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RELTHIEBOEBEIZED>TERILEHLNTH 5,

CEF T% 5 —D2FEHTXE savoir IZFIR{ZD savoir-apprendre TH %, TNEEZ THNIL
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LB DHIOF T, TH T L RATOHE ORBELEREIIZENHY THIZE, HEIESOS%%
B3 2 &Iic B nUd R 5750, Seminar LWV IO REFRE X ZICZ2DRDICH > 721 T
T, TN ZRATREBHEINTVDEDTH %, LD ZFHET 2 L Zich,
& T OEMEEGHD 5 BICHRICE > TOEDTIEEVES 5 D,

CEF T D 4 D0 savoir ZHMEFEAE & ORIME THIRIICHD B 7208, fEROIVERS
BENIET, BRI TEAONZBNEFCDOIZ TR ET S, ZRTHELTY
RTINS ENEND B EEZOND, FEAEDRKELS 70 —X7 v TENTEHNK
AT, FI—0 v /80K S ICE S BT plurilingualism, #32{E3E# pluriculturalism >
ZREET B & 01Cm B b R ANDBEINCFEREN ZHIC DT TIT TEMRDENTL %,
ChRHEICBERHICIEEFS S, HIAEEV) M4 MOILEH ) F 25 LZ2RTE. savoir-
apprendre. DX D FE G, FHEENDFMOMRICIZ>TVEDTH S,

3.2, F-PHFELEOBIR-17EI51E

NEGEABE 2RO D L LTHREW, MOBRIEFRROBE FofiEzH5A %05 Tk
. NEFFABE O DO, bbb, PIEFHFEME. PHFABREBICOVWTLR—DOHE
BEN S TONEBHREDONAZHZ T ENERENZ LV TLTEH S,

U LHRICEZ D DOBERMEZEGNE DL LTHBED, Riz->7cbDELTH
HEANELS . ZOTDICHERFAERFREOMTE., MEMOF v v TOMEL D, FEL
EMDEGERD T —<ICE - TET U, R I 4355 @I HA O BUHE DT 2 F2HE 9 515t
FHEABNZDTH S,

Peter Doyé 1&. Council of Europe DFZEE+. Niedersachsen NOE 7% £ £ 85 T
% R @ Braunschweig K OHFELIREDOHMRIEN, BoEOHLY OFTET, 5L
TR AT 2 L ZIBE LTS, LT Council of Europe D& A 528/ L. /INEIR
TONERFAE ORENS, B IOBERTH D, FRAR, HEEE TORENL T DOFEER
e e M kich 2 E LT W2,

The primary school is an institution in its own right. It represents a first phase of
schooling and a very important one. In primary education the foundations are laid for a
great many fields of learning and for basic skills and strategies. That they are basic and

that their promotion has to be continued at the secondary level of schooling is obvious. *’

EVS T lid, INAREFERTOREIEZ 3> ED TR L2EHRT 5, T L THA,
/NERZ T OHVEFEEE L MOEERL & [F CFRANCH] > TITb M Nd a5 knwa Lidik s, Tz
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L. Thld/h - PR OBEZICIRAMNCE A 2 ZA B 2RI 28 DEDTH %,

9. N TONEFEOLENHARTOZTNEE S REDLE L VI EZ B TRIERD
B0 FENCFERBRNORZZEZHZTHAS, LrL, KLATHB EHET B EDLH
FTobZBWDTHD, fMRIEHRFEEIEREZZHMOFLVEEEY AT LEZFEH L, ThicE->T
B BE2REL, HEMREZIEL, oA N4 33227 =23 Y B LK EES5HT
BATSDEIRNDTH S, CTTHOANEDAI a=r—rarvkeokex, WEREHE
DIFE, EiEIE RS XL EHS N DRRICE D, TLTCZORNS TBEYbaI 2 =7 —
vavhEl OBFREVS KEENH T3 LIch3DTH%, 2O TR ka3 a=r—
TavEEN] TEMNE - PEAGERMEAEC COREE LT O NG T IickD, FNiE
BICWAWARHAZRZZ 5T LdH>ThI—1 v A OISEIEFEO L TOREICHN TV H
ETH 5,

COEBZHEZIFANDICE, £ (a3 2=/ — 3] 1o d 2MF2HEICT 208
A5, HIC TBL»RND 2T 5] [FLEETORIABIXUCHERE] 720 TREL, HoF
BTEINLZER. SHEUNOTFEELEDTLSEAZRENDH D, $leaIa=r—
v a VEABEICT %, INEICEKT 26 MFICBIT 28 s A LR a5 kv, Zh
THRINENDTO [H#E - ERWMF) OX S REERZERICKIET 2720 THA 5, T
BEHTRC T TOHERE CTHLBDEFINERINERSZVDOEN, ZhEEFRD KD
A—tzd 2 E ERERT—XEDT, WADETIC, TOBEROEEN ENAED 77751
BRORENEZFERI S 2 72 L THB <,

@ Council of Europe DEANREL 23217 AN 5 &, KICEAKNZ 3 DOFENFENU F
Mo>TL %, Thid

FREOLAN, ARIYT VDLV, ZULTERIEDLX)VD 3 DTH B,

SRELANNE AT VI DN TN - RO TZ DO HZE D D 2 080N H 0
B LT, HEMTHFEN VXIS I LAETNIER S R0,

TN « IR, HARTIR E SICESFR., KESRICEH SN, —E LAV FaT L
DIERZEMT % T & icix s,

COBSSER CREET L OMITEAHRIC, a3 a2 —v 3 YEENICEHL TR0
IS HEHF BN ED S NEREN S,
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TOHEDHITIEW L O DFHINEZ NS,

> EHEEOOSEMETE DA

> BRI 0 SRRSO

> BLVEOhLEELWLE DA

> B2 (a2 —varlh) otohrsXHBEEEODEVE DA
» EHL

COWNDEDFAZRHAT 2 M0id, TNETNOHABRBEICBEVTIREINTLNZNEE
W, T REEREETOFEIIETRIEZ 5TV, MRS n, £l faziHirabe s
M. DFE D gradation WEBEIC K> TL 5D TH S,

COEREMICET WM N EDEATE D, CEF ®Z D8R D Waystage, Threshold,
Vantage 75 EICENRIVE4REE. TOORBERZ RS L MHkS,

TTTWVISERTOAIF 25 LZ2ETHEICIE, ZREOEIN TV LRI EZA>TE
SRENDHZ T LRFES 2Rz, Z UL THEEENFICOT, #RNZ SFEMICRT 272
DISRHEIRREN Z R L. BERMNICZ DO O SEFEREMET 5 C L NBEIlIic5 25N 5
HEIC RS, COXICLT—HOEHEEOA 2 TSN EM, 515 LithR
OB ROTIEESRVEEE LT, BEELANVERRT 2T TR, 0 ORI
AMRERIBIC 2> TV ART N B S B VDTH %, FEFEZHIFICANS ES5EMEDOI LT
H5,

3.4. aAVFrYE COLIERE

SRBHEMATIAY T VIOV TE—E LAY F 2T LOERENERE NG, CCTa
VTFUVEVI DIEIUEMEELZFD T, SHICGGIE NS L0 ZEHEOEMEEKT %, T
5 LIIEMIEREL RSB RIC K > TIRETE 20 5, SHBHEE S & IZHIOFRHIA I
o T %, 2 LIEFAIE LTELK BT ENZDNUTDO6HETH %,

FEZ OB - BK

BRERO SRR & OBk

LRI

ZHNH RO RENE B2 W< O DOHEN 5, RIK2 DOHAN ST S)
AEFRLENAER (PRI, REMICHES OTEL, HRBZTFL VA0S
TEND DS EREES)

Al

VVYVYVVY

A2
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COENEREFEMONETF = v 7 DOOJFAIE T 50, &5 E5EIEMZ DT 2. Th
FNEEINZTETRHEN, RESHERRZEZ L& LM V%, WEEERETZO
JFHIDANE D> TLES T eWHo> TR —EMEIHERETE 20,

CTOH)F 2T AONENMRR MExfbtaa=r—ya Vil ZREaHEE T L
THINORESTL B LFABN, —DOREMIE. ThE/NAEEDO T £ TERT
X5, 5 LEBEMICH > BT 2 LICEUD D BN EI M H B, HERD,
BEETE, ETEZOEFRE COHACEMHLT 2 C LICABELROBENENINZRET
HBME. BME RN B OETEERFEN D> TL 2XE T, BUbMZEMZ2ERAT 572
FORBIZNENIDTH B,

CORRNIEIT—my S TREBHNEA D . &0 DRIAFEICT — 1 v /STl B EERR
DT TIKFGORAIDIIREL TVENETHb, TH%dL, HIOHDORE D OEEHOHF TR
fLZ@MIcd 5 LIFARTHD, BLAERENDZ L EE A%, B DHIRE A S
TEZ LML S % bic, BROXEOMIHEICDEMNS T AR TE %,

CNZBDZDENE, INERTONEREAHE OREEMOREICKELEDL-TL %, B
BHEBAENEOERELE VS HTR, HATRELRZNEEEZLAHEEFICAVAATVS
LREARV, LHL, EX XS IC&k>TRZEFNALULEOHEE ., BELOHARERT 5 HE
N2 FHGEIC 5 2 5 T E WK D TIEARWTES 5 b,

NEFEDOE I, TOSERFET NLMAAET 5 C ER2FHRET B, 7 AV HD SFLLY
TWEHHMEETHZ S LA O T2 H, & L, TLENC OFHEZZ I ANS Z LD
HkzDTHNiE, ROERET, TNEERE->LSERMGS ALMPMOFERTEALT &,
ERBICESTEDZEFF> TV AN EWIREMEE B, BllkEfi>7c L LTEMEARDC & T
B39, TOBSULNEEMIE, TNEBEMOPICEEE ST LT, T LzHARFENR
fFFPLE DO L, NBOHIRNEENC & > TEER M) vy BEARNITADFEE TS L
WHKD LEZ NS, PEHETIMEONTVER, BEEEDAT 4 7IEZDREHITIE
KEENCHEBEITTH %,

Z0 LT, B MIZEDOEEREVOEN LR AND T ENHKRZ XSk BDh, &
7z LR 2 T30 DD S FAROFICE > TR 2 O R, Z O L CTHERERS O BHlGRE
HPET ZREND D, HEEOREN IR0 R §TICERANCHFEZ T2 DT ENE
%95

L, TOEZFINDT ENHFINZELE, B, KR, FFv, ARG a3z
S =3 YFERRGETE. Rl SCE BRRLE. T T LMOER T EARAFEOBM &
LUTHLD P52 B2 NERBAEOHRTHED LU, R & BERIC) v 7 E8T, &0
HORFRICEL T EMARRIC AR A S, T 5T T, HAMNEREDDORGNNEVEENE
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BT 2D0TH0, chBHERTIELH T, NEREEENE b, BREKROFHIN
7. HECHLETEHLEADDTH D, HardNEREAGE TRIRL TINREEHTERWNT
HbH5, TNEDRHETIE, stereotype DRTENE LT 20, ZHICHT 20K IG I D
Nio, WEZERWICHZ LICK> TRRRTE 2139 TH %,

3.5. H@EHEE

A, 27 2 VHE R BEREOHTE, 715 - HEEBEORICHHENH > T3R5
R0 TERC O FUSEEDORMER, HIREIRI & . MG ERREOREI DN b R > iRk
MEREN Tz, 53— v/ ROFEEHE THIHFAE ONEFFAE QAL LTETF5NT
WBRIRDESHEDTH %,

pal
n

oy

1783 %% action oriented learning

HEME vividness

WO « 7 — L2B D IAA T learning through recreations and games
—=zE

&3 7¢ monolingual teaching method

% authenticity

VVVVVY

3
DbHH

#°#% holistic approach

N5 DA B DT ERE DT T#EAER2 &£ DTH 5, 1rEIEROFRNE, F7
HBICHE-SRE#ZEZZ LT, $FHIEVERDLND S —L4EGEE, KATE Z L5
T LFEZDORENS, TNEDOAMEZIDOEDZEANEI VD TH S, XIBMDOE
EMEE. 2020 E Z R0 ME T 20813 dH 20, NEFBAEOHEEKAEEE5ED
T. BLUAHFEHEERMELEOTMWERE LT WHAITE H %, FRICE 2 IEMRMEGENRE
B, HICHARD D RN ZERICE LRI DT 7 A BRI LR hid e 5hna kic
BBTHL 5, MAMNEHINVTEPEAFERETTNZHTERNERSH 5TV L, Fif
HAWHEAZHEED T AL, AENEY AT LEDOTHZ 05, TOHERKML TV

approach 25X %, 1272, #FEPICHIESFER T 28 5 #%5¢7%. monolingual method (&
I—uvSTh, HE, ETE-RICALNZEELDN, HATEZ31T7EE-> TN
WHOHEEND D, 100% HESFETRERLTZ LIS, VIR - Wb 20 EEZ I
ET. 2503 L FICHARENTEN, 5V REEESHEZRARICHES . 2kTcar
LYY ARGHTENEEICE>TL %, BESHICELINCRVREL TS e &
CTLEETE, H@EOHBMEEND D TIRZWIES S W,
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—J7. PEHFTHIT 5N T3 E8RE EOFRIG . YIEFAERM TO@EMHZHE & DT
A A

4\111

MR 7 AR 1
JRANIE Y SO
HE. AV bx—va Ol

TU A EDRRIY (FRIRCERD BLD fH

.J

VYVYVY

CTTT, A—uv L DREZZITANSIANCEZL THEILEDN Db %,

— D EFE OFIET, THUCBIORIFIEMN AR L L EENETEN S 2 0720, [3Ck
RFHEl O HEBRET, ARG TEE, ZNEEBEO “authentic” HEFBERBICY T
EOTIBT 200 5 TH%, T TESQEOBREMRIHEICH T, SGEOHEENSFEII 2=
=3 YORNERALT R EOE DT AN EE SN BICZ 2 ONREIC A%, i
CIRANEREEEE, B L—ECo7 Ta—F 25D 3 L, TREioc Lic & ISHDF
T BRI WHENINE £ %, Savoir-apprendre ICDENBRENZRFKTE %, 7272 D
FHEDORMGIEHE 2R S &0 MHIcH B DEMN, EAKFEETE, 100%0 take in (FRAHE
EWVIHREIHRICTI TR, BRAME D, K0, KoMK ENAEZER LI AREve
BEABDTRBEVEAS . LML, THLHTRD, MENZHFEIE. BEWSRLE L TOY
HEOBHEICHBRL T 2EWTIEH %,

T A FOWNE ., TGS 20805 %, Speech act INICF Z &, proposition LNV
MERFRFETRICE > TV, L, BEOII 22—y arveksd b, 2Nl of
HEREREREES>TL 0 TTET, T2 A MR « RIROIE% [ 72 _ETBAR 250
ERATARENHZEVZ KD,

3.6. HEOFHERRI & Language Portfolio®

RGAEREAR S AV T & RIRRIC @ OFHliERI OB KO 5N %, THUIBRICIE S Tl
MTREZENDD o DN, SEREOEENFEHINCH] - HEAE THZ 7LD TR
W EW I EHRIC e TR S 3L, ERENZ6DTEH S, T TELAHBO R
Hif validity, reliablity, objectivity, economy (33H@EDED & LTaH B T EMNHRTH A5, T
DRFET Council of Europe 1& F3EEEE Language Portfolio D& A ZiEJIcHELED X5 &
L TW%, Council for Cultural Co-operation (1997) EFXD X SICFE> T %,
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A language Portfolio is a document, or an organised collection of documents, in which
individual learners (the ‘holders’) can assemble over a period of time, and display in a
systematic way, a record of their qualifications, achievements and experiences in language

learning, together with samples of work they have themselves produced.”’

T O Language Portfolio @ W& AT DHFEMIE S TICHK TV Y, ZOHEMETZ DN T
CT% CEF ORUEMTH %, Language Portfolio 13458, A1O LX)V E C2OLNJ)VET
ZEHHONRE L TWE N D, ZOEKRTE/NERD 5 @EARET—EHNZ S o TFMHLSE
52X TVB DI TH S,

Tel2. TNAEBRICHERET 2 2D, Sl EEN TNzl > PEECHR Gt D TR
NIEHE 5%, MIRBEINFES T EERHRIC D Ao TWAD., EEEHENEDORENZ
MU, HEIADBZ EDHKS XS BFICE> TWRIFNE AR SR, TOEMT, /NERA &
R E DL OB EFHIOMMMES N T W5, & HICEEEY & OFETIZRAMT D
Portfolio & WEB ECAFHKSZ X5cm>T05 Y, EDLRVEFGIC LTS Can-Do-
Statement, DF O MUIMHRZ M| I K> TERBEENZWB X5 ICE>T0aH T Lid, RHE
DWE GO HFED Portfolio 7 5B - 72 EH DO XREZ HAUSEN T A 5, EEFDOEMNR
ZHLTLEL, BUARDODAEDOHREZPD 5L TEHEVIEKRTE, ko =ict
N2 L RELFEOUITH %,

CEF BRIZFEEBGR, SRBBE ORI TH S M, T D Portfolio & Council of Europe D F
REECREHE L ED 2 ETARAIROBERETH S, ThhH-> T TEI—a v/ STtHO—HLT:
EHEMEEENZ EE > THIRE TRV,

CHLEERDE LICEHAE NS Language Portfolio I3EAHICIEN RO BENT 7 A )Vic
BBETHLIM, RENICHMZE AL I DDEHIN575%,

» Sif/NAK— | language passport : SHEFED L EREER, B U /2pE)) LIV DR1ER

»  SVEREE language biography @ HC. O EREEEIEOFEEHHIC X250 A. £ DHES]
DHOEE

> EENEE dossier @ BT OYVEREESL 2 R - IEE L7260

COEANIT TICIE > TED . INEREEN 5 positive BIGHE>TNBEDT ETH
%o

16



Language

my 1anguage \!?
BIOGRAPHY %’

Colour in the speech bubbles when you can do these things

Fian\ /70 e
SIORE

L song rhyme

N Q{) -\.ﬁ\(@ N3 ,f,f:,:‘ P
=S &R .4

e q@r

\count frc:m
/

\ 10-20

FQ‘LE /rcan\\

actina |
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el name the name objects
I'can \ colours | inthe
count from | - .. classroom
20-100 / Ly \—r,/-/
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/’“\\\ y
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| can say the
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\\__../\\)
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GETTING BETTER!

What | can do in:

SPeaxing v

| can speak by copying words spoken by the teacher or on the tape recorder.

| can make myself understood by using some pestures and some words.

| can answer simple questions using single words.

| can give the names of some people, places and objects.

| can say short sentences and phrases from memory.

| can recite or sing songs and rhymes.

| can take part in a short conversation of about 2-3 sentences.

| can use language for getting what | need and ask questions
in the classroom.

| can say 3—4 sentences about myself.

| can make up some of my own sentences using phrases | have learned.

| can take part in a conversation of about 3-4 sentences.

| can start and develop a conversation, give my opinions and ask
questions of others.

| can talk about what has happened or what is going to happen.

My pronunciation is: quite good [] very good []
| need to improve my pronunciation []

Other

"%

\g;
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4. EBERB\OREF

DLERARTzT M5 ENFRITERERIICE > TEROH 2 EMBMREENZD D, FTEHELT
HBRIEND S, LFE D DEED LWF T2 TOHIMN, [ CAEGENH > T/INARMD S et
FLTITBAEZFANICAEL TV R D5 TH D, NIV ¥ D SESBIEZOMIIT, 2D
RIS A © 180 ) YAV ORESN 245 o TR WA R AHDR R WME B IS R > T B,
T LT ORMERAMSBIN 5 DEAZIFFICHEL S LTW0B L, Miczoredbic—HME
LMD LBTREICZ > TWVBDTH B,

BEELRIADL G, HEEOFEEL VMG L2VFHIZEN, 3 DOREEFRARAIRICA -
ThRB, DFED., PHEDAB 2R N FARLTZ BN ZRICA - TL 2D T, FICIFHGES
BORBROIENWFHENZDWNWETEA S, ZFALC ENEFAREETES, ThE T2
TELRFBEABIHAMEZTHA S5 L, BICER T, 2K @F AR TRIEHNIC R >
THERZE S TRFEENND T LIk b, T 9 L7 heterogeneous ZAERIC KLY 5 C &7z %
TEARRELEV. CTNEBEBNEFBEBICEIEARES T ETREVOEN, FHERIC
A THID THFELB R GDH ZEMHENE L VBT e EBEZ S L, MOHR X O KEAREIC A
ZDIENETH? 9, bo & bEEFEREMETIE, REBHEICOWTIE, EEREAND AR
BRI CTHE U K 2 BREGERRZE > TV 5505, HEREOHEOXR—ZANEZ 5N
ZMEHINIE VN, FNTEEERADERD S LA > TE AL OMICIEBZ S <HEILS
ICEMED DEDN, EADH 2 LEETE S,

TS5 Ukzpidc, —HBEEZRDICEDE L E 3DDr — AL TEhEn T—HIEDR
TeNBKIICEZZREUNH TS EEDNEZ KRFAETEEAZ LA4DL NS T LICED,

CTHOLERENMEE 2D, ZLZLHARDHEFEABIC LoD LIt W 5ELE
Z %o BIERADI S —DO0OBHET BN ZRkD2 L& TE, HBEOHE N RINE, &5
5 TEHIWGERHKZV,, TOEBICHN > TZNZNORRE T, FimER L & 2 i L
o ko, EARREZRE L., REEEZRD B T RO ENK S, BARIICIE K HIEZ REE
ICEWIE—B LI ) F 2T ABAREIC A S, TO LT, HER. BELROYD D
T, HB5WVIFFFEDEIC heterogeneous B FEEZ L - 1B EH b2 T DA ) F 25 LD
ARDIA—ZCSIHZRS K5I, FEOMAZETEL TITS ARZRD LN EZ BN 5,
Z & CRIEIC 72 % DI SEIC 21 T2 4 DD savoir DA savoir-étre & savoir-apprendre T 5 9
LEZ %, Savoir & savoir-fair (307 D AR 28> TH O —BEM: & OBIfR T HIK
IR L WIRRTH A 5 L, BEOAETIIENVEF X %,
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4.1. BROLE 1 (EREDIKR)

—HMOHZ, M Lich Y F 2T LZ2ERICIE, TORNCETAELORERZIET L
WAEARRIRTCH %o TDIDINZTRED, W DDDARENN D 20, LD %2 &
THIBETH D, HZHEOWNHE T AT ET ENZVNE, WHOT V7 — k. HEHD
AR EMEREE LTHEICAS TS5 TH A 5,

ZNEAMSATREMER. HBVIETNLLED, FERINEFEREE THHEICANTCHESTER
Language Portfolio DIEATH %, T TIKIRNTz X S5 ICHFEIZHR T VWS, chzeZzDEE
HATHEZZ20ETF 2 7 ORENHZH, FEICZE > TVBDRETIIRELN S, AN
ICRREEFELRBLEZNWEEZ NS, FEENEMR LAV K SIS, KICHAETREAR
KB ESICTNEEINES S, & LHICHERECHEREE & & OEF LB O F RS ik 5 it
M b, ERABETIEH B, T OHAEE Portfolio DFLAZFZS T &, HLSHEOH
FIR EMHRR S 2 T L TR DR TH %,

J—uv/8Ti3 T D Language Portfolio Z M THEA 92 C L TRELMRMRIEE NS
N, EERAE VS DO EE LD 2DICEEMETERTH A 5, FHEMAL L DOTER
WFIEABIZTTEL, MATHEREOEREROLRZICHET 2HEND2D05TH %,

4.2, RROIEE2 (- -BFEFEROHEDERIFDILE)

ZNEFAMICEERON, FAEHEOTGERECNT 2 EZ %, ETOHEEMZ LT
BB, TNV 2D SESB T/NER & FHCERR DB D 2D B 7Hic, Wit DT
EMTONT VB ZRNTZMN, Z5 LEEFEEHET TR EE, ZOHRNDONDONETELT
[T ERNET TR,

ZOHTE—FEELONN - BEFEEROBEOHAORESE TH A 5, /INER. H-
EEEROBERIHFI A IOICZFEEN D B, T TRATHBRIZENR SN, RESH
LELUTDHDT L ETR>TVD, ETIMVREDBHEE LW ETEHZE, LHL, Bk
ZHEERMZE N TOMADRFESEIE. Z5E/RLTVENDTREVD, THH KT R
IO DD EREELHEVEEDOTH 2, FTHFOLTNS T EEBEHIEL, BERONR
T 2T EDNEDE IR B T LIFFEVERYV,, 79531, BARMICHENRZ. 20
ANKR, EOHLOMEFEPO HL53ET TH 5,

MHEORESE NI ITONE Kk >75, RORAT v T LT, BEWICREIC
DVWTHELEBWV, T3 EEZF5HLNVCETRAEVIZT TH S, TNIIHICBIZIEDON
FLV BN HED DI ERNS 2D TIE AL, BXZEMAO D ONEERE =
EZABHIGICERD, T T TOHMD LIS > Thhs T—HEE O 12 D Okt 5T & % Hal
DOHEEEICET 32 Y ADOEELAREIC L %,
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FA YD SESBIZE S X THaL . MOMDIFEEGH T L AL, HEMOHEORES
BN RO OF v v TR 3 72 OEEZITHRE U TR EID T 5, 5E
FEATCOFEHMREEEN TR LS T eid, TNHBICERNERE LRI Tkl
¥HEO—DELTHMBEIITOENT NS T EERIREKEL S, ZOEMKILDIZHICIE SESB
DEHIC, /- @EZRTONERBAE 25 A 5 12 O#EfE R cooperator DX 572 D
7w BERINCE S T L EET LIz,

4.3, HBOHEBIZEOHIL

SETHRRTETENE, —HUEREL DI THEEOHE HME OBhIMIERICKHE
BT EIWIEEGRII AN A S, LU, [E51@5<, 1721 L | oilizr 5250 TH
%o Council of Europe ZMEOHTIE, 72U THNCZET 7z CEF OHRIC X > TH@E D5
Bt HEEREMNHIRIZD, ZHICIE30FE & DR LARKR WV iR O A ER N H > L=
ENTEESEV, ThTNOHIK TONEREDO R LT EKE, FBETOEDITHT
5EZZ7OHRT, NERBEBOMEDINDZD7ENE, 5 LbDIcxHd 2i8i# & HEMN
BRI NEENMED B 2 BRI HR RV E T A2 %, #EO X 5 BRI I H NE,
FKEIEZNTERT B TONTITL . TOBRET, @iTiRohH» S HEOHAFEE] &
EENTL S, TNE—DDOHEIITENZ L,

NEFEHEZER LNV TEZ 354, CEFREZRS C & MHRNETHENTHA 5, L
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Assessing the Reliability and Validity

of a High School Entrance Examination

Keio Shonan Fujisawa High School
Mariko Fujita

I. Rationale

At Keio Shonan Fujisawa High School, there are two types of English examinations: one
for returnees,” and the other for regular students.” Each of the entrance examinations is
composed of four sections: listening, reading, grammar, and vocabulary. All of the items are
multiple-choice, and examinees are expected to choose from four choices: A, B, C, or D.
Since the foundation of the school, neither revision of the test format nor analysis of the items
has been done. Teachers have been left in the dark about whether the tests they have made
in the past have been appropriate or not, and no guidelines on how to make a good entrance
examination have been given. Teachers have relied only on their experience and intuition in
making the test.

The purpose of the study is to analyze the 2005 entrance examination items in terms
of reliability and validity and to construct guidelines for the design of future entrance
examination questions.

The research questions are:
1. What is the reliability and the difficulty of the entrance examination items?
2. How well does the difficulty of the items match the ability of the examinees?
3. What is the discriminating power of the items?
4. What is the validity of the entrance examination measured by its correlation with the
G-TEC test, a standardized test?

This study reports the performance of exam question items using a Rasch analysis. This
type of analysis provides a graphical representation of student ability and item difficulty. It
was chosen because unlike other probabilistic measurement models, the Rasch model is the
only one that provides the necessary objectivity for the construction of a scale that is separable

from the distribution of the attribute in the persons it measures (Bond & Fox, 2001).
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II. Subjects

The subjects of the study are third year students of Keio Shonan Fujisawa Junior High
School, of which 127 are regular students and 34 are returnee students. The data of the
actual examinees of the entrance examination to Keio Shonan Fujisawa High School was
inaccessible due to confidentiality and thus could not be used in the study. However, every
year, third year junior high school students take the entrance examination to Keio Shonan
Fujisawa High School at the end of the academic year so teachers can compare their average
score with that of those who actually take the exam for the purpose of entering SFC High
School. The difference between the average scores of the two groups varies from about five
to ten points each year and the average scores of the examinees are usually better than that of
those who went to Keio Shonan Fujisawa Junior High School. As the difference is small, for
this study, it was assumed that third year junior high school students of Keio Shonan Fujisawa

High School have a similar ability in English to that of the actual examinees.

I11. Method

One hundred twenty-seven regular students and 34 returnee students of the third year of
Keio Shonan Fujisawa Junior High School took the 2005 entrance examination in March,
2005. This test was the entrance exam for Keio Shonan Fujisawa High School. Every year, all
third year students take the entrance examination in March after the entrance examination
season is over. They also took the G-TEC by Benessee Corporation in February, 2005, which
is a standardized test composed of three sections: reading, listening, and writing. The G-TEC
was chosen because of several reasons. First, it was the only standardized test which was
the appropriate level for the subjects of the study who were third year junior high school
students. Other norm-referenced tests such as TOEFL, Pre-TOEFL, or TOEIC were not
used because they do not always reflect the text diversity of the real world and the content is
unfamiliar to the subjects. On the other hand, the G-TEC is categorized as a communicative
language test with its emphasis on text authenticity (how authentic the text in the test is)
and task authenticity (how realistic the task in the test is). Second, the G-TEC has two
categories: advanced and basic, which correspond to the two types of entrance exams: exams
for returnees and regular students. Both tests have been validated by vertical equating which
means we can measure the communicative skills in English of both returnees and regular
students on the same scale (Naganuma, 2002). Third, it was created based on item response

theory and the question items in the G-TEC have been validated like those in TOEFL or
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TOEIC (Negishi, 2002). This means a high correlation with the G-TEC implies greater
validity for any test.

A letter was sent to the parents of the students to obtain consent in advance. One regular
student did not take the G-TEC test and as a result, the data of 126 regular students and
34 returnee students were used in examining the validity of the entrance examination in

comparison with the G-TEC test.

IV. Analyses

The data of the entrance examination and the data of G-TEC were used in the analysis.
The analysis was conducted using WINSTEPS software (Linacre, 2004) to perform the Rasch
Analysis. The Rasch measurement is one of the statistics used in latent trait theory or item
response theory (Bond & Fox, 2001). According to Weaker and Romanko (2005), the Rasch
model transforms the students’ raw scores from the entrance examination into an equal-
interval scale, known as the logit scale. In other words, a Rasch analysis produces estimates of
each person’s ability and each item’s difficulty measured in mathematical units called logits.
Rasch measurements look at probability as an interaction between examinees and test items,
allowing the researcher to look at the relative difficulty of specific test items on a person item
map. It also makes it possible to compare the average ability of examinees that have chosen
different distractors on a given item (Churchill & Aline, 2005). A standard multiple-choice
test item consists of two basic parts: a problem and a list of suggested solutions which contain
one correct or best alternative (answer) and a number of incorrect or inferior alternatives
(distractors). According to Burton et al. (1991), the purpose of the distractors is to appear as
plausible solutions to the problem for those students who have not achieved the objective
being measured by the test item. Conversely, the distractors must appear as implausible
solutions for those students who have achieved the objective. Only the correct answer should

appear plausible to these students.

V. Results

WINSTEPS was used in the initial stages of question item analysis for the regular students
and then for the returnee students. Next, to examine the validity, the correlation between the
entrance examinations and the G-TEC tests was examined, first for the regular students and

then for the returnees.
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1. The Entrance Examination for Regular Students

Figure 1 shows the person-item map produced by WINSTEPS for the set of items in the
entrance examination for regular students. The left side of the person-item map represents the
students’ ability. The right side of the map is the difficulty of the 55 items. The “M” marker
on the right side of the map indicates the average difficulty of the entrance examination
items. The “S” markers specify one standard deviation above and below the mean. The “T”
markers are placed two standard deviations away. Items that are easy are at the bottom and
more difficult items are closer to the top. The M, S, and T markers on the left side of the map
indicate the same information for the students’ ability, with each # representing 2 examinees.
The examinees (N=127) are located on the scale in increasing ability according to their
average performance on all items. Examinees with lower average performance are placed near
the bottom, with an increasing order of ability toward the top of the scale.

Figure 1 shows the mean ability of the examinees (M=60) and the item difficulty (M=50),
which means that the mean difficulty of the items was one standard deviation below the
average of students’ abilities. In other words, the items were too easy for the students taking
the examination. Parallel with the distinction between person ability and item difficulty, Rasch
provides a separate reliability index for each side of the scale. These reliability coefficients are
interpreted similarly to the Cronbach Alpha reliability coefficient for the internal consistency
of responses to items (Weaver & Romanko, 2005). The person reliability of the examination
is .86, and the item reliability is .96. Since .75 or above is generally considered fairly reliable,
we can be confident in the ranking of students’ abilities based on the items, and that the
examination has some difficult and easier items. Ideally, the ranges of person ability and item
difficulty should mirror one another. The map shows that the range of item difficulty does
not correspond with the range of student ability, creating an incongruence between the two

measures of reliability.
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Figure 1. Person-Item Map for the Entrance Examination for Regular Students
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Table 1. Item Difficulty Level for Each Question Item in the Entrance Examination for

Regular Students

Listening Part A

1.1 easy
1.2 too easy
1.3 difficult good distractor ~ good measure
1.4 easy bad distractor
1.5 too easy
Part B
1.6 easy
1.7 too easy
1.8 too easy
1.9 easy good distractor
1.10 easy
Reading  Passage One
2.1 too easy
2.2 easy
2.3 easy good distractor
2.4 easy D: bad distractor, not chosen
2.5 too easy
Passage Two
2.6 easy
2.7 easy good distractor
2.8 difficult good distractor ~ good measure
2.9 easy bad distractor
2.10 easy good distractor
2.11 easy good distractor
2.12 difficult good distractor good measure
2.13 easy good distractor
2.14 easy good distractor
2.15 easy
Grammar 3.1 too easy bad distractor
3.2 too difficult good distractor
3.3 easy
3.4 easy
3.5 easy bad distractor
3.6 easy
3.7 too difficult good distractor
3.8 too easy A: bad distractor, not chosen
3.9 difficult good distractor ~ good measure
3.10 easy good distractor
3.11 the easiest D: bad distractor
3.12 too easy A: bad distractor
3.13 too difficult A/B/C: good distractor, D: bad distractor
3.14 easy bad distractor
3.15 the most difficult B: good distractor, most difficult
3.16 difficult A: good distractor
3.17 easy good distractor
3.18 easy A: good distractor
3.19 easy good distractor
3.20 easy good distractor
Vocablulary 4.1 easy
4.2 difficult C: good distractor
4.3 easy
4.4 too easy
4.5 easy good distractor
4.6 easy good distractor
4.7 too easy
4.8 easy good distractor
4.9 easy good distractor
410 easy
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Table 1 shows the item difficulty level (too difficult, difficult, easy, or too easy) for each
question item. It was categorized as follows: too easy = Difficulty of 20 — 40, easy = Difficulty
of 41 — 60, difficult = Difficulty of 61 — 70, too difficult = Difficulty of 71 or above.

Based on the average ability of examinees who have chosen different distractors on a
given item, it was possible to determine which distractors worked and which did not. Good
distractors of a given item disperse examinees. Examinees of higher ability will choose correct
answers, whereas examinees of lower ability will choose distractors and not the correct
answer. On the other hand, bad distractors are those which attract an examinee of higher
ability while an examinee of lower ability chooses a correct answer, which means that those

items lacked discriminating power. Item 3.5 is a good example of a bad distractor (Figure 2.).

Figure 2. [tem 3.5

me explain! I didn't really want to eat all the cookies, 1 just couldn’t

help myself.

A. Make B. Allow C. Have D. Let

Table 2. The Average Measure of Each Distractor for Item 3.5

Distractors Count % Average measure  S.E. Mean
A 31 24 56.50 0.99
B 12 9 62.61 1.95
C 7 6 51.25 2.74
D 77 61 60.98 1.27

In this case, the correct answer is D. However, as shown in Table 2, those who chose D have
lower ability (60.98) than those who chose the incorrect answer B (62.61). It was found that
the exam contained five items with bad distractors (1.4, 2.9, 3.1, 3.5, 3.14). There were also
five items with distractors which no students chose (2.4, 3,8, 3.11, 3.12, 3.13). For example,
no student chose one of the distractors for Item 3.8. The question was a grammar question

(Figure 3.).
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Figure 3. Item 3.8

you ever to Hollywood?

A. Did...went B. Have...go C. Have...been D. Have ...went

No student chose distractor A as a correct answer. Thus, distractor A did not work at all.

Overall, we can conclude that the exam was fairly easy and did not match the level of
the examinees. Particularly, the items in Part B of the listening section, Passage One of the
reading, and vocabulary sections were easy, while Passage Two of the reading section was
difficult and most of the items had good distractors.

The grammar section was a mixture of easy and difficult items. This was contrary to the
expectations of the test maker. Part B of the listening section is a lecture type with longer
passages, while Part A of the listening section is a conversation type which was expected to
be easier than Part B. However, the analysis showed that Part B was easier than Part A for
the students. This may be because the test makers tended to test very discrete items which
were easier to understand in Part B. Therefore, the lecture items ended up being casier than
some of the conversation items. Also, the fact there were many items with bad distractors in
the grammar section revealed how difficult it is to make reliable grammar items with good
distractors. It was found that Item 3.9 was the best grammar item with good distractors and

the appropriate difficulty level (Figure 4.).

Figure 4. [tem 3.9

I'm seventeen, but my mother never lets me after midnight.

A. tostayout B. stayout C. staysout D. staying out
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Table 3. The Average Measure of Each Distractor for Ttem 3.9

Distractors Count % Average measure  S.E. Mean
A 33 42 57.00 0.98
(anever) 50 39 63.75 1.64
C 4 3 49.07 6.74
D 20 16 57.60 1.34

Table 3 shows the average measure of each distractor for Item 3.9. The correct answer is B,
and 39% of the examinees with higher ability (63.75) chose this answer, while distractor A
attracted 42% of the examinees with lower ability (57.00). This is exactly what all items of
the test should be: items with functional distractors which discriminate between different

abilities of examinees.

2. The Entrance Examination for Returnee Students

In the analysis of the examination for returnee students (45 items) for all examinees (N=34),
the Rasch analysis revealed a person reliability of .77 and item reliability of .87. The mean
ability of the examinees (M=52.77) was slightly higher than the mean difficulty of the items
(M=50.0) suggesting that the test was not too easy, as shown in Figure 5. What is surprising
in Figure 5 is the dispersion of the item difficulty in contrast to the concentration of the
students’ ability.

Table 4 shows the item difficulty level (too difficult, difficult, easy, or too easy) for each
question item. It was categorized as follows: too easy = Difficulty of 10 — 40, easy = Difficulty
of 41- 50, difficult = Difficulty of 51 — 60, too difficult = Difficulty of 61 or above. Eight
items out of 44 were found to be too easy (2.4, 2.9, 1.1, 2.7, 2.8, 3.6, 4.1, 4.4). It was also
found that eight items had bad distractors which did not work (1.4, 2.10, 2.12, 2.13, 3.7, 3.8,
4.5, 4.6) and therefore, the students of lower ability answered correctly while the students of

higher ability answered those items incorrectly.
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Figure 5. Person-Item Map for the Entrance Examination for Returnee Students
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Table 4. Item Difficulty Level for Each Question Item in the Entrance Examination for

Returnee Students

Listening

Reading

Vocabulary

Grammar

Passage 1

Passage 2

Passage 1

Passage 2

1.1 too easy
1.2 easy

1.3 easy

1.4 too difficult
1.5 easy

1.6 easy
1.7 easy
1.8 too difficult
1.9 easy
1.10 difficult

2.1 difficult
2.2 too difficult
2.3 easy

2.4 too easy
2.5 easy

2.6 difficult

2.7 too easy
2.8 too easy
2.9 too easy

2.10 difficult
2.11 difficult
2.12 difficult
2.13 difficult
2.14 easy
2.15 easy
2.16 easy

3.1 easy

B,D: bad distractor, not chosen
C: bad distractor, not chosen
C: bad distractor

bad distractor

B: not chosen

A: bad distractor

good distractor
B: bad distractor, not chosen

B, D: bad distractor
D: bad distractor

bad distractor
bad distractor
bad distractor

C, D:
B, C:
A
bad distractor
bad distractor
bad distractor
D: bad distractor

A: good distractor

A: good distractor

3.2 the most difficult A,B: good distractor

3.3 easy

3.4 easy

3.5 difficult

3.6 too easy

3.7 easy

3.8 difficult

3.9 easy
3.10 difficult

4.1 too easy
4.2 too difficult
4.3 easy

4.4 the easiest

4.5 too difficult
4.6 difficult

4.7 too difficult
4.8 too difficult
4.9 too difficult

A: bad distractor, not chosen
D: bad distractor, not chosen
bad distractor

bad distractor

C: good distractor

C: good distractor

B,D: bad distractor, not chosen

bad question; everyone chose A
B,C,D: didn't work as distractors at all
bad distractor

bad distractor

B: bad distractor, not chosen

B,C: good distractor
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Overall, items in the listening section, the reading section, and the vocabulary section
were a mixture of easy and difficult items, while items in the grammar section were mostly
too difficult, with all students answering the easiest grammar item correctly. Compared to
the entrance exams for regular students, the test had more bad distractors which did not

discriminate between students well. An example of such an item is given in Figure 6.

Figure 6. Item 3.8

The judge the use of violence during the arrest of the criminal.

A. disclaimed B. endeared C. condemned D. accused

The correct answer is C. However, as shown in Table 5, those of the lowest average ability,
51.11, chose C, while those of the highest average ability, 57.88, chose B. What is interesting
is that distractor D attracts as many students as those who chose C. The ability of students

who chose distractor D was a little higher than those who chose the correct answer C.

Table 5. The Average Measure of Each Distractors for Item 3.8

Distractors Count % Average measure  S.E. Mean
A 4 12 54.06 1.75
b 6 18 57.88 421
(ans(\Jvcr) 12 35 51.11 1.68
D 12 35 51.45 2.55

The most difficult item in the returnee exam is Item 3.2 (Figure 7.).
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Figure 7. Item 3.2

It is said that Japanese society emphasizes as opposed to

individuality / commonality
community / group dynamics

stamina / burning the midnight oil

o0 ®»

conformity / swimming against the tide

There were only three students who chose the correct answer D, which is only nine percent

of the returnee population. Fifty percent of students chose distractor A and 32% chose

distractor B.

Table 6 indicates the summary of the findings in terms of the person reliability, the item

reliability, and the number of items without discriminating power.

Table 6. Summary of the Findings

Types of exam Person reliability ~ Ttem reliability =~ No. of items without discrminating power
Regular 0.86 (N=127) 0.96 (N=55) 5
Returnee 0.77 (N= 34) 0.87 (N=45) 8

3. The Correlation of the Entrance Examination for Regular Students and the G-TEC
Test Results

The validity of the entrance examination for regular students was investigated by looking
at the correlation with the results of the G-TEC Basic test. Table 7 shows the means and
standard deviation, and Table 8 indicates the correlation of the two tests.

The examination for regular students had high correlation coefficients with all sections of
the G-TEC test and its total score. It can be concluded that the regular exam was a valid test
which measured not only the reading and listening ability of the students but also estimated

the writing ability which was not assessed in the test.
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Table 7. The Means and Standard Deviation

Variable Cases Mean Std Dev
Regular exam 126 68.49 15.16
G-TEC Reading 126 195.14 33.76
G-TEC Listening 126 187.96 36.21
G-TEC Writing 126 87.43 13.69
G-TEC total score 126 470.53 72.80

Table 8. The Pearson Correlation of the Regular Exam and the G-TEC Basic Test

Reg. Exam G Reading G Listening G Writing G Total

Reg. Exam -- 76% 72 .55% 82%

G Reading - .66% .58* .90%

G Listening -- .53* .90*

G Writing -- 2%

G Total --
*p<.01

4. The Correlation of the Entrance Examination for Returnee Students and the G-TEC
Test Results

The validity of the entrance examination for returnee students was investigated by looking
at the correlation with the results of the G-TEC Advanced test. Table 9 shows the means and

standard deviation, and Table 10 indicates the correlation of the two tests.

Table 9. The Means and Standard Deviation

Variable Cases Mean Std Dev
Returnee exam 34 55.50 13.13
G-TEC Reading 34 289.32 24.90
G-TEC Listening 34 287.21 14.97
G-TEC Writing 34 139.18 13.51
G-TEC total score 34 715.71 34.78
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Table 10. The Pearson Correlation of the Returnee Exam and the G-TEC Advanced Test

Ret. Exam G Reading G Listening G Writing G Total

Ret. Exam -- .62* .32 .24 .68*

G Reading -- 15 13 .83%

G Listening -- -.05 .52%

G Writing - 46%

G Total --
*p<.01

The significant correlation that was found was between the returnee exam and the
reading section of the G-TEC. The correlation between the returnee exam and the GTEC
total score was also statistically significant. The validity of a reading comprehension test is
generally dependent on text selection and the quality of the test items. It can be said that in
the returnee exam, the text on the history of English and the travel journal were appropriate
and the question items were of good quality. No significant correlation was found between
the returnee exam and the listening / writing sections of the G-TEC. It could be concluded
that the returnee test was only valid in discriminating reading ability, but not listening and
writing ability. This incongruence in listening may be due to the difference in the difficulty
level of the returnee test and the G-TEC. The listening section of the returnee test was
made up of the two parts: an interview with a British movie director and an audio news clip
from an American TV news program. Both are taken from authentic materials, whereas the
listening part of the G-TEC is controlled, like the listening section of the TOEFL test. It is
also interesting to note that the returnee examination did not have any significant correlation
with the writing section of the G-TEC. Since writing is a productive language skill, the low
correlation may be an indication that the returnee test does not measure the productive
ability of the returnees, thus calling for the need to add a writing section in the entrance

examination.

VL. Conclusion and Pedagogical Implications

It was found that the entrance examination for regular students was a reliable and valid
test. Since there was a mismatch between the item difficulty and the student ability, it can be
said that the test for regular students was a little easy.

On the other hand, the entrance test for returnee students was found to be reliable, but

it was valid only in determining reading ability. It was also found that the entrance test for

39



returnee students was not valid in determining listening ability. This means the format or the
material used in the listening section of the entrance exam should be further examined.

The scores on the returnee exam were correlated at ry, = .68 with the total scores on the
G-TEC test. The squared value of a correlation coefficient can be directly interpreted as
the percentage of overlap between the two measures. The squared value of .68 is .46, so
the variance in the returnee exam overlaps about 46% with the variance of the total score
of G-TEC test. It is beyond the scope of this study to investigate what the remaining 64%
of the returnee test was trying to measure. Therefore, the criterion-related validity of the
returnee exam was not adequately demonstrated. According to Brown (1996), a test can only
be considered reliable and valid for a particular context and context is defined by the type of
decision involved and the type of students involved, as well as by the testing objectives. The
G-TEC test was mainly designed to measure communicative skills in English of students
of junior and senior high schools and universities in Japan. The type of students which the
G-TEC aimed to examine was different from the returnee students who took the entrance
test for returnees. Therefore, the G-TEC test may not have been the best criterion measure
for the returnee exam.

In order to improve content validity of the returnee exam, it can be suggested that we must
decide whether the test is a representative sample of the content of whatever the test was
designed to measure. We must know what types of items are appropriate for returnees and
how their tests should differ from those of regular students. Also, to improve the reliability
of the test for returnees, we will probably need to have at least 50 items instead of 45 items
given in the exam, since the high item reliability of the entrance examination for regular
students can be attributed to the larger number of question items (N=55 items). Caution
should be exercised in interpreting the results of the returnee students, because the returnee
sample was very small (N=34). This is the limitation of this study and this may be the reason
why the reliability was lower for this group and why fewer correlations were significant.

Both tests had multiple items which lacked discriminating power. Those items should
be removed from the test. We need to keep in mind, however, that in order to make a good
test, we need to have both easy and difficult items. If they are all difficult, there will be a
mismatch between the ability of examinees and the difficulty of question items. The main
rationale for discarding items is a lack of reliability. It is necessary for test makers to evaluate
their institution’s entrance exams every year to improve the quality of the exams.

According to Burton et al. (1991), functional distractors are those chosen by students that
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have not achieved the objective and ignored by students that have achieved the objective.
Those functional distractors are said to have positive discrimination. Burton et al. suggest that
item analysis is an excellent way to periodically check the effectiveness of test items. This
study was the first attempt to analyze the high school entrance examination and the study
showed that it is vital to check the validity and reliability of test items to create better tests.
Furthermore, Watanabe (2004) argues that test quality may not only consist of the validity
and reliability of the psychometric tradition, nor the notion of “consequential validity,” but a
type of “face validity” understood from the viewpoint of the test users. Tests possess not only
statistical validity, but also the appearance of practicality to have a good washback effect.
What makes functional distractors? What should test-makers have in mind when they make
tests? What improves the validity, reliability and face validity of test items? Much more
research is needed to answer these questions, so that we can deepen our understanding of the

nature of test-making.

41



BEMESREA SNERREE IS 2 5

Notes

1) Returnees are defined as those who had no choice but to spend a portion of their childhood outside
of Japan and receive education there. They have diverse backgrounds as to the length of their stay
abroad, the type of schools they went to, and their age on returning to Japan. The returnee criteria are
shown in detail on the homepage of Keio Shonan Fujisawa High School (http://www.sfc-js.keio.ac.jp/
exam/exam_hig.html).

2) Regular students are those who received junior high education outside the Kanto area. The criteria

for regular students are shown on the homepage of Keio Shonan Fujisawa High School.
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The Construct of Speaking for

Communicative Testing

Yuji Nakamura
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1. Introduction

With the advent of the Communicative Approach, the role of speaking ability has become
more central in language teaching. Accordingly, performance testing, especially the testing of
speaking ability, is probably one of the most important issues in language testing. Evidence

for this is that in addition to the language skills of reading, writing and listening, speaking will
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be included in the Test of English as a Foreign Language (TOEFL). Speaking will play an
important and central part in the assessment of second language proficiency (Brown, 2005).

However, the increasing demand for the assessment of students' English speaking skills has
forced teachers to recognize limitations in their understanding; for example, the construct of
speaking. Since we are not sure what exactly the components of speaking are, it is sometimes
difficult to explain what test scores mean, especially in relative terms.

There are several ways to look at the construct of speaking; for example, 1) the nature of
speaking, 2) the theoretical or linguistic underpinnings of speaking, 3) classroom teachers’
ideas based on their teaching experiences (cf. Nakamura, 1995).

The purpose of this paper is to examine and discuss the nature of speaking and its
theoretical underpinnings by taking into consideration teachers’ experiences and ideas, and
to provide a suggestion concerning ideas relating to the components of speaking. The aim
is to achieve a better communicative language test in a classroom setting. This paper refers
mainly to two current books on speaking: Luoma (2004) and Fulcher (2003). These books
deal exclusively with second language oral performance assessment, although there are
other references as well that develop the argument, such as Bachman and Palmer (1996),

McNamara (1996) and Brown (2004).

2. The Nature of Speaking

We know that some students who are good at speech tests, even interview tests, cannot
perform satisfactorily in discussion tests, regardless of their outgoing personality. Some are
good at one-way monologue type tests, while others are skillful in handling dialogue type
conversation tests. Still others are active in debating activities (cf. Brown, 2003; Bonk and
Ockey, 2003; Luoma, 2004).

Crystal (1995) claims that a factor which fundamentally influences the linguistic character
of language use is the number of participants involved in an activity. He first introduces two
theoretically clear-cut discourse types: monologue, in which only one person is involved in the
linguistic act, and dialogue, in which two people are involved. Crystal then proposes a third
term, multilogue, to describe a diversity of dialogue types (for example, pure dialogue, or a
conversation that is actually a series of mini-dialogues, or unison prayer at church).

In real life situations or even in academic settings, oral language proficiency is not an
isolated skill. It is related to sociocultural factors, personality factors, interpersonal skills, etc.

(cf. Fulcher, 2003).
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The Construct of Speaking for Communicative Testing

Speaking is often interactive, involving more than one person at the same time. Of course,
it can also be monologic, involving only one speaker, such as in a lecture or in a radio
broadcast. However, even in the same speaking situation, a student may perform differently at
various times.

One way of looking at the testing of speaking is through the framework of direct testing,
semi-direct testing and indirect testing (cf. O'Loughlin, 2001; Brown, 2003). Another
avenue is through the testing of speaking skills--speech, interview and even discussion tests.
Discussion tests, especially, have been the subject of more attention recently (cf. Manidis and
Prescott, 1994; Fulcher, 1996; Bonk and Ockey, 2003; Luoma, 2004).

Luoma (2004), taking speaking as a form of meaningful interaction among people, shows
three approaches to understanding the nature of speaking: 1) linguistic descriptions of spoken
language, 2) speaking as interaction, and 3) speaking as a social and situation-based activity.

In her linguistic descriptions of spoken language, Luoma (2004) stresses the special nature
of the grammar and vocabulary of spoken language in addition to features of speaking such as
the sound of speech.

Fulcher (2003), too, approaches the subject from the perspective of sound, grammar and
vocabulary, using similar terms (phonology, syntax and vocabulary) in his ideas concerning
speaking.

Luoma (2004) also discusses the interactive and social features of speaking by pointing out
that our conversations with different people have different characteristics, and we vary the
way we speak according to the situation. In order to explain more about talking in different
social situations, Luoma further introduces the acronym SPEAKING, coined by Hymes
(1972), which can be used by assessment developers to make initial plans for their tests.
SPEAKING stands for Situation, Participants, Ends, Act sequence, Key, Instrumentatives,
Norms, and Genre.

Luoma (2004) further suggests that we must analyze the kind of speaking that we need to
assess in a particular context in terms of social and situational requirements. If the setting is
a classroom, we need to analyze it in a classroom context, and not only from the viewpoint of

interactiveness but also with consideration for social and situational needs.
3. Theoretical Approaches to, or Models for, the Construct of Speaking

After discussing the nature of speaking by focusing on the assessment needs of the

situation, we must next define the construct of speaking.
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Luoma (2004) proposes the use of theoretical models to define the construct. In other
words, she is concerned with the theoretical and linguistic underpinnings of speaking ability.

Luoma (2004) introduces Hymes's (1971, 1972) models of communicative competence,
Bachman'’s (1990) Communicative Language Ability model and Bachman and Palmer’s (1996)
model of language ability to aid test developers in relating their tests to existing theoretical
models. However, she also suggests the possibility of creating a test-specific theoretical
model if the test development project is large enough (Luoma, 2004).

Luoma (2004) introduces the TOEFL 2000 model created by the TOEFL Committee of
Examiners (the COE model), as one of the examples of this kind of a test-specific theoretical
model. Luoma (2004) says that the COE model defines communicative language use in
academic contexts. She claims that the contribution of the COE model to theory development
in language testing is its explicit connection of individually oriented processing approaches
and more specially oriented context-based approaches to communicative language use, even if
the main focus is still on the individual language user.

Luoma (2004) further indicates that theoretical models only provide organization for
assessment development at a fairly abstract level. Therefore, the rules that guide the
construction of the test, including the definition of the construct, should be matched to the
testing context.

Fulcher (2003) says that language teachers as well as language testers will soon be required
to select or develop speaking tests for use in individual academic settings. He indicates the
necessity of defining the construct as a substantial step. He points out critical  issues, such
as the relationship between theory and research, the distinction between competence and
performance, and the importance of test purpose in test design. Fulcher further stresses the
importance of features that contribute to the construct of second language proficiency. They
are not only traditional ones (e.g. pronunciation, grammar, fluency) but also features more
recently identified (e.g. communication strategies, interactional skills).

Fulcher (2003), by taking these features into account, proposes a framework for describing
the speaking construct, based on Bachman and Palmer’s (1996) model of Communicative
Language Ability.

Fulcher (2003, p. 23) says, “it is important to define the constructs for speaking tests
in ways that are relevant and meaningful for learners, or more abstractly the test-taking
population for whom a test is designated. The constructs should be driven by test purpose,

taking into account the desires and motivations of those who will take the test, and be
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sensitive to the requirements of score users.”

Fulcher (2003) then proposes a framework for describing the speaking construct with
five main categories: 1) language competence, 2) strategic capacity, 3) textual knowledge, 4)
pragmatic knowledge, and 5) sociolinguistic knowledge. As a whole, this framework is more
or less the same as the Bachman and Palmer model (1996); however, it puts more stress on
the interactional aspect, with detailed explanation about the co-construction of talk.

Fulcher (2003) says any construct of speaking or speech is obviously going to be
multifaceted. The definition or classification can be influenced by the totality of language
learners’ current understanding, abilities, language competence and speech situation. Also, it
can be influenced by the person or persons the language learners are talking to.

Fulcher (2003) says that performances are constructed with others, in other words, co-
constructed. He supports this idea of co-construction by referring to He and Young’s (1998)
statement “abilities, actions and activities do not belong to the individual but are jointly
constructed by all participants.” He and Young (1998) further contend that interactional
competence is something that is jointly constructed by all participants.

Fulcher (2003) begins the description of his framework of speaking from the point of view
of sound, followed by accuracy and fluency, strategies and pragmatic aspects, and ends his
explanation with the details of the co-construction of discourse.

Hawkey (2004) studies four examinations in the English language (the ARELS, Oxford,
CUEFL, and CCSE examinations). In order to provide the elements and criteria against
which these four examinations can be judged, he discusses the models of language proficiency
or proficiency assessment frameworks.

Hawkey (2004) says that language testing models tend to develop in parallel, and he
introduces various examples such as Hymes (1972), Bachman (1990) and Canale and
Swain (1980). He says that while language testers and teachers use insights from the same
models, language testers are more likely to seek models of language proficiency or proficiency
assessment frameworks.

Hawkey (2004) claims that in his group’s study of the development of the Oxford-ARELS,
CUEFL and CCSE examinations, the point was to ascertain from which models the test
developers gained appropriate insights for their test constructs. What mattered was how well
the models served the utilitarian purposes for which they were constructed.

McNamara (1996, p. 87) says, “we need to determine what it is appropriate and possible

to assess in a given test situation” by taking into consideration both ideological issues (what

65



it is that we are testing) and administrative issues (how feasible or practical is the assessment
proposal).

Hasselgreen (2004) shows three stages to consider the operationalization of Communicative
Language Ability. She says that first a model of communicative competence should be defined
theoretically, and she introduces relevant models such as Hymes (1971), Canale and Swain
(1980) and Bachman (1990). Secondly, she states that the domain of language use must
be identified. Thirdly, she says that the domain must be decided. In other words, it must
be determined how each component of communicative competence is actually likely to be
manifested in a given domain of use.

And after taking the steps required by her three stages, Hasselgreen proposes the necessary
components of Communicative Language Ability operationalized for her test of EVA (the
speaking portion of the Evaluation of English as a school subject). This test was for evaluating
the spoken English of Young Norwegians, and its components were as follows: 1) Micro

linguistic ability, 2) Textual ability, 3) Pragmatic ability, and 4) Strategic ability.

4. Further Arguments Concerning the Framework of the Construct of Speaking

Luoma (2004) gives some very important suggestions in her statement on “future directions
in assessing speaking.” First, she says that in addition to communication-oriented tasks,
communication-oriented criteria should be created. Second, and more importantly, she
introduces the idea of pair and group tasks. Since speaking assessments are time-consuming
to administer and rate, her suggestion of making efficient use of testing and scoring time in
live tests is to have two examinees (a pair) or more (the members of a group) interact with
each other. This reveals many different aspects of their speaking ability, and peer interaction
is more realistic than interaction between an interlocutor and an examinee. During peer
interaction the examinees are in an equal power position in relation to each other, while
in an interaction between an examinee and an interlocutor, there will probably be a power
relationship, with the interlocutor in the dominant position. However, as Luoma indicates,
even in the peer interaction, the test discourse is in the test developer’s hands.

Brown (2004) shows five categories of speaking performance assessment tasks: 1) Imitative,
2) Intensive, 3) Responsive, 4) Interactive, and 5) Extensive.

In his categorization, the Imitative assessment task is to check test takers” phonetic level
of production--in an extreme case, only “pronunciation”--by having the test takers imitate

a word or phrase or possibly a sentence. No inferences are made about students’ ability to
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understand or convey meaning or to participate in an interactive conversation.

The Intensive assessment task concerns students’ competence in a narrow band of
grammatical, phrasal, lexical or phonological relationships. The test takers should be aware
of semantic properties, but interaction with test administrator is limited. Possible tasks could
include directed response tasks, reading aloud, and sentence and dialogue completion.

Responsive assessment tasks include interaction involving short conversations on a limited
level, standard greetings, simple requests or comments, etc. (Brown, 2004).

Brown (2004) says Interactive assessment tasks, which are basically similar to Responsive
ones, are longer and more complex than Responsive tasks, and they may even include
multiple exchanges and multiple participants. According to Brown (2004), interaction in this
kind of task can take two forms. One is Transactional, which has the purpose of exchanging
specific information, and the other is Interpersonal, which has the purpose of maintaining
social relationships. As Brown (2004) points out, in interactional exchanges, oral production
can become more pragmatically complex.

Brown’s (2004) fifth category is the Extensive monologue assessment task, which includes
speeches, oral presentations and story-telling, and in all of these, oral interaction from
listeners is highly limited. (It would seem that the Extensive monologue assessment task
would be more appropriate as the third category in terms of the degree of interaction.)

The idea of multiple participants and the degree of interaction among the participants is
the primary concern both in Luoma (2004) and Brown (2004). This idea is also a significant
topic in Nakamura (1999, 2001, 2004). He has been dealing with testing speaking in a wider
perspective and with a three-dimensional approach (monologue, dialogue and multilogue),
specifically focusing on the number of people involved in speaking contexts. The results of his

three case studies are as follows:

Case Study 1 (Nakamura, 1999)
Purpose

This paper explores Japanese college students’ oral proficiency by focusing on linguistic and
pragmatic aspects in three dimensions: Monologue, Dialogue and Multilogue (cf. Crystal,
1995). Further, the paper examines, from a specific viewpoint, the students’ speaking ability
in only one test and, from a more general viewpoint, their speaking ability among different

tests.
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Research design and methods

The categorization of the three dimensions is based mainly on the number of people
involved in each test situation and consists of the following divisions, with two tests per
division: 1) One-Way Monologue (a speech making test and a visual description test), 2) Two-
Way Dialogue (a live interview test and a tape mediated speaking test) and 3) Multilogue (a
small group discussion test, with 3-4 people, and a large group discussion test, with more than
20 people). Forty-six Japanese college students took the six different speaking tests described.
Results

1) One main result was obtained. This is the attribute of speaking ability that can be
generalized and that is common to all the tests. This attribute (a linguistic factor) can be
measured in terms of basic language aspects such as grammar, vocabulary, pronunciation, etc.

2) It was also found that the number of people involved in a speaking test (a person-related
factor) is an influential element in students’ speaking ability. There seems to be a difference,
in students’ oral performances, between the monologue test and the dialogue or the
multilogue test because of the difference in the number of people involved. Another possible
factor might be whether listening ability is required or not in the test. Here, it is necessary to
consider the nature of a monologue test where listening is basically omitted.

3) Even in dialogue and multilogue tests, LGD (large group discussion) requires special
skills that make large group discussion strategies different from small group discussion
strategies. Although the construct of discussion ability is not yet clearly understood, this
ability should be given some thought from the viewpoint of not only teaching English but
also of testing English ability because discussion is essential in international business and in

communication in general.

Case Study 2 (Nakamura, 2001)
Purpose

This paper examines the rating scale data of an Oral Proficiency Test from the viewpoint
of the Rasch measurement analysis. This test had already been analyzed through raw scores
(Nakamura, 1999).
Results

The results were as follows: Although Nakamura (1999) started with six different tests to
evaluate students’ communicative language ability, and concluded with two factors (a person

related factor and a linguistic factor), the result of the Rasch based analysis suggested that
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three tests were needed to make a more precise measurement of students’ communicative
language ability: the first was a test for Monologue Ability, the second was a test for
Multilogue Ability, and the third one was a test for Dialogue Ability. In other words, we need
to look at communication ability from multidimensional viewpoints such as Monologue,
Dialogue and Multilogue in order to conduct a more accurate measurement. This is the case
even though the unidimensional view of Communicative Language Ability has also been

proposed as a complete construct of language ability.

Case Study 3 (Nakamura, 2004)
Purpose

This research examines the effectiveness of students' English communication abilities
by investigating their target language use in monologue, dialogue and multilogue settings.
It explores Japanese college students' oral English proficiency by focusing on linguistic and
pragmatic aspects of language use in three types of speaking tests: 1) a monologue (a speech-
making test), 2) a dialogue (a tape-mediated, sociolinguistic test), and 3) a multilogue (a
small-group discussion test).

This paper also investigates the effectiveness of the three types of speaking tests, the thirty
items that were used in their evaluation and the raters' characteristics. Furthermore, the
paper examines the construct of speaking ability in terms of the relationships among the three
types of speaking tests.

Research design and method

Thirty-six Japanese students' speaking test data from the Monologue Test, the Dialogue
Test and the Multilogue Test were evaluated by three raters (two native speakers and one
non-native speaker) using a four-point scale (1: "poor" to 4: "good"). The data analysis was
conducted using the FACETS model so that three facets (students, raters, evaluation items)
could be shown on the same continuum.

Results

1) It may be that speaking ability involves three primary components: Monologue,
Multilogue and Dialogue. Dialogue has two sub-components. In other words, the possible
construct of speaking ability consists of Monologue Ability, Multilogue Ability and Dialogue
Ability (with two sub-sets).

2) There is a relatively high correlation between Multilogue and Dialogue, while the

other two pairs (Monologue and Dialogue, Monologue and Multilogue) show a rather low
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correlation.

3) Students are better at Multilogue communication, whereas they are poor at Monologue.

Summary of the Case Studies

To conclude, Case Study 1 suggests the possibility of a Linguistic Factor and a Person-
related Factor as essential elements of speaking ability. Case Study 2 provides us with three
components: Monologue, Dialogue and Multilogue as the construct of speaking. Finally, Case
Study 3 confirms the three-dimensional construct of speaking ability (Monologue, Dialogue
and Multilogue).

The three case studies show that we need to have a multidimensional attitude in order
to achieve a better and fairer assessment of students’ speaking ability, even though we may
still explore the possibility of a more “practical” speaking test that can be done quickly and

economically.

5. Suggested Framework for the Construct of Speaking for Communicative Testing
One suggestion is the incorporation of the above arguments into a unified framework,
especially by combining Nakamura's three-dimensional construct and Brown'’s (2004) five-

category framework mentioned above as follows:

Nakamura: Brown:
Nomenclature Examples Descriptions
Monologue Less creative monologue Imitative
(pre-monologue) Intensive
Creative monologue Extensive
Dialogue Transactional dialogue Responsive
Interpersonal dialogue Interactive
Multilogue Interactive
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In this suggested framework, a Monologue can deal with a variety of one-way speaking
proficiency tests, from a simple phonetic level check to an advanced oral presentation
test. A Dialogue can demonstrate two-way, reciprocal speaking ability: a Transactional
dialogue can establish students’ ability to exchange information in a fixed context, e.g. in
a classroom situation, and an Interpersonal dialogue can measure the ability to perform in
social situations. A Multilogue can give an indication of a speaker’s discussion ability among
multiple participants, not only as one of the participants, but also as a chair.

Students should be urged to develop oral communication-oriented learning habits
involving the three-dimensional speaking construct discussed in this report since fluent oral
communication in the target language is the ultimate goal of most, if not all language learners.

As Luoma (2004) indicates, the challenge with pair and group tasks for the future is finding
the types of tasks that are most appropriate for pair and small group testing. It is true that
pair and group tasks have been used in many educational settings, but more experiments on
how to make them more effective will need to be conducted. The point is to observe learner
performances and analyze the strengths and weaknesses of different task features in particular
assessment contexts. Since rating must be fair, we need to know how many examinees a rater
can observe in one interaction. Further development of rating procedures for pair-group tasks

is needed. More research should be carried out to solve these problems.
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Entwicklung und Bewertung

['T-gestutzter Ubungsprogramme

— Ein Projekt der Deutschabteilung am SFC der Keio-Universitit —
Shusaku Kato
Eri Sekiji
Tatsuya Ohta

Mit der Entwicklung der Neuen Technologien haben sich Lernertypen und Lernstile weiter
vervielfiltigt. Dadurch sind die Lehrenden mit der Situation konfrontiert, Lernergruppen
mit ganz unterschiedlichen Motivationslagen und Lernstilen entgegenkommen zu miissen,
was in einem Klassenraum kaum zu leisten ist. Dies kann jedoch z.B. durch ein Angebot
vielfiltiger Ubungsprogramme ermoglicht werden, die den Lernern je nach Interesse und
Bediirfnissen zur Wahl und zur freien Verfiigung stehen. Das Projekt zur Entwicklung von
Ubungsprogrammen der Deutschabteilung am Shonan-Fujisawa-Campus (SFC) der Keio-
Universitit beschiftigt sich mit der Entwicklung IT-gestiitzter Ubungsangebote sowie ihrer
Bewertung und versucht, eine Lernumgebung herzustellen, die das autonome Lernen fordert
und unterstiitzt.

Bei der Weiterentwicklung der Programme spielen Befragungen der Lernenden und die
Analyse ihres Lernverhaltens eine wichtige Rolle. Das SFC-Projekt hat bisher verschiedene
[T-gestiitzte Programme entwickelt, u.a. ein Tool zum Aussprachetraining, einen Genus-
Quiz und ein japanisch-deutsches Ubersetzungsprogramm. Letzteres, ,Satto Dokusaku*,
ist als ein Selbstlernprogramm konzipiert, das die im Unterricht nur schwach vertretenen
Strukturiibungen in Form eines Kurzsatz-Ubersetzungstrainings erginzen soll. Um die
Bediirfnisse der Lerner, ihren Umgang mit Internet und Computer und ihre Benutzung
dieses Programms zu erforschen, wurde mit den Benutzern des Programms eine erste
Umfrage und ein erstes Interview durchgefiithrt. Dadurch wurde klar, dass das Programm
meist zum Schreibtraining und zur Vorbereitung auf die wochentlichen Ubersetzungstests

benutzt und von vielen Lernern als niitzlich angesehen wird. Bei einer zweiten Umfrage und
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einem zweiten Interview, die mégliche Verdnderungen bei der Einstellung zum Lernen und
die psychologische Wirkung des Programms erforschen sollten, hat sich herausgestellt, dass
zwischen dem Benutzen des Programms und der Motivation zum Deutschlernen zwar keine
Korrelation besteht, dass sich die Lerner jedoch ,sicherer” im Deutschunterricht fiihlten.
Interessant ist auch, dass manche Lerner auch den Eindruck hatten, durch den Einsatz
des Lernprogramms nicht nur ihre Schreibfertigkeit, sondern auch ihre Hér-, Sprech- und
Lesefertigkeit verbessert zu haben.

Da Lerner Lehrmaterialien und Lernprogramme offenbar oft unabhingig von der
urspriinglichen Absicht der Hersteller (also der Lehrer) einsetzen und bewerten, ist ein
Lerner-Feedback bei der Weiterentwicklung von Material sehr wichtig. Bei der Entwicklung
von Lehrmaterialien oder Lernprogrammen erweist sich auch die Zusammenarbeit von
Lehrenden und Studierenden als sehr fruchtbar, weil die Studenten eigene Ideen, neue
Perspektiven und oft auch eine hohe Kompetenz im Umgang mit Neuen Technologien
einbringen kénnen. Auch in anderen Institutionen kinnte ein solches Arbeitssystem
erfolgreich sein, wobei das zu entwickelnde Programm oder Material ganz auf Curriculum

und Bedingungen vor Ort abgestimmt sein kann.
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A New Challenge: A Survey of the English

Courses at Keio Senior High School

Namiko Mochihara
Kazuteru Kuramoto
Kei Miyazaki

Kazunori Matsubara
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1. Introduction

Starting from the 2003 academic year, a new English curriculum was introduced at Keio
Senior High School. Under the new curriculum, the students are assigned to classes of three
different levels, adopting the so-called “streamed system” or the “tiered system.” This system
being a new attempt, it was anticipated that problems would arise and that data would be
needed for on-going revision of the curriculum. Therefore, a survey was conducted to solicit
the students’ reaction to the new English curriculum, their general attitude towards learning
English, and to identify their needs. This article analyzes the data compiled from this survey
conducted in 2004.

This paper consists of the following sections: 1) a literature review on the philosophy
behind the new curriculum, 2) the survey questionnaire, 3) a description of the school, 4)

data from the survey, and 5) the discussion based on the results of the survey.

2. Literature Review

Foreign language education is facing a period of rapid change in terms of both curriculum
and syllabus design. In recent years, many high schools in Japan have introduced the
“streamed system” (i.e., a system in which learners are assigned to classes based on their
language abilities) into their foreign language curriculum. Although the pros and cons of this
system have been the target of extensive debate, it can be said that teachers have a tendency
to support it as a form of curriculum development. Empirical evidence (e.g., Delacy, 2004,
Nunan,1999, and Takefuta & Suiko, 2005) supports the claim that proficiency orientated
curriculum is a very effective way to develop successful language learners.

According to these researchers, the “streamed system” enables teachers to overcome many
of the weaknesses seen in a mixed-grouping system, especially in classrooms containing
a wide range of language abilities. In the case of Japan, most English language teachers
have been faced with the demanding task of teaching a class of over 40 students, with their
individual learning styles, interests, and abilities. Providing appropriate learning for such
a diverse group can seem overwhelming. (Takefuta & Suikou, 2005) Furthermore, having
various language abilities in a classroom greatly reduces the opportunity to enhance students
with higher language abilities. These students tend to spend their time repeating what they

already know instead of learning something new. On the other hand, students with lower
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abilities cannot keep up with what is being taught in the class. (Delacy, 2004) As there is a
tendency to revert to teacher-centred instruction when faced with such a situation, the logical
alternative would be to split the class into small groups based on language levels so that
teachers can try to make students’ learning experiences more meaningful, interesting, and
rewarding. Therefore, many researchers and teachers promote the “streamed system” because
it is closely related to the learner-centred curriculum and good syllabus design, which can

meet the needs of the individual students.

2.1. The Learner-Centred Curriculum

The curriculum greatly influences the learners’ language learning. Therefore, a language
curriculum should be learner-centred, in which learners pursue their own studies and select
their own interests based on their knowledge and background. Without proper understanding
of the learners’ needs and interests, the curriculum would fail to provide the learners with
meaningful education. Therefore, knowing the individual learner’s preferences and language
learning strategies helps the instructor plan and teach a more efficient curriculum. (Chandler,
Lizzote, & Rowe, 1999) This view underlies the remarks by Nunan (1997) and Richards
(1985). Nunan states that language teaching and learning should be carried out under the
learner-centred curriculum where learners are grouped based on their needs. To meet the
learners’ needs, teachers must conduct a needs analysis and establish the objectives when
designing the curriculum. Nunan (1997) also suggests that: “the curriculum is a collaborative
effort between teachers and learners, since learners are closely involved in the decision-
making process regarding the content of the curriculum and how it is taught.” (Nunan, p. 2)
What is immediately apparent from this is that the elements involved in designing a learner-
centred curriculum are data collection and learner grouping.

Needs analysis is defined as “sets of tools, techniques, and procedures for determining
the language content and learning process for specified groups of learners.”. (Nunan, 1999,
p. 149) Learner needs are the effective tools by which teachers can diagnose the learners’
objectives and learning strategies on the basis of the learners’ datum including their language
proficiency. In regard to language proficiency, it is effective to use a placement test or
diagnostic test in the beginning so that both teachers and learners can identify what learners
should learn and how teachers should conduct the class. The significance of a conducting a

needs analysis and of knowing the learners’ experiences is accurately expressed as follows:
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As most learners find it difficult to articulate their needs and preferences, the initial
stages of a course can be spent in providing a range of learning experiences. It is
unrealistic to expect learners who have never experienced a particular approach to be
able to express an opinion about it. . . . Learners should be encouraged to reflect upon
their learning experiences and articulate those they prefer, and those they feel suit them

as learners. (Nunan, 1997, p. 6)

Gardner and Miller (2003) make several important statements about needs analysis. They
state that needs analysis helps language learners discover the reasons for learning the
language and uncover areas in which their ability may be insufficient. They also point out
the benefits of conducting a needs analysis for the teachers. Data collection helps teachers
provide learners with appropriate learning opportunities and set realistic goals for learners.
Furthermore, teachers are able to give learners advice on what to do in the learning process.
In addition, by using a questionnaire, teachers can have access to an extensive body of
knowledge about teaching techniques and meaningful learning styles of the learners. (Jones
et al, 1994) Using tools such as placement tests, data collection, and questionnaires would
result in fairness in educational opportunities and a rationale for conducting a learner-centred
curriculum.

Another important aspect of the learner-centred curriculum is setting the objectives.
Teachers try to set learners’ objectives with the learners to encourage them to make their own
decisions in learning. The learners are therefore systematically taught the skills and knowledge
that they need to learn and to know how they are to learn. (Nunan, 1999) Objectives should
be set for each level of language proficiency, and it is important for learners to know what they
are expected to be able to do by the end of the course. Richards (1985) describes the process
of setting the objective as an integral part of the proficiency curriculum. From a proficiency-
oriented perspective, both teachers and learners set the learners’ objectives and monitor
their progress in achieving these goals. This type of curriculum is feasible in a homogeneous
classroom because the objectives are skill-based and attention is given to the specific needs

and interests of the individual students.
2.2. Syllabus Design

Meaningful instruction in the classroom must be carried out according to a good syllabus

design. A syllabus “consists of lists of content to be taught through a course of study. Key tasks
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for the syllabus designer are the selection of the items and their sequencing and integration.”
(Nunan, 1999, p. 73) However, if students with various language abilities are to study in
one classroom, teachers may find it difficult to present which point is to be focused in each
lesson, and learners may also be confused about what aim they should pursue. In that case,
even the best syllabus design may be meaningless. Thus, the learners” achievements increase
when they are grouped with other students of similar abilities and with the good syllabus
matching their abilities. (Swiatek, 2001) As Marzano, Pickering, and Pollock (2001) point out,
a better curriculum is to make the syllabus more flexible toward the learners’ abilities rather
than fixed in certain levels. As long as the syllabus encourages the development the positive

learning strategy, homogeneous grouping by skill level is effective for instruction.

2.3. Evaluating Curriculum

In response to learner-centred and good syllabus design, appropriate curriculum changes
such as incorporating a “streamed system” should be made. However, it is important to
evaluate the curriculum in order to see the following two points: 1) how much the system
would have a positive influence on both the learners’ proficiency of the language and
motivation, and 2) to what extent the teachers would become aware of the improvement of
their teaching strategies. Kato (2001) states that curriculum development should be estimated
mainly from the effectiveness on the learners’ motivation and, above all, their knowledge and
ability levels. Evaluations such as using data analyses and questionnaires let the learners know
what to expect and describe the systems’ and the learners’ responsibilities. Evaluations also
provide opportunity for the learners to test themselves on the skills and knowledge taught.
At the same time, evaluations provide opportunity for the teachers to improve their teaching
methods.

As for the process of evaluation, it is essential to conduct a long-term research in order
to specifically describe the improvement or change in teaching, and the result in learner
performance. Hawkes (1994) describes that evaluation design should include various
instruments to collect feedback throughout a curriculum development. One of the helpful
instruments is a questionnaire. Hawkes (1994) also suggests that teachers should continue
the process of collecting learners’ feedback and comments at any stages of the curriculum
development, so that teachers can find the curriculum and the system to be useful and
relevant or, to be modified and improved. Teachers are able to acknowledge the quality of

curriculum development by asking questions that focus on the effectiveness and motivation
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of learners.

To sum up, for the foreign language teachers who are overwhelmed by a variety of student
language abilities in the classroom, the “streamed system” is helpful in solving some problems
because this system is closely related to the learner-centred curriculum and the good syllabus
design, in which teachers are able to make the individual students’ learning more meaningful
and rewarding. By conducting a needs analysis and setting objectives, teachers can proceed
with the teaching in accordance with each group’s achievement. Besides, the good syllabus
design can help learners keep in mind what they should do. The findings of many researchers’
studies emphasise that bringing the curriculum and syllabus down to the level of the learner
is successful in foreign language teaching and learning. At the same time, a curriculum
including the “streamed system” should be evaluated in order to see whether the system was
practically effective or not. Data and questionnaires help both the teachers and the learners
improve teaching and learning strategies.

In the following sections, for the purpose to neutralize connotations and intentions behind
the “streamed system,” we will refer to our system as the “tiered system,” which will be

described in the next section.

3. The School and its English Language Curriculum

In this section, we will briefly describe the school and its curriculum. This survey was
conducted at Keio Senior High School, one of the high schools affiliated to Keio University.
Situated in the outskirts of Tokyo, this particular high school is a single-sex boys” high school
with approximately 2,200 students aged between 15 and 18. Nearly half of the students are
from the affiliated junior high schools, and the other half join the school through its own
entrance examination. Although the majority of students are from Tokyo and Kanagawa, there
are some students who even come from Osaka, or Hokkaido. Unlike the majority of the high
school students in Japan who strive to pass entrance examinations for universities, more than
95% of students at this school are admitted to the affiliated university upon successfully
fulfilling the graduation requirements. As a considerable number of students come to this
school with diverse backgrounds, there is a wide range in the students’ proficiency level of
the English language. (The results of TOEIC Bridge test of the first year students, the score
ranges from 78 to 180.) In the past, teachers had to cope with both the size of each class

(average of 43 students), and the various levels of the students’ target language. This meant
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that not all the students were learning at the appropriate level.

However, the new national curriculum was issued by the Ministry of Education, Culture,
Sports and Technology (MEXT) in 1998, hence the school revised its curriculum drastically,
including the English subject. Under the new curriculum, classes are conducted in the “tiered
system,” offering classes at three different levels in each grade.

In order to assign the students to their appropriate level, two methods are taken. The
TOEIC Bridge test is conducted in the first week of the academic year for the first year
students. This test is one of the series of the TOEIC tests with a specific aim to evaluate
the proficiency of the English language of the elementary and intermediate students.
Similar to the TOEIC test, this test also consists of two parts: listening and reading. In the
consecutive semesters, students are reassigned to appropriate levels based on their academic
achievements.

Students in all year-groups study English as their compulsory subject for 4 hours a week,
32 weeks in one academic year. The third-year students may choose to study English as their
elective courses in addition to their compulsory classes, which could add up to 8 hours per
week. The compulsory courses for the first-year and second-year students are divided into
two types: Reading and Writing (R&W) and Oral Communication(OC). As the label suggests,
R&W classes focus on reading and writing of the language and are taught by non-native
English speaking teachers. The class size ranges from 20 students to 40 students. OC classes
focus on the oral/aural skills of the language. Advanced and intermediate classes are all taught
by native English speaking teachers and elementary classes are taught by the non-native
English speaking teachers. To secure students an appropriate environment for interaction, the
class size is kept down to approximately 20 students.

Although the school is a private high school, under the Japanese legal system, the school
has to follow The Course of Study, a national curriculum distributed by the government. The
general content of the syllabus is based on the course-books chosen for each level, but how

they are dealt with is placed in the responsibility of each teacher.

4. The Survey

As it is stated in the introduction, there are two aims in conducting this survey: 1) to
investigate how the students perceived the two types of English courses in general, and 2) to
find out the types of motivation and learning styles they have for learning English (appendix 1).

The first part is to be analysed as the curriculum assessment, and the second part is a partial
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process of the students’ needs analysis. Therefore, the questionnaire consists of two main
parts. The first part of the questionnaire asked students how they had thought about their
R&W classes and OC classes. The second part of the survey questions asked about students’
aims in studying English, and their methods taken to achieve their goals.

For most of the questions, the students were asked to choose their answers from
given alternatives, and some requested the students to write down short comments. The
questionnaire was conducted in class, taking 10 to 15 minutes. More than 600 students
out of 1500 students filled in the questionnaire. For the analysis, 585 sets of answers were
extracted, as others lacked data in some parts. As the samples take up approximately 30% of
the whole group, we believe that it is appropriate to interpret this number to represent the
general notions of students.

We must point out that this survey is a part of the long-term process of evaluating the
whole new curriculum, since when conducting the survey, the new curriculum had only been
running for two years. This means that the three-year curriculum itself was not in practice
fully. However, the survey still serves as a pilot study for a fuller assessment of the curriculum,
and as the guideposts for the teachers to make any adjustments in the final process of
constructing the curriculum. Any outcome that is presented in this paper is to be used for the
improvement of the current curriculum and further studies. Therefore, it is not our intention
to claim that this is the conclusion of an empirical research on this new curriculum. Our aim
is to present the data we have obtained, and call for a discussion with our colleagues and

anyone involved in language teaching.

5. Results of the survey

Data obtained from the survey will be presented and described in this section for further
discussion in section 6. The first part of the data, questions 1 to 20, aims to examine the
students’ opinions on the English courses. The second part of the questionnaire, 21 to 23,

studies the students’ motivation and goals towards learning English.

5.1. General information of students

Table 1 shows the basic information of students who have taken part in this survey. The
table shows the numbers of each student group categorised by grade and their level. In the
following parts, the data will be presented in percentages rather than the actual numbers of

responses, as each group of students vary in size.
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Table 1 Distribution of students’ level

R&W OC R&W oC

Ist yr Elementary 98 86 2nd yr Elementary 56 47
Ist yr Intermediate 258 279 2nd yr Intermediate 46 127
Ist yr Advanced 24 15 2nd yr Advanced 103 31
Ist yr total 380 380 2nd yr total 205 205
1st&2nd total 585

5.2. Students’ opinions on the English Classes

This part presents the responses to the questions which asked students their opinions and
perceptions on the English courses and their achievements. In the survey, the same questions
were given twice to elicit discrete responses for R&W courses and OC courses. Here, the
data for the two courses will be presented in an alternate pattern to make the responses more

distinguishable.

Q1 & Q12 In comparison with your level of English, how do you feel about the content of

the class?

100%

100%

- | O Not Sure
|0 Too Easy
B Appropriate
O Too Difficult

80%

80%

60% 60%

40%

40%

20%

20%

0% 0%

Elementary Intermediate Advanced . Elementary Intermediate  Advanced
Figure 1a. Students’ Comments on the Contents of Figure 1b. Students’ Comments on the Contents
Class (R&W) of Class (OC)

This question asked how the students thought of the level of the class. As seen in Figure
la, the majority of the students expressed that they thought that the level of the class was
appropriate to their level of English for their R&W classes (76%). Likewise, most of the
students thought that the class was appropriate to their level of English in their OC classes
(75%)(Figure 1b).
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Q2 & Q13 How was your attitude toward class?

100% O Very Poor
2% 1% 2% B% || O Poor
o = L
aon 7/ 7 -
¢ /; Z
40% —g}% ;61%/ [55% /1
20% [ / // . —
0%

Elementary Intermediate Advanced

Figure 2a. Students’ Attitudes toward Class (R&W)

100%

/9% 2% 6% |1% 4%
80% // y 2
F
7 7 7
?;%/ /68%4 ?3%/
40% — / // —
20% [ /
0%

Elementary Intermediate Advanced

Figure 2b. Students’ Attitudes toward Class (0&C)

11% of the students claimed that their class participation was ‘excellent’ and 61% of the

students said that their attitude in class was ‘good’ in their R&W classes. Less than 30% of

the students said that their attitude in class were ‘poor’ or ‘very poor.” The number of students

with ‘excellent” or ‘good’ attitudes are slightly higher in OC classes, standing 16% and 68%

respectively. Consequently, fewer students had negative attitudes in OC classes in contrast to

the R&W classes (poor 15%; very poor 1%).

Q3 & 14 Do you think that the class size is appropriate?

100% o |5 % — |0 Not Sure
7 777720 [0 Too Little
80% 77 :7 2 //% O Appropriate
/ / ‘.// O Too Big
oo L7 A e |
'465%/ ;75%? 7
40% *y // ]
20%
0%

Elementary  Intermediate  Advanced
Figure 3a. Students’ Opinions on Class Size (R&W)

100%
. & 72.’2 |
7
60% — /// ///' y —
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20% —
o 5% és% éo%

Elementary  Intermediate Advanced
Figure 3b. Students’ Opinions on Class Size (OC)

This part inquires the students in regard to the learning environment that they are in. 69%

of the students felt that the class size is appropriate for learning in their R&W courses, and

85% of the students thought likewise for their OC courses. It is clear that a greater number

of students thought that the class size was not appropriate in R&W courses compared to OC

courses. 22% of the students thought that the class size was ‘too big' for the R&W classes,

whereas only 6% of the students thought so for their OC classes.
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Q4 & Q15 How well did you understand materials used in class?

100% O Not at All 100%
,14% 12% 13% 2% 0 Not So Wel 11% | 2% 14% L
80% 7// // V —®@ Fair 80% 77 7 2% ||
’ @ Very Well / 7
o he) a2 1
;67% /// [ 64% /] ;72%/ §e4%/ 50%;
e % o [ / A
20% [— 20% —
0% 0%
Elementary  Intermediate Advanced Elementary Intermediate Advanced
Figure 4a. Students’ Opinions on Comprehension of Figure 4b. Students’ Opinions on Comprehension of
Class Materials (R&W) Class Materials (OC)

A great majority in both R&W and OC courses showed positive responses to the questions
inquiring their opinions on the comprehension of class materials. 24% of the students in the
R&W classes, and 20% of the students in the OC classes said that they understood the class
materials ‘very well'. 63% of the students said they understood the class materials in the R&W
classes ‘well’ and 65% said so for their OC classes. In both courses, those who expressed their

difficulty in understanding class materials were about 15%.

Q5 & Q16 How much were you motivated to study English by your class?

100% O Declined 100%
6% % 15% O No Change 3% 4h s
80% [— — |8 Fairly 80% —1 32% —
34% @ Greatly 42% 30%
60% —f 60% *7 —
% 7 om0
7 | //// 3a%7d
40% 7 40% 1/ 54% 2 1
7 ) 7 ) K
20% 20% ",
0% 0%
Elementary Intermediate Advanced Elementary Intermediate Advanced
Figure 5a. Changes in Students’ Motivation for Figure 5b. Changes in Students’ Motivation for
Studying English (R&W) Studying English (OC)

The responses to this question show that the R&W classes were effective in some way to
encourage approximately half of the students to study English (‘greatly’ motivated=12%; fairly’
motivated= 37%). 43% of the students said that their motivation was not effected by the
R&W classes, and very few said that the classes had negative effects.

In the OC classes, more than half of the students answered that there was a positive

change in their motivation. 12% of the students said that they were ‘greatly’ motivated and
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45% of the students said they were ‘fairly’ motivated. 39% of the students answered that their

motivation was not affected by the OC classes.

06 & Q7 How much do you think you have improved your reading / writing skills in R&W

course?
100% O Declined 100%
9%
30% 1% 0% O No Change 1% 10% 12%
80% @ Fairly 80% [ ]
51%

- 77/ 39% 37% 7IGreatIy oon | 515 41% |
7 L -
40% *563%/ // /4* 40% 7// W/ 7///7

7 46% 7] 7 7
/ 1 46% b 45%] 7 1 41%
20% 7/ 2 2/ 20% 7:;/// ,/34% /]
. 6% 6% 7% o 3% 5% 6%

Elementary  Intermediate  Advanced Elementary  Intermediate ~ Advanced
Figure 6a. Students’ Opinions on Their Improvement in Figure 6b. Students’ Opinions on Their
Reading Skills Improvement in Writing Skills

In regard to their reading skills, more than half of the students felt that they had made
improvement. 6% of the students felt that they had made improvement ‘greatly’ and an
additional 51% of the students felt that they had made improvement ‘fairly’ much.

In contrast, less than half of the students said that they had improved in their writing skills.
5% of the students said that they had improved the skills ‘greatly’ and 39% of the students
said that they had improved ‘fairly.” Nearly half of the students felt that there was no change
in their writing skills (49%).

Q17 & Q18 How much do you think you have improved your listening / speaking skills in
OC course?

100% O Declined 100%
b i 4% ONo Change 1% 2 %
8o% — 26% 34% 28% — @ Fairly L - 0%
7 77 @ Greatly
— — 60%
2 W %,
7 ¥ 43 a0% |7 7 o —
a0% 6597 oo’ /m A, 7 /s
5/ ?/ 7/39%5 40%5 VA |
20% — 20% // [
0% 0%
Elementary  Intermediate Advanced Elementary  Intermediate Advanced
Figure 7a. Students’ Opinions on Their Improvement in Figure 7b. Students’ Opinions on Their Improvement
Listening Skills in Speaking
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Concerning the listening skills, a greater number of students felt that they had improved
their listening skills than those who felt otherwise. 9% of the students thought their listening
skills had improved ‘greatly’ and 56% of the students felt that they had made improvement
Tairly.

Comparatively, approximately half of the students felt that their speaking skills had not
changed (52%). Nevertheless, 6% of the students felt that their speaking skills had improved
‘areatly’, and 40% of the students had improved ‘airly.’

08 How much do you think you have improved your grammar in R&W course?

100% 10% O Declined
25% 1% 17% O No Change
80% 26% @ Fairly
7 @ Greatly
60% // 7 A 45% |—1
7 //
40% —467%, U can’ s - _—
20% — / 7 34%
7% 8% 5%
0%
Elementary Intermediate Advanced

Figure 8. Students’ Opinions on Their Improvement

in Grammar

The majority of the students felt that they had improved their grammar through the classes.
More than half of the students felt that they had improved their grammar Tairly’ (54%), and

7% of the students felt that their grammar had improved ‘greatly.’

Q9 How much do you think you have improved your vocabulary in R&EW course?

100% O Declined
25% 1% 10% i 0O No Change

80% [ 18% | 3@ Fairly

7 7 28% O Greatly
60% [ / % 7777 |

7 1

a0 [—/64% 5147 7.

% 7 5047/
20% [ /// ]

0%
Elementary Intermediate Advanced

Figure 9. Students’ Opinions on Their Improvement

in Vocabulary
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Most students answered that they had made improvement in their vocabulary through the
classes. More than half of the students (57%) thought they had made improvement ‘fairly’,

and 13% of the students said that they had improved ‘greatly’ in their vocabulary.

Q10 & Q19 How satisfied are you with your progress in your English courses?

100% O Not at All 100%
10% L% 5ot So Much %% 4% 9%
80% 454 O Fairly 80% [—| 25% 29% 22% —
39% 38% O Greatly 7
60% |— — 60% —V % 7 VA—
7 7 77 / % 7
- _— 7
[ 48% 47%7] i48%7 7 v, 7
T UG
Ay Aasw 0 6% 5%
0% — 0%
Elementary  Intermediate  Advanced Elementary Intermediate  Advanced
Figure 10a. Students’ Opinions on Their Progress (R&W) Figure 10b. Students’ Opinions on Their Progress

(0C)

Students were asked how satisfied they were with their progress they had made in the two
English courses. The students’ opinions divided on this question in the R&W classes. Half of
the students were ‘greatly’” or ‘fairly’ satisfied with their progress, and the other half were ‘not
so much’ or ‘not at all’ satisfied with their progress they had made in the R&W classes.

In contrast, a greater number of the students showed their sense of satisfaction with their
progress they had made in their OC classes. 6% of the students felt that they were ‘greatly’
satisfied with their progress they had made in English through their OC classes, and 62% of

the students said that they were ‘fairly’ satisfied.

Q11 & Q20 For your English classes which style do you prefer?

100% 100%

Onot sure|
DOtiered

Wby HR
40%
20%
0% .
Elementary Intermediate Advanced Elementary Intermediate Advanced
Figure 11a. Students’ Opinions on Course Styles Figure 11b.  Students’ Opinions on Course Styles
(W&R) (0C)
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The majority of students in all levels have shown their preference to be taught in the
tiered system for R&W courses. Even more students showed their preference for the “tiered
system” for the OC classes. As many as 80% of the students in the advanced level, 76% of the
elementary level students, and 70% of the intermediate level students said they preferred to
be taught in the “tiered system” for their OC course.

In the open-ended section, many students expressed their reasons for the support to
the “tiered system.” They explained that they were pleased to have studied at their own
appropriate level. In addition, many students expressed that they felt there is a wider diversity
in the level of students’ oral/aural skills than in reading and writing, and that they felt it is
more appropriate that students are assigned to different levels in the OC classes. On the
other hand, those who preferred to learn English in their ‘homeroom’ classes (i.e., non-tiered)
for both R&W and OC explained that they wished to learn with their homeroom-mates in a

friendlier environment, or that they thought it was a hassle to move to different classrooms.

5.3. Students’ Motivation and Goals

The second part of the survey asked about their goals and motivation to study English.

Q21 What are your goals for studying English?

The result (Table 2) shows that popular goals chosen by the students are related to their
integrative motivation, such as to ‘communicate with people from abroad” and to ‘read
magazines and newspapers in English.” Students in the advanced classes seem to have more
instrumental motivation than those in other levels; for example, 'improving English for

working abroad.’
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Table 2 Students’ Goals for Studying English
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Read literature in Eng 13% | 21%| 33%| 24%| 16%| 15% | 34%| 25%| 24%
Read academic papers in Eng 14% | 12%| 29%| 14% % 4% 11%| 11%| 13%
Read magazines and newspapers in Eng 30% | 29% | 54%| 31%| 21%| 24%| 31%| 31%| 31%
Comprehend class materials better 22% | 14% | 17%| 16% | 14% 9% | 14%| 13%| 15%
Write academic papers in Eng 4% 7% | 13% 6% 7% 9% | 16%| 12% 8%
Write essays and articles in Eng 4% 5% 8% 5% | 11% 2% | 13%| 10% %
Write journals and e-mails in Eng 15% | 14%| 13%| 14%| 21% T% | 16%| 15%| 15%
Write English sentences precisely 21% | 29%| 54%| 30%| 32% | 28%| 35%| 33%| 31%
Enjoy TV and radio broadcast in Eng 0% 0% | 0% 0% 0% 0% 0% 0% 0%
Communicate with people from abroad 63%| 63%| 54%| 62%| 61%| 59%| 61%| 60%| 62%
Take part in debates and discussions in Eng 0% 0% 0% 0% 0% 0% 0% 0% 0%
Give presentations in Eng 10% 6% 8% % | 11% % | 12%| 10% 8%
Score high on proficiency tests (e.g. TOEFL) 32% | 36% | 54%| 36% | 20% | 33%| 41%| 36%| 36%
Improve Eng enough for travelling abroad 55% | 51%| 50%| 52%| 52%| 50% | 43%| 47%| 50%
Improve Eng enough for studying abroad 28% | 21%| 29%| 23%| 18% | 26% | 34%| 28%| 25%
Improve Eng enough for working abroad 32% | 40%| 50%| 39%| 23%| 33%| 48%| 38%| 38%
Getting good grades at school 51% | 43% | 42%| 45% | 36% | 33% | 42%| 38%| 43%
No special goal 3% 6% 4% 5% 5% 9% 3% 5% 5%

Q22 How much time do you spend in studying

100%

0%

English outside of class?

1%

4%

- 6%

80%

60%

40%

20%

0%

—7%

Elementary
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Intermediate

O6+H/ wk
O4-6H/ wk
B1-3H/ wk
O-1H/ wk

Advanced
Figure 12. Students’ Hours of Studying English
outside of Class
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The last part questions how the students study English outside of the classrooms. Q22
asked about the hours students usually spend on studying English. In figure 12, it is shown
that a strong majority of the students study less than 3 hours per week outside the classrooms.

Only 10% of the students said that they study English for more than 4 hours per week.

Q23 How frequent do you study in the following methods?

Question 23 asked about the methods students use when studying outside of class.
The students’ behaviour seems to reflect passive attitudes or preference for studying. In
comparison to the methods taken by different level groups, advanced students show a higher

frequency and more variation in their methods for studying English.
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Table 3 Types and Frequency of Students’ Studying

Elementary Intermediate Advanced
e s elelelzlelElelzlelE
Ist graders 3 \? % -E% 3 éﬁ % -:L Z \? g, 5;
= £ 7~ =5 ~ =
Doing homework 2% | 26%| 51%| 20% 3% | 35%| 49% | 11% 0% | 42%| 38% | 21%
Preparing for class 1% 17%| 40% | 41% 2% | 16% | 44% | 36% 4% | 29% | 38% | 29%
Reviewing class 0% | 21% | 49% | 22% 1% | 10% | 53% | 33% 4% | 13% | 58% | 25%
Going to cram schools 2% | 28%| 10% | 58% 2% | 18% 3% | T6% 0% | 17% 0% | 83%
Goring to language schools 1% 5% 5% | 89% 2% 5% 2% | 91% 0% 0% 0% | 100%
Studying w/ a personal tutor 1% 8% 6% | 85% 1% 2% 2% | 94% 0% 0% 0% | 100%
Taking correspondence courses 0% 0% 8% | 92% 1% 2% 1% | 95% 0% 0% 4% | 96%
Reading books / literature 2% 3% | 26% | 68% 4% 2% | 24% | 69% 0% 0% | 17% | 83%
Reading magazines and papers % 2% | 21%| 63% 3% 5% | 17%| 13% 4% 0% | 17% | 79%
Writing journals 1% 2% | 16% | 79% 0% 1% 5% | 92% 0% 8% | 13% | 79%
Working with workbooks 1% | 15% | 57% | 26% 2% | 12% | 50% | 36% 4% 4% | 38% | 54%
Talking w/ friends in Eng 2% 3% | 11%| 81% 3% 2% | 10% | 83% 0% 0% 8% | 92%
Listening to music in Eng 40% | 11% | 28% | 20%| 36% | 12%| 31% | 19% | 25% | 17% | 33%| 25%
Watch movies and DVDs in Eng 18% | 18% | 41% | 15% T% | 14% | 57% | 21% 4% | 17% | 50% | 29%
Use PC software in English % 5% | 22% | 64% 5% 3% | 16% | T5% 4% 0% 8% | 88%
Elementary Intermediate Advanced
S N - - - B - T - B S
2nd graders % é: % E% \% 2; g, E% ‘% é_ % j;
s 2 sls |2 Sls |2
7~‘ ; M 77‘ 5'7;" @ I i_ M
Doing homework 0% | 32%| 54% | 11% 0% | 26% | 54% | 17% 1% | 28% | 57% | 13%
Preparing for class 0% | 11% | 39% | 48% 0% 4% | 30% | 63% 1% % | 35% | 56%
Reviewing class 2% 9% | 63% | 25% 0% 9% | 37% | 52% 1% | 10% | 53% | 36%
Going to cram schools 0% | 23% 4% | 13% 0% | 20%| 11%| 67% 1% | 17% 8% | 75%
Goring to language schools 0% 9% 4% | 84% 0% 0% 0% | 98% 2% 6% 4% | 88%
Studying w/ a personal tutor 0% 9% 2% | 88% 0% 2% 0% | 96% 0% 0% 3% | 96%
Taking correspondence courses 0% 0% 2% | 95% 0% 2% 0% | 96% 0% 2% 5% | 93%
Reading books / literature 0% 0% | 20% | T1% 0% 2% | 24% | T2% 2% | 10% | 37% | 51%
Reading magazines and papers 0% 4% 7% | 86% 2% 7% | 13% | T76% 1% T% | 28% | 64%
Writing journals 0% 0% 0% | 96% 0% 0% 0% | 98% 1% | 16% | 28% | 55%
Working with workbooks 0% | 11%| 45% | 41% 2% | 13%| 37% | 43% 1% 5% | 34% | 60%
Talking w/ friends in Eng 0% 4% | 11% | 80% 0% 2% | 15% | 80% 1% 1% 7% | 91%
Listening to music in Eng 32% | 14% | 34% | 16% | 33% | 22%| 26% | 20% | 41% 7% | 35% | 17%
Watch movies and DVDs in Eng 2% | 21% | 59% | 14% 4% | 35%| 41% | 20% 2% | 18% | 58% | 21%
Use PC software in English 0% 4% | 25% | 68% 4% 2% | 13%| 18% 2% 2% | 17%| 19%
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Cont. Table 3

1st Graders 2nd Graders Total

= Z o = = = o = z = o =

= £ < =~ = ’ = ) ’
Doing homework 3% | 33%| 49% | 14% 0% | 29% | 56% | 13% 2% | 32%| 51%| 14%
Preparing for class 2% | 17%| 43% | 31% 0% % | 35%| 56% 1% | 14% | 40% | 44%
Reviewing class 1% | 15% | 52% | 30% 1% 9% | 52% | 37% 1% | 13%| 52% | 32%
Going to cram schools 2% | 20% 4% | T2% 0% | 19% % | 13% 1% | 20% 5% | T2%
Goring to language schools 1% 5% 2% | 91% 1% 5% 3% | 89% 1% 5% 3% | 90%
Studying w/ a personal tutor 1% 3% 3% | 92% 0% 3% 2% | 94% 1% 3% 3% | 92%
Taking correspondence courses 1% 1% 3% | 94% 0% 1% 3% | 94% 0% 1% 3% | 94%
Reading books / literature 3% 2% | 24%| 69% 1% 5% | 29% | 63% 2% 3% | 26%| 67%
Reading magazines and papers 4% 4% | 20% | T1% 1% 6% | 19% | 13% 3% 5% | 19% | T2%
Writing journals 1% 2% 8% | 88% 0% 8% | 14% | T76% 1% 4% | 10% | 84%
Working with workbooks 2% | 12%| 51%| 34% 1% 8% | 38%| 51% 1% | 11% | 46% | 40%
Talking w/ friends in Eng 2% 2% | 11% | 83% 0% 2% | 10% | 86% 2% 2% | 10% | 84%
Listening to music in Eng 36% | 12%| 31%| 20%| 37%| 12%| 33%| 18% | 36% | 12%| 31%| 19%
Watch movies and DVDs in Eng 9% | 15% | 54% | 20% 2% | 23%| 55% | 19% 7% | 18% | 54% | 20%
Use PC software in English 5% 3% | 17%| 73% 2% 2% | 19% | 76% 4% 3% | 17% | 74%

6. Discussion

The most essential result that must be noted is the fact that the majority of the students
expressed their approval and preference for the “tiered system.” This implies the students’ will
to learn at their appropriate level, rather than to fully accept what is offered uniformly to the
whole group. Furthermore, it also reflects that the students are aware of their own level of
the English language, which is an important factor in being a good language learner. (Oxford,
1990) This response gave teachers a sense of great relief and confidence for what they had
tried out. It is noteworthy that the responses from students in the elementary level were very
positive, despite the teachers’ anxiety about the opinions of this particular group (figure 11a
& 11b). We believe that their support for the “tiered system” is also reflected in the number
of students who expressed their rise in their motivation to study as seen in figures 5a and
5b. Although offering three levels may not be enough to meet all the students’ needs, we
feel that conducting this “tiered system” had some positive effects on students with special
regards to their affective strategies for leaning English. It is our interpretation that assigning

the students to different levels has particularly helped the students raise their self-esteem and
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lower anxiety in class.

Furthermore, we think that it is of much note that the majority of students were ‘greatly’ or
Tairly’ satisfied with their progress in both their RW class and OC class. Overall, the teachers
are content with the students” opinions. However, the teachers are concerned about the gap
that exists between the responses for the RW and OC classes. As seen in figures 10a and
10b, the students seem to be pleased more with their progress in OC than in RW. It is our
interpretation that this is partially because the OC classes provide what students wish to
obtain; abilities to listen and speak the language, as it is shown in the results of question 21
(table 2). Another factor that we believe to have effect is the size of the classes, as shown in
comparison with figure 3a and figure 3b. The OC classes are conducted with an average of
20 students, whereas the RW classes average 35 students for the intermediates, and 20-35
for the elementary and advanced classes. In fact, this is one of the factors that the teachers
are seriously concerned about. Due to administrative reasons, the RW classes are divided
into four groups. With very little scope for adjustment, this makes it extremely difficult for
the teachers to assign students to classes of appropriate levels and class size. It is due to the
imbalance of the distribution in the level of the students’ English in the whole year group.
Thus, on the administrative side, this is one issue that we must continue to investigate and
discuss with the school administration.

In regard to the students’ perception of their progress in each language skill, although the
teachers sense that there had been some influence of tiered classes we do not have enough
information at this point of time to draw the conclusion. It is noticeable that the students
in the advanced group show a different tendency in their responses for some questions (ex.
Figures la, 1b, 2b, 5a, 5b, 7a and 7b). However, especially in regard to OC courses, the
number of responses for this survey from the advanced group is limited and we feel that it is
not appropriate to define what the numbers actually mean at this point of time. Therefore,
we must conduct a more detailed research in order to judge whether this “tiered system” had
a direct influence on students’ perceptions. With the new curriculum, the teachers also had
changed various aspects in their teaching style and classes. Teaching and learning in smaller
sized classes, (especially with the OC classes and the advanced and elementary classes in
R&W) is also likely to have had an influence.

However, in comparison to the other skills, fewer students seem to feel that they have
progressed their writing skill ‘greatly’ or ‘fairly’ much (figures 6a, 6b, 7a,7b,8 and 9). This

suggests the future need for the teachers to focus more on improving the students’ writing
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skills in English.

The responses for questions 22 and 23 (figure 12 and table 3) show us that, in general, the
students spend very little time studying English outside of class. In general, approximately
46% of the students answered that they spend less than an hour studying English outside
of class. To name some of the most popular methods of studying English, listening to music
(English songs), doing homework, and watching DVDs and movies ranked high. However,
it would be too optimistic to think that the students who chose these answers do so for the
purpose of studying English. They may just be watching movies or listening to music for
pure entertainment. Teachers must reconsider how they should encourage students to work
outside of the classroom, since the data (table 3) also implies that little homework is assigned
to the students. With only 4 hours of teaching hours provided for English classes per week,
how efficiently the students use their own time will be the crucial factor in learning English.
Therefore, that will be the challenge the teachers must face.

As stated earlier in this section, in order to evaluate the effectiveness of the whole
curriculum, it is inevitable to conduct a longitudinal formal assessment of the students’
language proficiency and their progress. Assessments that are conducted during the term
emphasise on the students” achievement, rather than their proficiency. In order to keep
the balance and consistency of the levels and the whole curriculum, proficiency tests are
constructed and conducted at the end of each term as well. However, the test limits its role
to evaluate the students’ proficiency of the English language in comparison with the single
year group at Keio High School. In addition, it is impossible for the students to judge their
proficiency of the English language or their long-term progress by the school grades as the
grades only reflect students’ performance of that particular academic year. The teachers are
still striving to design or to find better tests that would also provide positive washback on the
students. We believe that it is crucial for the students to be aware of their progress to help
them continue learning. As a tentative measure, the English department conducts the TOEIC
test by institutional programme twice a year, encouraging students to utilise such tests in their
studying. Nevertheless, it is our aim to establish a reliable system where both the teachers and
students can use as their guide in teaching/learning English. To achieve this goal, there are

problems of the teachers’ workload, and furthermore, administrative and financial constraints.
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7. Conclusion

Looking at the first research conducted on Keio Senior High School’s new English
curriculum, we feel that our action to provide a more effective ‘learner-centred’ language
learning program is on the right track. The majority of students showed their preference and
support for the “tiered system,” and are generally satisfied with their progress in learning
English. However, this survey also calls for a deeper and more detailed research into the
actual curriculum and students’” opinion, as well as their progress in the English language.
In addition, research on the teachers and their classes must be conducted in order to see
the clearer picture of the curriculum from a wider perspective. Through evaluating the new
curriculum, we were able to build confidence in our work, encounter new findings about
the students, and learned about ourselves through the students’ responses. We teachers are
determined to continue the research and to improve the English curriculum in trying to

encourage the students to become a better language learner.
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Abstract

Loan words may look simple and easy to understand, but have great significance. In this
article, we study them pertaining to the three points below.

First of all, we studied about the definition of loan word. According to the dictionaries,
there are two kinds of descriptions in both Chinese and Japanese, and which definition would
be the most appropriate is clearly related to the politics, economy, cultural background, and
social psychology of each country.

Next, we were interested in the systems of writing in both languages. In Chinese, loan
words are basically written in kanji characters. On the other hand, Japanese has phonograms
called kana characters other than kanji, and now usually loan words are translated into
katakana. This difference is related to the psychological difference of Chinese people and
Japanese people when they recognize loan words.

Finally, we analyzed and discussed the cognition and psychology of people in both countries
toward loan words.

Language is an important tool for human interaction and reflects social life. Foreign
language education must be more than a language education, or rather introduction of the
country itself. We hope this article helps the students who study either Chinese or Japanese

to understand each country.
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