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Using the Music of English Creatively

in the ESL Classroom

Jerome Young"

Abstract

In this paper it is argued that the inherent musical nature of the English language lends
itself to intriguing classroom activities which, when implemented, can help English as a Second
Language learners acquire a sense of the natural intonation and rhythm of English. The
underlying logic of a person’s first language can have a profound effect on how that person
speaks English as a second language, especially when the two languages have dramatically
different rhythmical logics, as Japanese and English do. English language education in Japan
tends to emphasize grammar and translation, with the intention of helping students pass
standardized written exams, and does little to help students learn to speak in English. This
situation can be ameliorated, it is argued, by getting students actively and creatively involved
in the music of English. During the autumn term of 2008, we conducted an experimental
class at Keio University with the goal of getting students engaged in creative activities, some
physical (singing), some cerebral (poetry writing), some a little of both (song writing), in order

to strengthen their communicative sense of the natural rhythm of spoken English.

Introduction

Using music and song to teach language is something every parent has used to teach their
children their first language. For this reason, it is only natural that teachers of English have
been experimenting with ways to incorporate music and song into the English language
classroom. Carolyn Graham’s work with Jazz Chants® paved the way for the singing of
songs as an aid to learning the natural rhythm and intonation of spoken English. Her work
has been groundbreaking in the sense that she used songs/chants in a methodical way to
reinforce specific linguistic lessons, whether it is giving students practice with grammatical

patterns, vocabulary, or idioms. The reason her work has been as successful as it has been



is because of the simple fact that English is a very rhythmical language and lends itself to
song. Moreover, as music resonates with people, in a general psychological way, students
studying English as a second language tend to find working with songs an enjoyable way to
learn to speak English naturally. More and more English educators recognize this and have
been developing ways in which to use song in the English language classroom, from student
textbooks” to resource books for teachers” to serious linguistic analysis of the governing
dynamics of intonation and rhythm in English.”” Overall, this trend is a good one, especially
in the case of English education in Japan. Japanese students of English receive an extensive
English language education but it is one that needs to make more of an effort at enabling
students to spend time actively developing their sense of the natural intonation and rhythm of
English. Incorporating music into English language education is the obvious way to achieve
a more balanced pedagogy. The end result of using song in the English language classroom
would be giving students a greater sense of achievement and confidence in their ability to
speak English.

One of the great advantages of learning English intonation and pronunciation patterns
through song is the simple fact that music itself, on a psychological level, is enjoyable. In
fact, in the student surveys, the overwhelming majority of students affirmed that music was
important in their lives, confirming Nietzsche’s pronouncement that “without music life would
be a mistake.”® Students may be bashful about their voices, about singing in front of others,
but song is an easy way to reinforce important linguistic lessons in English, as Graham’s
Jazz chants so ably demonstrate. One need not work with Jazz Chants only, however.
Because of its rhythmical nature, virtually any English text would work (though, for aesthetic
reasons, popular songs or poetry would, of course, be better choices). As the ancient Greek
philosopher Aristotle once said, “to learn gives the liveliest pleasure, not only to philosophers,
but to all in general,”” so combining learning English with music has distinct advantages in
making the language learning experience more memorable, and the language lessons learned
more phonetically and rhythmically accurate to the native ear.

Without doubt, English language education for non-native speakers presents many
challenges to educators. In the Japanese educational system, students typically receive eight
years of English education. Most students have had at least six years of English education
starting from junior-high (not more than 1,000 hours at the outside) plus two years more
if they go to college. Despite the number of years devoted to foreign language study,

students are often uncomfortable, or even unable, to speak in English, with confidence or
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otherwise. The main reason for this, it seems, is that classroom activities revolve around
rote memorization of vocabulary and grammar, and translation from English into Japanese,
and vice versa. The rationale for this pedagogical approach is simply to prepare students to
take standardized English tests and get good test scores. Therefore, they study for college
admission tests, which are designed to test whether the test-taker knows a lot about English
and can translate it, with the tragicomic result that they “know about” English but don't have
a good command of spoken English.

In the Japanese context, students receive very little opportunity to speak the language, and
lack confidence in social situations in which English is spoken. The result of all these years
of English education is, therefore, stilted spoken English. This is not the fault of the Japanese
students of English because they are merely following what Steven Pinker described as their

language “instinct.” As he stated:

Language is a complex, specialized skill, which develops in the child spontaneously,
without conscious effort or formal instruction, is deployed without awareness of its
underlying logic, is qualitatively the same in every individual, and is distinct from more

general abilities to process information or behave intelligently.”

Besides the obvious differences between English and Japanese (e.g. Kanji vs. an alphabet),
there is an underlying logic that differentiates how each language is spoken. While Japanese
is a syllable-timed language, English is a stressed-timed language. The consequences of this
difference are enormous, and understanding the difference helps to understand why, after
so many years of formal training (a training largely lacking opportunities to speak English),
Japanese students tend to speak English in an unnatural way: they are merely speaking
English in a way that is instinctive to them, using syllables rather than stress to time their
speech. Once students begin to understand this fundamental rhythmical difference, and
study accordingly, they are well on their way to becoming fluent speakers of English.

Despite an extensive English language education, by the time Japanese students enter
university, many have low self-esteem in terms of speaking English. There are, admittedly,
many ways in which to instill a sense of confidence in students. One way is getting them to
use their knowledge of English in an active, i.e. creative, way. Why is creativity important?
Creativity gives students more freedom to express themselves and their self-worth, and this,

ultimately, makes the learning of English a memorable experience. Because songs, poems,



and melodies are naturally memorable —they get “stuck in our heads”—active practice,
working on the intonation, rhythm and phonetics of a text leads to a natural fluency in
language use. As Rousseau cautioned, “extreme attention” can have a very detrimental effect

”? When students

on students’ ability to learn so that “they will scarcely open their mouths.
enjoy the learning experience, on the other hand, and are not put under too much pressure
to “open their mouths”, the lessons learned have more resilience over time. As one student
wrote in a survey, “studying the music of English is not stressful for me.” In the Japanese
English language context this is important because students experience a lot of pressure to do
well on standardized tests. By using the music of English in the classroom, students become
more playful and relaxed, and, though not quantifiable, acquire a deeper sense of confidence
in their language ability, in their creativity, and in their own sense of self-worth—all worthy
pedagogical goals befitting a university education.

During the fall semester of 2008, we convened an experimental four-week course, part of
the Action-Oriented-Pluri-lingualism program at Keio University, aimed at tapping into both
students’ knowledge of English and their own inherent creativity. Even though each lesson
challenged students to be creative with English, the atmosphere of the classroom was relaxed.
Borrowing an insight from Carolyn Graham, we used music as a way to show the students
the natural rhythm of spoken English. This was also the spark to get the students thinking
creatively in English, through the writing of lyrics and poetry. The course was physically
intense because students were obliged to use their hands and feet through many of the
lessons. The course was also challenging intellectually because they were assigned difficult
writing tasks. A course questionnaire, however, showed that the students found the lessons
rewarding, and that, from the viewpoint of language learning, they felt the lessons improved

their sense of the natural rhythm, pronunciation, and intonation of spoken English.

Finding the Beat

A recent scientific study argued that “beat induction” (i.e. the ability to follow a beat) is
“active at birth, not learned.”'” As beat induction is an instinctual ability, showing students
that spoken English has its own natural rhythm, one different from spoken Japanese, is easy
to demonstrate. Students can hear the difference readily. However, getting them to acquire
the “natural rhythm” of English can be hindered by the “natural rhythm” of the students’ first
language. For this reason, extensive practice is necessary: using music is an effective way to

do this. This lesson was based on an insight by Carolyn Graham who pioneered the use of
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Jazz. Chants at the American Language Institute at New York University. She recognized the
connection between Jazz music and spoken English, and developed a unique and innovative
approach to help language learners develop natural sounding English. What she realized
is that a Jazz song has a rhythm and tempo that conveys emotions; likewise, English has its
own rhythm and tempo, its own “beat”; that conveys emotions and intent. The beauty of her
approach is the recognition that music enables students to tap into the natural rhythm of
English. Through Jazz Chants, Graham developed a pedagogically useful method for getting
students speaking natural sounding English in the classroom environment. The practicing of
songs is an intense physical activity involving the vocalization of words, phrases, and melodies,
and the stomping or clapping out of the beat. After an intense session, it was not uncommon
for a student to approach me, with a smile, and say “I'm tired!”

A useful way to begin getting Japanese students vocalizing English is to explain fundamental
linguistic difference between Japanese and English. We began by explaining the underlying
logical differences between spoken English and Japanese, that is, that English is a stress-
timed language, while Japanese is a syllable-timed language, and explained the consequences
of confusing these two underlying linguistic logics. Although linguists are very much aware
of this distinction, Japanese students of English are, surprisingly, usually unaware of it.
Becoming aware that there is a fundamental difference between how these two languages
are spoken is immensely valuable in getting the students to speak a natural English. While
spoken English intonation follows an “up and down” pattern, with recurring stresses, or “beats”,
spoken Japanese intonation, on the other hand, tends to be flat, with an emphasis on syllable
alignment. Therefore, for Japanese speakers of English as a second language, being aware of
this difference makes all the difference in the world between speaking a natural or unnatural
sounding English. We used a graph of an EKG (electrocardiogram) machine to demonstrate

the difference between what we called “Living English™ as opposed to “Dead English”.
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The point of this graph was to show students, in a visually interesting way, how using the
underlying logic of spoken English produces one pattern, while using the underlying logic of
spoken Japanese to speak English produces another pattern. Native English speakers expect,
albeit unconsciously, a “living” English intonation and rhythm pattern when speaking with

others in English."”

When Japanese English speakers use the underlying logic of spoken
Japanese in their English conversations, it produces an intonation and rhythm pattern that
strikes the native English speaker as strange.

The next step in this process was to help students be able to “find the beat” in an English
text. We began with the assumption that every English text has a natural rhythm to it.
Therefore, being able to find the beat is necessary to learn to be able to speak English
naturally. The natural rhythm of English is such that each important word or syllable in an
English sentence bangs out a beat of its own, much as Graham argued with Jazz Chants.
What the students needed to do was identify the words/syllables on which the beat falls.
Although this may sound difficult, it is made easier by the fact that the length of intervals
between beats is always the same. What complicates this is simply that the less important
words (no matter how many there are) have to be squeezed into the gap by speaking faster.
Moreover, in some cases, a word has to be stretched in order to produce the proper emotional
effect, one that captures the speaker’s intent. An integral ingredient of this process involved
students either clapping their hands or stomping their feet. Working as a group, we would all
“keep the beat” as each student, in turn, would deliver a line or verse from a song or poem.
At first, students were a bit skeptical about the process but as soon as they began to practice
a text they realized that “finding the beat” is a useful way to learn the natural rhythm and
intonation of English.

For practice, we gave the students a poem by Christina Rossetti. Admittedly, Graham’s
method focused on situational English, targeted at getting students to master the proper
intonation patterns of “everyday” English. In contrast to this objective, we chose a more
abstract academic subject, i.e. poetry, in order to give the students a deeper appreciation
of the fact that all English obeys the same rhythmical logic. An easier approach would be

selecting a well-known popular song and have the student work on it.'”
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When [ am dead, my dearest,
Sing no sad songs for me;

Plant thou no roses at my head,
Nor shady cypress tree:

Be the green grass above me
With showers and dewdrops wet;
And if thou wilt, remember,

And if thou wilt, forget.

I shall not see the shadows,

[ shall not feel the rain;

[ shall not hear the nightingale
Sing on, as if in pain:

And dreaming through the twilight
That doth not rise nor set,

Haply I may remember,

And haply may forget.'”

Though Rossetti’s English is somewhat archaic, students were able to get a feel for the natural
rhythm of her English, i.e. of the underlying linguistic logic of her poem. The archaic English
(e.g. “thou” and “doth”), in fact, was pedagogically useful as a way to help the students work
on producing the correct pronunciation of “th”. Phonetically speaking, the sound “th” does
not exist in Japanese. For this reason, it poses certain problems for Japanese speaking in
English."” Students usually labor, at first, to get the sound right— they are simply not used
to sticking out their tongue to produce sounds. Some students are able to get the hang of it
fairly quickly, but others really struggle to produce the sound and to do so consistently. We
encouraged the students by telling them that, with a concentrated effort, they could easily
master this sound. As student surveys indicated, they found these lessons in pronunciation
to be useful. One student said, “Studying pronunciation helped me!” and another said, “my
pronunciation has improved.” This exercise was successful both in terms of the students
finding the “beat” and in terms of finding the natural intonation of Rossetti’s English.
Students were able to recite the poem, and even sing it, in a natural way.

This lesson aimed to get students to recognize how spoken English and spoken Japanese are



fundamentally different, that each works according to a different underlying linguistic logic.
We showed them that tapping out a beat can help them to locate the natural rhythm of an
English text. We suggested using one of their favorite English songs as a way to further their
studies. Though we cautioned that a song with a “tighter” rhythm would be easier to master
than one with a “flowing” melody, we encouraged them to tackle any song in which they had
an interest. In this lesson we gave them a difficult English text, a poem, but they were able to
put the English into a natural rhythm, they were able to find the beat. There were variations
in how students expressed the poem, but each had its own merits—students learned that

language is not a static enterprise, but very much a spontaneous, improvised, creative activity.

Finding your Poetic Voice

Most people feel they cannot write poetry. Perhaps they feel intimidated by poetry because
it seems to require an advanced level understanding of language, or worse, a “special talent”.
This is a concern for native speakers of a language, and is an even more pronounced concern
for students studying a foreign language.l;) In Japan, students who study English frequently
lament about their “poor” language ability, so asking them to write poems in English is a
distinct challenge. Their knee-jerk reaction is to say, “I cannot write a poem!” Some might
even argue that poetry is irrelevant. However, as Maley and Moulding so eloquently put it,
“we ignore the poetic function of language at our own peril. It is the cutting edge of linguistic

16)
To overcome

creativity and innovation, and the key to a feel for the soul of a language.”
any resistance, is simple enough: all that is necessary is to provide the students with a clear
method. By keeping things uncomplicated, the students are able to rise to the challenge and
create a poem. This may not seem significant, but by writing one poem they gain confidence,
not only in their ability to write poetry (which is a great accomplishment in itself), but in
their ability to use English. Admittedly, this is an entirely creative use of English but, for
this reason, it taps into a deeper human need—to express oneself, or, in the psychologist
Maslow’s expression, to actualize the self.'”

The question as an educator is “How do 1 get students to write a poem?” Most people
would say, “Poetry relies on intuition, and a deep understanding of language, so students
will not be able to do it.” However, if the teacher takes a relaxed approach to the task,
giving positive feedback every step of the way, then the students will have a positive learning
experience, one which could have a profound lasting impact on their lives. Writing one poem

will lead, in theory, to more. The method we used to get students headed down the “expressive”
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path is very simple. We began with a classroom activity, a “game” so to speak. We ask the
students, “Can someone give us an English word? Any word.” A student replies, and then
the word is written on the blackboard. Next we ask, “Can someone else give me a word

>'% Normally, after they think about it for a moment, someone

that rhymes with this word
eventually produces a rhyming word. This process is then repeated—two rhyming words.
After that we ask for one more word, one that is non-rhyming. For pedagogical reasons, this
process should be repeated twice. What we end up with is a sequence of three sets of words.

For example:

a) Friday, okay, sock, clock, spoil
b) apple, jackal, brake, fake, pencil

¢) Concentrate, translate, television, division, blue-jay

This exercise is a fun one, usually involving lots of laughter. Once this task is finished, we
then move on to writing a poem.

For the poetry-writing phase of the process, we instruct students to take one of the three
sets of words and write a poem using these words as the final word of a sentence. At the
same time, we encourage the more adept and adventurous to write a poem for any and all
they like. Before they begin writing, it is important to tell students that they should not worry
about grammar or semantics. To help students relax and feel comfortable with this challenge,
it is useful to explain what “poetic license” means, that is, “the right of a poet to deviate from

. . 19)
the conventional rules of syntax, grammar, etc.”

This is a particularly important lesson
for Japanese students because they have been taught to pay “excessive attention”, to use
Rousseau’s expression, when it comes to English: telling them not to worry about grammar or
semantics can be a liberating way to experience English (for some, at least).

20)
Here are a few results:

Going another way on that Friday

At that time, | was absolutely okay

But now, I see the washing of socks

In the lonely room, listening to the sound of clocks

For that memory with you, I'm to spoil. (Shogo T.)



Let’s party! It's Friday!

Staying out late is okay

Unlike Christmas, when we hung the socks

Looking at clocks

Going to bed early so the magic won't spoil (Yuki M.)

Thank God it’s Friday

The weather is okay

What [ hear in the room are the busy clocks
So, I decided to put on my cute little socks

And play with my cat, nothing but a spoil (Yuh M.)

Cute red apple

Dripped in the Snapple

With the sudden car brake

The cup broke because it was fake

So I had to eat it with a pencil (Yuh M.)

Tomorrow is Friday

That is okay

We don't have to put on socks
We don't have to watch clocks

We can spoil (Yusuke Y.)

After everyone had had ample time to write, we then opened the floor, and asked the
students to share their creative work. As we can see from this sample of student work, they
seized the chance to create, and generated some interesting stanzas.”” Grammar didn't
matter, semantics were in flux, and pragmatics was thrown “out the window”. It was a
creative, expressive moment for each and every one. Yet, meaning remained, understanding
remained, psychology remained. On top of it all, students were laughing. Each enjoyed
hearing the other’s poems, and lively discussions about the meaning, rhythm, and logic
followed. Positive feedback is crucial during the discussions afterwards. By giving lots of

positive comments about students’ creative efforts we, as educators, are boosting their self-
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esteem and, thus, helping them on their life journey. We can never underestimate how
important this is because by feeling good about their creative work the students also feel good
about their language ability and, therefore, have a greater overall sense of self-confidence.
The results of this exercise are highly qualitative. The end result is that everyone was
expressive and creative, and very individualistic. Even though all the students began with
the same sets of words, their own distinctive voices came through in their poetry. Students
marveled at each other’s creative use of English, and were entertained by each other’s poetic
insight. Although they may have been afraid to write a poem to begin with, they enjoyed
playing with the English language and, with their classmates’ discussion and support, had a
very positive learning experience. Feelings about inadequacy, in terms of linguistic fluency
and accuracy, were replaced by a personal investment and an enhanced “feel” for the English

language.

Writing a Song

Listening to music is something most, if not all, people enjoy and many, though not all,
people enjoy playing musical instruments. Music is a language unto itself and, therefore,
appeals to people on many different levels. This lesson drew on this key point and aimed to
get students expressing themselves, actively and creatively, through the writing of songs.*”
Songs and poems are similar to each other: Each creative writing form has an inherent
rhythm and intonation. The fundamental difference is that a lyric is meant to be sung or set
to music. Writing songs is challenging for students and teachers alike for this very reason:
one must think of melody, song structure, and accompaniment. Singing in front of others is
a demand in-and-of-itself > but writing a song and a melody requires a more sophisticated,
though not extremely complex,?” understanding of music. With this in mind, we began with
a little basic theory about song structure, and then proceeded to improvise lyrics and a song.

The lesson began with a brief explanation of the basic difference between a song (lyric) and
a poem, i.e. that a lyric requires a melody (singing) while a poem requires an intonation (a
vocalization). The intention of the lyricist is to create a sequence of words to be sung. Songs
themselves have various standardized structural forms (i.e. Blues, AAA, AABA,*” and verse-
chorus)* to which lyricists adapt their words. To keep the discussion simple, we focused on
a form commonly used in popular music: the verse-chorus form. Through the use of a basic

chart (below), we showed two typical patterns characterizing the verse-chorus form.
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After students were familiarized with how the verse-chorus form is structured, we then set
about the writing of a song. As songwriters write typically about their experiences, we began
with the question: what is an important part of a student’s life? The answer, not surprisingly,
was test taking. Using this as our theme, we began, as a group, to improvise lyrics, beginning
with the verses, of which we wrote two together. Every verse, we explained, is musically the
same (identical, or nearly so) but lyrically each is different (though in popular songs verses
may on occasion be repeated). It was a fun exercise, and these are the verses we came up

with:

No way! Not again! We didn't know!

He did this before! Yes, he did this before!
I hadn’t heard about it—1 hadn’t!

Let’s do it next week—it’s not fair!

You should have warned us

I can't understand any of the questions
Oh, what can I do to save my grade?
I'm never going to take this class again
I should have stayed at home in bed!

I should have stayed home in bed!

12
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Next, we considered the chorus. As we explained, nearly every popular song has a chorus.
The chorus is distinct from the verses musically; however, lyrically it is a sequence of words
that are repeated, many times throughout a song, for effect. In addition, we noted that a
truly effective chorus has a “hook” in it; that is, a “catchy” phrase that is easy for people
to remember. We discussed what it feels like to take a test, and agreed students typically
experience feelings of anxiety during a test. The central question became: How do students
express that anxiety? We discussed many ways the anxiety manifests itself, but felt that one
interesting behavior during a test is that we look frequently at our watch or the clock. From

this vantage point, we decided upon the following as the chorus for the song:

The clock keeps on ticking, tick-tock, tick-tock,

And the clock keeps on ticking, tickity-tock, tickity-tock.

After acquiring these pieces of the puzzle, the next step was to put the lyric to music, i.e.
to give it a melody and an accompaniment. Using a very basic rock guitar progression (with
three chords), we then experimented with the melody, with the rhythm and intonation, of
the words. Eventually, we came up with something that seemed to work well enough. Given
the emotionally charged nature of a “pop quiz” and the anxiety it can cause, the melody itself
was very forceful, very emphatic, while the chorus, on the other hand, was more relaxed and
steady.

Although this lesson was very challenging for everyone involved, it was successful. From
a pedagogical viewpoint, this is not a lesson every teacher would feel comfortable trying.
Nevertheless, like the lessons before, it engaged students on a creative level, and inspired
them to come up with some novel and even provocative insights about human nature,
and the human condition, all while working on developing a sense of the natural rhythm
and intonation of English. Although students may by shy about singing, helping them get
comfortable “finding the beat” in English texts gave them confidence when it came time for
them to sing one of their own creations. To be sure, writing and singing a melody requires
students to tap into their creative sense. Moreover, it requires practice. For those students

willing to put in the effort, the practice certainly pays off.

Recording Session

Digital technology revolutionized how people record, store, and edit artistic material. It has,

13



in fact, revolutionized how we experience the world. This revolution began with the personal
computer in the 1980s, but witnessed tremendous development and innovation in the 1990s
with the introduction of both powerful computer software and easy-to-use, compact, and
inexpensive, gadgets for making digital recordings, whether with lenses or microphones.
The goal of the final lesson of this experimental class was to use these innovations to create
a digital record of students’ creative work. The “grand” purpose in mind for doing this was
to share students’ works with others, either through a university-based class homepage, or
through one of the many social-networking-servers available on the Internet (e.g. MySpace or
YouTube, both of which are capable of streaming audio and video feeds). Even though using
this technology requires a certain amount of preparation (and a little foresight, to anticipate
potential “technical” troubles), it is easy to use. For this reason, we believe it should become
an integral part of university education in the not-too-distant future.

The final lesson of this course was a recording session. The aim was to make digital
recordings (both audio and video) of a song or poem chosen by students. We had one week
of recess, in order to allow students to practice melodies, and then met to record. As it
happened, we had only one student who was ready for the final session. The good news
is that he really “rose to the challenge” and made a considerable effort to write a song. We
began by warming up with two traditional folk songs, one in English (“Solomon Gundy”),
and the other in German (“Die Gedanken sind Frei”). The purpose of this exercise was
to get our voices stretched for the recording session and to help everyone feel relaxed and
comfortable, before the lens and the microphone. We then practiced the poem “Eldorado”
by Edgar Allan Poe®” many times. At first, not surprisingly, our student was reluctant to
make the recordings— he had never done anything like this before, and was uncertain about
whether or not he would feel comfortable doing audio and video recordings. However, after
he warmed up his voice, and we laughed a lot, he relaxed. The practice session is important
because students may not feel confident about their voices, or the melody they have created.
However, practicing the song together several times produced confidence in the melody. [t
was at this point that we placed our digital recorders before us and pressed “record”.

The class project produced three audio recordings, and two “takes” on video of our student’s
melodic interpretation of Poe’s classic poem. Writing poetry and song is never easy to do.
Our goal during this session was to take this process to the next level by producing a digital
recording of students’ creative efforts. Though only one student participated in this part of

. . - . . 28
the experimental class, it was not for sentimental reasons we made the recordings. " The

14



Using the Music of English Creatively in the ESL Classroom

student had prepared for the session, as had we. In terms of production, the audio and video
recordings were made with hand-held processors, and were easy to use. As we had a limited
amount of class time, we were not able to explore fully either the sound checks or the video
conceptualizations needed, but we were able to capture the student’s idea. Ultimately, it
was an effective session. As the student expressed later, “I improved my sense of the natural
rhythm and intonation of English through the practice of singing. At first, I could only say the
words but, after practice, I was able to sing.”

One may wonder how students benefit, from the viewpoint of language learning, from
the recording session. One immediate benefit for students is hearing their “English voice”.
Based on our class questionnaire, we discovered that nearly half the students surveyed had
recorded and heard their voices before, largely thanks to cell phones. The advantage to
recording students speaking, chanting, or singing in English is that it is then possible to sit
with students and analyze their voices. Whether it is discussing the melody, the intonation,
or the pronunciation of words, having the recording makes it possible to examine a student’s
expressions objectively. By listening to the recordings with the students we are then able to
offer suggestions on how to improve their sense of the natural rhythm, pronunciation, and
intonation of English. Although some people do not like the sound of their recorded voice,
by explaining to students that listening to their own voice, recorded in English, is a useful way
to spot problems and, thus, to work on improving their spoken English, they readily assent to
the exercise.

Another way the recordings would be beneficial is by making them available to the student
body as a whole. If students could access language lessons or students’ creative works on-
line, we believe they would do so. By seeing other students engaged in creative work in a
second language it could inspire others to do the same thing. Moreover, it would be quite
possible to design targeted audio-visual educational material, to be made available on-line, to
help students to master the natural rhythm and intonation of spoken English. A tasteful use
of “before and after” recordings, for example, would help show prospective English students
that great progress can be made in becoming a fluent speaker of English.

The future of language education lies in using digital technology to help students master
the art of speaking languages. Technology can in no way replace one-on-one interactions with
native speakers, but the power of technology certainly can be used to help students acquire a
sense of the target language they aim to learn. At present, it is possible to go on-line and get

instructions on almost any subject (one only has to check You Tube to see the truth of this
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statement). It makes sense, therefore, that a similar effort with language education, targeted
for specific audiences (e.g. Japanese students of English), is a worthy pursuit. Moreover, with
a web-based site it is possible to create a virtual library of students’ creative efforts. Students
could use this library either for language study, or to inspire them to come up with something
equally creative. As students these days are tech savvy, they are always looking for new ways
to use digital technology. Without doubt, in terms of language education, further innovation

is on the horizon.

Conclusion

These lessons, though experimental, showed that it is possible to get students to engage
in using English as a second language in a creative and active way. Moreover, the students
learned that singing in English is a very effective way to improve their sense of the natural
rhythm, pronunciation, and intonation of spoken English. From our class questionnaire we
received several promising remarks: “The experience improved my English skill”, “In this
class, I met ‘living’ English”, “Now 1 enjoy singing!” and “I think I can see a new world by
this class.” The only negative remark was that a number of students said they would have
liked “more time” to practice singing in English. This latter remark is encouraging because
the students recognized that the lessons were valuable in helping them to acquire the natural
rhythm and intonation of English.

Each of these lessons had its own distinct challenges, for both students and teacher, but
none of which could not be overcome. We conclude that the use of music in the language
classroom helps to motivate students to acquire a natural sense of the rhythm and intonation
of English. Through actively practicing English texts, accompanying them with a steady beat,
students improved the way they spoke in English. Moreover, we concluded that the beauty of
using music in the classroom is that it works not only for English, but for other languages too.

»29) P .
and music is a universal language

As Rousseau said, “All our languages are the result of art,
from which all language learners and users benefit. We made the lessons challenging, and
along the way, taught students important ways to improve their understanding of English
intonation and phonetics, and showed them that they have the innate capacity to be creative

with language, even a second language.
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Notes

1) Jerome Young is a foreign lecturer at Keio University. He wishes to express kind thanks to Professor
Kiyoto Hinata of Keio University for helpful comments and suggestions on earlier drafts of this essay.

2) Cf. Carolyn Graham. 1978. Jazz Chants: Rhythms of American English for Students of English as
a Second Language. Oxford. Oxford University Press.
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9) Jean Jacques Rousseau. 1911. Emile. Barbara Foxley, trs. New York. Everyman’s Library: 37.
Rousseau’s comment rings very true for Japanese students studying English in Japan: many are so
terrified about “making a mistake” that they cannot utter a sentence. They are so focused on speaking
English correctly that they become linguistically paralyzed because of their “extreme attention” to
detail.

10) I. Winkler, G.P.Haden, O. Ladinig, I. Sziller, and H. Honing. 2009. “Newborn infants detect the
beat in music.” Proceedings of the National Academy of Sciences, vol. 106, No. 4, Jan. 26.

11) The same can be said for speaking “living” Japanese. Native Japanese speakers expect a syllable-
timed intonation and rhythm when speaking with others in Japanese. Native English speakers in
Japan frequently do to the Japanese language what Japanese do to the English language, i.e. apply
their own underlying linguistic logic to the targeted foreign language, with comic results.

12) Of course, one issue in this regard is selecting a song that would resonate well with the students.
If a teacher is not certain which song to select, then the best method for selecting a song is based on
whether it has a “tight” rhythm or a “flowing” melody. The former works well in any situation, while
the latter could prove difficult if students are not ready for it. For this reason, it is best to save songs
with difficult melodies for a time after students have gotten a firm grasp on how to find the beat.

13)  The Norton Anthology of Poetry, 3% edition. 1983. New York. W.W. Norton and Company: 817.

14) This situation is made worse by the use of English words in Katakana. Students readily recognize
a word as being “English” but what they don't often realize that the pronunciation they are using is
Japanese. Words like “thanks” and “mouth” are thereby rendered “sanksu” and “mouse”, the latter of
which I point out has an entirely different meaning in English.

15) In our course questionnaire, we asked two basic questions about poetry: Do you like poetry? Do you
write poetry? Not surprisingly, less than 30% of those surveyed said they “liked” poetry, and only about

20% said they had ever tried to write a poem.
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16) Alan Maley and Sandra Moulding. 1985. Poem into Poem: Reading and writing poems with
students of English. Cambridge. Cambridge University Press: 134.

17) Abraham H. Maslow. 1968. ‘Toward a Psychology of Being. New York. Van Nostrand Reinhold
Company.
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) NB. For some classes, it may be necessary to explain what “rhyme” means.

9) The New Webster's Dictionary of the English Language. 1991. New York. Lexicon Publications.
)
)
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NB. The texts are presented as they were written, improvised, in class.

For pedagogical reasons, it is useful for the teacher to also write poems for the three sets of words.
Students are frequently shy about sharing their very personal work, so if the teacher has something to
share, it can get the conversations started.

22) Cf. Pat Pattison. 1995. Writing Better Lyrics. Cincinnati, OH. Writer's Digest Books.

23) At her Teacher Training workshop at Keio (11/07), Carolyn Graham cautioned that telling people to
sing, even teachers, was asking a lot. As she said, some people feel self-conscious about their voices
and will be reluctant to sing in front of others. As in all things pedagogic, encouragement seems
paramount to getting participation (as is a willingness on the teacher’s part not to be afraid to look
silly).

24) To demonstrate this, I showed students how the Rossetti poem (mentioned above) could be
rendered into a song by playing only one chord on the guitar.

25) AAA is a musical structure that relies on a repetition of 8 bars of music repeated, theoretically,
indefinitely. AABA is different in that it adds a “bridge”, a musical and conceptual “release” from the
repetition of the AAA pattern.

26) Cf. Sheila Davis. 1985. The Craft of Lyric Writing. Cincinnati, OH. Writer's Digest Books.

27) Edgar Allan Poe. 1991. The Raven and Other Favorite Poems. New York. Dover Publications, Inc.:
36.

28) In 1999-2000 I conducted a similar course at Keio University’s Shonan-Fujisawa campus. In that
instance, because we had more advanced facilities, we made recordings for about 25 songs students
had written. This involved a whole range of activities in addition to those discussed in this paper. As
the SFC campus has an audio studio, complete with computer and state of the art audio engineering
software, the students worked in the studio to make their multi-track audio recordings. It was a very
demanding class, for both students and teacher alike, but the results were quite impressive.

29) Rousseau, ibid., pg. 32.
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Abstract

This article reports a case of a successful public speaking course over a period of four
months. The course was comprised of university and graduate students at SFC, many of
whom were returnees. The average TOEFL score was 577; the top score was 663. This
context allowed me to help students develop both their intellectual and communicative skills
as well as to teach English itself.

First, the classroom procedures are described: 1) Quiz, 2) Mini-lecture on communication,
3) Model speeches, 4) Students’ presentations, 5) Joke of the day. Next, my teaching
techniques, which are designed to facilitate enjoyable and meaningful classes, are explained.
In addition, the students’ evaluations of the course are presented. The results of these
evaluations suggest that students view these teaching procedures as effective in improving
their communicative skills. | hope this article will help other English instructors improve

their teaching methodologies.

F—7— R : Public Speaking, #fZi%. LM, I3 =7 —v a3 VHE. \HEE

1. LI

BEIER AR MR F v > 78X (LUF SFC &9 5%) Tld, FEEEE O HAYIC English for
Critical and Creative Thinking Z#F#5 L T\ 2, EFiE, TOHMGERDFE L LT Public
Speaking D#ZFEZALEN 1 T 5, BERARZA T, B EOWRGE S LECHIN A
C—FHEOEEEZ R MBI N, ZHF v YRRICHFIEZA L TWS, o T, BIE
RKIARAE, BHETAE-—FHFICHL TRLEMODH B RFELEXA S, T LI THE
BIEZEYTE S T ERERITE LTV D, FHEF, HEISFEICDID TOEEZHY L TV
%o AREME T, SFCICHBT 2 mEREEN 2R DEEDIREIC B %ilH & T K2
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AU MA TR X2 IREFHI 2 T T %, BHBEICBWVT, TOHEBEMREZMGELT % DI
FLREFFRHE G RELD, PEDOS BICEDX S BREMNMEEN, EO XS AEH#MOZ(EN
EENOLERZCEEENTIERSRV, DED, EiEEFE (Positivism) 72 Tldx <,
ARA FEFEFERE (Post-positivism) ORUREHEEZDTH S, TOREKTAEERETE, ¥
LHHORAICHEZMEY 3 C LICEMAZEL T LICT 5,

2. YINR

Course Description

This class is designed to familiarize students with speech making. This is an intellectual
skills course involving reasoning, critical thinking and listening, and articulation of thoughts,
ideas and arguments. Students will learn how to be effective listeners. Also, they will learn
how to evaluate speeches by actually evaluating their classmates’” presentations as well as
other speeches presented by video. This will be an experiential, participatory learning class,
because I firmly believe we learn best by doing. No method of skill development can match
the power of actually experiencing what we are learning. This class encourages students to
speak from the heart, to get in touch with their feelings and share them with the class during
their speeches. Also they will receive honest feedback and helpful criticism on their speeches.
Those of you who want to improve your presentation skills, come and join us. I expect a good

deal of active and thoughtful participation on your part.

Some of the things you will experience in this class:

(1) Quiz (Every week)

(2) Mini-lectures on communication.

(3) Pair work and group work.

(4) Speaking in public.

(5) Joke of the Day.

(6) Model speeches by students and professional speakers. (You will be able to watch some
speeches by World Champions of Public Speaking, too)

(1) Etc. Etc.

Learning Outcomes

The primary goals of this class are to help students to:

(1) develop confidence in public speaking,
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(2) reason logically,

(3) orally present their ideas and opinions in a coherent, organized fashion,
(4) learn the basics of informative, entertaining and persuasive speaking,
(5) learn the basics of outlining and organizing a speech,

(6) listen critically and objectively,

(7) appreciate a sense of humor,

(8) learn how to evaluate a speech,

(9) learn how to be better communicators, etc.

Grading

Attendance: 20%

Quiz: 15%

Class Participation: 10%
Reading Assignment: 15%

Speeches: 40%

Teacher’'s Comments
I believe that the contents of our daily communication can be the contents of our life. Good
communicators can enjoy life fully. Therefore, we need to become such good communicators.

Through this class let us learn from each other and let us try to be better communicators.

3. BENROEE

1) R E R 9077, W AXZ—HlER &> TNB DT, P13,

2) HSEE |

3) A R AN D AEA, R LR X TETRERENEE, FH19% 0%
i o

4) NHAERE 1 20064EFCEH D 5 2009 FAHA D 3 R,

5) #SZADL)L i L)L C

FHE, LNVBLHEL TR D, AMEHTE. LNV C DT T RICDNTDHRLS
TEIiCT B, AlaEs, LX)V CDrIRF, EENZ L, Wb 3 Advanced Class &%
ZBN, REEIINEEISEATZPERBA 5 ikim e T OFHMliOMEFH BTV EE S5
TH5, LNV3FIE TOEFLIC X > TIFbN TV, LAV Cld, 52550 LA D @
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TEBVIATH B, BEIFEDEENMU LY S ADE—ONRIILLTO@EY ThH 3,

SR B
20064EFR 24 55555 5935
20074EHAA 57255 657
20074 5805 6505
20084 &1 59355 63355
2008 Rk 1 6015 6635
20094EH24H 56555 6135

DLED 6 SHAD P fE, 5TTTH %o 2008FERCEHI O M601IC H > TW0B A, T
D75 ADI8% DZH#EL 00 EDZEEN I E VT D T ORAESMICZ > T
%o BEMDBEINTHEMN I NBEAMNZEDTH 2, UEDOX S L)W C DY T AR
FENIDIERICENIHENBIET SV T ATH B, FFEZTDOLDOEHZZRLEDRNT T AL
EEZ %, FHEODEZIWREETH 720, FICIE—RAUTHAANTIE RV EHERTE 34
VBT ERENTDIEHICSHLANVD Y T ARED EFTWBFENEEZ NS,

2009 FBEZIHO L)L C 7 T ADZEORKEIE, 53080 56135 T. Z OV S IE5655 T
BHoleo 18HDEEH00SZIEBAZZEDOM 2%, HRD 1 EKZE T 4% TH >, HAR
WCHFEHB 22 1 EIE 34 T SRR H 5720 NEDEENEW LB T
Holeo ZENT DX ITHVIGEN R > 72, Wb THk) ¥4 THZDT, TTic
RO LRV ROENZEDTH B, LITIE, FHRD ORFED TR LAEIC K % RE DO
LHTH B, BETmE, FAORKZETIONFERFVEREZENTE 557, i3, H

AELGETTb N,

4. WEOHARLER

1) 7F A F%ZH5E L. Public Speaking I B9 % Reading Assignment Z# 9, JEFETD L
R—bhzHE, BIDEHEHLTES 5,

2) HHPORAY —FOFEEREL, 3EITHB, 3MEE 57MEZHRE LTS, RHID
AE—FE, HOM M 2FEE. Informative Speech T, HRIEHEDO A —F 72T %,
WNEG, BB TV HEWZRT, 5MOAE—FIfE LT, 75 ATHEKET
%o WHEDAY —F L, Entertaining Speech /" Persuasive Speech D €6 50 & 75> T
W5, TOHHIZIEED Y Z A T Persuasive Speech 7213 TORABZ LTeh, €59 % L
SEIHDOAE—=F BRI TEHRWVEENNTUEX 57z, % T T Entertaining Speech %
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MAlze UL, MEPHBICKAITERNX I BIEELE2L2H200NFIRTH S, F
KT25E, IRXT2MET 208345, XAEZRENSIT>THE XV, Informative,
Entertaining, Persuasive A ¥ —FZNZTNDET IV - AC—F 2 T4 TRE, BEIC
T 5,

3) BREIOFEHEDHEIUTOLS L DTHB
) 74X
(2 a3a=r—varviclid 2 I =R
3) EFATHOETIV « AE—F DIR
(4) PRI X B AE—F DFE
(5) Joke of the Day

(D 74X WEDILDIC, HEA— Fz2lfml, %EiFO A%, HilzEuv s
ZENTEDL S, TO7ARE, MRS Z U THGERTMIC K E € 2, ZERBRICT 5
Hi. BAEZDLTEDEALTENWEEREZDN D TH S, MEARZHT, &5 (EE2EEN
5. 6EIE>T. TN ZEEWMoTE5 5B, TV M ZEMALZDORA vy L=V ZFHENT
E595, EHKKETAZRTHNAZENL TCELSMERETH D, T THAT S,
ROESZR > b OZFHL TV 5,

il © Abraham Maslow D FHEDHE/T, If the only tool you have is a hammer, you tend to
treat everything as if it were a nail. ZEENC OXFEZ NBHETENMEDIRL, F4
MEHEEMO, HAFEREEFVWTE S5, 95 &, RIEDHGE nail 2 [T LFRTH
LEHWnd, bEAA [E] MIELV, EHICCOXEDEKREZETER %, [—DOD
FELIZWIEE, TOFRICAILEATHM LN G W] TEicxd, [>T, s8Rk D
FREFODTLNENENEZEL T LICb %%, SFCTDAYE 12— XRFEFD
FRL LS LEFRICED 52D 5ZBELTVEDTREVD, KELFHFL TV,
& 51T Maslow @ TR D 5 BF&ERN |, %A% Humanistic Psychologist Td > 722 &
RERMRIS B0 DHFO BT OREREICHN D, Behaviorism, Psychoanalysis,
Humanistic Psychology, % U TH{E & Transpersonal Psychology 7% & D738 W& %
T LT %, LT, Maslow l&. 253 O,0H% Humanistic Psychology DT
ICEHBRL. %8 4 LI Transpersonal Psychology DERIICEHE ZRIE LT L%
EEhd,

(@ a3az=r—varvicld3I=#RE. 3327 —vareRcld sRHE
R %KD EiER T, 15700 5200 (L DKf 2 7 17 TV %, How to talk with a stranger,

Speech Organization, Speech Delivery, Speech Evaluation, The Johari Window, Intrapersonal
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Communication, Interpersonal Communication, Intercultural Communication, Nonverbal
Communication, Abstraction Process, Good Communicator D, I 2=/ —> 3 D
FHEMEORAN. REMNZONETH S, TOHETE TE BRI EEICEMZ L, A5HD
D227 —=varyzE2{HFDOLILL TV,

(3) EFARDVD ZfVETI « AE—FZHZ, COAE—FOHHEZHTHS. &
BREF ¥ EF Y, BAGBAE—FOF v Uty R¥EE, FE 2HAF YV ELX
HHRF v x>, 7V 2 b UETRME, A3 K, Bill Gates, Steve Jobs, McCain's
Concession Speech, Severn Suzuki, Leo Buscaglia, Martin Luther Kind, Jr. FOAY —FTdH
%o RAEDAE—FF, FENET AL LI DN, ZANDAE—FZHRL, AE—
FOFHMHEHL TWa, Zif P EICHizZ L TE SV, ZEN—HDOAE—FZ2E <F1fiL
TVWAHI LR EDERZIToTWVB, D%, £5 LTTOK S Rz 2 h DR Rz
LTWa,

FHDAL—F L5, 6HHEOLDZETATIRL TS, EHIG, BEXEHSZFHST
LT, BOABEOLEEW, EER S, ThOAEAO 1 BIHOFEETIE, HEMNZ 1
BRI TIT> TE 0B, THiE. Informative speech DFIOEKREFRi > TEBO, ZOTEY
AbL—=rarvihoTnb, BEDAY—FOELTAZIRT S LT, FHELAL—F L
BELTHED., HHEO—ANE LTRUHT TV R EBELRA TS, AC—FERTES S
f‘Ric, aAYPZLTES9, Thid, BEEIXRTCHCKIICL TS, ARIEFEESA
DM, ZOMEATEE L LZETHLETVD, BV dERGEEFELES T L
TELEERNDZEDTH D, BHAF vy Ay, HRF ¥ Y EF VORGEAE—FIE, O
VT AMDAE—FTH B, International Toastmasters Club &PEIN ZHMAH O, FFE X
E—F « aV7 A ZHEL TV S, HEATERHAT v Y EF Y 2IEL, HRF v A
VEBEEIN TS, HHRF Y EA 20 DVD BHEFRGEINTED, ThegFEEH -
TW3, " HEHIE, BEISEEF E Toastmasters Club DX Y N—Th %, EHEHGELIAV T A
FMEBMLTWBEDT, TDOAE—FDETAZHEM L LTHERAL TV, HREFv ety
IKEBAE—FHFEZ, 3, 4FFZIRLTVWED, E2XTEEENLEDOT, Fickd
FDICHEREIENL CRZRTEZEDBHRNEZETH T, THIEEDAE—F THERZ1T[H
LROE, TNTVTES> IR TLESHHZF>TLESBALE=A—TENNBD
o 7 AV N OKIMRFEFEEN B > T2 LITIE. AN KMBED A ¥ —F IR o 7z
McCain DAY —=FEFELHEHL T2,

@) ZEOAE—FORKIF, FHM3ETTS, HEEHE, S50 UHRELTHEL, 2[H
HPEDAE=FIZDN T, HERELHNTHO TV 2L, ZORE—=F ORHfiZ1T 5,
- T, PHEEHOTWE &L, EHRLTHE, AEZWMSRTNEESR0, EUBHIC,
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HHINLHEN TV B A —F O EEDOER Z M L, ZDOFHZIT> TW\b, TDFE
AL, SEfia e 0T, SHBK MIEEADWVW TS, £L TZO MIEA REkEH
TW2EDTh%, HETIEH., TOFMOREAED 3HEHZIO AN, XOKSEHZEDICLT
W5, MifE5IE, HEOFEMICDS5HEZ T % L A —FONEZ HRICEIT k> T
LES LWVWSHENELE2 M5 TH S,

Contents (N%) + English (#FE) + Delivery GEL77) = Total (HFF£D

BHEHEHCT LIS Ml TRRALTE 5V, mERISRTH %, MA T, HEREBEORWVFEW
BRZ—DI DT 2 X IHREL T2, Z#EEN20ANVZIGEFHKELNDIIAD 5K
WM 2 AT LER>TVD, TOYAT LIHFET, FEREIE T O Peer Evaluation
BHADANNEVREZL S FEATVS, THCIMA T, #HMEid 22240cd, BRED R
TR zEEEHCREEZLTES S, ThICKD IV IARERPFEELED A —F & Dk
WAL T a2 AT, BEFHMIOZEIC L TWa, COFHMIiGEI B % F55M O
. English (J&Eh) MH 0, BE 37D 1 £ >TW05, LALAERS, HiIbDO YT /NA
@ Grading @ 4 IHH : Quiz, Class Participation, Reading Assignment, Speeches T & A H D
MBI ITON TV S, THIC3EIHDREAE—FIFETAICHRD HE TR TEEO S
KLTWa, COETAZEETRLRHEDHNENVDIEN, ZORMIIE,

M2 > 7ZaHiiic IR . AY—=FRTHROETHBHTOA Y X —=F /v a V275, HvT
%A, TERHRUIEEMICHMRIA Y M 2ER2DTH2, TUIAE—FOFREZ—
FHELDTREL, BAMDAI 2 =r—2a i 2dThb, MEFOLENS AR
YENHICKWHER, BB L T2, 3HOERZE, E51c, FHEDIAAY FELTITo
TV, ZTORMCIETESRT, RORZIERTA L5 L T3,

(5) Joke of the Day &, HEDRBRICEEN T a— TV DBNZLTWVE, TONEIF, HE
HOX VI FIEEDEFDHTITI . Sense of Humor (& HFEFEM DR DO—D T, YFEz
ZAHMNICRE S & 2RPEHMN « ZEZEKRT 5, Thid, DNONHAADRLFIVHT
X755 5 hs The closest distance between two people is a good laugh. 7% £ D FEZFHN L.
KICDWTE, BEUE O P B, —H300EIM ER S, bbb AE—HEIK > T
WBTED S I AN KYIEEDEK > TEVEWD, BELFHEL TS, TOIA—F—zRT
% Z & T Sense of Humor DRAEMERRY]E Z{EA T2,

il © Oscar Wilde said, “The proper basis for marriage is a mutual misunderstanding.”
I quite agree to this idea. We misunderstand each other and get married. After

marriage, we understand each other and divorce each other. So keep your eyes wide
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open before marriage, and half-shut afterwards. In my case, I sometimes have to
close both of my eyes.

Before marriage, a woman expects a man. After marriage, she suspects him. After
he dies, she respects him. In my case, before marriage, my wife already suspected
me. After marriage she kept suspecting me. And after I die, I am sure she will
respect me.

In marriage life, there are three kinds of rings. Do you know what they are? The
first, an engagement ring. The second, a wedding ring. And the third, suffeRing!

That's the reason why we say, the word marriage is not a word, but a sentence.

FH I & IR
T UEDK S BNEOREZZLEFEDRIICGEHEL TV aEh 2R THK S, MIRDER

HE RTERZEOBERIEN45% T, BRIF6HEEICD T 2, FEHEOI A Y MR
Lo, PEHGOBERICEREZE>TEDL I, PEOEROBIFVLTNE (09F) FoO
RO, 2009 E D A EIKT B, FEEO A Y ME, FEZ T TEEDERORKIC
Nz ceicd s,

1) [BfE0%ER]

1

First of all, I want to thank our teacher and the participants of this class. I think that it
was a very good choice to take this class. 1 really learned a lot in the class and I really
loved the proverbs and maxims you have told us. Now I'm confident in my speech and I'm

sure that [ won't have problems in public speaking any more in the future. (09%)

THEMIWVIE] EEVTVEH, COZFEERRHMEHASHEDOAY —F « OV F A MCH
TWEZET, MANZSIEFF2EIDD - 0)

2

26

In this class, I think I learned a lot from our teacher. Before this semester, my speech, my
sentences had no pattern and color. My sentences improved a lot in this semester. C08%)
When this class was started, I didn't really like making a speech in front of people, and
also wasn't good at it. But after experiencing speaking in public 3 times this semester, my
feeling for speech has changed. T still don't think I'm good, but I got used to it. And the
big nervous feelings became lightened and I am so glad. (08Fk)

Through this class, I realized that joy and the hardship of making a public speech.
Compared to what I was before taking this class, I am convinced that I have become

more confident and better at making presentations in front of many people. The three
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speeches I've done in this class surely helped me a lot in constructing self esteem and
optimism. C07#K)

(COYIADHND—DE, AL—FT DL T LR T ZRBHERT 2 L THB, Self-

esteem ETHERHSNTDIEFZEFSL L)

5 WO WBLTWVINERE, HRAEZL > TAE—F 2T 52 LTY, fAld, 1RHIEL
2EHIHOAE—=FTAFNCTEDE, BIWRS B> THENSES XA E L, LML, 3EIED
ZE—=F T, 1. 2HEEXOEATZVEODE, HEORIELTICHET T ENTE
Fll, KEADTEZHATTEST, HBOMES TTVEH L, (065

6 I think I became a better person, hopefully. 1 think I listen to people more and I react to
them better. [ was really glad I took this class. My favorite part of this class was the “Joke
of the Day.” Thank you very much. T loved listening to jokes. (06%&)

TADFREZRES ZHAZFFOT LT KD XVARICHET 2T L] & TORKOHMNO—D

TbHb, TOXIEFERZE TS X Liberal Arts Education DN TE H %,)

2) [FHfi75E]

1 Through evaluating and being evaluated I think I learned more than reading a book.
(09%)

(AR D X S ICFHMIE. Peer evaluation 217> T %, DD, VI ARAA FDAE—=F %7

FARAAL FHFHHT 5D TH B, T, WEDIFFET AW RA TV RO SN, %

XD LWV FENZBV, TOPERAREFE LD COMITEE 2@ U T2 ZAAL LB

NTW5,)

2 1 enjoyed your class! I'm not good at public speaking. And | had no confidence at first.
Therefore, it was difficult for me to give a speech in front of people, but I wanted to
improve my public speaking skills. After the first speech I realized that I have to prepare
more and | did. However, | couldn’t do what | practiced in the second speech, either.
The comments from you and classmates helped me to notice what I should improve. (08
)

3 I really enjoyed this class. I learned a lot from everyone’s speech. 1 also learned what |
could improve from the feedback on my speech. Throughout this whole term, T was able
to learn about public speaking and there were actually times when I used the things 1
learned here outside of class. Thank you for a great class! CO7#)

4 When I made a speech, my classmates laughed and gave me a lot of encouraging words.

[ was so happy. CO7T#0
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5 ANMiTTLEY%ZT %, £LT. Feedback 2% 5 5 LWV ERIZ AN IZNDT, &
HRRBRT Uz, HRIZT T, i 9 2R T LRITHRD KRV ZOT, ikixl L
BEZETETELWVWE Lz, (06%)

6 Feedback from other students was very helpful and T could learn a lot. C06%&)

(IIRAAALEDBEDT 4 —=FNNw 7iE, DEDEBRESTVWEEFEZ2.)

3) G RAPEREDES]

1 I would probably have never got to know these great speeches if I didn't take this class,
so I'm very glad I took the class and was able to know them. All of the speeches gave me
some kind of new idea, and I was enlightened by each of them. I was especially moved
by the little girl’s speech.”’ T was very impressed by how she delivered her honest words
so strongly and beautifully. C08%k)

2 By making three speeches in front of class, I tried to make most of the chance by sharing
my personal insights or experiences with other classmates. And what I found out was
that in the end, I was actually given much more from classmates and you than I could
provide.

Finally, the best part of the class was that we could share so much through making
speeches. Thank you very much for giving us a chance. I learned the power of
everybody’s insight. (‘08%)

(Giving is receiving TH 2 T ENDK DT FENTL LD, FH, GAILTHLENZ L

M2V, TOXSICHME, WHNTHZ T L ERETIHML TV 5.)

3 From comedic speeches (by world champions) to governmental speeches (by McCain &
Clinton) there were many ways to use words (and phrases and actions and expressions,
etc.) that I was never aware of. (‘08%k)

(COESCAE—FNTHEDN T B HEERFEOMEE LTV 3,)

4 1 know one lady in this class, whose English is not perfect, but her presentation was so
impressive and convincing. On the other hand, I know one guy who speaks really fluent
English but his speech had not power. | wondered “What is the difference?” Finally, 1
came up with this conclusion that the lady was totally confident about what she spoke.
Therefore, in speech making, confidence is something we need. This is what I learned in
this class. (07#0

(FHHE, EEPROLBHZHA, RLEEAYE—FE, RELICXZ2ED0TEEL. HADOEK

RAFELIPEICE DD ST, & 5AATGEITREED TR AN >, TONEMI
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BFIENTENZEDT, ZOEBNA v =T, HARF ¥ ELVERRLNVIGELTW
oo &5 LIEWNAZEEFICTMEASRNEREEDE TV REFHEAEL T, TOD 4%
DEENFENTVD K1, wEEDHICIE, EBAATGERI AT TMPHTIEHEM. N
BWNESAE=F LT, T TREVEELDENSTHZ, DXL, KGHIPEITI 2
==Y a VRN TIEEVWE T A %, KT, Public Speaking Ic A EE D%, BE T & IEZMH
Thz, HENOREEMEZRS, HOERENZB/A TRV e FGEENDPOMTENTY
TETNHEAE—FICEHESEL,)

5 T also learned the importance of listening. When [ stood in front of class, I sometimes
noticed some people were very absorbed in writing. It made me anxious. Since then, |
have been trying to listen to other people carefully. By doing so, I myself could get a lot
of new ideas. CO7TFL)

Gz #FH N 72 D § 5 D TREFEZREVEVSHEMNET TV, JHliL LTE SV 0AY,

HREL-oMO LHNTE DY, COMEZRT BICId, AL—FTDOFRRRKICIAY F

ZEIKEZRI S LTS, LELZORBNEZVONBIRTH 5, HETIE., Ra

a7 2—RBREVHEFTLHHDT, VAT OEEMNZ5EII L. Active Listening

MWTEDEIIIREL T S,)

6 COFEETREFHEALEDDANSEAD Quote FEZFFNMLTLLEE 5T, Rk 5
TENLWR T T EEADY O Eo/z &I ETzE D E x> 7z, Quote
DENMFTNANAEEDEERLZENED S T,

Public Speaking Z 7z 72 H W, BE G > TFHlidT 2D TE AL, HRF v 4 >
REEAFDAE—F ZRLIEAEDN D> TRN 5T WARTTEL FELAPEMKD
CDETERTEMNTE e, TORERAE—FOMAFLINCE, WAL A NG5
Nd, Za—AP, ADEZRELEAA, HATLZNHIKDVWTEASELND XS &
LMD T, ETLHEKRENED LG > Tz, (07RO

7 1 learned many significant aspects of speech writing and presentation in this class. For
example, how to grab the audience with humor and enthusiasm, or how to create impact
in our speeches by citing quotes and personal experiences. But there was something
more important that I learned in this class; the speech value is determined not by the
construction of the speech, but the character of the speaker. 07k

(RN KRG DE, FELFOAMETHZ L, FVVvRRNSEbN TN ETH

%o TORICKONVIEZ LIFENIHNIZEETZ %)

8 First, to be honest, this class is the best English class in SFC so far for me. This class

was a special opportunity for me to rethink what I have done, experienced in my life. 1
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also learned that people have different points of view. (074

9 To say the truth, I first applied to another English class, and [ wasn’t interested in public
speaking. But as the class went on, | started to enjoy this class, and started to get
interested in public speaking. Making speeches, and listening to other students’” speeches
made me a chance to sit down, and think about myself. Making threes speeches made
me work hard, but the work I did was worth it. T am now a big fan of public speaking,
and | became interested in public speaking.

By taking this class, 1 have a new view of life, and learned that there are a lot of things

that don’t know. (06%)

(MFIDH] I L 7z DR ZZ &S o)

10 T have learned more about myself through this class. T think that is why T like public
speaking; because it gives me the opportunity to really think about “what I think about!!”
I enjoyed watching the #1 public speakers. | think those videos inspired me in many
ways. (06%)

(AR OITAYRRZzHEL, ADMIZEZ TV WOMRNTES T Lk, TOFRFEDR:

WTH2, TN EEMIOREL LTHOILS 5L F X %.)

4) [A% - &3l

1 Sometimes we talked about the meaning of life, the meaning of love and other very
profound topics which were very moving. I was glad that I could ponder about these
topics. Thank you very much!! (09%%)

(TERNEOEK, TOMOFEMEFEY JICDWTFE-T2] bbb, FEIE, RELEL

M) ZFEB & IICL TV 5, COMRICHGRIDH 2P ETBICHFELZDEDEHA S DI

EERARETH B, UL, HEPNEDOMEL TR, FRANDVDICENR TR S D, A

HDLEDEIHEBICHA SN, CThzeBETEHILICBERTH S Lidhwy, toT. T

DX GREZEMTLILICERDDSZLEZ TN S,)

2 1loved this class very much. [ think this is the best class I took this semester. I leaned so
much through this class. 1 thought that the name of this class should be “Living a life.”
Not only did I learn about English, how to make a speech in front of people, etc., but
also the way of living.

Through listening to your speeches and many other speeches, I've learned the
important things in life. How to love people, live here and now, thank people, etc. Most

of all, I really love the phrase, “Yesterday is history. Tomorrow is a mystery. Today is a
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gift. That's why it's called ‘present’.” T would like to make this phrase my “Z@Il” and
always put it in my mind. I was really lucky to be in this class with many warm-hearted
people. Thank you so much for teaching us how to live and love others!! (09%%)

(“Yesterday is history. Tomorrow is a mystery. Today is a gift. That's why it's called ‘present’.”

COFHEEF, FENPAE—F THALLLDTH 2, How to love people, live here and now,

thank people, etc EEHWTWE N, TNBIE, FEDAE—TF DAy t—ITEH>7,)

3 Ilearned so many things through this class. It was more important for me to know what
is important in life than to study how to make a speech. This class was once a week time
for me to face my heart. C08%)

(JZZED “face my heart” OBRICE>TVE T EZVERICES . BROODIKHESES T &k,

NETRYERRITH 2, TOXIHRRZ ENRITRETELBAEDOFEIC LS, FHET

i&. The contents of our everyday communication can be the contents of our life &3, H

WOAI 227 —v 3 YOHERD L FEREEL—RHICEA TN S,)

5 The “quotes” from you and other students were great gifts for me. It was nice to know
many shining words. Thank you very much for a great class. (08%)

(M ST LBV TVED, SEOME 20l MPLOME ZIRA 5 A Y —F 2N

LTWw3,)

6 CORETHMEESTERE, KETHIORMPHEN LT LT AE—FDOLETH
Zi LT, NFEICARY)ZE Quote ZIRILK Nz 2 & TI, HTE. “There is no way to
happiness. Happiness is the way” &5 SEENRAF &, fEIC ORZETIEH A HICK
&N % DT, Thank You Book @ “Hia 54" LW 5 WICAEN < N2 RiUE S E
ZAELTVE LT, R OFETEZNDELALATT,

H L. Speech video DZICEHZ 5TV FERYNICLTWET, KYJAEHTZ Tk
T o /et BABIC "TNFHATLANA A" LEoTHELTWET, HEMH - 25T
OAIEZTV2HDICENTS LRV, 2 DA T F7% sentence DX > 727~
F2TLEYRLTVREDTY, COREZML TAYICKRYET L 2FATE-RNET,
SEMORBRE KYNCSBITEN LTV ELVERNE T, HLfEDY 3 — I MY
FET Lk, COTHO

(“There is no way to happiness. Happiness is the way” I3{AFEDOFHED K 5 TH %, FEHE.

Wayne Dyer % & DEET T DS HEIC A > TV %,* Mahatma Gandhi O S %< There is

no way to peace. Peace is the way” #®% % & 5 725, 1%1&. Means and end are convertible

terms in my philosophy of life. £ 55T\ %, COX 5 nEZ D Lic, JERIORENH -

REEAB. DR, FHINGIERNOFERD, FHEWS HNZNEZA B0, LE>TW
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BDTH%, F Be the change you wish to see in the world.”” £ 15 SHEEEL TV 5, it

ReZzldnid, £TEHIDZOZEZDOEDICEDIEREN, EFE>TWVIDTH 2,

AC—F LT Y P 2EM L. RCHATES 56855, £5952LT

AE—=F DAy =Y NEOHMEICHREENDE DD TH %,)

7 In this class, I learned not only the method of becoming a good public speaker, but
also other life lessons. Each message our teacher conveyed during this class is very
memorable. One of the most memorable messages for me was “If you make 3 people
happy today, and each of them makes three other people happy tomorrow, we can make
the whole world happy within twenty-one days.” This message actually inspired me. CO7%k)

(5H. BAZZEILTENE. ] LV TDAY L=V, FEDAL—FT DAY EL—ID

—DTH o)

8 Ibelieve I learned many things form this class. I was very satisfied. I was able to improve
my speaking skills every week by watching and listening to the lecture. But most of all
what I have attained from this class was the morals in life. The importance of having a
dream, laughing and being happy were some of the things I have been taught throughout
this class. These are some of the things that are easy to forget but the most important
values in life. CO7%k)

EHEDY I ATHEI, B2FFDOILDBEENZFH>TEAY—FHH > 7, Don't give up on

your dreams. Dreams do not go away from you. Only YOU go away from your dreams! &=

RLUEBNHEVWAE—FD—DTH%,)

9 I enjoyed taking this course. What [ learned the most in this class is not about public
speaking, but how I look at “Life.” Listening to other people’s speeches and watching
your speeches made great changes in how I look at things. [ think I became more
positive, more kind and more knowledgeable. (06%)

LLED XS ANEICDNWTEL ZZARZ LB TV BZENDED ST W, JEENDEE

IEATAEOHBICIE, TOBMOTRMRELEER 5, NEZFES T ETHEEN DS

NaLEZ%,)

5) [ZEmoDEF]

1 fhofELHEzD, Fefid, MEEG52 273 TEL, AE—FELEDBFHZEL T,
Keaix “BENT R BIEA SN TWT, HRIOKEN L TERENT LI, FifE
DREZRLLETTFEWV ! (09%)

2 SHIT—F/RULHVDZ7I5ALHEVDE L, HADTREELVWAY—FERTHAL K
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idea 275, skill 6B E Lico RHUICEWI—RATLT, i, HoEe 58 0E LT,
RFELEDIZWTT I (C09%)

3 Humor DEFEWZHITELUF Uiz, ZAEDEBFH IV DELI—ETICEATOTHWTY
TELWL, HEASTLERVE L, MMENZEEE 1—E7 M THEES LLEOD
T U7z, Jei Japanese English T, +0&ifit L NEZEEC NICEI B5N%, TN T
WWARRLEESTED, TANKKHERTEFT Lic, —FHARITLED, RHchb e
HTEVEK LT, REXKZ#HLIZVWTT, (08RO

(LLE 3O FE, FBEORELZBELILVEFNTVEA, BUEX THRIORIZE DY

EMVE—X—tix>TW3%,)

4 1 learned how humor is important in a speech from this class and there are many
important things in life. You can find happiness in your life any time. I really respect the
way you think and I wish I can be like you when I'm in your age. C08%)

5 T learned love from you. Your energy and effort to love students is very special. Thank
you for this great class!! (08%)

6 Hiic, KEREFENBELALL T, EFT XA T4 T THROUADTNRITEL S HKGEZ
Do TWVBDZYDTRIZDT, AT MRIEIT L2, (07RO

(EHICE > THFBREHEXT MERE THo., BEoNEEY I TRRMT 2 HAL ORZER.

PREEEFEEDERI T L B %)

7 Your class, from my point of view, was the best I could ever take. Humor, lessons,
activities, work, messages, were all well balanced. This is what must be done in
university classes. I would like to set my goal today to be “a superior teacher,” like you.

[ usually tend not to listen to other’s advice much, and just keep on going till I hit a
wall. It was you that taught me to have ears, because every talk has lessons. Not only
did you “teach”; but you also gave a chance to interact with each other, and gave an
opportunity to use the skills we learned. You did not teach me speaking. You taught me
REpR” COTHO

(COPER, FRRBBICES S L LTW e, FADAEY—FDNAEIC “The mediocre teacher

tells, the good teacher explains, the superior teacher demonstrates, and the great teacher

inspires” £\ A v —YWH o, TOXART. “a superior teacher” & 15 KA L

TWd, FHHF LT Great teacher ICE> TWEWH, BIHDAE—F 2 FATHTESLS

T & T demonstration 217> T\ %, H%37% superior teacher ICIT DI XS5 & LTN5DTH

%o

8 CORFEZZHLTHELNILIE, BBMEBERTT, FENEICEEDOFTEZG I EHT S
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&L MEEZTTRB D LT ARBIRBEHINRELEILT, BRI OV BRI T THNDIC
LEBEL. MEORFZE > LKL ZENTEEN5TY, (07TH)

9 This was my favorite class. Our professor was really thoughtful and amazingly good at
public speaking. C07%&)

10 PR, TIREHOMNE S TSV E LT, EORRICHDTSMLIRNE, TDET
LERNTHRE L EETH BT BEANDEZK L F Lz, (068)

11 BORBEEDERRT SNZHN LT &, EDYa—F, A&, RENATEFTL
7z 1 (06%)

12 Our teacher has a lot of sense of humor. I enjoyed it. He is very kind, so I could study in
a relaxed manner. Totally, I could enjoy this class so much. He taught me that English
was so much fun. (06%)

(He is very kind £ W TH %M, Kindness IKCDOWTOEEHHDAE—FZHTES STV

%0 TOHICRD K575 |HMBH %, The Dalai Lama of Tibet said, “My religion is kindness.

Kindness is my religion.” Also Henry James said, “In human life, three things are important:

The first is to be kind. The second is to be kind. And the third is to be kind.” This much we

need kindness in this world. A¥—=F TFHEDH V729 % D TIE7/ <. Do what you preach

DEZTT. BAOFREREKT 2 LORYIELH TV S, TOEENIFEDORL S Z2H >

el bz L<ES,)

13 Our teacher motivated and encouraged us a lot. Every word you said was very positive
and I really enjoyed this class. (06%%)

FEELHMZIC TET VA VIR L0SBEENH 0, BEMOMRHFOEENLZHm L TV 5,

B AEREIC AR 29 % encourager THHNEZEES )

6) [BEENGER - &X]

1 While listening to speeches by classmates, I sometimes felt too boring. (‘08%)

2 This is a small matter but I thought you pass around attendance cards too early.
Sometimes, it was before the starting time. (07%k)

You told us too many jokes. That was a bit tiring. (‘07Fk)

AC—=F%23 208z, 5D LTELVERNET, (06570

The textbook was very helpful, so the deadline of our papers should be advanced.

D O W

This class might have been better if the students---including myself had reacted to the
speeches more. (‘06Fk)
7 NBUZS 9 T &, T wanted your feedback. sEUZ WSRO TI M, BAEEE, A0

34



SFC IC#1F % Public Speaking H(E : BFE & 224 OREEFHM

EDORML o7z Td, (06F)
SEFHBEONGE 5> 142213, 6 FWICb 38D TH - IM, UENEENZZER DR
BEDOFTRT BT, BHCWHEESNTVEEDEHED. 5 THEVLDIEE B A ANRSE
FhREE5E0,)

6. BbYic

REHEHE TIE. SFCIC B 3 mERIEFEN 2RO EOREIC B 2ilH & TREZHR
U, A T X B ETMMARE Lico LM LAEMND, MIBOMG L, PEICX35E
OFHiZIER TE ah o, EHIC, FHHBIKIDZALE—FRET I - AE—FDNA,
ZOMEZ L DBRBIZA BT ENTERN>To HREMND, FEZEORELWELET B
TEHB, TNHIX, FIOEBICESRIEE ST,

FHZ. DY 5 A% Liberal Arts Education D—¥ & UTHEA TW3, PERMBMNL., %
OHIEARZ LT 2 FE0 2 L, M5 ICEOBEKTEZEEN %, B0 b 3 HARTRIC
BoTHRLWEEZEZTVWEDTH S, FHCT AV ATHERZIRELEDZ VDL C
DY IATIE, I T7 AU ANRET] T MoxXfbzb £ oo an& S GHmAZ & D
HHEE VD, TOLIBEERC, bhbhoRTWwa IEEIR] GEEHOKBmT LML,
o7t DTHD, TNHITRT TR, BRI ZHAMESR DL L. TLTHDD
MfEE & [FIFREIC M O EE & BE T X 2 AR R 2 BN R EEFHNT VD, T3 LSS
DFERIZ, AEBMEICHZEERIHTVEEEZ D, LNV C DK S ICFEEMICEEICE
ATED T AT, SHEEROAERZERIETHS, TNTIE, APROENZDTHSS
Do EOBEEZ G TR LNV DFTRASE 2G5 C EMENE ThRRBR5 G0, RE
BRI 2 LIELRXVOEBINBEIO—HThs, REZBNODHZEDICTETRELT
LUFzfahL T <,

1) PPN TERS 2B 2FH L, PAEICEEI S, BEROWE, oK IEAOTFH)
F2d 5,

2) BEMEEOET N AL—FZRALZXELT, B5%H#%.

3) BB | FEHICEEEICTE 27212 < O Interaction ZFiz 8 %,

4) REPEOWE  AL—FOREZMETZOHL S LRLE ZRZRHEIRLTE S
9.

5) FHliiEENZEA T B LT, BMICEEZE T ENTEB L ICEL,

6) Ffi7s [55f7) & L To Public Speaking Tid7a <, AV EHELKS [GHE] &
L C® Public Speaking Z{iiiE D} %,
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7)) &k oE, NHHEHEOHLEZENT, ZEOREZFHV, BUIMNRAE 2> TR¥ER
BT 3T &,

CORFEZBLTHER, DEDZLZECEAZATVS XS T, TORSEFEE. #4a
HEMNZEDTH S LML 7z, ARER G D 5% D Advanced level DHFEHH DFEIE
KRNI DT L 2> TV 5, MRS, Efftta0—8E LT, BNOEACEEZHECIEA
2332 —Yarvie/i0EKZ IR E 9 258 & LT Public Speaking BUE 72 (&1
RO XD RVWESROMEEZD S L, B0 AR - HERHROFHNIC E 54558512 HEQATW
<DEDTH B,

E

1) T@® DVD &, Bill Stephen Productions, Inc., 529 % & DT, Billspro.com » 5F XA RIRET H
%o

2) 12D 1L Severn Suzuki IC KB AE—F ZEKL TV D, TOAE—FFVU ATV ¥ A1 0 OHIER
YIv P TIHDNIEAE—=FT MEROAE—F | EMEN TS, FUZHRICHEL Tz, AT
e DIWNF 2 TRT ) - AT R ENTDAE—F EHitE Ulc, AE—F &, You Tube DT AFA
HETH %,

3) Wayne Dyer, There’s a Spiritual Solution to Every Problem, HarperCollins Publishers, 2001, p. 107.

4) EHF, COFEZKEY b T2 R2ifilcdH % Martin Luther King Jr. DELREE TR DI TV 5,

5) [l L,
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,Einfithrung in den Plurilingualismus*®

— Praxis und Analyse eines Unterrichtsmaterials

Das ,Plurilinguale Kompetenz-Projekt (Plurilingual Competence Project)” ist ein innerhalb
des Rahmenprojekts ,Action Oriented Plurilingual Language Learning Project (AOP)* im
Research Center for Foreign Language Education der Universitit Keio durchgefiihrtes Projekt.
Bei diesem Projekt handelt es sich um die Herstellung des Lehrmaterials ,,Fukugengo no
Susume (Einfithrung in den Plurilingualisumus)®, das in universitiren Fremdsprachenkursen
fiir Anfinger benutzt werden soll, um den Studierenden plurilinguale und plurikulturelle
Kompetenz zu vermitteln, sowie um die Effizienz dieses Lehrstoffes einzuschitzen. Die
erste Ausgabe dieses Materials wurde im Mirz 2008 verdffentlicht und im Sommersemester
2008 im Fremdsprachenunterricht an der Universitit Keio und an der Universitit Kanagawa
eingesetzt. Die Effizienz dieses Lehrmaterials wurde mit Hilfe einer Umfrage unter den
Studierenden untersucht und dementsprechend revidiert erschien im Mirz 2009 die zweite
Ausgabe. Aus diesem Projekt ergab sich, dass das Ziel des Materials, die Studierenden mit
dem Plurilingualismus und -kulturalismus sowie dem metasprachlichen Bewusstsein vertraut
zu machen, effektiv erreicht wurde. Dieses Ergebnis zeigt auch, dass dieser Lehrstoff an
anderen japanischen Universititen und ebenfalls auch an Oberschulen verwendet werden

kann, um die Studierenden und Schiiler in den Plurilingualismus einzufiihren.

1. HREOXREEM

SRR RN K2 S A L HEE T D B © O B ER AR ERERE It
Z—let a7 THEEIR &2 TTEHOESEEEE 70 Y 2 7 & (Action Oriented
Plurilingual Language Learning Project: AOP) ] W& 5N T3 (20064 E~20104F ),
ZO—ETH2 MEEHEOTITH] Tudcy b (IREERE  eH—EHEE) 3. FENE
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FREAREROMAZEE LY T Ly b [EEREOT O] ZIER L. FEEROMAICE
DVTHEM & LTOZDOEEBRIALT 2 RETH S, 20084 3 HIcHIR [{HEEDT TH)
+ X THAZO L —FEEGEULADFE—) (BERDNEFEEEMIE % —. 20084 3
) PMERCE N 2008 F R (B2 ICEIERERY: LRI B D TR LW
RRGED T2 DT > r— FEMTb Nz, BHFEICIE, 72— MERPANOERZEO A
NrEFE 2 GG Mex v, ELOLZEADSET HESHEOT IO EEEIINE
B Y 2 — 20094E 3 H) MfTE Nz, WO L Z 0L IEFAE (2008) M
HLTHED, BELIATORZEY V7 — b Dot EARBM ORROELG HILE A (2009) A
ToTW5,

ARTIE, K179 2 LidomBEZ £ A, fRIIKRY: (Bv 738 CTOEBREEBLUT I8
ST T ONAZFIH LI IREERE#EE (20086 H) TO7 ¥ — hillEh
ReWET 2, &0 T, BERUBOPEL ITICE S NI AREM DM T E —EDMRERD
25Tk, REMMNEZRDHEEZRES % L 2RT,

2. MEEEDT &) PEORIELEBERBTORE

MEEFEDT T OEHET S L AIESHERORMEHETH S, AOP DHIE,
HADSFERIN & BE RN OZL 2B E 2 ¢ CEFR (F—n v/ SSiEHLESERE) HVEE
LS - EXUEEBROHEESBB L ODDRKETOHLWEMBEBERRET 2 LN, 20
—ERE UTAREBBEMERZEL T, B NEFEAEOBRREZ AR LD DEEICWO T &
SHEIRTDTH B, TOMFKT 2 TEEFEDTTH) BHIIR - FH2ke bic, BHESEE
AEANDT D E DG E A X FEERHEOHEZ L2 BN LTED, HADSEHE - ¥H5
ICE L7 RIcm b K50 T RRIREORETHRA SN RY 2 — L] T L GHEOMHH
WKHRZ 2 Kooy 7 Ly MER) CLE, #& (2008 :51) &> T\, FEKFC,
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Teaching Medical Terminology

Patrick Francis McGuire

Introduction:

This paper reports on a course in medical terminology which was offered to third year
students at Keio University School of Medicine, Shinanomachi Campus, spring semester
2009. Though students begin the course relatively familiar with colloquial English phrases
for describing medical conditions and anatomy, they are much less familiar with medical
terminology, never having studied it systematically. In this spring semester course, students
are introduced to the corpus of medical terminology and learn to decode and encode medical
terms. This paper reports the course proceedings and provides both a rational and suggested
approach for teaching medical terminology. This paper is in three sections, considering, in
turn, the following:

I. The Learning Challenge ~
i.  What are the challenges of learning medical terminology?
ii. How can these challenges be systematically addressed?
II. The Lexis of Medical Terminology ~
i.  What is the lexis of medical terminology?
ii. How can the lexis be subdivided and presented?
iii. How do composite word parts combine to form medical terms?
[TI. A Methodology for Teaching Medical Terminology ~
i.  What are reasonable objectives and time frames for a course of study?
ii. How and in what sequence should combinant parts be presented?
iii. What are effective study practices to develop decoding and encoding

abilities?
I. The Learning Challenge

Medical dictionaries, which embody the wealth of medical learning and practice dating

from antiquity to the present, are tomes of frightful size and cost! They can exceed 2000
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pages in length, and are dense in subject matter that is largely impenetrable to the lay reader.
Medical students rely heavily on these sources of reference, but comprehending fully the
information therein requires that one be literate in the language of medicine. Acquiring
proficiency in this specialized language is one of the fundamental challenges of medical
studies.

How then do trainee doctors learn the language of their professional discipline? This
author’s survey of several prominent Tokyo medical schools revealed that few offer a course
specific to the study of medical terminology. This would seem a need overlooked. Medical
terminology is not commonly taught separately or systematically, but rather as incidental to
clinical studies (which typically begin in the fourth year). Acquiring medical terminology, it is
assumed, will occur concurrently along with the vast body of clinical information that fourth
year students must assimilate. The course described herein focused explicitly on medical
terminology, to enable third year students to better cope with the plethora of terminology they
encounter in the following year.

Before proceeding to the details of the course, first some rationale regarding the course
itself. The course’s underlying premise runs somewhat counter to the common practice by
which students are introduced to medical terminology. As mentioned, the prevailing practice
is to present terminology as tangental to fourth year clinical studies. Certain assumptions are
consistent with this practice; namely, that terminology will be learned either by: i) repeatedly
encountering a term; ii) inferring meaning; iii) memorizing. Although, through force of
effort, students do develop some grasp of medical terminology through repeated encounter,
inference and memorization, this paper considers these learning methods inherent in
common practice both inefficient and insufficient. Each of these learning methods (and their
inherent assumptions) will be considered in turn and contrasted with a more systematic, overt
approach.

The first learning method presumes that students acquire knowledge of medical terminology
by repeatedly encountering terms. This assumes that students come to recognize,
understand and remember terms, just as they arise incidentally in medical texts and lectures.
Obvious problems with this assumption are: it leaves input to chance; it assumes sufficiently
frequent exposure to terms; it requires that students be continuously multitasking - listening
for terminology, recognizing and remembering it, while at the same time following the flow of
ideas (in seminars, lectures, clinical tutorials, etc) where terms arise. Though such a learning

process seems hit and miss, it characterizes how terminology is generally expected to be
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learned.

The second learning method is one by which students gradually, without explicit
instruction, come to recognize and extrapolate from lexical patterns in medical terms; in other
words, terminology will be learned through inference. Here also it is assumed that the
various terms’ parts (prefixes, roots and suffixes) appear with sufficient frequency and context
for the leaner to infer meaning correctly. This seems to assume that all students are natural
linguists and will learn to decode terms through prolonged, variable exposure to medical
language. However, would students not learn terminology more quickly and thoroughly if
taught explicitly? Relying on inference falls short of providing the requisite proficient, precise
knowledge of terminology.

The third method of learning assumes the memorization of terminology is possible
through persistent study of a medical dictionary. Medical dictionaries are essential references,
but provide comprehensive and detailed, not succinct, definitions. Hence definitions
require time to isolate, in addition to the difficulty of sourcing terms within the cumbersome
volumes. As well as being a time consuming process, memorization has other drawbacks,
relying on memory to the exclusion of other cognitive and analytical capacities. Moreover,
the alphabetical arrangement of dictionaries runs counter-intuitive to ways in which the
mind registers and recalls language, by subject and chronology. While medical dictionaries
are essential, this paper advocates teaching students to analyze the structure of terminology,
enabling more efficient dictionary use and greater comprehension.

In summary, all three assumptions fail to recognize (and take advantage of) a pedagogically
relevant characteristic of medical terminology, namely its consistent and learnable lexical

structure. This will be elaborated on in the next section.

II. The Lexis of Medical Terminology

Like much scientific terminology, medical terms are largely derivations of either Greek or
Latin origin. To speak of “Medical English” then is something of a misnomer since medical
terminology (distinct from colloquial terms) is common to most European languages. A
medical term is typically comprised of word parts that are either entirely Latin or entirely
Greek in origin; the two derivative languages rarely intermingle to form a given term. Hence,
there are numerous duplicate terms - both a Greek and a Latin term which refer to the same
anatomical or physiological aspect. For example, the Greek root nephr and the Latin root

ren both refer to the kidney. Generally, Greek-derived terms refer to diagnosis and surgery,

47



whereas Latin-based terms refer to anatomy and physiology. Emphasizing the categorization
of terms according to origin is the sort of pedantry some might seize upon, but the question of
provenance - though of linguistic interest - is of little practical relevance to trainee doctors.

A central issue in planning a course of this type is deciding what terminology to include
and what to omit. The range of terms taught, particularly with regard to roots, must be
strictly delimited. Each medical specialization encompasses a sizable corpus of pertinent
terminology, putting a comprehensive study beyond the remit, schedule and scope of an
introductory course. The weight of a medical dictionary makes the point.

The question then is what terminology should the instructor include? A logical criteria for
selection would approximate that applied to other domains of English for Special Purposes;
namely, selecting terms for inclusion according to their frequency of use. Here, corpus
analysis is invaluable for identifying both frequently used discreet terms and term parts,
morphemes as it were. This will be further elaborated on below. As previously explained, the
selection of roots is the most problematic issue in delimiting course terminology. It is optimal
to include those roots which have multiple combinant forms, whereby the learner’s knowledge
of terms expands rapidly.

It will be helpful at this point to provide some description of the general lexical structure of
medical terms. That structure, since comprised of Latin and Greek derivatives, is typically a
variant of the combination of prefix, root and suffix. Terms may be formed with two or more
combined roots. Some common formations are: prefix-root-suffix: prefix-root-root-suffix;
prefix-root; prefix-root-root; root-root; root-suffix; root-root-suffix.

The typical medical terminology textbook list of prefixes numbers approximately one
hundred items. Prefixes specify some aspect of the adjoining root. Prefixes may refer to
aspects such as: number and measurement, location or spatial characteristics, color, density,
time or time order, severity, and so on. There are common prefix-root collocations, but a given
prefix may be adjoined to an array of roots.

The list of common suffixes also numbers in excess of one hundred. Suffixes can
be grouped under two categories - grammatical or semantic. In addition to expressing
grammatical function - noun or adjectival forms, etc. - suffixes often have a specific semantic
role in medical terminology, indicating aspects such as condition, disease or procedure.

Combining forms in terminology are where the vowel ‘0’ combines two roots and/or prefix
and root, or root and suffix (where the latter begins with a consonant). Combining forms have

the functional purpose of facilitating pronunciation, as seen in the examples cerebrovascular
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or streptokinase. 1f a suffix begins with a vowel, the combining vowel is usually omitted -
examples: carditis (not cardioditis) and gastralgia (not gastroalgia). However, where the
root ends with a vowel other than ‘o', the combining vowel is often (still) applied - examples:
arteriosclerosis, osteoblast, cardiodynia. Two root combinations exclusive of a vowel are often
joined with a combining vowel - example: nephrolithectomy (not nephrlithectomy, which

would be unpronounceable).

III. A Methodology for Teaching Medical Terminology

As outlined above, the course described herein undertook to explicitly teach medical
terminology. Students were taught to parse terms according to composite parts - prefixes,
roots and suffixes as described above - construct meanings from parts, and in turn use
composite parts to encode terms. In other words, the goal was to teach comprehension
through analysis, rather than sight recognition, inference or memorization.

A class schedule of six to nine weeks proved sufficient for students to learn the rudiments
necessary to decode and encode a substantial body of medical terminology. The schedule for
a course of study might be organized as follows: commencing with a detailed study of prefixes
(2~3 weeks); proceeding to suffixes (2~3 weeks); then introducing roots representative of
various medical specializations (2~3 weeks) and consolidating decoding and encoding skills.
Teaching terminology in these three stages allows for progress assessment at the end of each
stage. Moreover, students learn to recognize the function and semantic value of prefixes,
suffixes and roots respectively, and to parse terms accordingly. Experience suggests that the
number of roots introduced in a course of this kind should not be exhaustive, but be sufficient
to represent and describe the procedures and conditions most common to a range of
specializations. A representative list of prefixes as well as an example of a prefix quiz appears
in the Appendix.

A general procedure for conducting a weekly lesson might be as follows. Students could
be given in advance of each lesson a list of (for example) prefixes to preview for an upcoming
class. Students might be asked to list any words they know which contain each given prefix,
and try to guess the prefix meaning accordingly. Students might also conjecture which roots
and medical contexts a given prefix might relate to. For example, by listing words beginning
with “ab” - abnormal, abstract, absent, etc - students might conjecture that “ab” means
“different from” or “separate from” and that it might relate to psychology. This encourages

students to look for how, perhaps familiar, word parts might apply to medical contexts. At the
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beginning of the lesson, students in small groups might compare and pool their lists to reach a
consensus regarding the prefixes meanings; the whole class could then consider those prefixes
where ambiguity persists. A PowerPoint might then follow, in which the lesson’s prefixes are
reviewed, along with their common medical cognates presented. Prefixes and suffixes should
be grouped and presented according to function and semantic value (indicating color, size,
location, etc) as this provides an organizational structure and facilitates their memorization.
Decoding and encoding practice exercises in class should also emphasize function and
semantic value.

Though introducing prefixes, suffixes, and roots separately appears to facilitate the learning
process, it is helpful to give examples of word parts in the context of a complete term, and to
do practice exercises with complete terms. Students should learn several common roots at
the outset in order to begin recognizing and practice constructing prefix-root-suffix patterns.
Introducing common roots - such as cardia, gastro, osteo, hema, entero, arthro - proves
helpful in teaching students to encode and decode terms. Students can experiment with
combining newly-studied prefixes and suffixes with familiar roots to form medical terms,
adding a purposeful, creative dimension to the lesson.

There are numerous possible sources for the body of language one might introduce during
a nine week course. Wikipedia and Creative Commons are among several open sources
where lists of parsed medical terminology is available. Medical terminology texts generally
present vocabulary in a glossary list format. Glossary lists are often subdivided according
to component word parts - prefix, suffix and root. Prefix and suffix lists are then usually
alphabetically arranged; roots might be grouped according to anatomic or diagnostic category.
Studying a glossary thus, students can soon become familiar with the component parts which
combine in a multitude of forms to comprise the lexis of medical terminology. An excerpt of a

glossary list might read as follows:

Prefix = Meaning Example Definition of example
1. ecto- outer, external ectoderm tissue on the skin surface
2. endo- within, inner endoscope instrument to view inside
3. epi- upon, over epigastric on or over the stomach
4. eu- normal, good eupnea normal breathing
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Teaching Medical Terminology

Along with glossary lists, labelled diagrams are another method of presenting vocabulary
common to textbooks. The animation capabilities of websites makes them a particularly
effective medium for illustrating certain word components, such as prefixes referring to a
process or a movement of location. Other instructive and engaging web-based learning tools
are: electronic-glossaries, flash-cards, click and drag matching exercises, fill-in-the-blank
exercises, recorded pronunciation models, spelling B’s, and so on. An instructor’s teaching
resources therefore need not end with hand-outs and power-points. Interestingly, some on-
line learning resources (such as many flash card websites) are student authored - medical
students who have generated flash card sets for self-study and have contributed them to the
public domain. A number of medical schools such as Des Moines University (http:/www.
dmu.edu/medterms/overview/) and the University of Minnesota (http://msjensen.cehd.umn.
edu/Webanatomy/) host public domain websites with substantial learning resources devoted
to medical terminology.

To exercise their growing knowledge of term components, students benefit from extensive
practice in decoding common medical terms. Decoding strategy involves first identifying
a medical term’s composite parts (prefix? suffix? one root or two? etc). One recommended
strategy is to read a term from right to left; that is, beginning with the suffix and working back
to the beginning of the word. As each term part is identified and colloquially defined, the
overall term meaning emerges. Giving students adequate in-class practice, working solo or in
pairs and checking answers, consolidates their learning. Examples of a decoding exercise:

* myelodysplasia: (suffix) plasia - development of  (root) dys - difficulty
(root) myelo - bone marrow
(colloquial definition) myelodysplasia: - a bone marrow disorder
* pericarditis: (suffix) itis - inflammation of  (root) cardi - heart
(prefix) peri - area around
(colloquial definition) pericarditis: inflammation of peripheral heart
membrane
* hyperlipidaemia: (root) aemia - blood  (root) lipid- fat  (prefix) hyper - too much

(colloquial definition) hyperlipidaemia: excessive fat in the blood

Students generally find encoding more challenging initially as it involves recalling the

correct Greek or Latin derivative. To assist students with encoding, instructors might use a
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scaffolding method: first provide the root, then ask students for the medical term matching a
stated colloquial condition. This enables students to employ their suffix and prefix knowledge

in constructing whole terms. Examples of assisted encoding exercises:

* Cephal is head. What is the medical term for headache?
e Arth is a joint. What is inflammation of the joints?
 Acr are the extremes of the body. What is the enlargement of these?

¢ Carcin is cancer. What is a cancer tumor?

Encoding without a root or other component prompt, easier problems serve well initially:

e A doctor who treats children
* A condition of low blood sugar

¢ The study of the elderly

* Hardening of the arteries

The ability to decode is especially useful as students begin to encounter more specialized,
often polysyllabic, terminology. Rather than be perplexed or daunted by hitherto unknown
terms, students can rely on their analytical ability. Following adequate practice in word
analysis, terminology is demystified and students can accurately decode and encode medical

terms.

Conclusion:

As this paper suggests, there is no inherent obstacle to teaching medical terminology within
the scope of an English course. Even lecturers who are not specialists in medical sciences
will find teaching the course, using the many existing references and resources, rather
straightforward. Students, moreover, recognize the utility of this knowledge and are motivated
to learn. Hospitals in Tokyo provide medical services to an international community, hence
trainee doctors realize that medical terminology could prove useful in clinical work. Aspiring
medical researchers recognize that this language is integral to participation in international
clinical conferences and research. In short, lecturers will serve their students well by

including medical terminology instruction in their course of study.
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Appendix

Excerpt of prefix glossary:

Prefix Form Meaning Example (Definition)
alb- white albino (person without any skin pigment)
chlor- chlor/o green chloroma (greenish cancerous tumor)
cyan- cyan/o blue cyanosis (abnormal condition of being blue)
erythr- erythr/o red erythrocyte (red blood cell)
leuk- leuk/o white leukocyte (white blood cell)
melan- melan/o black melanocyte (skin cell with black pigment)
purpur/o purple purpura (purplish skin bruises)
rose/o rose, pink roseola (rose-colored rash)
rube- red rubella (viral infection with red skin rash [measles])
xanth- xanth/o vellow xanthoderma (yellow skin)
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Suffix Quiz
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Match number and prefix

1 poly
medi
anti
peri(o)
ambi
ante

hemi

@ N Ji S W [\%]

intra

circum
contra
duo
endo
meso
mono
multi

pre

Write number beside prefix that
matches meaning on left

red

[a—

black
green
blue
white
trans
left

back

e @® N vl S W [\]

after

10 upon

11 away from
12 towards

13 side

ab
across
ad
chlor(o)
cyan(o)
dorso
epi
erthry(o)
latero
leuco
melan(o)
post

sinistro

Match prefix to the correct meaning

[

sym
schizo
retro
primi
pan
oligo
nulli

neo

o @® ~ [ v s W [\]

meta

—
=)

mal

[
[

iso

infra
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€x0

—
'S

eu

p—
vl

endo

—
=

ecto

Ju—
~

dis
de

—
®

ambulo
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S 0

para

dys

[ 8]
—

walk about
down, remove

in addition, outside
below, under
backward, behind
within

none

little, few

first

above

new

outside

painful

together

good

bad

across

equal

split

removal, absence

beyond, near

Write prefixes with opposite meanings

eg: micro
1 hyper
2 brady
3 mal

4 homo
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Regulations for Contributions to the Journal of Foreign Language Education

1. Submissions to the journal are accepted from full and part-time faculty members of the
Keio University system.
2. Contributions include research articles, survey/practical articles, and research notes.
3. Abstract:
a. The title and a 800~1000 character abstract both written in Japanese must be
attached when the paper is written in Japanese.
b. The title and a 150~200 words abstract both written in a European language must
be attached when the paper is written in a European language.
c¢. The title and a 800~1000 character abstract both written in Japanese must be attached
when the paper is written in any language other than Japanese or a European language.
d. The title and a 150~200 word abstract both written in English must be attached
when a paper is submitted concerning Japanese Language Education.
4. Format specifications:
The typescript should be typed in horizontal format, A4-size. It should not exceed 10.5 point.
If written in Japanese, please use Minchotai font. If written in a European language
Times, Times New Roman, or Century should be used.
The number of pages for typed papers, including references and charts, should not
exceed the number given below:
a. Research Articles and Survey/Practical Articles
+ The number of pages for papers (A4, 1200 characters per page) in Japanese
should not exceed 16~20 pages (20000~24000 characters).
+ The number of pages for papers in European language on A4 should not exceed
30~35 pages (7000~8000 words, double-spaced).
+ The number of pages for papers (A4, 1200 characters per page) other than in
Japanese or a European language should not exceed 16~20 pages (20000~
24000 characters).
b. Research Notes
+ The number of pages for research notes (A4,1200 characters per page) in
Japanese should not exceed 8 pages (10000 characters).
+ The number of pages for research notes in European language on A4 should not
exceed 15 pages (3500 words, double-spaced).

+ The number of pages for research notes (A4, 1200 characters per page) in
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languages other than Japanese or any European language should not exceed 8
pages (10000 characters).
Language:

No particular language is stipulated.
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* Submitted papers etc. should be accompanied by an application form.

+ Contributors are able to download the application form on the Keio Research Center
for Foreign Language Education website.

Other formats:

+ Other formats should follow either APA or MLA.

* Notes should be at the end of papers.

» Full name and affiliation should be entered in the application form. Personal information

must be omitted from both the abstract (summary) and submitted text.
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Papers submitted will be judged by an Editorial Committee.

Contributors will receive notification of publication in December.

Printer’s proofs:

Printer’s proofs will be provided two times. Further revisions cannot be accepted after
the first revised proof.

Copyright

Papers will be made available for the public to view on the Keio Research Center for
Foreign Language Education website.

If a contributor borrows from another author’s work/data, the contributor must obtain
that author’s consent concerning the copyright of photographs and/or illustrations, etc.,
before the publication of the paper, normally at the first proof stage. The copyright and
publishing rights of papers published will be held by the Editorial Committee. This
includes the right to republish the paper. If a contributor wishes to republish their paper
elsewhere they should inform the Editorial Committee, which in turn will obtain the
contributor’s consent in the event that it republishes the abstract of the paper.

Deadline and enclosure:

The deadline for submission is September 2009.

Manuscripts:

Contributors should submit three sets of the manuscript on A4.

Submitted papers, etc., should be accompanied by e-mail, FD, CD-R or flash memory, etc.
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