for the latter.

While the statistical result was used to explore the overall tendency of the learner
preferences for grammar instruction at KANY, the interview data provided me with further
in-depth information about the learners and context. The interviewed students generally
had positive attitudes toward their ongoing learning experience at KANY which assigns high
priority to communicative English. For example, Nao, Kae, and Aya noted that they started
paying much attention to grammar through writing essays and communicating with their
teachers and classmates once they were enrolled in the content-based ESL program at
KANY (e.g., Excerpts 6, 7, and 12). They appreciated the increased opportunities of working
on grammar within actual communication in their current program, although they also
had difficulties studying grammar in their current ESL program in terms of using grammar
appropriately while exercising other skills (reading, writing and speaking).

Furthermore, the interview data provides additional information that was not revealed in
the questionnaire. The interview students acknowledged roles of grammar instruction they
currently received at KANY, namely, Integrated FFI. Some interviewed students highlighted
that the Integrated approach would be helpful for them to convey meaning in communication,
to polish their grammatical accuracy, and to realize the importance of grammar points at
the same time (e.g., Excerpts 8 and 9). In Excerpt 8, Kae noted that she often encountered
problems expressing her feelings when communicating when she was uncertain of the
grammar she should use. By engaging in interactions in L2, Kae may have opportunities to
notice her problems and try to solve them by revisiting her previously acquired grammar
knowledge.

Some interviewed students, however, claimed some shortcomings of Integrated FFI. Those
include 1) high school students’ attention capacity may be limited when it comes to paying
attention to both grammar and meaning simultaneously (Excerpt 11) ; 2) some grammar
points should be explained regarding what they are before they actually use in communication
(Excerpt 8); and 3) some students desire more grammar instruction or strongly wished that
their grammar problems be treated more often based upon their beliefs that they had received
little grammar instruction in their program (e.g., Excerpt 10). In recent FFI literature, some
SLA researchers have raised an issue of the degree of explicitness of FFI in L2 classrooms
(e.g., Doughty & Varela, 1998; Lyster, 2004). Those researchers claim that FFI may be too
implicit to be recognized by learners, and therefore, that some learners (e.g., less proficient

learners) may need additional enhancement techniques (e.g., repetitions, clarification
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requests, and metalinguistic cues followed by corrective feedbacks). Nicolas, Lightbown
and Spada (2001) suggest that the nature of classroom contexts might make it difficult for
students to recognize some types of FFI. Despite many Integrated FFI scenes confirmed in
observations, students at KANY were not likely to perceive their content-based classroom
activities as a chance of receiving grammar instruction. These shortcomings of Integrated FFI
could perhaps be covered by Isolated FFI, given that Isolated FFI consists of two different
aspects of grammar instruction, known as “presentation-practice-production” (PPP). In
Isolated FFI, the instructional focus is firstly put on grammar with explanations (presentation)
and practice exercises (practice), and then moved to opportunities for students to engage in
communicative activities either before or after the explicit grammar treatments (production).
This procedure of Isolated FFI might be more salient to language learners who are immersed
in the target language environment.

In the Spada (2006) study, ESL learners in Canada valued both Integrated and Isolated
FFI. In the present study, on the other hand, Integrated FFI was valued by the Japanese
learners of English at Keio Academy of New York. The result of the present study may reflect
opinions obtained by Japanese study abroad students whose priority is on communication
over grammar after having received much heavily grammar-focused instruction in junior
high schools in Japan. The KANY students, however, articulated roles of value different
approaches to grammar instruction (i.e., Isolated and Integrated FF1), and therefore the issue
may not be one of making a choice between the two but rather, of determining the conditions

under which one type of FFI may be more effective than the other.

Conclusion
Implications

The findings of the present study contribute to the existing knowledge about two discrete
constructs of Isolated and Integrated FFI by Spada and Lightbown (in press). The results
confirm that learners have beliefs about when and how their grammar should be treated
in relation to communicative activities. It is also important to note that both Isolated
and Integrated FFI have roles in language learning and that language learners may prefer
one instruction over the other in a particular situation. At Keio Academy of New York,
the Japanese ESL students preferred Integrated FFI over Isolated FFI, although some
interviewed students noted that both Isolated and Integrated FFI have certain roles for their

target language development. Further work is needed to define and measure the Isolated and
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Integrated constructs.

As practical implications, the present study offers immediate benefits to school
administrators, classroom teachers, and to students at KANY. Knowing the group tendency
for learner beliefs has the potential for helping teachers decide their pedagogical orientation
to grammar instruction for particular students in certain situations. The students generally
valued Integrated FFI, which they received in their actual classroom practices. However,
some students were likely to seek more grammar although most of the observed classes were
governed by Integrated FFI. In one sense, the classroom practices in the high school were
matched with the students’ strong preferences for Integrated FFI. On the other hand, there
appears to be a need for teachers to emphasize their attention to grammar more, possibly
through Isolated FFI because their Integrated FFI was not always seen as relevant by their

learners.

Limitations and Future Research

The present study limited the participants to 166 volunteer Japanese ESL students at
Keio Academy of New York. In addition to their shared cultural and linguistic background
as Japanese, these students were all enrolled in the same private Japanese high school, one
with relatively high academic achievement levels, and all participants came from a high social
economic status group. Their academic goals were also similar; heading for Keio University
in Tokyo after having completed their third or fourth year in the school. Therefore, while the
results provide what kind of grammar instruction the KANY students prefer, what kind of
grammar instruction is going on in the program, and what kind of opinions the students have
toward their current learning experience most realistically, this sample of Japanese learners
may not be entirely representative of general populations of Japanese learners.

In future research, results from other populations should be compared so as to identify
the uniqueness of the students who participated in the present study. Longitudinal time
series analyses of the same student participants would also be necessary in order to examine
the research issues in detail within a larger allocated time-frame during the academic year.
Based upon the results of this learner belief investigation, the effectiveness of Isolated and
Integrated FFI as well as that of study abroad program should be further conceptualized
theoretically in association with implicit and explicit knowledge of using grammar in

communication.
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Appendix A: Questionnaire [tems #1-20"
*#1 1 like to know exactly which grammar point (e.g., prepositions, relative clauses) I am studying.
#2 1 believe my grammar will improve if I communicate (i.e., speak and write to each other) using
English.
#3 1find it easier to learn grammar when the instructor teaches it by itself.
*#4 1 find it helpful when the instructor teaches a grammar point after we read a text.
#5 1 prefer lessons that focus on communication and teach grammar only when necessary.
#6 1 like learning grammar by seeing the instructor’ s explanation, and doing practice exercises.
#7 1like learning grammar by using language.
#8 1 can learn grammar during reading or speaking activities (e.g., games, pair work).
#9 1like lessons that focus only on teaching English grammar.
#10 Doing grammar exercises is the best way to learn to use English more accurately.
*#11 1 find it hard to learn grammar through reading or listening activities.
#12 1 prefer to learn grammar as I work on different skills (i.e., reading, listening, speaking, and
writing) and activities.
#13 1 find it easier to learn grammar when language is used in natural communication.
*#14 1 find it helpful when the instructor teaches a grammar point while we read a text.
#15 1 like learning grammar separately from communicative activities at different times.
#16 T can learn grammar while reading or listening to a passage.
#17 1 believe my English will improve if I study and practice grammar.
#18 1 like learning grammar during speaking, writing, listening or reading activities.
#19  Doing communicative activities is the best way to learn to use English more accurately.

*#20 1 find it helpful to learn a grammar point before we read a text (e.g., story).
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Notes
1) KANY is one of the 13 overseas Japanese high schools that are currently managed under the aegis
of private educational institutions or universities, mainly in North America and Europe. Each school
provides students with most subject matter classes in languages other than Japanese, following
curricula of both Japan and those countries where the school is established (Ministry of Education
Culture Sports Science and Technology, 2006)
2) The remainder (30%) of the curriculum (i.e., Kokugo [Japanese], Japanese history, and some
mathematics) is taught in Japanese by Japanese teachers.
3) The demographic information provided here is based upon one of the sections (i.e., learner profile)
on the questionnaire administered to all student participants.
4) 1 would happy to share these questionnaire items with anyone who is interested in replicating
the present study with other learner populations. Please contact with me regarding the completed/
bilingual version of the questionnaire and inquiries for research collaborations. * means that the item

was excluded from the statistical analysis because they were less reliable.
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Abstract

This paper reports the foreign language education policy and its implementation at
secondary schools in Victoria, Australia.

Four secondary schools and a distance language learning institution in Melbourne were
observed by five ELT teachers at Keio secondary schools. The report includes interviews
with teachers and students on teaching and learning languages and basic information on
curriculum and standards, assessment, and qualification in the state of Victoria.

In Victoria, Curriculum and Standards Framework (CSF) has provided the curriculum
planning guideline since 1995 and was revised as CSF 11 in 2000. The latest framework called
the Victorian Essential Learning Standards (VELS) was released in 2005 and will replace
CSF by 2007

CSF 1I and VELS describe what students should be able to do and the indicators (can-do
descriptors) are set at six levels.

LOTE (Languages Other Than English) is one of the eight key learning areas (KLAs) in
CSF 1II. Asian languages were particularly supported by the federal government funding from

1995 but the number of schools offering LOTE program is gradually declining.

171



1. FC&Ic

Afald, A—ArZU7 - €7 B 7 MONEFEAEBERICE T 2 BIHTAEORE TH %,
A, 20074E 3 H21HD 5 3 H28HIC T T, ANVRILVVIch H2HEER AR E | HREE
21T INNLONERE AR Z3AR L TiThb Nz, IEBRS HEITLA R D 7 2 FiZZdin, HED RS
RBFOHE « EEANDA VA 2 — BT, PEHEICHIT S LOTE (Languages Other
Than English) 7’0175 LM & RERCDOW TSN 5 2 ez HiE L. MWERBBEER
TR 2 BRI EHZIEE L. WO, JeREOZ N LR 2 7c 0ER 2R Mtd s L2
HigE Lz,

F—AMZ U T E, R E 6 DOMH 5 A2 EHFBERTH 5, 19HFIC IRz 6 DDA
RHBUFDN E & £ 0 EHIERDAOL L 721901FL, ASERBERIC K D HBAROBR
DHEZF ANTERN, 1970FRICEZRETFEAN LB LIFT — o v SRZBRMEINL 72,

EY7RUTINE, Za—P T AT 2 —)VANICRSA—A R T Y 75 2 DINT20064 DI
FIEIC KB A=A FFU T DAL 19865 N) O O— (49375N) WES LTV
(ABS. 2007), ZULT. KEEMBOFTEIHEI RE/NE L AOBEEEREEWINTH S (21
AN/ km?)o INES AV 13, & B = —IC REHE 2 0&8Hi T Mo Ao 78| (35977
AN BEFT S (ABS. 2007),

ARV . ANAD38% W N EEN T, 30% EHFBEELNOETEENEATEDEN
TV, ANADI0%IFHKEE THRBLNDFFEZMEALTHD., 180 FOFFEMEDN TV D
(City of Melbourne, 2005), T 5 L7zZXLZEFHEOMIRNAIEFEHBBERIC ED XS

BEBEE5ZTOZMC DOV TRLGEOELETE 2,

PURE, B L2 TH % R 2K BT NAL) 2RAChn A, HVEREDERAE 2
TIONAREZ DA =V Y TOREE (B 2—H=E) PEENTV 5,

(77)  Melbourne Grammar School (FA37)

() Trinity Grammar School (FA37)

() University High School (JNi7)

() Melbourne High School (JN37)

() Victorian School of Languages (VSL). Head Office (NizZ7+EREFHD)
(71)  VSL. Centre Classes at Collingwood College (1t > 2% —#5)
(%) VSL. Centre Classes at University High School (LMt > % —#E)
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Study in Australia. [EE DR E > AT L] (http://www.study.australia.or.jp/kyoiku_tokucho.html) 7 £ iz

2.2. EZbUTIMOAYFIT A

EO bUTMOAYF 2T LE, INEEZEEZ (the Board of Studies, 20014E7/ 5 Victorian
Curriculum and Assessment Authority) OFETd 25 A BT A VICEDNT, 2RI LICHE
MENs,

FHHE T H 2 MEHAR D 510F4 £ T oA Curriculum and Standards Framework
(CSF) BXU20069F 7 53 A E 117z Victorian Essential Learning Standards (VELS) <D
WTWa,

TR L1294 (B EAE) 1 & VCE & VCAL (Victorian Certificate of Applied Learning)
Moo, VCEIKDWTRHAETEKRT 5, VCAL B RFAMEFZZTHLL GWEEITIC, &0
EHISHI R RS DB & L C2002MFIc R 5 N7z b 0T, REAEREZBINT 1, VCE
& VCAL BB THEICEH T AT EMNTESL X IR > T\ 5,
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CSF T, 5% DU E 2 ARTHE LIV S HEARIVFELETOA Y Fa T L L
FEOEMERPHAHR L VWS BERTRLUT WS, T PR &S FEDOEKT 5 & 2 A1,
A EE WA, YRR E AV F 2T LOFHHIR Y I3 Rd, il 20 0B S
I, VY =R EnERLUTERDRET 2L WVIEZFICHEDINTVE, BRLN)VIGEE
EXFR LTV A D, BLURFERREHE N RZ 5 & VI HFICH DY T, PRI LIS TWICEH
ETEZLIICE> TS,

CSF 1&19954F 2 BICHIRRMFEITE 1. 20004F 2 HICUGET E Nz 2 ik (CSFE 1D MfEbh
T3, 8DDFHEZEFEN (Key Learning Area : KLA) & U T, Z4fi. %gh (G52 355
L Cokghzeae). A E, LOTE. %, HE, Ha2lRE, Hiind 0, ZhZho
FEPEFIKOHICHENER (strand) D0 T2 — &K & k. TRERL — £ L YR,
Mbex CBREE ) — IR & D X 512, %28 (discipline-based) TR 2 & D&, #FE, ESL,
LOTE ® X o ic, mits. FHL . B, §Ed. &V HERE (skill-based) TR 2L DHH %,
LANVIE6ERRS D O LU 1T W HEEfgEfl, LUL 2 M 2 AT L)L 3 Y 4 AR T
LAV 4D 6AEAER T, LIV 8L T LUV 6 WI0FEAE (BIBAH) & TITHIEL
TWa,

CSF I1ix. 8 D FEHFEM O T, ZHAFEHIE (learning outcome) M747, $5IE
(indicator) H2,719% 0. FEWICEHIICEIARENT WS, LA L, HEOHEALZZHIZLD
BIRDBHRINICEHHE N TR WER DB 23, FILVIRD A Z LK S LT 52 RICE - T
EFRIREITRIT B Vo N S - T2,

Z T, M EDNEEICHRFT 56 DOAE 2RI L, HEEZM—LTXO 02D
RITWVIBICHE S 28 & A2003FEN BIEE D 2005FICH LAY F 25 LOPHA L LT
Victorian Essential Learning Standards (VELS) 2V L 7z,

VELS %2005 D240 T ORGEZ 2T, 20064 1 AICHEE L EEh HEA T N, 20074F 1
A5 2RETEAS NIz, WMREREIARENERICK VAR, B LB 2 B VI
AL &S 3DDOFICEN S NI, (FR2)

=t U7 VELS BMEA TNz, CSFIIEILENE D TR AL, A F 25 LDz
HOBEERE L THHEI NS,

CSF Tid. FE¥HmE (KLA) —#REZ (strand) W5 FEfEZ & > 7M. VELS Tl
MR (strand) —f (domain) WS FEETH %,

175



BEMESREA SNERREE IS B4 5

#&2 VELS o#&&

HBHREXR (Strand)

#8t% (Domain)

Sk BHEL AN
(Physical, Personal and
Social Learning)

REAE (Health and Physical Education)

AHEBIHRDOERK (Interpersonal Development)

FH#M73% (Personal Learning)

N ETIERME (Civies and Citizenship)

¥ #

(Discipline-based Learning)

Zty (The Art)

i35 (English)

Atz (Humanities)
—- #&% (Economics)
- #i# (Geography)
— JE5 (History)

HEEE (Languages Other Than English)

$=# (Mathematics)

iR} (Science)

NG 315
Ao

(Interdisciplinary Learning)

a3 2=/ —¥ 3 (Communication)

THA 2 Bl £ (Design, Creativity and Technology)

ICT (Information and Communications Technology)

BED Tt X (Thinking processes)

VCCA (2005b) 7z ki

VELS I 8 218 (domain) i&. WERDHAREZENTWV DN, 7OAAHYFaTLICE
BB L S KAV D ED LB,

FEL ANV CSF ERT 6 LNV THBH, EEHORME 3 DICH), HEFENRD S 4 4
hxTn THEEED . 5H4END 8 4R TIELHTEOME). 94EL108EE DEKO

BB &ffED T Tz, (R3)

&3 VELS 0FBEBE

FBEME LNV &EFE
e found LAV 1 — AR TR T

Laying the foundations .

L)L 2 — FES s
CELBE D | N2 AT ERT

LNV3 — 4FERTET
Building breadth and depth LNV4 — 6HERKTET
M & BT & DRSS | LAV 5 — 8AEAERTET
Developing pathways .

LL6 — 106EERTET
e IR T

176

VCCA (2005b) 7 i ingg



A—=ARZVT BN TINC B DINERREBEBRE HFAE I B BLOTET RS T LILDNT

3. NEEBEBKRELOTEZRI S L
3.1. NEFHEFHE

HEDOLA =X Z U 7 O EGEEK &, 19874 I FE & & N7z The National Policy on
Languages Wi L 720 75V AGh, RA VIR EIERDSHA SN TWIEREIC, 75
C7eE, MERE, FUYYEE A YRRV T Y L—fh ARV TR ANA VB AAEE
MA 729 DM LOTE OEEZEEFEL LTHEEEIND XD 1I0E > 7 1970F D 505K
WFTOBERIZ, BHIC X 2 REFNFER LLBEE & O ERERZEHLZEDTH o1k
(MF. 2002a),

1995FICEAE N7 V7 SR ULRRIAE 7' 1 75 I NALSAS (The National Asian
Languages and Studies in Australian Schools) Tl&. HAGE, FERE, #E - $EE. 2 F
I TEEMEAEEHICRE S N, BEIDEH. BEER. REHORHEEE, 7 V7K
E DA IR LICTEN DWWz, L L, NALSAS 7075 LAMW2002ETib 2z &, 2D
THRTEHEEIN TV LOTE 7175 Lk REE & 20 ZEEORED 2T (FEEE
ks, 2005),

s MY 7 MEEE DE&T (The Victorian Department of Education & Training) O HA
REY RNNAP—Th-o7z=ZERE (2005) DL KR—Ficks &, 2002FF Tk, FE LOTE S35
Y RXVTEE, A 2U T, HARGE, 77 XGE, RAVEE, FU Y viE, fhEERE)
TLIHEEADHYENED, FEIRED T FNA Y=L 1 L TENEND FiEHE & 4%
I BEENHR TN, 2003FERE T HBEANORSFHEHLYENFEILE N, BHEHICHEE
TBHEEPRED Y FAA P =L ERG & LiF 5Nz, DE&T (2006) DfiatzHs & LOTE
DFEEER, BTV T U gMEm 720, MR OR8N IC RN TR L A B
TENTE S,

E7 hUT7MOBHE, D& BBREZILERK L UTOHEFBUFOBERDFN 2 321)
BEB, BROZWINE LTORNAZ KIS S TS, BRICE, M2 EREZRIC K %53
BB TDOYA /YT 1 b D FEREOTREDREN TS 2,

20024210 H IS INBURFIC & O Languages for Victoria's Future (LOTE Analysis) DFETE 41,
INADFTANTOERICE A E NIz, O LOTE Analysis (€ 27 b U 7 MO 2L DS EEE
FEOTIRZ I U, BUSDHVEREBBE IS L ORI NEGMMEZ BARICESE LT 5,

2001 FE DEBFAETIEMERD231%BNEEENTH O, 5FLLEDAND 2 BINFREE T HEE
DANDEEZFHL TV E, RETHEND FFRIEA 2V 7EE, FV Y vik, PEEFREOIAECZ W
(State of Victoria, 2002),

LOTE IZ X9 2 EaaREIC & % &, MWEREAE S, BRA BN 5. Hah (BEE) DR
ZRD, FEERPBENICETZ2EDTH D VS T Lt NEFBEHERFRE OB TIFIFE N
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TVBD, R AI =T 4 —OHPTI S LX)y FREEEF HOEEEATVEVE
W AR 72, LOTE Analysis (&, 512 OREFYFE R EFRBfRIC E MO FFHEP 3 bAD
MRz RD 2 T EDNREARRTHZ E LTED, HIFPTEAE CONEFRABENEZ LU T
INDA V) F 25 LTEERMNEZ D2 LZERRUBCHETDTRL TV S,

3.2. LOTEZ7RY S LOWE

INBE B 1E A Languages other than English in Government Schools (LOTE Report) &
W IREFZFEITLTHE O NIFRICE T 5415, HEZRDO LOTE BB DRz £ &9
TW5, TTTE, FRRTORNR (20054 26 Lice s MY 7INDOHELBICET S
LOTE 7075 LOBMEZ £ D700,

) TMNONEREBE 70 7S LB RO 3 DN H %,

1. LOTE 70273 L
2. Bilingual/Immersion 7’175 L
3. Language and Cultural Awareness 7’175 L

LOTE 7n 7' Z L HESEOES ZHIE T, Bilingual/Immersion 7’075 L, NAIC
H5< (content-based) 07T LEMENTWzE DT, #4507 EORFERRIT, 2D
DL o> =35 2 SV ERE TR %o Language and Cultural Awareness 7’1175 L&, #
6077 A DAE30M A DR T, FEEAFLIIREN R DIc L Lo, fta, FiF. kic
ERZH T,

FHEHE T 95.3%DAEEN LOTE Y1 7T L X b M EEEZ2E L, Language and
Cultural Awareness 7’11 75 I\1&4.7%. Bilingual/Immersion 7’07 5 L7 L (0 %) TH %,
ZRICH LT, FIFHE T, 53.1%D4AED Language and Cultural Awareness 7' 1 75 L
KX ONEREZZE L, LOTE 7’875 Li346.4%. Bilingual/Immersion 787 Z LidHd
M05% L >TW5,

19994E M 520054 % T 6 FEH DMz B2 &, FIFHE T, T0% 2 A Tz LOTE
7l L0 %RICHEA U, Language and Cultural Awareness 7’175 Ld20% 50 5
50% G &I L 7z 20044F1C 2 D O EI G FEHT L. 20054F 1 (&% L C Language and
Cultural Awareness 71 75 L K D ANERE 2 28§ 5 B DN L a > T, HHEHF
Tl WIFHAE L WOMAM RSN, 1999F ) 52002 £ TI0% BRI ZHRFLTEL
Language and Cultural Awareness 7’11 75 L2003 5 5 % #2812 X 51c7a D, FiEaEN
BE2HNE Ui LOTE 7075 LG AR ED B X510k > Tz,

LOTE ® 7 5 ZAlclid, HIESFHEDOE « EHEBR D W Second Language Model, % ®
SRS LT 5 MO FFEMNE Rz R DA EZ WS & Ut First Language Model, Z DOifi#
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WA LT 7 T X T35 Mixed Classes D 3 Dh % %, 20057 1< i& Second Language Model 7Y
92.7%. First Language Model 736.2%. Mixed Language Classes V1 %&b, ZDE|IEIEIT
FIFEAEEDY DTV, LOTE 75 AR FICHD TEOZiERZE S EHEEZNRICLTWVS
EVABN, FETZTOEEEZH> T3 EOHHTERENEREOL2ERENRET ST
FALRHEENT VS,

WEFEEE 1 F BRI (KLA) O &D& LT, LOTE 707 7 LOKRE &, 150
DL EDRZE (contact hour) WHERI N TV EH, §XRTOERBINEMEZLTVWSD
IRV, ORIy ORI, SEEOERICIIEHI0D L LD BEESFEE & DR 2%
BTH2LVIMAEMRICEDINT, 5HETISON WS BERZRLTWVWAN, PRTHE
SGB (School Global Budgets) Ol 5 A 2w 7 OFEEMNEHE LW ix EOBHIC K D, HESE
(recommended) IC& &% > TW% (State of Victoria, 2002), S, LOTE 7075 L0DH
%1999 D99 % H 5 2005512 1394.2% 1T L T %,

INIZDHVERE A Victorian School of Languages (VSL) (diEREE Z DA Z 5300
FiDt v 2 —T42570 LOTE OFE=ZT1T775 > T 5 (VSL, 2007), A VSLICEEKL T,
TEFET B R CEETCERVEFRZ L Y 2 —RETIRIET S LN TE S, L2 —FEEEE
I HEH ORI H ORI TN, R TOEEBHM L LTRO 5N S,

SREA OB E R 5B & 2005 d FEEIISFE. VSL 3555, b E T4HEHED
LOTE 70735 LW 2 NOEEC RS Nco FEHEDZVERIEF, AV RV T 7
T YR, A2 TEE AR, RAVEl PERROIHE &> T35, PEARTIE T OIE
HTZFEINTOBA, VSL TEHPER. hVagh NhFLFE BARHR, 75 2 AGE,
RAVEEDIRE 72 %, VSL CIERTEEKTEETE RV, a3 227 s — KRBT LEFENE

BEINTWD W nh %, IBFEOHEHME LTI, 7Y R T7ENRD L, HEFEZHEED
it tuna,

LOTE B2 I Lk, 3 LERZELNNVTREIN TV S DI TREV, THEENDS
IFFEFETOLRN)VTHEIN TV S DI, 51.5% T2004FE X0 10.1% P LT3, ZL T,
20024EF Tld 7T EA & SELATHEL UL TWIZZKN0% & A TWizh, 20054 T, 7
EAES8.5%. S8EAETS8WICH D Lize 9FAETIT% D, 10FEZTMELE LTS
KIZHTh82% TH %,

COXIIC, 7. 8FLED2FEMOAEZMEL U, ZNLEDFPFE L N)VIEEREI & 5 %
BhRbZ L, EETHTE, THAETIS 140N (95.9%) WBEIEEMN, 114EETIE3,631
A (10.4%) IC D, 12T VCE ZE1S 9 2 L)V TIE2,520N (8.8%) LMWL &ZW
(LOTE Report 2005),
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4. EY7 MUTMHMOPERETERRER (VCE) LB 5NEFDME DI
4.1. VCEDOWIZE

Victorian Certificate of Education (VCE) &, €7 bV 7O EZHE XKL TH %,
VCE &, RZEAFHEEEARZHQTHE Y. HAOHABEZERICTHY T % VCAA (Victorian
Curriculum and Assessment Authority) MWEAEZEE LAEEZRHITT 5, KF, BEFHMZ
B (TAFE) NOIGHERMIEOBIC A HENSEICEN, €7 FUTNOARELSTA—A TV
7L TEHYT 5, ENORZTERIGEIAFEL LTRH TR LI A0H 2,

VCE &, S ERE. B B LV o T2 AN THRRINICE S VCE RIE Z BB I % &0,
WZEHIY; COFER 2 11 > 7 WZEM VCE VET (Vocational Education and Training) . 4%
N— X DOFHIAE WfiIEE ] School Based New Apprenticeship (SBNA) ZJEE L THIST %
FiEMd 3, VCE VET I, B, AT 147, @l Vo 7230l Lo Tzeigie LT a,
SBNA i, B#DHEHT OTTE (Office of Training and Tertiary Education) ICE&KE T
HHZEAIR E 2T 5 T DR > TWD, SBNA &KL, VCE VET 710 s' 5 L L
B VCEDL=w b1 —4DETEHEEND,

VCE OFFHI0LL Ed b, RERHOEHZEINCES &, JGE 4. 8% 6. B 5.
=i 11, fRMEAE 3. AX 17, T4 6, VX% 5, LOTE 467> T3, LT,
Z< DO VCERBE, 1NFAELRFETHEET S ISWMAENTWD, —DD¥ERHNE, HED
2=y Mg, 13=y MRHERR 1 2HEE T %, 2=y b1 eazy b 213HM
A=y FELTHEETESZMN, 2=y F3ba=y M4 EATEG L TEELEZTNEES
B 2=y R3Oy MIGER, PRTORKAFEICRET %,

VCE ZE§9 %icid. WFEHRFIH (English. English Language. Literature, English as a
Second Language 7% &) 5 32=w MU EZE T L, RiKI6=w F2ET I 208N 5,

4.2, VCEDFH@Y AT L

VCE DOFHffiic 13 £ 9", Satisfactory (S &548) & Non satisfactory (N @ &) D 2 FEk
MNHO, PROPETEDY X S SHYBHEND 50 CHFE U TiHili % X 7123 > THIWT
%,

aZw k3, 41DV TiE, S/INFHMEICINA T, ZORHBEIC DWW T T ORI AN A 37
Th5 % 51, General Achievement Test (GAT) OFERE GO TRAIAT TFHMIT NS, 28
TDFHMiE School-assessed Coursework (SAC) & School-assessed Task (SAT) o 2 f@fEAH
Ho., SAT FFEM2 E 7T DOOREDA T, LOTE & 5T & A LEDOREN SAC OffiRZ &
CICFHMIE N %, YEEEBROFHNIZ, &8I A+ A5 E & UG (ungraded : FFliZz L) TH
HRICEIW SN D, D T, SAC & VCAA I X % O3 - Frdidbizfha LT, 2o
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Hozxa7hEHENS, TORA7IE5050M T, ZRZ2BIE L TV 2 thoA5E & OFENEE
flilcEINTOF 5N 5,

ORI X a7 i:F O%ED ENTER (Equivalent National Tertiary Entrance Rank) A 3
7 OREMIIHbN S, ENTER &, VCE O TRHCHFE LZITELS C &N TE, K¥. TAFE
HFOBEHEMBICICHT BROBZICHDONEEDTH S, RO X713 VCAA WD
%Dt L, ENTER OFid. VTAC (The Victorian Tertiary Admissions Centre) 79,

ENTER OFFEOM /713 2 B2 A, 92 DEHED ENTER O#a% (ENTER aggregate)
MR EN %, ENTER OfEUd, ®KFERFH (English. English Language. Literature,
English as a Second Language) ® 95 5 —HRWRHOX a7 &, ZORELAND L3 DD
ENTER &, ZhlA0E5ic 12D (5 LH55HE) O ENTER OBEDI0% 2 NE 9
T THHENS, ENTER OREUIIFER O NS RERIGEE TICOMT 20, Thzd 5
It DEGE & DFEIFHE T 0 2 599.95DIFIC 5 % K S I LIEE N5,

ENTER O R 27139 NTOERNC b7z > THEFEZ L THRE S N, TOERT N TOER
[ OFHtiZ IR LT, A EDN RV K S ICRETE NS, DR LOTE OB EED 72
IZ. LOTE BIEFICZD DR (R—FARA U b)) DNEAENS,

4.3. VCEDQOLOTEHBEDIRIKLFE

VCE D90LL EoR EE. 35, ¥g, B, =i RIEEE. A L¥ EVX %
LOTE ® 9 DORFIcnhN TV 5H, LOTE OREMEEU EE EH T3

SEEAM LR TOA Y 28 2 —FEDORTH 5, VCE O LOTE HEE. 1) ZOH
BAKUE, 2) 0T LOZEDOOOHIE LER, 3) EENOEBESIRR, L0 354
KR T, ~EOBREBTTVBEEVZ 1255, MR ZERULHMIY AT L, HE
BHRHE, BEOEREDHEN S, VCE © LOTE B HOBEBENENE/KELZFE>TVBE T &
MalbN 3,

VCE @ LOTE I3 % il « @ i TR X E (3, Victorian School of Languages (VSL)
DIFETH %, TOINLONEFEFZRZIC X > T, EfREGEIE L2 VCE © LOTE AMEEET
Z2FRICTTRVBETE, WP EITEBERE T VCE 2S5 &N TE S,

VCE @ LOTE & H &, &ED LOTE 2E 08T 2@ o T3 &0 5 fEfi Mo
LOTE {HSHEN S H > Tz, ZOHHE LT ENTER ZH 3 3B LOTE OJ@EH IS
BT BHEVS VAT LD, ERED LOTE #E OFEMNFICE> T2 VI ERTH S, Ht
ERENMFELEEEY, 33227 —S#EL LTLOTE DSHEEE> TV AAEREICE > T,
VCE @ LOTE s OB 2 IEF I NNERE &5 5%,

LA LMICE AR, ZOSBOERZEERVERD LOTE ZE Z{EET %2 2 Licid Dk
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MWHEV. EHHICEEA BTN D SN, ZEEHZEIRRE LG L CAIEH M, Ht

EREAENCRER T N12ER % b KibRFaRaGHA. B ERRNE RZ R R VAR BN,
FolONEFEE L TEOFHEZMEL CTEE L, BEI2CLZ2EL TV DRSS
T ETRE,

FEOMEME LT, LOTEZE RO TH AN SHEMERMICH 5, Mz, €7 ) 7Mic
BWTLOTE 7075 LR MHd 22ROt ZH % & 1999FICFIER L 7299% & \» 5 T
. 20054EIC1394.2% % TEBAATV 3, Fie. HEKHICH VT LOTE 7045 L2E
B9 2 EREDRNE54.2% (1999) 7 551.0% (2005) 1CHD . HHZ 1044 DBIEEICE > T,
Z 0 6EDRIZA0% i TV, Wa— L% ADIE, VCE T LOTE Z ks L T3 84 24
EOBTH Y, 19994 & VCE LOTE ORI 6 4FRIT, 6 %05 8 %E THML TS
(DE&T, 2006). L2 LESHFAHOBREICEENTVEAL ATV TIcBVT, EiED
LOTE %% 0 #1&75%950% ., VOE BUHE10% 58 & 1 5 Biilid, RLTAZ L EWS fRIES
F R,

LiFWVWAR, B MU TMDREZREOAROP T, /87 4+ —< 2 A5l - S50 s R R L
ZHMEFHE 2 AN ah 5 LOTE O#itE%x X % filfE % VCE OfIcHAAATZ T Lid, Y E

EYEEEL LTEHHMETE S5 5,

5. ELEEROLOTEZOY S A

5.1. XIVKILY « 53—« A=V

ANWRNW Y « 53—« 27 —)VIF1858FRIN D HEEBZROMNDFEK TH S, AIVR
WY ORFROHTREAFDOE WO DT, HED/ST VY v 7 X7 —)IbDXIIC,
HETEEMHET % &, 9005E RV 72 IO A EEHi#E & LTRERT %, A—A V7D
EHPZ L ODBIAREEHRTE ARV Y « TI<—« AT7—)Vid, ZOMICEEEL BRETT
T 2 NN HEEL TV B, EZOHEFERBE LT TV AN, SEEARLIEF v 23R,
THEEDSI2EEDOERNE > TV EHFRTH S, ARV OHLEDS T L TI0HE
DIGATICH O . KERNRICHEE L RSN REREICHEN TV S,

- LOTE 7045 L

THEAEL SFEAE. PEFE 7T UAGE. ST VEORMNE 2DOBNTZENTE S, K
MENIEATEEINTEST, THEDN 1T A7)V ER>TVWT, D5 B0 4 HETHE
ROFEND D, FUEEEDD DHMEE. SHEENSHEREORFEIZ 1 FFEICAD. JEEOR
¥reWMBT bbb, IFEAENSIFEER, HEEEE | SENMMEERT. RIK 3 AREE
THTLITE>TWVD, BINTEZ5EEE, hEE (tsGh. 75 A, 7 VB, R
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A Vil HAFEDSDTH S,

c JIGAY AR
WEEOEEIZ, 1 75 ARK0NNES LS5 7 A0 %175, BIEEN2IANICED
L. FOBRBETTSAENEILIIANZ SAEI0NT 5 AIIKHT %,

- B L IRET

SENE. OEAOHERE, HELEOAAE, 9FEEDT TV RABORFELERF U, EHED
RIEAETH B U5E & O SFEMNIHEE R FEDE W 2 EHRA REENH 5D, HEBRAEHA %S
HFMFCEE L, 720DV Z DO SBTRERED TV Iz, EMBROBEDERAOERIE, %
I BEaz2Ms a2l TOMMBHPERFECHAFREID L, 77 Y AGEORETHE T
Ho e, SEOFHTIE, JEEZM S GmE oz,
ERCIEII 2= AT 1« TENEFBEEEORNZ L ATOS XS ICBDbNEMN, G
FELHVEN TV, HERETIE, XFeH:HIMBICE  ORZEP L, HARGE CIEUE
LSBT0, Eiey 7IVAGETR, T4 77— ayoMEe ) v M Efio R
Fv 77V —DOMEMER E 2> T,

- ICT I

ANVKNV Y « TIx— A7 —=)ViE, ICTHEICFIC 2 AN TED, NEEAE TLH
HENTW3, FRCHEREABEDO D L VI RTE BV, Rk Ta Y ¥ a—2—0ffif]
EHEL TE O, SEEUEORERIIC /) — SV 3 VO EEE DT TV 5, SEIOER
ST, 7TV RFEORE BT, BEROMATBY 2V M EFERT BRIy Ea—
Z—MMEDN Tz,

Zo7TaYry ME, FEDNBEEEM S TRIEOHNZ T 5V AFETITI2 6D THh o, &
b, ERTEY O —RTELYA 7Y T MO T+ P A=) —=3 %, FUX
WHAS TS EEBEZRERG, FL—yaryaEiNi<, adzs s FEEREE TV,

ZOMl, IRTOERTY 2T R=IUNHD, AV FF%xy b2l U THAGHRERZBC
o TWa,

- R

HEUIERINT,00058 RV E BHEAC L b B0, 7 VT RBROEERIFHITA R, EEA
ENT—my SROAADFHTH B, Fhicbrz—HREAL TSN E B L, TO¥E
DEFEDOIEREEZE ORI RE DI TIDHBZ S, 1 DHIE, BlOMETH 2, B
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DT a—NUE LR TIERTE 2 ABIcZ>THllLWY, BRob0)—yTthsI—ay
NOEEEZLTHRLVIE EOMATH S, 2 DHIE. 12FLEDRRKICH S VCE TR—F X
RAYVEDBEEZBMCHZZNETH S, 3DHIE, SRBICHNT 2BEA, DX DA 558
HUTWE WS ETH S,

i

- HE

TRCOEENREEEED TSI WETh o7z, RAVEER 75 AR, WEEE. HARGE
I, RIGEEEED T VA XY e LT, BEOHTHEDEFEOFH I Z L TWV5, BREHASE
EELGEE LR Ta TS LB D HAEO T VAR Vb & BRHEKZEO RKEERAEMES LT
Wiz,

/

5.2. M) ZF4— 35— R7—1Ib

FUZT = FIx—« A7 —)VIF1902F A D KEEEHAHE ROV DB FRTH %,
A=A LTV 7 2ET B L5 BRYEE, BUAR, FER, RE. AR—VEFL Sz
LTW5%, SHEELUIEF vy 282, AVR)VyOfLENSERIC T FniE f7o/zb?
Cd B, AR Y OEEEEF 2 —ICfE#T 5, Fa2—0OF ¥ 2/ RITF IFEN S 124
EETOEENEALT NS,

« LOTE 7a %' L
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Structuring a text: culture and pedagogy

in the textbook writing process

Thomas Hardy

Abstract

Textbook writers employ a range of structures when writing. In this article the writer
documents and explores his experiences as a member of a team engaged in writing a junior
high English textbook series and the pedagogical, theoretical, and cultural issues he and the
other writers on the team encounter in the writing process.

The writer outlines the importance of structure in the writing process and its centrality
to the conception and construction of a textbook. The writer notes research methods used
and some of the theoretical and practical issues involved in this research project. The writer
discusses some institutional issues shaping the textbook writing process in Japan, including
the requirements of MEXT and the needs of Japanese teachers of English. The writer
outlines a selection of the structures considered by the writers in this study as they shape the
textbook overall (syllabus design) and at the lesson level (methodology). The writer closes
with observations on the ways cultural matters and expectations shape the possible and the

impossible when structuring a textbook.

Keywords

textbook, structure, Japan, English as a foreign language, writing

Introduction

Too often the structure underlying a textbook is taken for granted by teachers and writers. It
is assumed to simply exist, to naturally spring from the material. The experience of being part
of a team writing English textbooks for Japanese junior high school students suggests
differently; that structure, in at least one case to be examined, is negotiated among writers,

as they deal with the competing claims of various audiences to create a text that is both
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pedagogically sound and commercially viable.

The paper starts by briefly noting the nature, place and importance of structure in writing
textbooks. It then addresses the constraints shaping the structure of a textbook, the structures
the writers and editors considered, and the overall structures they finally selected for an

English-as-a-foreign-language textbook for Japanese junior high school students.

Concepts and research methods
The key concept of this paper is the term “structure”. By structure is meant the vision
informing the textbook. Strunk, White & Kalman (2005, p.101) express the importance of

structure or design in general terms:

Before beginning to compose something, gauge the nature and extent of the enterprise
and work from a suitable design. Design informs even the simplest structure, whether
of brick and steel or of prose. You raise a pup tent from one sort of vision, a cathedral

from another.

In language teaching and language textbook construction, “structure”, in the sense noted
above, is a part of the processes of curriculum development. In one formulation (Nunan,
2003, p.5), curriculum consists of three main parts: syllabus design, methodology, and
evaluation. Of the three, syllabus design and methodology, the areas most concerned with
issues of structure, are addressed below.

The main focus of syllabus design is on content and the questions related to content. What
content should we teach? In what order should we teach it? What justifications do we have
for selecting this content and order? How shall we structure the overall course? Syllabus
design can provide a rational answer to these questions of overall structure.

The main focus of methodology is slightly different from syllabus design. Methodology
focuses on classroom techniques and procedures. The questions here are which exercises,
tasks, and activities should we use in the classroom? How should we sequence and integrate
these? Again, the answers to these questions all involve structure, order, and method, but are
limited to specific lessons.

This paper focuses on discussions among a team of junior high school textbook writers
related to the over-all structure of the textbook — syllabus design and related issues. A

review and analysis of discussions related to the structure of individual lessons and classes —
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methodological issues — are reserved for a future paper.

Research methods

The primary research method used in this paper is participation observation. The paper
relies on the close ethnographic observations and experiences of a participant / writer,
who has been closely involved with the construction of junior high school and high school
textbooks for at least the last ten years.

Ethnographic research was initially used in anthropological studies of small-scale societies.
Recently, the method has been used in ethnographic studies in business (Bestor, 2004;
Rabinow, 1999) and education (LeTendre, 2000; Zao & Trueba, 2002), a combination similar
to that of the present exercise: the writing and publication of an English junior high school
textbook.

The majority of observations took place during meetings of the core writers (hombu'in).
They constitute five people among the 33 listed as writers and contributors on the credits
page (Takahashi et al, 2006). The editorial staff also made suggestions, most having to do
with commercial concerns and the process of getting a textbook approved by the Ministry
of Education. During these meetings the observer / writer participated in discussions, made
suggestions, offered alternatives, and in general participated fully in the process. At the
same time, he maintained a critical distance and observed the ways the participants acted,

interacted, and reacted.

Structuring a textbook: constraints
Two main constraints concerning the textbook’s structure emerged from the directed
discussions among the writers and editors: first, the requirements of MEXT; second, the

pedagogical constraints of Japanese junior high school classrooms.

Ministerial requirements

The Ministry of Education, Culture, and Technology (MEXT) has a set of requirements
laid out in the Course of Study (MEXT, 2003a). The requirements as published are complex,
detailed, and, based on the comments of writers and editors, more than occasionally opaque.
These requirements form a constant background to the writers” and editors” discussions
concerning the structure of the textbook and are referred to regularly by the participants. Of

the many items, two arose most frequently in discussions concerning the topic of this paper:
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grammar, and content.

The Course of Study lists a set of grammatical structures that must be included. These
grammatical structures are required, but MEXT offers no guidance as to order or means of
presenting them. The Course of Study and the MEXT (2003b) Outline of ‘lextbook Policy
also offer general guidelines for content and approaches to content: be positive; be value-free;

be proud of home, family, and country.

Pedagogical constraints
Japanese junior high school teachers have requirements which must be built into the

structure of any successful textbook. In discussions, the writers and editors noted the

following major points about Japanese junior high school teachers:

1. They are trained in grammar-translation and /or audio lingual methods: learn the rules,
or make the rules habitual, and fluency will come. Current English as a Foreign Language
(EFL) theories suggest that these two methods are, in many ways, counter-productive if
the goal is communicative competence. Richard & Rodgers (2001) review current language
acquisition theory and MEXT (2003a) describes the place of communicative competence
in Japanese EFL teaching. However, these teaching habits are very hard to break and have
significant cultural components (Kurihara & Saminy, 2007) that further reinforce them.

2. They have had training in communicative language teaching (CLT), but the training
is limited. In fact, from conversations with practicing teachers, it appears that CLT is
almost identical in most of their experiences to audio-lingual teaching. Teachers appear
comfortable with this very limited sense of CLT: it is what they expect from textbooks, and
what they are best equipped to teach (Sato, 2002).

3. They have very little time for preparation. Their workloads and responsibilities are
extraordinary: classes, homeroom, PTA, cleaning, and whatever else the local politicians
and administrators at the board of education want and can impose (LeTendre 2000).
Textbooks and associated materials must be usable with little extra preparation required on
the part of the teacher.

4. They work within a teach-to-test culture. Students, teachers, schools, and school districts
are frequently judged in relationship to their performance on various standardized tests and
their students’ rate of acceptance to competitive higher schools. These scores determine
the success of teachers, schools, and the students the schools attract.

5. Their English competence is fragile; many are perceived as fully competent but lack
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confidence in their English, particularly in speaking English. For textbook writers, this
means constructing texts that are fully supportive and ask questions and provide answers
that are singular, unambiguous, and unexceptional (Higgins, 2003). Textbooks that offer
support — in familiarity of structure, in ease of use, and in supplementary materials — are

necessary.

Structuring a textbook: approaches and responses

Within these constraints, the writers and editors discussed a number of different
approaches to use in structuring the textbook series as a whole. The process of the discussions
and decision-making were rarely focused or neat. In many ways, these activities resembled
an extended dialog, with ideas raised, considered, tabled, and then raised again in following
meetings. The process sometimes extended over months. Similarly, responses to and decisions
concerning structures were rarely explicit, except for the final decision to go with some
approach. An analysis of the decision-making processes would be extremely interesting, but
lies beyond the scope of this descriptive paper.

Many structures, such as The Silent Way, and Suggestopedia, were briefly mentioned
and as quickly dropped. This paper focuses on three sets of structures and approaches that
received extended discussion in meetings. One set of structures deals with the textbook series’
audiences. Another set centers on structures that use language-based concepts. The last set
focuses on content- and narrative-based structures. The structure’s approach, its applicability
to the perceived context, and the writers’ responses to each of these three sets are considered

in turn.

Audience-based structures

A long series of discussions centered on the audiences of the textbook — MEXT, politicians,
special interest groups concerned with content-based materials, boards of education,
principals, teachers, parents of students, and students. Among these, most discussions
centered on three: students, teachers, and MEXT.

Regarding students, one set of discussions focused on their likely existing knowledge of
English. Due to changes in educational policy, some students will be taking junior high school
English after having learned English in elementary school. Other students will not. With
student background no longer reasonably uniform, new issues concerning text structures are

emerging regarding junior high school language learners in Japan and the writers struggled
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with these issues.

A second set of discussions focused on students’ likely uses of English. In response to
perceived needs, some of the writers wished to place the textbook series in a country where
English was a native language such as Australia, Great Britain, or the United States. For
examples, these writers drew on European Union textbooks set in the country of the target
language (Italy for Italian, France for French, etc.). Other writers wanted to place the
textbook in Japan. They argued that Japanese students would be most likely to use English in
Japan talking with non-Japanese speaking foreigners about aspects of life in Japan.

A third structure the writers considered was to organize the series around the globalization
of English as native, second, and foreign languages as a way to involve students. In
discussions, this slowly grew to a consideration of the use of English in inner, outer, and
expanding circles of linguistic influence (Crystal, 1997; Kachru, 1989; Yamanaka, 2006).

Discussions concerning the audiences comprised of teachers and MEXT are noted in the
preceding section on constraints. Writers and editors were constantly aware of the needs and
interests of these two audiences, and in some cases more sensitive to them than to the needs
of the ultimate audience, students.

Two major responses emerged from discussions of the audience-centered structures. It
was decided first to place the textbook series in Japan. This decision was based in part on
focused discussions with and questionnaires from teachers using the current version of the
textbook. In these, a general preference for the familiar was voiced. The desire of MEXT to
encourage the development of social responsibility and a positive national identity was also a
factor. The decision was also motivated by a desire to contribute to the construction of a more
international and multi-cultural Japan.

The second response was to structure the book around the notion of circles of English. An
attempt was made to offer materials taken more or less equally from each of the three circles
of English — inner, outer, and expanding — which correspond generally to situations in which
English is a first, second, and foreign language. There was a general sense that each of the
books in the textbook series should include at least one lesson preferably two, based on the
experiences of language users in each of the circles. Structuring the text this way, the writers
felt, would be particularly useful for teachers in Japan, who can take advantage of their non-

native speaker status and develop it as an educational resource (Seidlhofer, 1991).
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Language-based structures

The writers considered a number of language-centered structures, including functions —
doing something in the target language (such as greeting, saying good bye, asking for help,
and expressing an opinion) and notions — categories of language expressing dimensions of
thought and meaning (such as time, space, classification, categories). A lexical structure, as
suggested by Willis (1990) and Lewis (1993), was also discussed. However, the dominant
language-based structure considered was grammar. During discussions, the writers often
returned to grammar and the ways grammar could be presented in a logical way to take
learners from simple to the more complex forms.

Ultimately, a structure based on grammar was adapted, moving from easier to more complex
forms, since it most directly met the demands of MEXT and the expectations of teachers.
This decision led to further discussions on what order to place the grammatical forms, and
it was discovered that, as Ellis (1994) notes, the ordering of grammar forms is far from self-
evident. Eventually the ordering of grammar structures from previous editions was retained,
though with some minor modifications.

Notions and functions were used, only as special one- or two-page supplements to be used
as needed. Notional sections dealt with materials such as cardinal and ordinal numbers,
and colors. Functional supplementary conversations were written, based on situations and

functions such as asking the way, giving directions, and inviting.

Content-based structures

Four major content and narrative structures were considered. One dealt with constructing
a narrative around the rituals and activities of the school year — entrance ceremonies, public
holidays, vacations, and such. Another content-based narrative structure was to shape the
lessons around the temporal and functional requirements of travel, such as obtaining a
passport, using an airport, making host family introductions, and traveling around in a foreign
country.

There was also discussion of a design structured around story lines. Recurring characters
would change and grow over the course of each school year and the three years of the
textbook series. Finally, the writers discussed the possibility of structuring the text cognitively,
with materials moving over the course of three years, from topics closest to the personal lives
and knowledge of students to increasingly distant and abstract levels.

Among the content-based structures, one based on cognitive development was chosen. The
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first book dealt with issues concerning students” immediate life (family, friends, and school
life); the second with issues of community and the place of students within it; and the third
with wider social matters, including the world, the environment, war and peace, and abstract

concepts such as courage.

Conclusions

Structure is the backbone on which successful language textbooks are built. A well thought-
out structure reassures learners and teachers that they are in the hands of a writer who knows
where the textbook is going. Further, structure provides the comfort of form and control
for learners who are encountering unfamiliar sounds, lexical items, grammar patterns, and
cultural expectations.

Given the ministerial and pedagogical constraints and expectations, the writers and editorial
staff decided that each the three major forms of structure they considered — audience-based,
language-based, and content-based — would shape the overall structure of the textbook. They
recognized that these simultaneous structures would occasionally be in conflict and that such
conflicts could be resolved later during the writing process.

Two additional topics for further research are immediately apparent. One concerns
the shape and structure of individual lessons, classroom methodology in Nunan’s (2003)
formulation. Extensive discussions were held on these matters, encompassing both the
pedagogical layout of lessons and the importance of having a narrative or conceptual arc
within each lesson. Another topic for further research is the composition and relative power,
in the eyes of the writers and editors, of each of the audiences of the text. The details of
these discussions, the decisions reached, and rationales given are matters for other paper.
Finally, a detailed description and analysis of the decision-making process would be a valuable
contribution to our understanding of the impact of culture on the construction of language-
learning materials.

For material writers and teachers, two basic points have emerged. The first is the
importance of structure, in general, in composition process of textbooks. Knowing this
writers and teachers can make better use of materials. The second is the need for writers and
teachers to be open to the wide range of designs available and to consider each in terms of its
appeal to the various audiences of the textbook. With these considerations in mind, writing
and using, even something as circumscribed as a MEXT approved text for junior high school

English students, can become an intellectually challenging and rewarding experience.

220



Structuring a text: culture and pedagogy in the textbook writing process

References cited

Bestor, T.C. (2004). Tsukiji: the fish market at the center of the world. Berkeley, CA: University of
California Press.

Crystal, D. (1997). English as a global language. Cambridge: Cambridge University Press.

Ellis, R. (1994). The study of second language acquisition. Oxford: Oxford University Press.

Higgins, C. (2003). “Ownership” of English in the outer circle: an alternative to the NS-NNS dichotomy.
TESOL Quarterly, 37 (4), 25-50.

Kachru, D. (1989). Teaching world Englishes. Cross Currents 16 (1), 15-21.

Kurihara Y. & Saminy K.K. (2007). The impact of US teacher training program on teaching beliefs and
practices: a case study of secondary school level Japanese teachers of English. JALT Journal (29),
99-122.

LeTendre, G.K. (2000). Learning to be adolescent: growing up in US and Japanese middle schools. New
Haven: Yale University Press.

Lewis, M. (ed.) (1993). The lexical approach. London: Language Teaching Publications.

MEXT (Ministry of Education, Culture, Sports, Science, and Technology). (2003a, March). The
course of study for foreign languages. Retrieved 2007 June 13, from http://www.mext.go.jp/english/
shotou/030301.htm.

MEXT (Ministry of Education, Culture, Sports, Science, and Technology). (2003b, May). Kyokasho seido
no gaiyou [The outline of textbook policy]. Retrieved 2007 May 8 from http://mext.go.jp/a_menu/
shotou/kyoukasho/gaiyou/04060901/0001.htm.

Nunan, D. (Ed.). (2003). Practical English language teaching. New York, NY: McGraw-Hill.

Rabinow, P. (1999). French DNA: trouble in purgatory. Chicago, Il: University of Chicago Press.

Richard, J.C. and Rodgers, T.S. (2001). Approaches and methods in language teaching, 2nd ed.
Cambridge: Cambridge University Press.

Sato, K. (2002). Practical understandings of communicative language teaching and teacher development.
In S. Savignon (Ed.), Interpreting communicative language teaching: contexts and concerns in
teacher education (Pp. 41-81). New Haven, CT: Yale University Press.

Seidlhofer, (1991). Double standards: teacher education in the expanding circle. World Englishes, 18,
223-245.

Strunk, W. Jr., White, E.B. & Kalman, M. (2005). The elements of style, illustrated. London: Penguin.

Takahashi, S. et al. (2006). New Crown, (New Edition) English Series 1, 2, 3. Tokyo: Sanseido.

Willis, J.D. (1990). The lexical syllabus. London: Collins COBUILD.

Yamanaka, N. (2006). An evaluation of English textbooks in Japan from the viewpoint of nations in the
inner, outer, and expanding circles. JALT Journal 28 (1), 57-76.

Zao Y. & Trueba, E.T. (Eds.) (2002). Ethnography and Schools: Qualitative Approaches to the Study of
Education. Lanham, MD: Rowman and Littlefield.

221






B
=

B
/NS
+ i
A
E %

FYR -

HEERBN

BEIERIRE W
BEMESIRE SO
BEMERIRE SR T

BEERAN
HAGE - HASULAE & > 2 —SiEashn

BEERIR Y
SR KB BORTETRERAT

BEESR @ Gt

BEMESRA @ A

BEMESRA @ A

BEMESR MR - mEE BGh
BEMESRA @ A
BEMERA T A A

BRI
SO - A - BT

BEMERINR Y BRI R

223



FRR19FE FhMEER

s
i
EWH-

A ORER

S Z NI
BeRE—ER

2E T

BAHR Gk

PR A

A

W

EE

A M

TAVY, ATV W.
fals  FEF

B —=

A BHE

A B

A B
R=)NFryb ALV
GINTIR B S

ER K5

BH e

KAR BUE
F7V v, aN—k B.
R REESET

TETF 0

g A

[

ol

Lo 2R
FERT sk
HH KT
IR BT
SH— HiE
#* i
A BERZH
Bk 2250
ma BT
ER O OE
g st
HARE - HAXEHEE Y % —
Nm o F
AR Y
FE AT
BA MR
FE =
Bt v 2 —
atE e
KEJI EEEF

T 225

4y e &
PANESEiE

FRIVEE FITUREESS

SCEER AR ORER
Ml AT
SRV 3]
(AVR -5
FAE B —=
o E KRR BB
RVEA S [ d
e
HH KT
N B
& 3

[
T 2AES

e o R D
=2 F (RER)
HNEREAENII Y 2 —
g
AR AR
fH Rk MR
bR B
(2

FRR20%E 3 H31H #f7

RN I
R
% 17

BHIER SMERRAENIE 455

HIREH HERERIAT
BEERIPRINE BB v 2 —
TR = 2 -15-45

EFE  03-5427-1601




